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Foreword  
 
Universities in Finland are themselves responsible for the quality of the education they offer, and this 
evaluation of the International Master’s Programmes (IMP’s) at the University of Oulu is aimed at 
offering tools for the development of quality. By paying special attention to issues of fairness and 
reliability, every effort has to be made to ensure that the evaluations are perceived of as being 
credible; the evaluation team for the present endeavour was formed with complete awareness of the 
special challenges present in an internal evaluation. In meeting these challenges all those involved in 
the evaluation aspire to promote good practices in the IMP’s, and develop the quality of education 
provided at the University of Oulu. 
 
This is the first time that the University of Oulu has embarked upon an internal evaluation of its 
IMP’s, though it is not the first internal evaluation. The Education Council of the University promotes 
the University strategy, and with this in mind has appointed Strategy Support Teams. This evaluation 
is connected to the work of the Strategy Support Team with responsibility for promoting 
internationalisation.  In spring 2011, the Chair of the Strategy Support Team with responsibility for 
the smooth and timely progress of undergraduates’ studies presented to the Education Council an 
evaluation report on first year student achievement. The experiences from that evaluation have 
proved invaluable, both in the inception and execution the IMP evaluations; a method that had been 
good in the first place was developed and improved, and it is the intention that this development 
process will continue in the future. 
 
The evaluation team was very pleased to discover that there is plenty of good practice to be found 
among the International Master’s Programmes, and it is the wish of the evaluators that the University 
takes steps to ensure that the good practices are shared and become standard practice for all of 
Oulu’s IMP’s. At the same time, we are concerned that easy routes to what might be termed 
“surface internationalisation” should not undermine the efforts of well-planned and well-resourced 
programmes. The University is as strong as its weakest link. 
 
On behalf of the Internationalisation Strategy Support Team, I would like to thank the staff and 
students of the IMP’s for taking part in the evaluation. I would also like to thank the evaluation team 
for all the time and effort that they dedicated to the evaluation, and for their commitment to 
developing the provision of high quality education for international students at the University of 
Oulu. 
 
Gordon Roberts, Chair of the Evaluation Team. 
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1. Context 

1.1 The Finnish context 

Ensuring that higher education institutions in Finland become more international is a Government 
priority.  The latest strategy for internationalisation (Ministry of Education, 2009) outlines five key 
aims for higher education institutions: 

1. A genuinely international higher education community – offering the competence to work in 
an international context, utilising international connections to positively impact on the quality 
of research and education; 

2. Increasing quality and attractiveness – bringing talented students and researchers to Finland, 
supported by well-functioning support services; 

3. Export of expertise – offering Finnish institutions as reliable partners producing mutually 
beneficial international research, education and cultural cooperation; 

4. Supporting a multicultural society – exposing Finnish society to international and immigrant 
experiences; 

5. Global responsibility – activities of Finnish institutions help support the global environment 
and help students to survive in a globalised world. 

In this context, the work undertaken by the University of Oulu is in line with the general activities of 
both the higher education sector as a whole in Finland and those universities who have prioritised 
the teaching of full degree programmes in English. 

While the ideas around internationalisation of Finnish higher education are by no means new, the 
focus on a number of specific activities are.  The establishment of Master’s degree programmes 
taught in English, and the attempt to market these new courses to prospective international students 
is now a cornerstone of the activities of a number of Finnish universities aiming to compete in the 
global market for internationally mobile students.  

However, the needs of international students are significantly different from domestic students.  
Research indicates (British Council/IDP 2004) that a key factor in the choice of studying away from a 
student’s home country is the opportunity to gain transferable international skills that may facilitate 
either temporary or permanent migration, particularly to the host country of study.  International 
students therefore, tend to seek types of study where the route to employment, for example 
Master’s qualifications in more vocational subject areas, is more obvious and thus tend to demand a 
study environment where additional elements, such as internships, other types of work experience 
and meetings with potential employers are offered.  

1.2 The Impact of Tuition Fees 

Higher education institutions in Finland can pilot or begin piloting tuition fees between 2010 and 
2014 (the temporary law is in force until 2014). During the trial period, higher education institutions 
can charge fees to students from outside the European Economic Area who are admitted to a 
university or polytechnic Master's degree programme taught in a foreign language. According to the 
Ministry of Education and Culture, the purpose of the trial is to "enhance the internationalisation of 
the institutions and create new opportunities for international action." 

The trial will be reviewed and monitored to ascertain the effects of the transition to fee-charging 
study programmes on the relative internationalisation of higher education institutions, on the 
attractiveness of Finnish higher education, on student mobility and on the quality of foreign language 
higher education. In order to take part, institutions must have a scholarship system in place. The trial 
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allows for all participating institutions to devise their own tuition fee mechanisms, procedures and 
scholarship schemes. The introduction of tuition fees does mean that the competitive edge enjoyed 
in the past as a result of free higher education for all in Finland may well be lost. Finland will have to 
compete with quality and innovation provided by universities all over the world. This evaluation 
process will hopefully prepare the University of Oulu to face the new situation. 
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2. Introduction to the Evaluation Process 
 

The Internationalisation Strategy Support Team was given the task to evaluate International Master's 
Programmes of the University of Oulu during autumn 2011 according to a decision made by the 
Education Council on 18.5.2011. The issue was further discussed in the meeting of 28.9.2011 when 
the overall goals and preliminary themes of the evaluation were confirmed.  

The Internationalisation Strategy Support Team prepared the first ideas for the Education Council. 
However, as most of the group members were actively involved in the IMP’s, the Vice Rector of the 
University, Olli Silvén, appointed a separate evaluation team for planning and implementing the 
evaluation. The team consisted of:  

 Marja Lajunen, professor, Faculty of Science 
 Sami Myllymäki, doctoral student, Faculty of Technology 
 Henni Saarela, international officer, Student Union of the University of Oulu 
 Anne Talvio, coordinator, International Relations 
 Tim Rogers, consultant 
 Gordon Roberts, chair, Internationalisation Strategy Support Team 
 Vuokko Iinatti, secretary, Internationalisation Strategy Support Team 

Target of the evaluation  

The evaluation was intended to include all of the IMP’s at the University of Oulu that had enrolled 
active students in academic year 2010-2011. Altogether ten programmes were evaluated. In order to 
gather comparable results, a decision was made to leave out five programmes; these were either 
very new programmes, or programmes without students, and there was one programme with its 
own ongoing evaluation and a different type of practice.  

Goal of the evaluation and gathering the data  

The main goal of the evaluation was to locate best practices as well as establish the design quality of 
the IMP’s. As a higher ambition, the evaluation was seen as a possibility to find triggers for enhancing 
the internationalisation of the University.  

Information on the International Master’s Programmes was gathered through: 

- interviewing the academic director and the coordinator of the programme (Appendix 3); 
- sending a questionnaire (Webropol) to three teachers and five students of the programme, 

appointed by the academic director (Appendix 4); 
- going through materials sent by the programmes (the ones they themselves saw relevant); 
- examining statistics from the University of Oulu databases. 

In order to reach the goal of finding the best practices in each of the programmes, the evaluation was 
based on five different themes. The theme headings under which questions were asked in the 
interviews and in the student/staff questionnaire were: 

THEME 1: Programme Design 

THEME 2: Quality of Implementation 
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THEME 3: Roles and Responsibilities 

THEME 4: Graduate Prospects 

THEME 5: Student Counselling 

Programme Design addresses the starting points and roles in planning the curriculum and structuring 
the programme. Quality of Implementation illustrated the monitoring of student progress, students’ 
possibilities to complete 60 ECTS in academic year and students’ possibilities in giving decent 
feedback and the transparency of the feedback process. Roles and Responsibilities concentrated on 
questions related to continuity or sustainability of the programme, as well as examining the 
integration between the International Master’s Programme and other activities within the 
department, faculty or the university. Graduate Prospects studied the different ways of facilitating the 
employment of the students, and if information on the graduates had been utilised in a beneficial 
manner. Student Counselling focused both on academic tutoring and on the more practical support 
that programmes offered to the students. 

Evaluation schedule 

In accordance with the Education Council’s first decision of 18.5.2011, the International Strategy 
Support Team had a meeting to initiate the evaluation by drafting the themes for the evaluation. The 
second decision of Education Council 28.9.2011 defined the overall goals and preliminary themes for 
the evaluation, after which the evaluation work started with the appointing of a separate evaluation 
team; this was to avoid the problem with overlapping roles of Strategy Support Group members, 
some of whom are in charge of International Master’s Programmes. Olli Silvén, Vice Rector for 
Education, sent a letter (Appendix 7) to the Academic Directors of IMP’s on 31.10.2011 asking the 
responsible persons of the programmes - the Academic Director and the Coordinator - to 
participate in an interview. Interviews were arranged 21.-28.11.2011 and the programmes were 
informed about the interview schedule on 15.11.2011. Programmes were also asked to nominate 
students and staff members to respond to an IMP related questionnaire through Webropol. In 
addition, programmes were encouraged to send relevant materials to the evaluation group for 
reflection and review.  

Before the interviews took place, the evaluation group decided on the evaluation criteria based on 
the five themes (Appendix 6), finalised the interview structure in the form of the interviewers’ 
reporting form (Appendix 3,), and the electronic questionnaire was created and sent to programme 
staff and students (Appendices 4 and 5).  

After the period of interviewing, the group gathered to take a closer look at the statistics and 
findings from the interviews and questionnaires, and finally decided how the results should be 
presented. The preliminary results were presented in the Education Council’s meeting on 
14.12.2011, where the decisions concerning actions to be taken by the University were postponed to 
the spring of 2012. It was agreed that an information session about the results would be arranged 
16.2.2012, whereupon the evaluation report would be published.  

Interview process 

The information about the interview was first sent to the Academic Directors of the programmes by 
the Vice Rector in a letter inviting them to take part in the evaluation. The programmes were then 
contacted by the evaluation team with the interview schedule for the time period 21.-28.11.2011. 
Both the programme Academic Director and the Coordinator were invited to the interview, apart 
from with one programme where the same person performs both roles. The duration of each 
interview was two hours. The questions were asked and the answers written down according to the 
interviewers’ reporting form (Appendix 3). To maximize the reliability of the interviews and the 
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analysis of the data, it was decided that all the evaluation team members would take part in every 
interview (Appendix 2) – with two people leading the interviews, but others also being able to ask 
questions and offer comments. After each interview the team spent from one to two hours 
discussing and analysing the outcomes of the interview, and straight away agreed on the best 
practices under each theme. The evaluations were also made immediately after the interviews; every 
theme was given an evaluation using the evaluation criteria (Appendix 6) based on the information 
that had been received through the interview, questionnaires and materials.  

Processing the questionnaire  

The questionnaire was created using the same themes as in the interview questions. The aim was to 
discover how, and if, different issues were perceived in similar ways by the students, other staff 
members and responsible persons within the programmes. The questionnaire was sent on 
11.11.2011 to five students and three staff members in each programme who had been appointed by 
the Academic Directors of the IMP’s. Altogether 57 respondents out of 79 responded (36 students 
and 21 staff members), a response rate of 72%.    

Criteria for the evaluation  

The evaluation of the IMP’s was based on the four development stages used by The Finnish Higher 
Education Evaluation Council (Korkeakoulujen arviointineuvosto); “absent”, “emerging”, “developing” 
and “advanced”. Each of the stages is defined more closely by themes in the evaluation criteria 
(Appendix 6).  

Publishing and utilising the results  

The evaluation team has gathered all the relevant information about the evaluation of the IMP’s in 
this report. An information session was held on February 15, 2012 for the Education Council 
members and on the following day for all stakeholders of the IMP’s. This final report was to be 
published immediately after the information sessions.  

The Education Council will be appointing a new International Strategy Support Team for the 
following two-year period; this report may be used as a guide to help set the agenda for the Team's 
work on developing future programme design requirements and finding ways to enhance the 
relationship between the University and the programmes.  

During 2012 The Finnish Higher Education Evaluation Council will conduct a national audit of the 
International Master’s Programmes; the lessons learnt from the current evaluation will be useful and 
help prepare colleagues for the external review.   

Reflection on the process 

The schedule for completing the evaluation was tight and team members were all participating in this 
task in addition to their normal tasks. For an overview of the process, it was helpful to be able to 
review the report of the previous internal evaluation completed by the University of Oulu. 
Experiences shared with that group also gave ideas for methodological choices, such as creating only 
one questionnaire for teachers and students in order to compare the results. 

The evaluation team was small but active and everyone participated in all of the interviews when 
possible. This offered a more consistent view for the interviews and improved the reliability of the 
evaluation as a whole. The team was in contact with the Academic Director of the IMP's regarding 
the evaluation, the invitation to the interview and so on; it was noticed that information did not 
always filter through to the Programme Coordinator and a wish was expressed that important 
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information would firstly be sent to the Coordinator. This could be indicative of problem at the 
university related to the leadership role of the Academic Directors. 

As one of the team members was an outsider, but was still familiar with all of the IMP's at the 
University of Oulu, the group was able to take a broader contextual view, rather than only 
comparing Oulu's IMP's with each other. 
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3. Overview of the Outcomes of the Evaluation  
 
While the main function of the evaluation has been to establish good practices that can be shared 
between the IMP’s, the process has offered insights on a more general, overall level. The University 
of Oulu as a whole has a commitment to internationalisation, and this section presents insights and 
observations that should have a positive impact on this core element of the University strategy. The 
reputation of the University of Oulu is the prime factor when prospective students are deciding on 
whether or not to come; IMP’s play a crucial role in building up, (and destroying) that reputation. 
None of the IMP’s that have been evaluated can exist without the University of Oulu, and the 
University relies on these IMP’s to boost the drive towards internationalisation. Seamless co-
operation among all the stakeholders is essential, and all must have a clear and shared vision of the 
way forward. In what follows, we present both strengths and weaknesses in the work of the 
University community with regard to IMP’s, but we do not attribute credit or blame to individual 
actors since all attributes are shared. 
 
This section is made up of overall summaries and comments stemming from the various elements of 
the evaluation process: the questionnaire, the materials provided by the IMP’s, the statistics gathered, 
and the detected best practices as perceived from the interviews. The whole process was in many 
ways very positive, but there were some things that do give rise to cause for concern; these 
concerns are discussed too. 
 

3.1 Questionnaire 
 
Introduction 
This section gives an overview of the process and findings of the questionnaire that was sent to both 
staff and students of IMP’s. We look at the challenges and problem areas at the University of Oulu 
that were encountered by the evaluation team. These stem from issues such as internal 
communication, the lack of a systematic culture of giving feedback, and the lack of uniform 
terminology in English related to academic and student counselling services at the University of Oulu. 
Based on this, we offer development ideas, and suggestions for future similar evaluations or audits. 
 
The questionnaire was structured with the following sections:  Learning Outcomes, Roles & 
Responsibilities (staff), Student Guidance & Support Services, Study Progress, Programme 
Development and Final Questions. These are based on the five thematic areas of the evaluation 
criteria. 
 
The questionnaire was the only data and feedback from the student perspective in this evaluation. 
With hindsight, there could have been more room generated for student feedback and perspectives.  
 
Process 
The evaluation team created and sent the electronic questionnaire to programme staff and students 
on 11.11.2011, prior to the interview week (Appendix 4). The questionnaire was sent via personal 
links to all appointed participants. Reminders to respond were sent accordingly. In the questionnaire, 



 

14 
 

respondents were asked to identify the extent to which they agreed with different statements, and 
they were encouraged to answer various open-ended questions relating to each thematic area. 
 
57 out of 79 respondents answered the questionnaire (overall response rate 72%). Out of the 49 
students, 36 responded making a response rate of ca. 74%. Out of the students, nine began in 2011 
(1st year), eight in 2010 (2nd year), five in 2009 (3rd year), three in 2008 (4th year) and one in 2007 
(5th year/graduated). Out of the 30 staff appointed 21 members answered, rendering a response rate 
of 70%. The only programme which did not have any staff responses was the IMP in Finance (reasons 
unknown).  
 
Objectives 
The aim of the questionnaire was to find out if different issues are perceived in similar ways by 
students, other staff members and responsible persons within IMP’s. The questionnaire did not fulfil 
its initial objective entirely because the sample size per programme remained too small for accurate 
comparison between staff and student perspectives in individual programmes.  
 
The questionnaire process and overall findings in terms of IMP students and staff did, nevertheless, 
have a valuable role in the evaluation process. Firstly, the process itself indicates some overall, 
symptomatic problem areas at the university and provides ideas for developing evaluating systems in 
the future. Secondly, the findings complement and give depth to the results of the interviews and 
overall finding, illustrating both the successful use of best practices, as well as the development areas. 
Development areas address the need for appointed staff deputies, and the need to alleviate staff 
heavy workloads, of the need for systematic student (or staff) feedback, the need for an awareness of 
official complaint procedures, and lack of student representatives at programme or faculty level.  
 
Specific challenges and development issues  
The process of conducting the questionnaire shed light on various development areas with regards to 
the IMP’s and/or practices at the University of Oulu in general. These stem from:  
 

- the lack of systematic feedback systems and a lack of feedback culture (both students and 
staff, N.B this was also asked in the actual questionnaire);  

- lack of commitment/time to providing feedback; 
- internal communication issues between centralised services and faculties or departments;  
- internal communication issues within faculties and departments;  
- communication issues between staff and students; 
- lack of uniform academic and student service terminology in English;  
- lack of time and staff resources allocated to the evaluation team.  

 
The abovementioned issues led to  
 

- hasty questionnaire design and implementation due to an overly tight schedule;  
- too small a sample size per programme; 
- a low response rate (in a questionnaire where people have been appointed by management 

to answer) and 
- confusion among respondents who did not know why they had been appointed to respond 

to the questionnaire - not to mention those who were not aware they had been appointed at 
all; 
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- confusion as to significance of different terms (c.f. the number of those selecting “Unable to 
Answer” in questionnaire). 

 
Data collection  
The Academic Directors of the IMP’s were instructed to appoint a number of respondents i.e. the 
same method that was used in the 1st Year Studies Audit. It had initially been suggested that the 
questionnaire be sent to all student and staff affiliated with these programmes in order to assure a 
reasonable sample size. However, the argument that only the disgruntled or overly satisfied students 
would reply led the evaluation team to decide on having appointed respondents.  
 
This resulted in the sample per IMP being too small for accurate data on specific programmes, which 
is why the questionnaire focused on students and staff on the University level rather than a 
programme specific level. This data could have been very useful for the programmes and their future 
development endeavours. Securing a viable sample also at the programme-specific level should be a 
matter of priority in the future. It is suggested that more attention is paid to adopting suitable data 
collection and analysis methods in any upcoming audits and evaluations.  
 
The response rate was not as high as could have been expected from a system where respondents 
are appointed. Not all appointed respondents, especially the staff, answered the questionnaire 
despite being appointed to do so by management. The appointment form was sent on the 
presupposition that respondents would be carefully chosen and, most importantly, that all nominated 
persons would be asked or notified of their participation.  
 
There was an irate enquiry from a staff member asking for further clarification, having received a 
reminder to respond, but apparently not having been told that s/he had been appointed. A few past 
or present students who are employed at the university had difficulty in knowing whether they 
should answer as students or staff.  
 
For such a system of pre-selection of respondents in the future, the internal communications systems 
must be developed. 
 
Terminology 
The entire evaluation process, as well as the questionnaire responses, also highlight the need for 
more uniform terminology in English. For example, the Personal Study Advisor term for “omaopettaja” 
seemed to be relatively unclear, staff titles are inconsistently used, and even essential concepts in 
English such as learning outcomes caused bewilderment. Ambiguity, inconsistency and uncertainty must 
be eliminated. 
 
Findings from the questionnaire 
The results have been broken down into the categories of students and staff only, rather than 
according to programme or faculty.  
 
Overall, the questionnaire responses indicate that there is a general level of satisfaction among IMP 
students and staff with regards to the different themes. Students and staff have answered in similar 
fashions, showing that students and staff perceptions are very similar. There is, however, slight 
variance in the themes relating to graduate prospects and degrees of integration.  
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The responses support the overall findings of the evaluation in terms of illustrating/exemplifying the 
successful use of identified best practices as well as development areas. The students’ and staffs’ 
open-comments sections also highlight some of the things they find to be of particular value at the 
University of Oulu. These relative strengths could be useful for marketing and recruitment purposes.  
 
Below, we present a thematic breakdown of the results. Please note that the graphs show staff and 
student responses in green and blue, respectively. See Appendices 4 and 5 for the complete results.  
 
THEME 1 Programme design 
 
The questionnaire focused on learning outcomes for this particular theme. Learning outcomes are 
generally very well thought out and documented. Students and staff are knowledgeable of their 
existence, are informed of them, and know where they can find them. This includes information 
provided before studies. The majority of students feel that the education they have received so far 
corresponds to the set learning outcomes and other information provided, for example in study 
guides and websites. However, staff responses indicate that there is work to be done in terms of 
maintaining and evaluating learning outcomes and their relevance in curriculum planning.  
 

  
 
Fig. 1.1 Staff responses “Learning outcomes are evaluated regularly as a part of curriculum-planning.” 

 
Integration is also an important part of the study experience that should be seen as an integral part 
of any programme. Staff painted a more positive picture of the degree of integration than students. 

 

 

 



 

17 
 

 
 
Fig. 1.2 “In our programme, students have opportunities to work with Finnish students (incl. Finnish students in other 
programmes and classes), either in class or in other teaching and learning environments.” 

 

 
 
Fig. 1.3 “I feel there are opportunities for students in our programme to meet Finnish students outside of studying hours.” 
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Fig. 1.4 “I would recommend others to apply to study in/work for the programme.” 

 

THEME 2   Quality of Implementation 
 
In quality of implementation we look at feasibility of studying, teaching in English and how the 
programme has been realised in terms of monitoring and ensuring student progress, as well as 
student feedback and programme development. In general, students and staff both feel that it is 
feasible to complete 60 ECTS per year. There are recommended study schedules that students are 
urged to follow. However, it would appear that there are very few mechanisms in place to make sure 
that this situation is maintained for both 1st and 2nd years. 
 
 
 
 
 
 
 
 



 

19 
 

 

 
Fig. 2.1 “I feel it is feasible to complete 60 credits per academic year in our programme.” 

 

 
 
Fig 2.2  “We have planning practices and procedures for checking that it is possible to complete 60 study credits during any 
one academic year (e.g. both 1st and 2nd year).” 
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Fig. 2.3 “In our programme, the Personal Study Advisors/coordinators regularly monitor students’ progress with their 
Personal Study Plans (e.g. once per term).” 

 

 
 
Fig. 2.4 “Teachers have sufficient language and cross-cultural interaction skills.” 

 
The area of student feedback leaves something to be desired. Although most of the programmes 
collect some form of student feedback, it would appear not to be systematic. Students are not made 
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sufficiently aware of various student feedback methods at the beginning in programmes, nor do all 
the feedback methods seem to be open and transparent.  

 

 
 
Fig. 2.5 “Student feedback on the study programme is collected.” 
 

 

 
 
Fig. 2.6 “In our programme, feedback on study guidance and support is collected from students.” 
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Fig. 2.7 “In the beginning of the studies, students are made aware of the practices for gathering student feedback and study 
programme development.” 

 

 
 
Fig. 2.8 “The collection of student feedback in our programme is regular and systematic.” 

 



 

23 
 

 
 
Fig. 2.9 “The methods of collecting student feedback, the formal complaint procedures and other decision-making processes 
of the programme are open and transparent.” 

 

 
 
Fig. 2.10 “Our study programme has appointed student representative(s) who participate in the development and decision-
making processes of the programme e.g. at department level.” 
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Fig. 2.11 “I am aware that there are appointed student representatives in the Faculty Council, who look out for student 
interests and can be contacted.” 

 

 
 
Fig. 2.12 “Students on international Master’s programmes should have better channels to influence programme 
development at the programme level.” 

 

 

 



 

25 
 

THEME 3 - Roles & responsibilities 

 
One of the most alarming areas that calls for development is the delegation of roles and 
responsibilities, and systems for having deputies. A range of issues exists in this area, the most 
significant of which is the sustainability of programmes. 
 

 
 
Fig. 3.1 “Among the staff involved in the programme it is clear who is responsible for different tasks.” 

 
 

 
 
Fig. 3.2 “In our programme, the roles and responsibilities related to study guidance and student support services have been 
clearly defined and delegated.” 

 

 
 
Fig. 3.3 “There is an assigned person who can take over my duties in the programme in the case that I am unable to work.” 
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Fig. 3.4 “Personal Study Advisors (PSA), who in IMP’s are often the coordinators, have been trained to work in their role as 
study advisors.” 

 

 
 
Fig. 3.5 “Personal Study Advisors (PSA) have a clear understanding of the degree structure, study path opportunities and 
other basic information that is needed in guiding students.” 

 

THEME 4 - Student guidance and support services 

 
Student guidance and support services are areas that work quite well in the IMP’s. Student tutoring 
services (provided by student peers) are viewed as being very important in general.  However, there 
are also areas where development is needed. The information given by student tutors and staff are 
not always exactly the same. This kind of inconsistency in information may cause confusion. 
Recognition and consideration of prior studies in relation to planning study paths is also an area that 
requires improvement. It is also slightly worrying that not all students appear to either not know 
how to access or they do not have access to information regarding official complaint filing 
mechanisms at the university. 
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Fig. 4.1 “I feel that international student tutors provide a useful service.” 

 

 

 
 
Fig. 4.2 “The international student tutoring system works well in our degree programme.” 
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Fig. 4.3 “The information and advice given by student tutors corresponds to the advice given by personal study 
advisors/coordinators.” 

 

 
 
Fig. 4.4 “My existing skills and knowledge were identified and then considered accordingly when making my Personal Study 
Plan and consequently in planning the teaching I receive.” 
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Fig. 4.5 “Students have easy access to information on how to proceed with formal complaint procedures. (website, guides, 
etc)” 

 

 
 
Fig. 4.6 “I am aware of how to guide students who are considering filing a formal complaint.” 

 

THEME 5 - Career prospects  

 
Career opportunities are an important topic in the discussion concerning international degree 
students in Finland, particularly concerning whether students are able to find employment here. 
However, it is vital to remember that career opportunities in general – be they in Finland or abroad, 
affect students’ futures. Inevitably, this means that the future opportunities available to students in 
terms of career prospects (including research) affect the relevance and need for the University’s 
degree programmes in today’s world. This, in turn, affects our programmes’ international reputation 
- this pertains to international and Finnish programmes alike. 
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Fig. 5.1 Student responses –“I feel the learning outcomes provided by my degree programme are relevant to my future 
needs (employment, further study).” 

 

 

 
 
Fig. 5.2 “The students and staff in my programme share the same views on what career opportunities and future prospects 
the programme offers for students after graduation.” 

 

 
 
Fig. 5.3 “Career guidance issues have been considered when planning study guidance and other student support services 
relevant to the programme.” 
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Areas requiring further research 
In general, the evaluation team has found that students do very well in the 1st year, and programmes 
are well designed in that aspect. This is similar to the results of the 1st year audit done prior to this 
evaluation. The bottlenecks arise in the 2nd year. Exactly what this is caused by requires more 
research from both the student and staff perspectives. It is worth noting that many of the problems 
are the same as they are for all programmes at the University of Oulu, not just the international 
ones. It would be worth considering to what extent problems in IMP’s could be solved by addressing 
wider issues at the University. Areas requiring further research include: 
 

- overall programme design and quality of implementation for the 2nd year; 
- student progress monitoring and guidance and counselling related specifically to the 2nd year 

of studies;  
- the identification of specific bottlenecks and best practices related to 2nd year studies that 

could contribute to graduation levels;  
- provision and implementation of thesis supervision and guidance. 

 
Internationalisation of international students 
The discussion in the open comments sections of the questionnaire also raises some important issues 
that the IMP’s should consider in the future. These include internationalisation of international 
students (exchange, internships abroad). An international student is not synonymous with being 
internationalised, and it should be remembered that our foreign students also might wish to increase 
their international competences, as well as their global job prospects. Also, although many want to 
find work in Finland, some will wish to find work elsewhere or at home.  
 
Attractiveness of the University of Oulu study experience 
In terms of marketing and recruitment, the questionnaire responses highlight some of the overall 
best practices that are valued by our international degree students. Apart from the overall 
appreciation for scientific quality, students also appreciated the following characteristics of the 
University of Oulu study experience.  
 

‐ The high degree of fairness in the treatment of all students in assessment; and evaluation 
indicates towards the attractiveness of a safe, non-corrupt higher education community;  

‐ The friendliness and approachability as well as the easy and informal relations between staff 
and students is valued highly among our international degree students;  

‐ Students also appreciate that studies are well-organised, yet flexible.  
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3.2 Materials submitted by the programmes 
 
All of the programmes were invited to submit materials that they felt were relevant for the 
evaluation team to get a picture of what they have achieved. The letter inviting them to submit the 
material offered examples including degree structure, personal study plan and promotional flyer; very 
few offered anything else. Below is a grid summarising what was submitted. 
 
 
 Degree 

Structure 
Personal 
Study 
Plan 

Flyer Extra 

Architectural Design x  x  
Barents Environmental Engineering x  x  
Education and Globalisation x    
Finance x    
Financial and Management Accounting     
International Business x    
Protein Science and Biotechnology    x 
Software, Systems and Services development..     
Synchrotron Radiation Based Science and..  x   
Wireless Communications Engineering x x  x 
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3.3 Statistics  
 
Statistical material related to the International Master's Programmes was collected in the autumn of 
2011 to give an added dimension to the evaluation. Statistics present the actual status of 
programmes. Because the number of students is low and programmes have diverse historical 
backgrounds, caution must be exercised in the comparison and reading of the statistics. 
 
Two factors must be noted: 

 Data is collected between period 1.8 - 31.7 of every year. Data up to July 2011 is used. 
 Students without credits have been removed 

 
The current IMP student number and credits awarded (Figure 6) contains the annual IMP student 
intakes at the University of Oulu from 2007 to 2011 and mean credits (for all programmes) per 
intake for the first and second years of study. The total intake in 2011 was 119 students, the 
previous 1st year mean credits was 54,21 (intake 2010) and 2nd year mean credits was 28,8 (intake 
2009).  
 

 
Fig. 6. Total amount of annual intake of IMP students at the University of Oulu from 2007 to 2011, and mean credits of all 
IMP programmes for the first and second years of study (per intake). 1Mean credits are calculated from medians of single 
programmes. The corresponding value calculated from means of single programmes would be 51,8 for the 2010 intake 1st 
year. 

 
All International Master's Programmes, and annual intakes per programme between 2003-2011 are 
presented in Table 1. A total of 377 students have started on IMP’s at the University of Oulu. The 
Education and Globalisation programme is currently the largest with a total of 110 enrolled students. 
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total 2003 2004 2005 2006 2007 2008 2009 2010 2011

Architectural Design 12 8 4

Barents Environmenta 17 5 3 9

Education and Global 110 18 16 18 15 20 23

Finance 30 2 10 5 13

Financial and Manage 55 6 5 5 6 5 4 8 6 10

International Busine 46 7 10 15 14

Protein Science and 37 1 2 11 4 12 7

Software, Systems an 40 16 24

Synchrotron Radiatio 5 3 2

Wireless Communicati 25 12 13

total 377 6 5 5 25 23 42 52 100 119  
 
Table 1. Total IMP student intake per programme at the University of Oulu, 2003-11. 

 
The total number of IMP graduates (up to intake 2009) is presented in Table 2. 80 IMP students (51 
% of total) have graduated from the University of Oulu and 37 (17 % of total) of them graduated 
within 2 years. The Financial and Management Accounting programme has the highest results with 77 
% of the total having graduated, and 31 % of them graduating within 2 years. The number of study 
months needed to graduate are presented in Figure 7. 
 

Should have graduated  Graduated in 2 years prev.in% Total graduated prev.in%

Architectural Design 0

Barents Environmenta 5

Education and Global 67 10 15 34 51

Finance 12 2 17 2 17

Financial and Manage 39 12 31 30 77

International Busine 17 1 6 4 24

Protein Science and 18 2 11 10 56

Software, Systems an 0

Synchrotron Radiatio 0

Wireless Communicati 0

total 158 27 17 80 51  
 
Table 2. Total number of IMP graduating students at the University of Oulu, 2003-09 intakes. 
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Fig. 7. Number of months needed for graduation. 

 
Figure 7 presents mean study months used by IMP students in order to graduate. The trend of a 
decreasing number of months is promising.  The Financial and Management Accounting programme 
has the best results of 20,4 months. Note: study months are saved only at the graduation moment. 
 
The total IMP study credits awarded during the first study year of intake 2010 are analysed in Figure 
8. Awarded credit levels are mostly around 50-60 and a promise for improved graduation results in 
the future is given. The total IMP study credits awarded during second study year of intake 2009 are 
analysed in Figure 9. The awarded credit levels are rather weak, probably due to a Master's thesis 
delay.  The second year is a problem in the implementation: the tailboard is leaking. 
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Fig. 8. Programmes (intake 2010, 1st year) median credits and upper/lower quarter limits. Programme specific median, upper 
and lower quarter limit credit results from 1st year of 2010 intake.  n is student volume. Upper quarter is the value 
between the best fourth and the third quarter. Lower quarter is the value between the worst first and the second quarter. 

 

 
 
Fig 9. Programme (intake 2009, 2nd year) median credits upper/lower quarter limits. Programme specific median, upper and 
lower quarter limit credit results from 2nd year of 2009 intake.  n is student volume. Upper quarter is the value between 
the best fourth and the third quarter. Lower quarter is the value between the worst first and the second quarter. 
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The numbers of Finnish students on IMP’s, and Finnish course credits awarded to IMP students are 
presented in Table 3. Students’ share of participation in Finnish courses is calculated in the final 
column. 
 

total 2003 2004 2005 2006 2007 2008 2009 2010 2011

Architectural Design 12 8 4

Barents Environmenta 17 5 3 9

Education and Global 110 18 16 18 15 20 23

Finance 30 2 10 5 13

Financial and Manage 55 6 5 5 6 5 4 8 6 10

International Busine 46 7 10 15 14

Protein Science and 37 1 2 11 4 12 7

Software, Systems an 40 16 24

Synchrotron Radiatio 5 3 2

Wireless Communicati 25 12 13

377 6 5 5 25 23 42 52 100 119  
 
Table 3. Finnish students share in IMP programmes (all intakes), IMP student mean credits awarded for Finnish courses in 
the 2010 intake and the Finnish course participation percentage. 

 
Accepted mean credit transfers in IMP’s 2008-2011 intakes are presented in Figure 10. Three 
programmes accepted more credit transfers than others. The results raise a question why there is 
such high variation between different years` intakes in the same programmes. 
 

 
 
Figure 10. Accepted mean credit transfers in IMP’s from 2008, 2009, 2010 and 2011 intakes. 
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3.4 Best Practices and Successes 
 
Introduction 
One of the main goals of the present evaluation was to establish those practices that are 
implemented by the IMP that the evaluation team identified as being good. Ultimately, we would 
recommend that all IMP’s at the University of Oulu adopt such practices in their planning and 
implementation. In this section, we present the good practices that were encountered in the 
interviews, using the themes of the interviews to categorise them. 
 
Programme Design 
•    a substantial amount of time invested in planning phase before implementation 
•    the programme is genuinely different – unique content 
•    benchmarked curriculum to match the best in Europe 
•    designed to meet real academic or social and labour market needs 
•    selection interviews, performed using ICT where necessary 
•    there is a team to plan, implement and review the programme 
•    curriculum designed by the team, the whole team has the big picture 
•    the design is clearly student-centred 
•    thesis planning and support throughout the structure of 2 years 
•    guest lecturers integrated into programme to bring different expertise 
•    consideration and development of teaching staff’s pedagogic skills. 
 
Quality of the implementation of the plans 
•    regular (bi-monthly, or monthly) team meetings to review matters 
•    a quality assurance handbook developed by students and staff of the IMP 
•    feedback on IMP and courses is discussed collectively and openly between colleagues 
•    faculty has resourced the programme by hiring a full-time coordinator 
•    Study Advisor/co-ordinator audits classes to monitor student progress 
•    feedback sessions to help modify the material for the next semester 
•    new courses generated in response to student feedback 
•    quality assurance linked to professional and relevant industry standards 
•    mixed ( IMP + Finnish basic degree) classes and project teams with a view to supporting 
integration. 
 
The roles and responsibilities 
•    an openly distributed list of responsibilities and schedule of activities 
•    clear definition of coordinator’s time commitment in work plan 
•    team  commitment, reflected in working plans 
•    open-door policy among team members supplementing regular meetings 
•    team leader available to team members and students, with a named substitute if absent. 
 
Graduate prospects (employment) 
•    degree level learning outcomes are well formulated and linked to a clearly defined graduate 
profile. 
•    mentoring and networking events are arranged to facilitate contacts with future employers 
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•    course assignments and internships designed with a view to generating opportunities for future 
research and employment 
•    LinkedIn and Facebook used to keep in touch and build an alumni community 
•    graduates encouraged to join the University of Oulu alumni group 
•    regular survey of graduates to update IMP data and encourage links. 
 
Student counselling 
•    material on living in Oulu and study culture sent to international students pre-arrival 
•    student tutors contact students as soon as an offer is made   
•    all students met at the airport 
•    student tutors  carefully selected based on their academic and professional record 
•    student tutors negotiate the orientation programme with the coordinator 
•    student tutors gather feedback on their work, discuss it with the coordinator 
•    programme produces a ‘guidance map’ for student counselling 
•    academic co-ordinator sends a pre-arrival email to all students with academic advice 
•    degree structure includes a course that awards ECTS credits on study culture and techniques 
•    academic coordinator meets student representatives once a month and is in contact with staff 
afterwards on any issues related to counselling 
•    away-day / off-campus meetings organised. 
 
Final questions 
At the end of each interview, the representatives of the IMP’s were invited to identify those elements 
of their own programmes that they themselves felt represented best practice: 
•    the interview is the key in the selection process - students are ‘hand picked’ 
•    the IMP seeks relevancy to working/professional life 
•    thorough planning  ahead of launch; frequent reviews 
•    high research profile of the department fits in well with IMP activities 
•    ambition to be among the best programmes in Europe/globally. 
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3.5 Causes for Concern 
 
There are many aspects of the IMP’s that are positive and, in the case of this review process, have 
clearly been indicated as strengths at the individual degree level – the report details these.  However, 
at a time when the demand for English language taught Master’s programmes is increasing worldwide, 
the competition to offer degrees of the highest academic quality, with professional-level support and 
services, transcends traditional national boundaries of higher education provision.  While the growing 
portfolio of degrees offered by the University of Oulu is impressive and establishes the University 
amongst the market leaders in Finland for this kind of education, there continues to be a number of 
causes for concern, all of which need further consideration by the senior management of the 
University. 
 
Viability of programmes 
While there are clear academic and intellectual rationales for all of the IMP’s at the University of 
Oulu, the viability of some of the programmes has to be discussed in more detail and, perhaps, with 
more stringent criteria in mind by which to judge their success (or indeed their survival).  There are 
two separate issues concerning the viability of IMP’s at the University: 
 

1. Critical mass: too many IMP’s at present run with small numbers, impacting both on the 
student experience and the administration of the programme.  Without a critical mass of 
international students, resources of all kinds (but particularly administrative and academic) 
are used inefficiently and on an ad hoc basis.  Critically, small numbers negate the need to 
develop robust and meaningful processes, allowing students and staff to operate in an 
informal manner; 

2. Perception of quality: because prospective and current international students are networked 
today in a way never seen before, there is a suspicion that programmes the size of many of 
those at Oulu are reported by international students as being of a very small scale.  Because 
the perception of quality is often related to the size and popularity of an academic 
programme, this is likely to create an impression of Oulu’s programmes being of poor 
academic quality. 
 

Put simply, there is a suspicion that many of the programmes at Oulu are too small to be viable and 
that a minimum target number of enrolling and continuing students should be agreed so that 
programmes have clear admissions targets to aim for.  
 
Marketing and admissions 
There has been an almost continual focus on the area of marketing and admissions for the IMP’s 
since their inception a number of years ago.  Staff from the International Relations Office recognised 
three years ago that in order to attract and eventually compete for good quality international 
applicants, some development work would need to take place in order for the marketing and 
admissions processes to be established at the University.  However, despite a number of efforts, the 
role of marketing continues to be something of a poor relation at Oulu, with important 
inconsistencies between the programmes in existence and continued confusion between individual 
programmes and the International Relations Office over who has responsibility for what.  The overall 
impact of this situation is that marketing, recruitment and admissions to the IMP’s tends to be passive 
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and lacks a clear focus, with the inevitable result that applications of the right quality in the right 
number are not consistently generated. The programmes need to be able to select the best 
international students. 
 
Organisation, structure and ownership 
Where possible through this review process, interviews have been conducted with academic and 
administrative coordinators.  In the main, staff are clearly identified and fully conversant with their 
responsibilities, yet many gave the impression that their responsibility to their particular IMP was just 
one of many tasks they have.  While this is understandable with the rapid formulation of many of 
these programmes, the risk is that programmes are never quite sufficiently embedded in either the 
culture or the daily activity of the respective department/faculty to make their position entirely 
secure.  Perhaps more critical is the wholly disparate way in which even the most basic or common 
of tasks are organised from one academic session to another across all IMP’s.  There are few 
examples of formal handbooks for the administration of individual IMP’s, nor are there annual 
calendars devised to ensure that processes are consistent and timely from one academic year to the 
next.  But perhaps the major concern is the lack of priority given to their IMP by the lead academic 
figure.  While a number of the programmes have excellent academic champions, the majority of the 
IMP’s are led by individuals who give the impression that developing and driving an international 
programme is something that they have to do rather than want to do.  The overall effect of this is 
that IMP’s are characterised by a significant amount of ad hoc behaviour, particularly in terms of the 
“value added” components that international students look for when choosing where they want to 
study, for example, programme-related work experience, exposure to Finnish students, the 
opportunity to work while studying and defined learning outcomes relevant to international 
employment.  Until IMP’s generally are prioritised seriously, demand for even the most academically-
innovative programme is likely to be moderate.  
  
Student experience 
Although there is a clear appreciation of the importance of providing a good student experience for 
international students at the University, there is little evidence to suggest that a consistent level of 
service is provided to new or continuing international students on IMP’s.  Effective steps have been 
taken to ensure that incoming international students are fully aware of the requirements of their 
programme and, more broadly, living in Finland and Oulu before they arrive.  On arrival, students are 
ably supported by student tutors and programme coordinators, but there continues to be a range in 
the quality of support provided.  In some cases, individual academic or administrative members of 
staff meet new international students in person at the airport, and ensure their first few days in Oulu 
run smoothly, while in others the support is entirely provided by other current students, with 
differing degrees of organisation by the IMP.  Overall there appears to be no institutional policy or 
approach to providing a good level of service or support, thus the student experience is variable 
across the entire institution, with as many low as high points.  Moreover, the academic experience is 
also variable across different IMP’s, with some offering dedicated classes only for those students 
enrolled on the Master’s degree, while others only offer core courses in tandem with the equivalent 
Finnish degree programme.  While this actually may be an advantage in some instances, helping 
students integrate and get more out of the experience of being an international student, in the main 
there is a risk that international Master’s students are not receiving the type of tuition they were 
expecting.  With no clear overarching position on the appropriate level of student support provided 
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to international students at the University of Oulu, the student experience is likely to be subject to 
differences in resourcing, effort and priority at the level of the IMP’s, resulting in inconsistencies of 
service (and experience) that reflect poorly on the University as a whole.  With students able to 
communicate freely and immediately to their own personal networks all over the world, this has the 
potential to create negative perceptions of the University to prospective students. 
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3.6 Recommendations 
 
While this review process has obviously been focused on the programme level, issues common to a 
number of the IMP’s have relevance to the University of Oulu as a whole.  As such, the following 
recommendations are made for the senior management of the University to consider: 
 
Resourcing and responsibility 

1. While all staff is required to complete an annual work plan, workload related to either 
programme management or administration is rarely included to reflect the actual tasks 
required for a successful degree programme.  It is recommended, therefore, that guidance is 
provided to ensure work plans include realistic reflections of the work required for all tasks; 

2. It is recommended the University devise a common template for key roles related to 
international programmes, such as the academic and administrative coordinators; 

3. The work relating to international programmes is entirely underestimated.  It is 
recommended that the University review the roles common to all IMP’s (marketing, 
admissions, arrival, teaching, support and graduation) and devise institutional policies for each 
area; 

4. It is recommended that the University devise a process that ensures that only those 
international programmes operate where a sufficient number of international students are 
enrolled.  Where numbers are low over an extended period of time, the University should 
close or suspend programmes; 

5. Proposing new programmes should require the input of all relevant staff, from teaching to 
administrative staff in central services.  It is recommended that a common process should be 
devised that all new programmes should subscribe to, with an agreed timeframe that allows 
for all elements of the proposal to be discussed; 

6. It is recommended that the split between Faculty/Departmental and University 
responsibilities is more closely defined and a written process agreed on by all parties; 

7. It is recommended that all international programmes at the University should have a written 
handbook for both staff and students so that all processes and requirements are clearly 
documented; 

 
Marketing and admissions 

1. It is recommended that the University agree a process through which the marketing of 
programmes is more closely defined, with responsibilities shared between the 
Faculty/programme and central services; 

2. It is recommended that all new programmes should be subject to a process of market 
research to establish any potential demand before they are approved; 

3. It is recommended that a defined marketing budget be available to all those launching new 
international programmes; 

4. It is recommended that a common admissions process, including such elements as entry 
requirements (with international equivalences) work experience, references and an 
interview, is devised and adopted by all international programmes; 

5. It is recommended that all programme requirements are explicitly stated and published 
online and in any relevant printed materials; 
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Student services and student experience 
1. It is recommended that a student charter is devised and is accessible to all international 

students; 
2. It is recommended a common pre-arrival, arrival and orientation process and timetable is 

devised by the University for all full degree international students, to which individual 
programmes contribute but is managed more centrally; 

3. It is recommended that a clear procedure is implemented so that international students are 
aware of the process to either complain or feedback about their academic programme; 

4. It is recommended that all international students are annually surveyed to assess the ongoing 
international student experience at the University of Oulu. 

  
Pedagogy 

1. Given that the academic experience of international students at the University of Oulu is 
variable, it is recommended that the University investigate the possibility of offering a suite of 
professional development courses for all relevant teaching staff.  Such courses should focus 
on teaching in an international classroom; 

2. It is recommended all staff teaching international students should have a teaching qualification 
relevant to higher education; 

 
English language 

1. The use of English language across the University is inconsistent.  While administrative and 
academic staff do their very best to welcome, teach and support international students in 
English, standards are not monitored.  It is recommended that the University address these 
issues by implementing a common policy promoting a minimum ability in English language for 
all staff in contact with international students; 

2. English language skills for teaching staff should be monitored closely, and appropriate 
adequate support provided.  It is recommended that the English language ability of all 
teaching staff is assessed and mandatory tuition provided to those whose skills fall below the 
required level; 

 
Finnish language and culture 

1. International students should be more formally exposed to Finnish language and culture while 
studying at the University.  It is recommended that more attractive courses are designed and 
offered to international students that genuinely enhance their experience at the University of 
Oulu, and their employment prospects upon graduating; 
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4. Programme Specific Reports  
 

4.1 Architectural Design - Report 
 
Evaluation of the International Master’s programme by themes 
 
Programme 
design  
Developing 

Quality of 
implementation  
Advanced 

Roles and 
responsibilities  
Emerging 

Graduate 
prospects  
Emerging 

Student 
counselling  
Developing 

 
Introduction/history of the programme 
 
The contents of the programme are based on tradition and experience of teaching design closely 
related to architecture. The focus of studies is on studio projects, varying from larger scale public 
buildings to the designing of details both for buildings and urban structures with an emphasis on 
sustainability. 
 
The aim of programme is to provide knowledge and skills in architectural design, architectural 
lighting, detailing of interiors and exteriors, material technologies as well as urban space design and 
detailing. The goal is to encourage students to develop a personal relationship with architecture and 
design and to produce graduates with practical skills needed in the architect’s profession as well as 
the expertise to participate in research and to carry out postgraduate studies. 
 
The degree awarded, Master of Science in Architecture is a professional architect’s degree, providing 
admittance to the Finnish Architects’ Association (SAFA). The degree offers an immediate 
opportunity to work as an architect.  
 
The first intake for the programme was 2009. 
 
Admissions 
Application period  Applications  Eligible / %  Offered  Students 
2010-2011   44  26 / 59%  9  4 
2009-2010   23  10 / 43%  11  8 
2008-2009   21  2 / 10%  2  0 
 
Statistics 
 
In the Architectural Design (Figure 6) students were awarded a median of 66,5 credits in 2010 (1st 
year).  Seven students of eight were awarded over 40 credits during the first year. 
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Fig. 11. Median credits and credit distribution of Architectural Design programme. 

 
Submission and quality of materials 
The syllabus is unclear and consists of alternative study modules and orientations, not only the 
international degree programme. A Personal Study Plan was not submitted. However, the general 
year plan, which consists of the Bachelor’s level courses, was presented. 
 
Good practices and development areas of the International Master’s programme  
 
Programme 
design  

Good practices 

 Guest lecturers scheduled as part of the study programme.  
Development areas 

 Admissions process may need to be clarified for the benefit of prospective 
applicants. 

Quality of 
implementation  

Good practices 

 Fully aware of developments at other Schools of Architecture in Finland and 
incorporate any innovations they feel relevant; 

 Working group for the programme includes at least one international student; 

 Quality assurance also tied to other non-classroom issues – linked to 
professional practice/competitions; 

 The programme is designed with the intention of linking individual courses 
together.  

Development areas 

 Maintaining an advanced approach to the quality of implementation should 
student numbers grow. 

Roles and 
responsibilities  

Good practices 

 Significant evidence of good teamwork across the whole programme.  

Development areas 

 Making roles more formal without losing any of the intimacy of the programme. 
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Graduate 
prospects  

Good practices 

 (Programme does not currently have graduates). 

Development areas 

 Need to have a greater awareness of their graduate student profile and where 
students will work; 

 Opportunity to develop an alumni network helpful to current students. 

Student 
counselling  

Good practices 

 Material sent to new international students before they arrive; 

 Students are fully integrated into the School. 

Development areas 

 Need to coordinate more with central administration so processes aren't 
repeated; 

 More specific orientation may be needed for international students.  

 

Recommendations for improvement 

Developing the marketing and admission procedure to achieve critical mass. Admissions 
requirements should be clear, updated and publically available. There should also be a greater 
advocacy of current students to enter the national (and international) workplace. 
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4.2 Barents Environmental Engineering - Report 
 
Evaluation of the International Master’s programme by themes 
 
Programme 
design  
Advanced 

Quality of 
implementation  
Advanced 

Roles and 
responsibilities  
Advanced 

Graduate 
prospects  
Developing 

Student 
counselling  
Advanced 

 
Introduction/history of the programme 
The Barents Environmental Engineering is based on environmental, process and civil engineering 
subjects. The curriculum is multidisciplinary, including subjects ranging from ethics and environmental 
legislation and engineering to process engineering, economics and industrial ecology. The programme 
has been developed and is carried out in international co-operation with the universities participating 
in the Barents Cross Border University (BCBU) project in Norway, Sweden and Russia. The 
programme has two orientation options: Clean Production and Water and Environment. 
 
The programme will give the graduates a scientific approach into environmental protection and 
management of natural resources, and skills and knowledge to do scientific and applied work both in 
industry and academia. The graduates can also participate in a unique cooperation network offering 
career prospects in the growing area of environmental engineering, especially in the Barents Region. 
 
The first intake for the programme was 2009. 
 
Admissions 

Application period  Applications  Eligible / %  Offered  Students  

2010-2011  68  38 / 56%  18  9  

2009-2010  54  14 / 26%  12  3  

2008-2009  42  4 / 10%  7  5  

 
 
Statistics 
In the Barents Environmental Engineering (Figure 7) students were awarded 61 median credits in 
2010 (1st year) and all eight students (intakes 2010 and 2009) awarded over 40 credits during the first 
year. The second year 2009 results are over 30 credits without the Master theses, which are missing 
and none of students have graduated. 



 

49 
 

 
Fig. 12. Median credits and credit distribution in the Barents Environmental Engineering programme. 

 
Submission and quality of materials 
The Study Guide contains the learning outcomes, the programme outline, the structure and timing of 
studies, general information, and course descriptions. The guide is a comprehensive presentation of 
the programme. Detailed timing of studies is presented but an example of a Personal Study Plan is 
missing. 
 
Good practices and development areas of the International Master’s programme 
 
Programme 
design  

Good practices 

 Commitment to training teachers to have pedagogic skills. Known as a national 
centre of excellence; 

 Student centred approach to programme design with a clear impact on the way 
they teach; 

 Unique academic content. Genuine difference. 

Development areas 

 Need to increase the number of qualified applications so they can have a higher 
intake. 
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Quality of 
implementation  

Good practices 

 Student Advisor audits classes to monitor student progress; 

 Student evaluations feed into the development of the programme.  

Development areas 

 Aim to include "real world" feedback from companies and firms in the 
programme development. 

Roles and 
responsibilities  

Good practices 

 The programme is dynamic - feedback from staff and students influences 
changes to the content; 

 Documentation on procedures and processes is available; 

 Staff are fully invested in the health of the programme and committed to it being 
a success; 

 The Coordinator's role is clearly articulated in their work plan. 

Development areas 

 Academic Coordinator's role needs clearer explanation. 

Graduate 
prospects  

Good practices 

 Clear vision of what they want their graduates to achieve; 

 There is a programme ethos that helps describe their aims and their graduates.  

Development areas 

 No real link between the Barents region and employment; 

 Need a strategy to engage local and regional employers more directly. 

Student 
counselling  

Good practices 

 Student tutors contact incoming students once an offer is made with an 
emphasis on personal links; 

 Student tutors and academic members of staff have very close links with all 
students; 

 Academic Coordinator meets student representatives once a month and is in 
contact with staff afterwards. 

 

Recommendations for improvement 

Attention should be paid to attracting more applications with good quality making clear admission 
criteria and improving the website. Work should be done in clarifying and promoting the 
employment possibilities of graduates. The name of the programme does have an impact on both 
attracting applicants and for future employment possibilities - perhaps the name should be 
reconsidered. 
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4.3 Education and Globalisation - Report 
 
Evaluation of the International Master’s programme by themes 
 
Programme 
design  
Advanced 

Quality of 
implementation  
Advanced 

Roles and 
responsibilities  
Advanced 

Graduate 
prospects  
Developing 

Student 
counselling  
Advanced 

 
Introduction/history of the programme 
The programme focuses on ethics, theory, policy, planning, curriculum, evaluation and comparative 
research in education. The central aim of the programme is to develop quality in education and to 
equip students to exercise socially responsible leadership in complex and diverse societies. The 
programme emphasises North-South-East-West dialogue and includes studies in multiculturalism, 
interculturalism, globalisation and their effects on various sectors of education. 
 
Students major in educational sciences. The programme also includes a minor subject and an 
internship period that can be implemented in Finland or internationally in a variety of different 
settings such as intergovernmental agencies, non-governmental organisations or educational 
institutions. One third of the programme involves acquiring research tools, conducting research and 
writing a Master’s thesis in a collaborative and multicultural research environment. 
 
First intake for the programme was 2006. 
 
Admissions 

Application period  Applications  Eligible / %  Offered  Students  

2010-2011  140  117 / 84%  31  23  

2009-2010  122  99 / 81%  31  20  

2008-2009  122  50 / 41%  30  15  

2007-2008  116  -  29  18  

2006-2007  100  -  28  16  

2005-2006  76  -  23  18  

 
Statistics 
In the Education and Globalization programme (Figure 8) students were awarded 50-60 credits in the 
1st year and 17 students of 20 (intake 2010) awarded over 40 credits during their first year. The 
share of 0-19 credit students in the second years is high. Many students from intakes 2006-2009 have 
not completed their Master’s thesis (Figure 9). 
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Fig. 13. Median credits and credit distribution of Education and Globalization programme. 

 

 
Fig. 14. Graduating students from Education and Globalization. 

 
Submission and quality of materials 
The Study Guide contains the graduate profile, the programme outline, structure and preliminary 
timing of studies, general information, course descriptions, the map of guidance services, the 
summary of internship placements, list of Master’s theses and instructions on essays and Master’s 
thesis. The guide is a comprehensive presentation of the programme. Submitted material is advanced. 
Structure and preliminary timing of studies is presented but an example of a Personal Study Plan is 
missing. Studies are described in a table form and equally distributed between the semesters. 
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Good practices and development areas of the International Master’s programme  
 
Programme 
design  

Good practices 

 Selection policy uses an interview to evaluate the applicant's understanding of 
the subject area; 

 Master’s thesis seminar is offered throughout the whole two-year length of the 
programme; 

 The curriculum is planned together with the whole team, meetings every other 
week.  

Quality of 
implementation  

Good practices 

 Faculty members have written a quality assurance handbook, with contributions 
from students where relevant; 

 Weekly staff meetings are held where feedback is discussed openly between 
colleagues; 

 The Faculty ensures that the programme is adequately supported by hiring a full-
time Coordinator.  

Development areas 

 Academic supervision of Master's theses. 

Roles and 
responsibilities  

Good practices 

 The existence of a full-time Coordinator ensures that the programme is very 
well managed and implemented; 

 An open door policy exists for all staff; 

 Clear team approach; 

 All key areas of the programme have a designated person responsible for them.  

Development areas 

 Need to develop a formal procedure to cope with the absence of key members 
of staff 

Graduate 
prospects  

Good practices 

 Learning outcomes are clear and lead to an explicit graduate profile; 

 LinkedIn used for alumni purposes.  

Development areas 

 System to support offered in securing internships may be required. 

Student 
counselling  

Good practices 

 Programme has its own guidance map for student counselling; 

 Student tutoring is planned as part of the programme schedule; 

 Student tutors gather feedback from the students and discusses this with the 
Coordinator; 
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 Study culture and techniques are offered as a course in the programme, with 
supporting web materials.  

Development areas 

 The Coordinator position is so central that it may be a risk: support policies for 
this role may need to be developed. 

 

Recommendations for improvement 

Ensuring that support services exist for a large number of students even when the coordinator or 
the responsible person of the programme is not available. Despite excellent administration and 
coordination there is clearly a problem with supervision of thesis since students are not graduating. 
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4.4 Finance - Report 
 
Evaluation of the International Master’s programme by themes 
 
Programme 
design  
Emerging 

Quality of 
implementation  
Absent 

Roles and 
responsibilities  
Emerging 

Graduate 
prospects  
Emerging 

Student 
counselling  
Emerging 

 
Introduction/history of the programme 
The IMP in Finance provides wide knowledge on asset pricing, portfolio management and portfolio 
performance evaluation, corporate finance and financial econometrics. The courses are specially 
designed to provide students with deeper knowledge of all the most important fields of finance and 
different research methodologies used in financial analysis. The programme culminates with courses 
that demand and develop quantitative skills. 
 
The quantitative nature of the programme ideally suits those who have studied business, economics, 
natural sciences or engineering. The programme is specially designed to provide students with a 
strong background for scientific research. 
 
The first intake for the programme was 2008. 
 
Admissions 

Application period  Applications  Eligible / %  Offered  Students  

2010-2011  120  84 / 70%  18  13  

2009-2010  149  90 / 60%  15  5  

2008-2009  217  56 / 26%  20  10  

2007-2008  148  -  14  2  

 
Statistics 
In the Finance programme (Figure 10) students are mostly below the IMP mean value for the first 
year. Share of 0-19 credit students in the second years is high. Most students from intakes 2008-2009 
have not completed their Master’s thesis (Figure 11). 
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Fig. 15. Median credits and credit distribution of the Finance programme. 

 

 
 
Fig. 16. Graduating students from the Finance programme. 

 
Submission and quality of materials 
The Study guide is a combined guide for all three Master’s programmes in the Business School. It 
includes the course descriptions and the basic schedule for studies. The programme outline contains 
a total of 121 ECTS. Schedule of studies is presented by semester, but an example of a Personal 
Study Plan is missing. 
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Good practices and development areas of the International Master’s programme  
 
Programme 
design  

Good practices 

 Explicit statement on entry requirements, particularly in terms of mathematics 
and statistical skills; 

 Suggested list of thesis topics comes from research areas and is published.  

Development areas 

 Overall learning outcomes need to be revised and reflect the programme more 
closely; 

 Introduce interviews to the admissions process. 

Quality of 
implementation  

Development areas 

 Student feedback needs to be incorporated into programme/course 
developments; 

 Ensure that international students have sufficient support to develop 
appropriate statistical skills. 

Roles and 
responsibilities  

Good practices 

 Coordinator role is well established with a clear set of responsibilities 

Development areas 

 Clearer documentation required for coordinators role 

Graduate 
prospects  

Good practices 

 Clear identification of their graduate profile, with a more technical group of 
students; 

 Mentoring element is good and also done by all the international business 
courses at Oulu Business School  

Development areas 

 Development of a greater link with alumni needed; 

 Development of internships or possible work placements would add value to 
the programme. 

Student 
counselling  

Good practices 

 Sends an email to all students with some guidelines on papers and specific 
academic advice (calculus and statistics for example). 

Development areas 

 Greater attention to develop support network using existing students.  

 

Recommendations for improvement 

Rethinking the relationship with the Finnish programme to produce an attractive IMP with a distinct 
competitive advantage. From the point of view of the applicants, the Business School programmes 
are not distinct from each other; strategic planning should be coordinated with other IMP's in the 
faculty. Attention needs to be paid to the ending phase of the studies. 
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4.5 Financial and Management Accounting - Report 
 
Evaluation of the International Master’s programme by themes 
 
Programme 
design  
Developing 

Quality of 
implementation  
Developing 

Roles and 
responsibilities  
Emerging 

Graduate 
prospects  
Developing 

Student 
counselling  
Emerging 

 
Introduction/history of the programme 
During the programme, the students develop proficiency in the analysis of accounting information, 
for the needs both of a company's internal decision-making and of the investors. Course modules 
reflect a recent trend in accounting towards the adoption of international financial reporting system 
and the growing need for management control and accounting of internationalised firms. 
 
The programme is ideal for applicants with a background in business studies, social sciences, 
education, natural sciences, mathematics or engineering. Graduates have acquired the skills and 
knowledge needed in working for leading multinational corporations, audit firms or financial services 
industry. The programme also provides students with a solid foundation for further scientific 
research. 
 
The first intake for the programme was already in 2003. 
 
Admissions 

Application period  Applications  Eligible / %  Offered  Students  

2010-2011  106  65 / 61%  15  10  

2009-2010  102  62 / 61%  15  6  

2008-2009  170  43 / 25%  15  8  

2007-2008  114  -  7  4  

2006-2007  146  -  9  5  

2005-2006  188  -  9  6  

2004-2005  129  -  9  5  

2003-2004  80  -  9  5  

2002-2003  43  -  8  6 

 
Statistics 
The historical data in the Financial and Management Accounting programme (Figure 12) is long. The 
last three intakes 2008-2010 have increased the share of over 50 credits per 1st year performing 
students. The graduation history (Figure 13) is good with only a few students not graduating. 
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Fig. 17. Median credits and credit distribution of the Financial and Management Accounting programme. 

 

 
 
Fig. 18. Graduating students from the Financial and Management Accounting programme. 

 
Submission and quality of materials 
Materials were not submitted. 
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Good practices and development areas of the International Master’s programme  
 
Programme 
design  

Good practices 

 Linked very closely to achieving a professional qualification in addition to the 
degree. 

Development areas 

 Thesis supervision should be spread more evenly across academic staff. 

Quality of 
implementation  

Good practices 

 Uses peer reviews from other Business Schools in Finland for benchmarking. 

Development areas 

 Dedicated feedback mechanism needs to be developed for the programme 
specifically; 

 System for quality assurance in the classroom needs some attention. 

Roles and 
responsibilities  

Good practices 

 A Coordinator with a subject background is very useful for ensuring the 
programme runs well; 

 A checklist of all duties and tasks exists to support programme administration.  

Development areas 

 A more formal approach to all roles and responsibilities, particularly across the 
academic members of staff would be beneficial to the programme. 

Graduate 
prospects  

Good practices 

 Conducts a survey of all graduates so that profiles can be updated and used in 
marketing; 

 Use of LinkedIn for keeping in touch with graduates.  

Development areas 

 Focus on developing specific and relevant careers advice for their students; 

 Initiate greater contact with local and national companies for the benefits of 
their students. 

Student 
counselling  

Good practices 

 Student tutors prepare, submit and implement a plan of activities they undertake 
with international students. 

Development areas 

 More formal engagement and coordination of all student counselling and 
support; 

 Pre-arrival contacts need to be coordinated more directly with other activities 
across the University; 

 More systematic use of student feedback for all processes required. 
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Recommendations for improvement  

Developing transparent feedback processes for students. Programme needs to investigate quality 
assurance methods. All roles and responsibilities related to the programme need to be clarified and 
documented. From the point of view of the applicants, the Business School programmes are not 
distinct from each other; strategic planning should be coordinated with other IMP's in the faculty. 
Greater focus on careers counselling and placement is required. 
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4.6 International Business - Report 
 
Evaluation of the International Master’s programme by themes 
 
Programme 
design  
Developing 

Quality of 
implementation  
Developing 

Roles and 
responsibilities  
Developing 

Graduate 
prospects  
Advanced 

Student 
counselling  
Emerging 

 
Introduction/history of the programme 
The International Business IMP includes three core learning themes: practices of international 
business, building up international businesses and approaches to international business studies. 
During the studies, the students are involved in and actively participating in assignments for both 
small and large companies. 
 
The programme will give students skills and knowledge to work in firms doing business in global 
markets and organising their operations internationally. It combines courses from marketing, 
management, logistics and accounting to offer students a wide set of skills and knowledge pertaining 
to international business. 
 
The first intake for the programme was 2008. 
 
Admissions 

Application period  Applications  Eligible / %  Offered  Students  

2010-2011  289  198 / 69%  21  14  

2009-2010  315  197 / 63%  31  15  

2008-2009  338  92 / 27%  20  10  

2007-2008  60  -  14  7  

 
Statistics 
The International Business programme (Figure 14) has increased the share of over 50 credit 
performing students. The graduation history (Figure 15) is inconsistent with the credit data because 
only four students of 17 have done the Master’s thesis at 2008-2009 intakes. 
 



 

63 
 

 
 
Fig. 19. Median credits and credit distribution of the International Business programme. 

 

 
 
Fig. 20. Graduating students of the International Business programme. 

 
Submission and quality of materials 
The Study Guide is a combined guide for all three Master’s programmes. It includes the course 
descriptions and the basic schedule for studies. Schedule of studies is presented by semesters but an 
example of a Personal Study Plan is missing. 
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Good practices and development areas of the International Master’s programme 
 
Programme 
design  

Good practices 

 Benchmarked curriculum to match the best in Europe with an added specific 
focus. 

Development areas 

 Add an interview to the admissions process.  

Quality of 
implementation  

Good practices 

 Formulation of a new course in response to student feedback; 

 Academic Coordinator sits with teaching staff to go through individual feedback; 

 Mixed groups carefully constructed to support integration. 

Development areas 

 Programme academic guidance needs to be more systematic. 

Roles and 
responsibilities  

Good practices 

 Monthly team meetings to discuss all issues.  

Development areas 

 Need a clearer listing of roles and responsibilities in the programme; 

 Tasks should be written and communicated more clearly. 

Graduate 
prospects  

Good practices 

 Facebook and LinkedIn to keep in touch with alumni and build a community; 

 Networking event to facilitate contacts. 

Development areas 

 Need to harmonise efforts in this area with University-level activities; 

 Staff contacts could be utilised more directly for the benefit of the programme. 

Student 
counselling  

Good practices 

 Finnish and international students mixed on every course to minimise 
integration and counselling issues. 

Development areas 

 Greater pre-arrival contact would minimise any issues regarding orientation and 
study culture; 

 Mechanism required to collect feedback on the performance of student tutors. 

 

Recommendations for improvement  

Clarity of information on eligibility and pre-requisites to applicants to ensure more appropriately 
qualified students apply. All roles and responsibilities should be documented more clearly. From the 
point of view of the applicants, the business school programmes are not distinct from each other; 
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strategic planning should be coordinated with other IMP's in the faculty. More attention should be 
paid to the finalising of the degrees 
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4.7 Protein Science and Biotechnology - Report 
 
Evaluation of the International Master’s programme by themes 
 
Programme 
design  
Advanced 

Quality of 
implementation  
Developing 

Roles and 
responsibilities  
Emerging 

Graduate 
prospects  
Advanced 

Student 
counselling  
Advanced 

 
Introduction/history of the programme 
The programme is aimed at giving students in-depth understanding of the structure-function 
relationship of proteins and the techniques used to produce and characterise them. Around half of 
the programme involves integration of students into different research groups and the programme 
allows students to have individual use of the most modern equipment. By the end of the first term, 
students will have gained practical experience of a wide range of techniques e.g. electrospray mass 
spectrometry, sub-second kinetics, microcalorimetry, surface plasmon resonance and recombinant 
protein production. 
 
The programme is flexible and allows the students to specialise in the aspects of protein science and 
biotechnology that will most benefit their future career. The programme is particularly aimed at 
people going into research. 
 
The first intake for the programme was 2006. 
 
Admissions 

Application period  Applications  Eligible / %  Offered  Students  

2010-2011  107  74 / 69%  16  7  

2009-2010  90  74 / 82%  16  12  

2008-2009  72  28 / 38%  17  4  

2007-2008  59  -  13  11  

2006-2007  -  -  -  2  

2005-2006  -  -  -  1  

 
Statistics 
The Protein Science and Biotechnology programme (Figure 16) has increased the share of over 50 
credit performing students and managed to remove 0-29 credit shares from 2009-2010 1st years. The 
programme (Figure 17) have problems to complete degrees within two years’ time. 
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Fig. 21. Median credits and credit distribution of the Protein Science and Biotechnology programme. 

 

 
Fig. 22. Graduating students of the Protein Science and Biotechnology programme. 

 
Submission and quality of materials 
The Study Guide is not included in the materials. A study guide for year 2010-11 is in the webpages 
and it includes all the studies available in the department. The guide for 2011-12 is only in Finnish. A 
template for Personal Study Plan is in the webpages but not presented in the materials. 
 
 
 
 
 



 

68 
 

Good practices and development areas of the International Master’s programme  
 
Programme 
design  

Good practices 

 Routine use of interviews in the application process to test English and academic 
knowledge; 

 Overseas thesis directly supporting development of a research career and 
strictly timed; 

 Learner centred approach but taught by academics with research interests in 
the course subject.  

Development areas 

 Need to locate the most talented students and encourage them to stay at Oulu 
for research work. 

Quality of 
implementation  

Good practices 

 International staff involved in teaching committee; 

Development areas 

 Greater use of WebOodi to track progress of students. 

Roles and 
responsibilities  

Good practices 

 The degree of dedication of a key figure for the programme is a real asset. 

Development areas 

 Knowledge related to the programme needs to be passed to other members of 
staff; 

 Contingency plans for running the programme need formulation. 

Graduate 
prospects  

Good practices 

 There is a real vision in the programme - clear recognition of what students will 
go on to do. 

 Integration of research topics have a direct relevance to student's career 
prospects.  

Development areas 

 Possible benefit to tracking alumni. 

Student 
counselling  

Good practices 

 Student tutor’s role is very well developed – including orientation and arrival; 

 All students personally met at the airport on arrival. 

 

Recommendations for improvement  

The sustainability of the programme needs to be guaranteed and a separate academic director and 
coordinator appointed. Developing the marketing and admission procedure to achieve critical mass is 
also vital. 
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4.8 Software, Systems and Services Development in Global 
Environment - Report 
 
Evaluation of the International Master’s programme by themes 
 
Programme 
design  
Emerging 

Quality of 
implementation  
Emerging 

Roles and 
responsibilities  
Emerging 

Graduate 
prospects  
Emerging 

Student 
counselling  
Emerging 

 
Introduction/history of the programme 
The programme offers students the competences to work as leading experts and managers in global 
ICT companies. This programme invites students to develop their skills in understanding and 
analysing dynamics of the business environment and to lead multicultural teams, projects and units. 
Students will have a unique chance to build a solid understanding of multidisciplinary knowledge of 
software, systems and services development in a global context. The programme will also offer an 
inspiring environment to improve communication skills and cultural knowledge in different global 
context as well as knowledge of international laws, IPR and regulations concerning contracting. 
 
The first intake for the programme was 2010. 
 
Admissions 
Application period  Applications  Eligible / %  Offered  Students 
2010-2011   105  74 / 70%  56  24 
2009-2010   47  32 / 68%  37  16 
 
Statistics 
The Software, Systems and Services Development in Global Environment programme (Figure 18) 
have started the programme with very good student credit distribution at 2010 1st year. 
 

 
Fig. 23. Median credits and credit distribution of the Software, Systems and Services in Global Environment programme. 
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Submission and quality of materials 
Materials were not submitted. 
 
Good practices and development areas of the International Master’s programme 
 
Programme 
design  

Good practices 

 Use of interview in the admissions process; 

 Include international quality standards in the development of their curriculum 
that are relevant to industry standards. 

Development areas 

 Quality of English used by some academic staff may hamper the learning 
experience. 

 Tighter focus on learning outcomes possibly required. 

Quality of 
implementation  

Good practices 

 Rigorous admissions process ensures high quality students; 

 Using feedback sessions to help modify the material for the next semester; 

 Offering a lecture in plagiarism; 

 Mixed classes and project teams an important part of supporting integration. 

Development areas 

 More support for academic staff to ensure pedagogy is appropriate for graduate 
students. 

 More clarity on how academic colleagues implement change following student 
feedback. 

 Need a more formal policy on credit transfer.  

Roles and 
responsibilities  

Good practices 

 Coordinator works hard in recruiting. 

Development areas 

 More focused plan required to ensure the Department as a whole know how 
the programme operates; 

 Clear processes for all aspects of the programme need a more formal plan. 

Graduate 
prospects  

Good practices 

 Assignment about a company opening up opportunities for graduates; 

 Design of the programme to help students access local employment 
opportunities. 
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Development areas 

 Focus on alumni work in the future; 

 Clearer vision of what might characterise a graduate from this programme and 
the assets they possess. 

Student 
counselling  

Good practices 

 ECTS four credit course as part of orientation including feedback session; 

 Away day meetings offsite for feedback. 

Development areas 

 Need a feedback system in place for student tutoring; 

 Greater opportunities for all students to feedback their experiences about 
every aspect of the programme.  

 

Recommendations for improvement  

More attention should be paid to the discrepancy between offers made and registered students. 
Recruitment and marketing activities need to be more coordinated with those undertaken by the 
central services. This would give the coordinator more time for taking care of the needs of 
registered students. 
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4.9 Synchrotron Radiation Based Science and Accelerator Physics - 
Report 
 
Evaluation of the International Master’s programme by themes 
 
Programme 
design  
Developing 

Quality of 
implementation  
Developing 

Roles and 
responsibilities  
Emerging 

Graduate 
prospects  
Absent 

Student 
counselling  
Emerging 

 
Introduction/history of the programme 
This programme provides a unified and comprehensive education in the core aspects in the field of 
synchrotron radiation (SR) and the possibilities to concentrate on theoretical aspects of research, or 
in instrumentation needed in experiments. Individual courses provided by the Lund University make 
it possible to gain first-hand experience in working in the SR laboratory. 
 
The goal is to give the students a broad training in synchrotron radiation based science. The 
advantage of the current Master´s degree programme is in providing a unified and comprehensive 
education in many aspects of the field. The interdisciplinary nature of present-day research increases 
the need for expertise in widely applicable research methods. Upon completing the program the 
participants should have good knowledge about the properties of SR, the methods of its production, 
and its use in basic research and applied sciences. The degree allows the students to apply for 
graduate studies in physical sciences. 
 
The first intake for the programme was 2010. 
 
Admissions 
Application period  Applications  Eligible / %  Offered  Students 
2010-2011   10  5 / 50%  7  2 
2009-2010   5  5 / 100%  4  3 
 
Statistics 
The Synchrotron Radiation Based Science and Accelerator Physics programme is a program of 3 
students and therefore the programme specific statistical data is not presented. Some statistical 
information can be found in Figure 3 
Submission and quality of materials 
List of various courses is presented in the webpages. The timetable for the courses is only in Finnish. 
Study guide in English is absent. An example of a Personal Study Plan is presented. Personal Study 
Plan is total 109.5 ECTS credits and distributes unevenly over the four semesters. 
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Good practices and development areas of the International Master’s programme 
 
Programme 
design  

Good practices 

 Clear vision of what the programme is and it's value to students and industry 
alike. 

Development areas 

 No unified view of learning outcomes for the programme as a whole - requires 
some attention; 

 Possible opportunity to develop programme-dedicated courses for students in 
the future; 

 The University needs to take a more strategic view of the programme and 
anticipate where the institution may need to be involved more directly. 

Quality of 
implementation  

Good practices 

 Highly student centred where students are the focus of many activities.  

Development areas 

 Staffing makes the completion of the programme in two years difficult - this 
needs attention; 

 As the student group gets larger, a formal feedback mechanism for all student 
issues will need to be implemented. 

Roles and 
responsibilities  

Good practices 

 Enormous personal dedication of the staff to their subject field is a real asset. 

Development areas 

 Work plans of involved members of staff need to reflect their work on the 
programme. 

Graduate 
prospects  

Good practices 

 (There are no graduates in the programme). 

Development areas 

 Need to structure and resource a process to support graduates to find their 
next step, either in research or industry. 

Student 
counselling  

Good practices 

 Informality due to small student numbers makes counselling both effective and 
intimate. 

Development areas 

 More formal approach to the whole area will be required when student 
numbers increase. 

 

Recommendations for improvement 

Actions should be taken in getting the programme to achieve critical mass. Such a distinctive 
programme deserves to have the resources to explore its potential more fully. Market research and 



 

74 
 

marketing planning to support future activities is vital. Defining a programme structure and a 
personal study plan in keeping with the ECTS framework is also important. 
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4.10 Wireless Communications Engineering - Report 
 
Evaluation of the International Master’s programme by themes 
 
Programme 
design  
Advanced 

Quality of 
implementation  
Developing 

Roles and 
responsibilities  
Advanced 

Graduate 
prospects  
Developing 

Student 
counselling  
Emerging 

 
Introduction/history of the programme 
The programme offers the skills and knowledge on wireless communications network technology. 
Students are provided with core knowledge on information theory, advanced wireless 
communication systems, communication networks, signal processing, and radio engineering.  
Students will gain essential knowledge on the design of wireless communications networks on the 
system level. An integral part of the studies is the practical training, usually accomplished in industry. 
The objective of the training is to help students test their theoretical knowledge in practice and offer 
useful insights into the latest technological developments. 
 
The programme collaborates with the Centre for Wireless Communications (CWC) and it provides 
a number of jobs as trainees or Master’s thesis researchers, with the possibility to continue as a 
doctoral student and even as a post-doctoral researcher. 
 
The first intake for the programme was 2010. 
 
Admissions 
Application period  Applications  Eligible / %  Offered  Students 
2010-2011   224  158 / 71%  48  13 
2009-2010   152  66 / 43%  40  12 
 
Statistics 
The Wireless Communications Engineering programme (Figure 19) has begun with acceptable 
student credit distribution at 2010 intake, 1st year. The programme`s median credit results remain 
under the all IMP mean value of 54,2. 
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Fig. 24. Median credits and credit distribution of the Wireless Communications Engineering programme. 

 
Submission and quality of materials 
The Study Guide includes the curriculum and the detailed timing of studies. The structure of studies 
is clear but the course descriptions are missing. An advanced template for Personal Study Plan is 
presented in the materials. 
 
Good practices and development areas of the International Master’s programme 
 
Programme 
design  

Good practices 

 Have genuinely invested time in the active planning phase of the programme; 

 Use a "student selection sheet" in the admission process, allowing staff to grade 
applicants;* Creation of the curriculum has been a team effort. 

Development areas 

 Timing of some deadlines needs revision in the future; 

Quality of 
implementation  

Good practices 

 “Feedback day” combines information on future opportunities, including 
employment and funding; 

 There is an annual review process of courses to remain current and up-to-date. 

Development areas 

 Possible need to devise a formal policy on transfer credit evaluation. 

Roles and 
responsibilities  

Good practices 

 Teaching personnel meet on a monthly basis; 

Development areas 

 Greater coordination between programme staff and the University on future 
marketing activities; 
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 Clearer designation of responsibility for areas of the programme would benefit 
applicants and enrolled students. 

Graduate 
prospects  

Good practices 

 Employment fair – inviting companies and local and central government to meet 
all of their students, including those from the IMP. 

Development areas 

 Alumni strategy to support networks and future students. 

Student 
counselling  

Good practices 

 Selected student tutors have varied life experiences which is beneficial to all. 

Development areas 

 Gather feedback on the performance of student tutors. 

 

Recommendations for improvement 

CWC is a world-renowned centre of excellence with an international reputation, yet a relatively low 
proportion of students who are made offers of admissions actually register. This is a significant issue 
and must be addressed if the programme is to grow. 
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Appendices 

Appendix 1. Info Sheet of IMP’s 
 
Info sheet to be filled in by the responsible person of the programme. 
 
 
1. Name of the International Master’s Programme, that you are responsible for 
 
 

2. Name of the International Master’s Programme a) responsible person and b) coordinator 
a) 
 
b) 
 
3. Please name three (3) lecturers that are involved in the programme, so that the university can 
send them a link to Webropol-questionnaire. Names and e-mail addresses of the selected persons: 
 
Name E-mail address 
1.  
2.  
3.  
 
 

3. Please name randomly five (5) students from the international master’s programme from 
different enrolment years (if possible), so that the university can send them a link to a Webropol-
questionnaire. Names, e-mail addresses and the enrolment years of the selected students: 

 
Name E-mail address Enrolment year 
1.   
2.   
2.   
4.   
5.   
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Appendix 2. Interview Schedule and Interviewers 
 
Week 47/2011 

Monday 21st 
November 

Tuesday 22nd 
November 

Wednesday 
23rd 
November 

Thursday 24th 
November 

Friday 25th 
November 

Monday 28th  
November 

 
10.00-12.00 
Architectural 
Design 
Gordon, 
Vuokko, Sami, 
Henni, Tim, 
Anne. 
 
 
14.00-16.00 
Software, 
Systems and 
Services 
Development 
in Global Env. 
Gordon, 
Vuokko, Sami, 
Henni, Tim, 
Anne, Marja. 
 

 
10.00-12.00 
Synchrotron 
Radiation 
based Science 
and 
Accelerator 
Physics  
Gordon, 
Vuokko, Sami, 
Tim, Anne. 
 
 
14.00-16.00 
Finance 
Gordon, 
Vuokko, Sami, 
Tim, Anne, 
Marja. 

 
10.00-12.00 
Wireless 
Communicatio
ns Engineering 
Gordon, 
Vuokko, Sami, 
Henni, Tim, 
Anne, Marja. 
 

 
8.00-10.00 
International 
Business  
Gordon, 
Vuokko, Sami, 
Henni, Tim. 
 
 
11.00-13.00 
Barents 
Environmental 
Engineering  
Gordon, 
Vuokko, Sami, 
Henni, Tim. 
 
 
14.30-16.30  
Protein 
Science and 
Biotechnology 
Gordon, 
Vuokko, Sami, 
Henni, Tim, 
Marja. 
 

 
10.00-12.00 
Financial and 
Management 
Accounting 
Gordon, 
Vuokko, Sami, 
Tim, Marja. 
 

 
14.00-16.00 
Education and 
Globalisation 
Gordon, 
Vuokko, Sami, 
Henni, Tim, 
Marja. 
 

 

Interviewers: Gordon Roberts, Vuokko Iinatti, Sami Myllymäki, Henni Saarela, Tim Rogers, Anne 
Talvio and Marja Lajunen. 
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Appendix 3. Interviewers Reporting Form  
 

Name of the degree programme: 

Name of the programme representatives: 

Interviewers: 

 
STARTING QUESTIONS 
 
How do you feel about participating in this interview. What were your thoughts, when you 
received the letter about the IMP’s evaluation from the Vice Rector and invitation to participate 
the interview? 
For how long you have been the responsible person / coordinator of the programme? 
With whom does the programme leader cooperate in your department? What is the size of the 
“international programme team”?   
 

Short description of the answers 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Good practices 
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THEME 1: Programme Design (quality of the programme planning, including 
curriculum and recruiting) 
 

1. How has the curriculum been formed? Is the timing of the studies clear from the curriculum?  

2. Who plans the curriculum? (learning outcomes) 

3. How is the curriculum related to the university strategy and/or the focus areas? 

4. Has the programme been developed with a view to integration with other programmes of the 

department/faculty/university? 

5. What strategies/policies/rules do you have with regard to the language of instruction, if foreign 

students and Finnish students are together? 

6. What is the annual intake of the programme and how do you screen for quality of student 

intake? 

7. When the students arrive, what measures you take to establish differences in starting levels?  

8. How do you screen for the quality in teacher recruitment? (link to research – academic quality, 

pedagogical studies) 

9. How do you guarantee suitable choice of thesis topic and adequate supervision? 

 

 

Short description of the answers  
 
 
 
 
 
 
 
 
 
 
 
 
 
Good practices 
 
 
 

 

Interviewers evaluation of the theme 1 
”Programme design”  □Absent  □Emerging  □Developing  □Advanced 

Reasons and observations 
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THEME 2: Quality of the implementation of the plans 
 

10. What problems have you identified in the programme? 

11. The programme is designed so that students can be awarded 60 credits per year and graduate 
in two years. How do you monitor student progress? Have you identified bottlenecks and 
problems? (PSP, credit transfer, speeding up studies) 
12. Give some examples what actions have been taken to fix the problems identified in monitoring 
the student progress.  
13. In what way do the students take part in developing the programme? 
14. Does the programme gather systematically feedback from the students? (feedback rate as well) 
15. How is the feedback processed and how are the identified problems taken into consideration in 
developing the programme? Can you give an example? 
16. What quality assurance mechanisms other than student feedback do you have for the 
programme? 
 
 

Short description of the answers 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Good practices 
 
 
 
 

 

Interviewers evaluation of the theme 2  
”Quality of the implementation of the plan”  □Absent  □Emerging  □Developing  □Advanced

Reasons and observations 
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THEME 3: The roles and responsibilities 
 

17. Could you describe your role in the programme and how it is taken into consideration in your 

work plan?  

18. Could you (academic director) describe the curriculum for us?  

19. What happens if you or some other key person in the programme is away? 

20. Can you describe the roles of other people connected to the programme? (sustainability & 

continuity) 

21. Can you identify any aspect of the programme that does not have an individual with the 

responsibility for it? 

 

 

Short description about the answers 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Good practices 
 
 
 

 

Interviewers evaluation of the theme 3  
”The roles and the responsibilities”  □Absent  □Emerging  □Developing  □Advanced 

Reasons and observations 
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THEME 4: Graduate prospects (employment)  
22. What is the purpose of the programme (graduate profile, learning outcomes of the whole 

programme)? 

23. What actions have been taken to facilitate the employment of the students and graduates 

(internships, contacts with employers etc.)? 

24. Have you a strategy for following the career paths of alumni? 

 
 

Short description of the answers 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Good practices 
 
 
 
 
 
 

 

Interviewers evaluation of the theme 4 
”Graduation prospects”  □Absent  □Emerging  □Developing  □Advanced

Reasons and observations 
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THEME 5: Student counselling  
 

25. What methods of student counselling and student support are used in your 
programme/department? How they are carried out?  
26. What kind of material or support does the programme offer to the students prior to 
commencing studies in Finland? 
27. How is the personal study advisor resourced? (omaopettaja) 
28. Can you describe the process of selecting the personal study advisors? (omaopettaja)  
29. Is there any peer counselling? (student tutor) How are they selected and trained? 
30. How do you make sure that the academic tutors of the programme know the main principles of 
counselling, such as degree structures and orientations, student counselling in the programme and 
other supporting activities? 
31. Is there a system of communication between tutors and lecturers? (regular meetings) 
32. Does your programme gather systematically student feedback on the student counselling and 
other support activities?  
33. How is this feedback processed and does it have an effect on developing the programme? Can 
you give an example? 
34. Is advice offered on the study culture and study techniques? 
35. Do you offer social support/advice outside studies? 
 

 

Short description of the answers 
 
 
 
 
 
 
 
 
 
 
 
 
 
Good practices 
 
 
 

 

Interviewers evaluation of the theme 5 
”Student counselling”   □Absent  □Emerging  □Developing  □Advanced 

Reasons and observations 
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FINAL QUESTIONS 
 
36. What are the three things that function best in your programme?  
 

Short description of the answers 
 
 
 
 
 
 
 
 

 
37. What are the three things that most need development in your programme? 
 

Short description of the answer 
 
 
 
 
 
 
 
 
 

38. Are there any other things about the programme and its design that you would have liked to 
talk about and we have not given you the opportunity?  
 

Short description of the answer 
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Appendix 4. Questionnaire for Staff and Students 

 
QUESTIONNAIRE RESULTS 
 
 
STAFF =  GREEN STUDENTS = BLUE   
   

 
Master’s Degree Programme: 
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Enrolment year (students): 

 

 
Full-time/part-time (staff): 

 

 
 
Job title (staff): 

 

 

 
 
LEARNING OUTCOMES / PROGRAMME DESIGN 
 
The Master’s degree programme that I am involved in has established the learning outcomes: 
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I am aware of the learning outcomes of the individual courses and modules in the Master’s programme: 

 

 

 
Sufficient information on the learning outcomes and objectives of different courses and modules was 
given before I began the programme. (programme website, study guide, WebOodi, similar): 
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Sufficient information on the learning outcomes and objectives of the programme was given before I 
began the programme. (programme website, study guide, WebOodi, similar): 
 

 
 
 
I feel that the education I have received corresponds to the information available online and in study and 
course guides: 
 

 

 
I feel that the education I have received so far corresponds to the learning outcomes and objectives of the 
programme: 
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I feel the learning outcomes provided by my degree programme are relevant to my future needs 
(employment, further study): 
 

 
 
 
My expectations of the study programme changed positively after beginning my studies: 

 

 

 
I am up-to-date on the learning outcomes of the programme, courses and modules:  
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Learning outcomes are evaluated regularly as a part of curriculum-planning: 

 

 

 
I was actively involved in compiling the learning outcomes for the programme. 
 

 

 
Graduate career prospects and graduate profiles have been considered when planning the programme: 
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ROLES & RESPONSIBILITIES 

 
Among the staff involved in the programme it is clear who is responsible for different tasks: 
 

 
 
 
The Master’s programme coordinator is actively involved in the hands-on planning and implementation 
tasks of the programme: 

 

 

 
The Academic Coordinator (convenor/professor in charge) is actively involved in the hands-on planning 
and implementation tasks of the programme: 
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The module/course convenors of the programme are actively involved in the hands-on planning and 
implementational tasks of the programme: 

 

 

 
There is an assigned person who can take over my duties in the programme in the case that I am unable 
to work: 

 

 

 

STUDENT GUIDANCE AND SUPPORT SERVICES 

 
My existing skills and knowledge were identified and then considered accordingly when making my 
Personal Study Plan and consequently in planning the teaching I receive: 
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I feel that international student tutors provide a useful service: 

  

 
 
 
The international student tutoring system works well in our degree programme: 
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Personal Study Advisors (PSA) have a clear understanding of the degree structure, study path 
opportunities and other basic information that is needed in guiding students: 

 

 

 
The information and advice given by student tutors corresponds to the advice given by personal study 
advisors/coordinators: 
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In our programme, feedback on study guidance and support is collected from students: 
 

 

 
In our programme, students have opportunities to work with Finnish students (incl. Finnish students in 
other programmes and classes), either in class or in other teaching and learning environments: 
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I feel there are opportunities for students in our programme to meet Finnish students outside of studying 
hours: 
 

 

 

 
Teachers have sufficient language and cross-cultural interaction skills: 
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I know to whom among the staff I should turn when I need help or support in my studies: 

 

 
 
I know to whom among the staff I should turn when I need help or support outside of my studies: 

 
 
I feel I have received a good level of study guidance during my studies: 

 

 

 
In our programme, the roles and responsibilities related to study guidance and student support services 
have been clearly defined and delegated: 
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Personal Study Advisors (PSA), who in IMP’S are often the coordinators, have been trained to work in 
their role as study advisors: 

 

 

 
Career guidance issues have been considered when planning study guidance and other student support 
services relevant to the programme: 

 

 

 
In our programme all students must make a Personal Study Plan: 
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I feel it is feasible to complete 60 credits per academic year in our programme: 
 

 

 
Our programme offers a recommended study schedule for completing courses: 
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In our programme, the Personal Study Advisors/coordinators regularly monitor students’ progress with 
their Personal Study Plans (e.g. once per term): 
 

 
 
The students and staff in my programme share the same views on what career opportunities and future 
prospects the programme offers for students after graduation: 
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We have planning practices and procedures for checking that it is possible to complete 60 study credits 
during any one academic year (e.g. both 1st and 2nd year): 

 

 

 
Student feedback on the study programme is collected: 

 

 

 
In the beginning of the studies, students are made aware of the practices for gathering student feedback 
and study programme development: 
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Students have been made aware of how to proceed with formal complaint procedures: 

 

 

 
Students have easy access to information on how to proceed with formal complaint procedures. (website, 
guides, etc): 
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Our study programme has appointed student representative(s) who participate in the development and 
decision-making processes of the programme e.g. at department level: 

 

 

 
The methods of collecting student feedback, the formal complaint procedures and other decision-making 
processes of the programme are open and transparent: 
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I am aware that there are appointed student representatives in the Faculty Council, who look out for 
student interests and can be contacted: 

 

 

 
Students on international Master’s programmes should have better channels to influence programme 
development at the programme level: 
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Students on international Master’s programmes should have better channels to influence programme 
development at the department/faculty level: 

 

 
The collection of student feedback in our programme is regular and systematic: 
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Feedback for purposes of developing the programme and how it is run is collected from the staff: 

 

 

 
The programme has a mechanism for dealing with and reacting to the collected feedback: 

 

 

 
I am aware of how to guide students who are considering filing a formal complaint: 
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I would recommend others to apply to study in/work for the programme: 
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Appendix 5. Open comments from the questionnaires (examples) 
 
Themes and Best Practices Students Staff 
PROGRAMME DESIGN, 
IMPLEMENTATION /  
 a substantial amount of time 

invested in planning phase before 
implementation 

 the programme is genuinely 
different – unique content 

 curriculum designed by the team, 
the whole team has the big 
picture 

 the design is clearly student-
centred 

 guest lecturers integrated into 
programme to bring different 
expertise 

 
 

‐ “The course structure is more 
research oriented than the 
industry-based. There should be 
some balance so that students are 
able to cope with their future career 
goals.” 

‐ “Basic courses needed to succeed 
are non-existent (unlike in Finnish 
program).” 

‐  “External lecturers outside the 
university on the courses were 
nice. Field trips and courses 
outside the university were also 
nice.” 

‐  “Mandatory exchange period in 
[another ]university would be nice.” 

‐ “… we (the teachers) hear of an 
international programme, then we 
need to prepare the course for 
implementation in English, then the 
students arrive and we start 
teaching. The overall programme 
remains vague.” 
 

LEARNING OUTCOMES 
 designed to meet a real academic 

or social need 

 benchmarked curriculum to 
match the best in Europe 

 curriculum designed by the team, 
the whole team has the big 
picture 

 the design is clearly student-
centred 

 

‐ ”The fact that teachers and 
students discussed assessment 
procedures made learning more 
relevant, manageable and 
attractive to students.” 

‐ “unable to know the practical 
approach of some of the courses.” 

‐ “The programme was not what I 
expected. I didn’t expect it to be so 
theoretical and lacking practical 
application. 

 

‐ “This term learning outcome is still 
not very clear to me, I’m afraid”,  

‐ ”difficult avoid forbidden verbs ” 
‐ ”difficult to write LO:s not too 

specific but general enough to be 
informative” 

‐ ”Learning outcomes gives stamina 
for the program and individual 
courses. LO’s help when 
communicating with students and 
give the guidelines when planning 
an individual course and teaching.” 

‐ ”… not all teachers still write the 
outcomes in the way that they are 
intended.” 

‐ ”good practices for writing: just to 
think (and to answer) [w]hy my 
course is important for student, 
clarify myself the position of my 
course in the curriculum, decide to 
write at least three LO:s.” 

‐ ”Benchmarking among teachers 
and good coordination at 
Department and Faculty level have 
been useful and successful.” 

‐ “Design of the clear learning 
outcomes for each module has 
decreased the possible 
overlapping of modules. There has 
been only good consequences 
from this practice.” 

‐  
QUALITY OF THE 
IMPLEMENTATION  
 regular (bi-monthly, or monthly) 

team meetings to review matters 
 students and staff of IMP have 

contributed to a Faculty quality 
assurance handbook 

 feedback on IMP and courses is 
discussed collectively and openly 
between colleagues 

 Faculty has resourced the 
programme by hiring a full-time 
coordinator  

 Study Advisor/co-ordinator audits 

‐ ”Time in the 2nd year… has been 
restricted. As I am writing my thesis 
now in order to graduate in time, it 
has been difficult to keep up with 
schedule of the courses.” 

‐ ”lack of broad range of courses in 
other department taught in English 
to match students needs.” 

‐ ”… I feel there has been scope for 
mutual learning within the groups 
as well as from course content.”  

‐ ”emphasis on self-learning is 
good”. 

‐ ”There could be a greater degree 
of flexibility for me to decide which 

Teaching quality: 
‐ “When using several different 

teaching styles and methods it has 
been possible to help more 
students to advance with learning 
outcomes.” 

‐ “I like to give this course to [our 
IMP] students because I can work 
at individual level with them (a 
group is small)… guiding very 
individually with their assignments. 
I think that this is efficient way to 
reach learning outcomes.” 

‐ ”English courses for mixed 
audiences is hard, and teachers 
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classes to monitor student 
progress 

 feedback sessions to help modify 
the material for the next 
semester 

 new courses generated in 
response to student feedback 

 quality assurance linked to 
professional and industrial 
standards 

 Mixed ( IMP + Finnish basic 
degree) classes and project teams 
used for supporting integration 

 thesis planning and support 
throughout the structure of 2 
years 

 

courses to take.” 
‐ ”External lecturers outside the 

university on the courses were 
nice. Field trips and courses 
outside the university were also 
nice.”  

‐ ”variety of assessment techniques 
used and they allow student to 
learn instead of just meeting ritual 
assessment requirements.” 

‐ ”Free studies was of tremendous 
help. I hope it continues.” 

‐ ”It is very good practice that… 
during the summer some extra 
exams can be arranged…” 

‐ “Whatever they are teaching, they 
are good in that.” 

‐ “More funding and thus more 
lecturers for diverse perspectives”. 

‐ “some content should be reviewed 
to better match learning outcomes.” 

‐ “More innovative study 
methodology which can provide a 
platform to interact with Finnish 
students.” 

‐ “Try to avoid overlapping of 
courses, that is a big problem and I 
was forced to drop the course that I 
was interested to take.” 

‐  

should be supported in this…” 
 

ROLES & RESPONSIBILITIES 
 a shared, written list of 

responsibilities and schedule of 
activities 

 clear definition of Coordinator’s 
time commitment in work plan 

 team  commitment, reflected in 
working plans 

 open-door policy among team 
members supplementing regular 
meetings 

 team leader available to team 
members and students, named 
substitute 

 consideration and development of 
teaching staff’s pedagogic skills 

 

‐ “Staff and administration have 
heavy individual workloads, 
arranging times to meet can 
sometimes be difficult.” 

‐ “I would however wish I had more 
coaching related to the selection of 
Master’s thesis topic, or 
practicalities of where to find the 
topic, etc.” 

‐ “The programme coordinator has 
an open-door policy… very 
important for students to have 
guidance open to them especially 
at the beginning of the course.” 

‐ “English-language skills of 
professors/lecturers”…  

‐ “The teachers engaging students 
when giving lectures could use 
some development.  

‐ “Need to understand cross-cultural 
issues.” 

 

‐ “Special programmes should only 
minimally disrupt normal teaching, 
since the workload is already 
heavy enough, without any special 
program specific duties.”  

‐ “There should be (and is…) 
personnel to deal with the program 
level and international student 
support issues.” 

‐ ”We all have multiple duties and 
resources are stretched.” 

‐ ”I just take care of my course...” 
‐ ”I think we have worked in good 

cooperation and got help from 
peers.” 

‐ “I think the situation has become 
better over years… Now, […], 
there are also more support 
functions in place.” 

‐ ”The programme coordinator runs 
the programme with a huge 
personal workload and 
commitment; a human resource to 
share or help with the duties might 
be a good idea…” 

‐ ”Our cooperation works very well 
and we know our duties and 
responsibilities. We see each 
others on a daily bases and meet 
regularly.” 

‐ ”If I would have to stay at sick 
leave, I have no other choice than 
cancel lectures and arrange those 
when I am back again.” 

‐ ”When the number of staff is 
limited, there are limited 
possibilities to design any flexibility 
into the programme.” 

‐ ”Special programmes should only 
minimally describe the normal 
teaching, since the workload is 
already heavy enough, without any 
special programme-specific 
duties.” 

‐ ”English courses for mixed 
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audiences is hard, and teachers 
should be supported in this, 
lowering the workload, by 
supporting language studies for 
teachers, making sure international 
students know where to get 
information and support so that 
they do not unnecessarily contact 
teachers with issues the teacher 
cannot help them with.” 

‐ “There is not enough staff for study 
guidance. Also the knowledge of 
regulations, rules etc varies from 
people  e.g. wrong advice is 
sometimes given to students.” 

‐ “Students unaware of the practices 
of the dept./university, regarding 
deadlines, enrolling to exams, 
what things “not” to do in exams, 
etc.”

GRADUATE PROSPECTS 
 learning outcomes are clear and 

linked to a clear graduate profile. 
 networking events and mentoring 

arranged to facilitate contacts 
with future employees 

 assignments and internships 
designed to build links for future 
research and employment 

 LinkedIn and Facebook used to 
keep in touch and build an alumni 
community 

 survey of graduates to update 
IMP data 

 

‐ “A follow up of former students 
should be able to give useful 
feedback in terms of what 
employment markets in various 
parts of the globe regard 
qualification.” 

‐ “Providing international students 
channels which can lead to 
concrete job opportunities for e.g. 
providing compulsory internships in 
the companies…” 

‐ “Maybe there would be a possibility 
to do summer work / thesis in some 
company instead of the university. 
This could be achieved by sending 
the student to work in Sweden (or 
other Nordic country) with Erasmus 
grants.” 

‐ “We have just reviewed our 
learning outcomes based on an 
agreed graduate profile and on an 
online survey… Students had a 
chance to comment on the profile.” 

STUDY GUIDANCE & 
SUPPORT SERVICES 
 material sent to international 

students pre-arrival on study 
culture 

 student tutors contact students 
once an offer is made.   

 all students met at the airport 
 student tutors submit a plan and 

negotiate the orientation 
programme 

 student tutors gather feedback on 
their work, discussed with the 
coordinator 

 student tutors  carefully selected 
based on their academic and 
professional experience 

 programme produces a ‘guidance 
map’ for student counselling 

 academic co-ordinator sends a 
pre-arrival email to all students 
with academic advice 

 degree structure includes a 
course that awards ECTS credits 
on study culture and techniques 

 academic coordinator meets 
student representatives once a 
month and is in contact with staff 
afterwards on any issues related 
to counselling. 

 away-day meetings off-campus 

 

‐ “Making my own study plan has 
been an excellent experience.”  

‐ ”Staff have been very willing to 
help...  

‐ ”closeness between professors and 
students” 

‐ ”Student tutoring (PRO) is crucial in 
the beginning of the programme.” 

‐ “The programme induction courses 
for the students work really well in 
bringing them together as a group.” 

‐ ”There has not been any guidance 
as to what the expected starting 
level is for each course.” 

‐ ”To be honest, I was selected to 
different schools in Europe. I chose 
Oulu just because of the Tutor 
(Professor).” 

‐ “There is plenty of support for 
students in my estimation.” 

‐ ”service was unique and priceless”. 
‐ ”At the same time it would be best 

to have more activities organised to 
enable students in the international 
programmes to interact more with 
Finnish students as at the moment 
they keep to themselves too 
much”.  

‐ ”I am amazed how easy is to find 
help”. 

‐ ”I think that study guidance and 
student support in in a very high 
level in our faculty… staff 
members… always very friendly 
and helpful!” 

‐ ”The programme coordinator has 
an open-door policy for assistance 

‐ “It has been difficult to find summer 
works and diploma work 
subject/funding for international 
master’s students.” 

‐ “Lack of any support from the 
international student office of 
University of Oulu that could 
support our program or student 
activity is a major problem.” 

‐ “Students know that there are 
several people at the department 
who can help them with study 
guidance and support (coordinator, 
amanuensis, training responsible 
person, student guild, etc.) and the 
students have been very active.” 

‐ “Create a year calendar  many 
things must do annually…” 

‐ “collect and write down silent 
knowledge all the time. Although 
students change situations are 
mainly unchanged.” 

‐ collect models for different letters 
and certificates (more of these 
could be produced by 
administration of university!) 

‐ “Get a group of the new students 
and mark their names  you will 
certainly get to much better 
remember them.” 

‐ “There is not enough staff for study 
guidance. Also the knowledge of 
regulations, rules etc varies from 
people  e.g. wrong advise is 
sometimes given to students.”  
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to students in the program, which is 
a great thing as it is very important 
for students to have guidance open 
to them especially at the beginning 
of the course.” 

‐ “When it comes to guidance and 
support services, I did not face any 
problems so far and I am so 
thankful for that. It is well planned 
and organized.” 

‐ “Student tutoring is crucial in the 
beginning of the programme.” 

‐ “Student support from programme 
administration has also been 
available whenever it has been 
needed.” 

‐ “… Before coming here I had only 
a rough idea what all subjects I will 
be studying… I could have utilized 
my time in touching up those 
topics, if I knew beforehand about 
them. So, if a detailed list of topics 
that are needed is provided, that 
will help in adjusting.” 

‐ “guidance for phd studies is 
required because we don’t know 
how to proceed.” 

‐ “need more career support for 
international student.” 

‐ “More technology integration 
(virtual learning environment) be 
used to facilitate collaborative 
learning.” 
 

 
STUDY PROGRESS ‐ “Change of curriculum made 

follow-up difficult.” 
‐ “No problems. We received an 

email from the coordinator at the 
end of the first year asking us to 
detail our study progress.” 

‐ “Unless a student approaches the 
adviser there’s no monitoring 
whatsoever.” 

‐ “Study monitoring is too effective. I 
was given 4 years of study right yet 
I feel like I’m forced to graduate in 
2 years. Not really a problem, but 
why should I graduate where there 
are no jobs available?” 

‐ “to be asked to prepare Personal 
Study Plan help you… feel 
responsible for your study…” 

‐ “Our course administrator 
corresponds with us at least once 
in the semester to see how we are 
progressing and if we are 
encountering any problems.” 

‐  

‐ peer support and even some 
“healthy competition” among 
students has been helpful and 
stimulating.” 

‐ “There is no resources for that… 
for every tutor/coordinator there 
are so many students to follow that 
doing that manually would require 
too much work.” 

‐ “Sometimes relevant information is 
missing due to the complicated 
administrative processes.” 

‐ “Difficult in nearly real time to 
monitor progress (the eHOPS will 
solve this problem). 

‐ “the grant application… in spring 
2011 was very effective carrot for 
international students to 
write/update their CVs.” 

‐ “We have regularly intermediate 
critiques and group guidance 
sessions where it is easy to 
recognize progress.” 

‐ “Somehow we have to make the 
“pipe” for the students straight… 
Of course this means also support; 
carrots and not only the stick.” 

DEVELOPMENT OF THE STUDY 
PROGRAMME 
 there is a team to plan, 

implement and review the 
programme 

 students take part in programme 
development processes or there 
are assigned representatives who 
take part in programme 
development processes. 

 

‐ ”The goo[d] practices have been 
that students are consulted to have 
input into learning outcomes or 
curriculum development process, 
which I value greatly.” 

‐ “I was asked by the staff about my 
opinion on the change in 
curriculum (ideas, expectations, 
suggestions).” 

‐ “I don’t know if I am supposed to 
participate in program 
development, and if yes then how 
to. Same goes with the complaint 

‐ “It is necessary to have a student 
representative. There have been 
practices of student involvement in 
programme development, but 
could be more systematic.” 

‐ “This is an area for further 
development in our programme… 
practices of collecting feedback 
are individualized and not 
systematic.” 

‐ “I have a standard method to 
collect the feedback on my 
courses. Reasonable suggestions 
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system, its not that I want to 
complain… buts its that I don’t 
know that can lodge and official 
complaint…” 

‐ “There are no formal complaints 
channels.” 

‐ “I am not familiar with the formal 
complaint procedure. It would be 
useful if this was explained at the 
beginning of the programme.” 

‐ “Students should be allowed to 
participate in the development of 
the programme and also for the 
development of learning system in 
the department.” 

‐ “Regular feedback from the 
students should be considered” 

‐ “Student feedback is a good 
practice and in our department it is 
going very well.” 

‐ “The [IMP] is very good… 
Nevertheless, I believe it could 
become excellent if channels were 
created for international students to 
participate in the development and 
improvement of the program.” 

‐ “After each course there’s a 
feedback form on WebOodi. I 
haven’t felt that there’s any 
purpose of filling out the feedback 
forms as there has been no 
improvements or any other 
communication from the 
department to let students that the 
feedback was heard.” 

‐ “There should be more precise 
surveys… as to what students fee 
are lacking in current courses and 
the program as a whole.” 

‐ “I don’t think there is any foreign 
student participation in programme 
development or decision making in 
our department, except to identify 
the problems to student advisor.” 

‐ “I was aware of student feedback 
but not student participation in 
program development and 
decision-making processes.” 

‐ “Teachers usually offer 
opportunities for feedback. 
However, that seems to be done at 
the end of courses. It will be more 
useful to have done in the middle 
of the course in order to influence 
practice during the same course of 
the program/course.” 

‐ “Innovation: […]the flexibility built 
into the course – students having 
freedom to plan their studies, 
negotiate assessment tasks (and 
timing) and have an input into 
curriculum design and 
implementation.” 

‐ “Participation of students in the 
decision making processes at least 
with voice. It is important to create 
the channel for international 
students to actively participate in 
the design of the course. Student’s 
participates is positive both for the 
programme…, and for the student.” 

‐ “I think there should be more 
information available on the formal 
complaint process.” 

‐  

are implemented into the course.” 
‐ “Students should be more involved 

in the programme development.” 
‐ “Coordinator actively discusses 

with IMP’S student and staff 
members about development 
issues and the necessary 
decisions are made according to 
departmental decision processes 
with student participation.” 

‐ “Students are motivated to give 
feedback when they feel that they 
can affect on how the course is 
arranging…” 

‐   
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INTEGRATION ‐ “It would be best to have more 

activities organised to enable 
students in the international 
program to interact more with 
Finnish students as at the moment 
they keep to themselves too 
much.” 

‐ “It would be better if instructors did 
not separate the [IMP] students 
from the Finnish students when 
forming groups for project work. 

‐  

  

OTHER / FINAL COMMENTS 
 Interview is the key in the 

selection process because 
students are ‘hand picked’  

 IMP seeks relevancy to 
working/professional life 

 Thorough planning  ahead of 
launch; frequent reviews 

 High research profile of the 
department fit in well with IMP 
activities 

 ambition to be among the best 
programmes in Europe/globally 

 

‐ “The library working hours quite 
small.” 

‐ “University should increase it’s 
partner Universities to provide 
more opportunities for exchange.” 
 

‐ “Shortage of forms in English in 
the university level, university 
terms used in English are not 
established.”  

‐ “Hopefully also other than 
international student receive 
comparative levels of support – 
transferring the teaching to English 
only effectively puts the local, 
Finnish students also in the 
position of an exchange student.” 
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Appendix 6. Assessment Criteria  
 
Assessment criteria for evaluating the international Master’s programmes. 
 
Themes and questions Absent Emerging Developing  Advanced 
Programme design 
1. How has the curriculum 
been formed? Is the timing of 
the studies clear from the 
curriculum?  
2. Who plans the curriculum? 
(learning outcomes) 
3. How is the curriculum 
related to the university 
strategy and/or the focus 
areas? 
4. Has the programme been 
developed with a view to 
integration with other 
programmes of the 
department/faculty/university? 
5. What 
strategies/policies/rules do 
you have with regard to the 
language of instruction, if 
foreign students and Finnish 
students are together? 
6. What is the annual intake 

Forming the curriculum is 
not clearly defined. 
 
Learning outcomes are not 
written, they are not 
transparent. 
 
There is no relation to 
University strategy. No 
clear relation to activities of 
the other faculties or 
departments. No 
integration policies. 
 
No clear mechanisms for 
screening the quality of the 
selection processes of staff 
and students. 
 
Attention has not been paid 
to choice of thesis topic 
and supervision. 

Some of the learning 
outcomes are defined, but 
they are not available for 
the students.  
 
There is some relation to 
university strategy. There is 
some relation to activities 
of the other faculties or 
departments. Ad hoc 
integration arrangements. 
 
Some mechanisms for 
screening the quality of the 
selection processes of staff 
and students. 
 
Some attention has been 
paid to choice of thesis 
topic and supervision. 

The learning outcomes of 
the programme have been 
defined and they can be 
found from the study guide 
or the web pages.  
 
University strategy is taken 
into account in planning the 
curriculum. The 
programme is related to 
the other activities. Some 
planned integration. 
 
Clear but intuitive 
mechanisms of the 
selection processes of staff 
and students. 
 
Theses supervision and 
topics are integrated into 
the research activities of 
the department. 

The programme has 
written learning outcomes. 
Responsibilities in forming 
the learning outcomes are 
clearly defined.  
Learning outcomes are 
evaluated regularly as part 
of developing the 
curriculum.  
Processes are systematic 
and stable. 
 
The relationship between 
the programme and the 
strategy and other activities 
of the faculties and 
departments is strong and 
consistently transparent. 
Fully integrated. 
 
Clear and well documented 
mechanisms of the 
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of the programme and how 
do you screen for quality of 
student intake? 
7. When the students arrive, 
what measures you take to 
establish differences in 
starting levels?  
8. How do you screen for the 
quality in teacher 
recruitment? (link to research 
– academic quality, 
pedagogical studies) 
9. How do you guarantee 
suitable choice of thesis topic 
and adequate supervision? 
 

selection processes of staff 
and students. 
 
Theses supervision and 
topics are integrated into 
the research activities of 
the department and the 
students personal study 
plan. 

Quality of the implementation of the plans 
10. What problems have you 
identified in the programme? 
11. The programme is 
designed so that students can 
be awarded 60 credits per 
year and graduate in two 
years. How do you monitor 
student progress? Have you 
identified bottlenecks and 
problems? (PSP, credit 
transfer, speeding up studies) 
12. Give some examples what 

The progress of studies is 
not monitored (credits, 
graduation rates, work 
load).  
 
There is no clear structure 
and timing for the studies. 
Programmes are unaware 
of problems that have 
emerged from other 
sources of information.  
 

The programme is designed 
in a way that it is possible 
to complete 60 credits in a 
year (without transferring 
credits?).  
 
Some attention is paid to 
student progress. 
Possible overlapping in the 
schedule is acknowledged.  
 
Problems that have been 

There are students that 
complete 60 credits per 
academic year according to 
their personal study plan. 
 
Personal study plans are 
checked and if needed, 
updated. 
 
Steps have been taken to 
guarantee no overlaps in 
the schedule. 

Almost all students 
complete 60 credits per 
academic year according to 
their personal study plan. 
 
Monitoring student 
progress and credits is an 
integral part of the activity 
of the programme. 
A mechanism exists for 
taking actions based on the 
trends illustrating student 



 

123 
 

actions have been taken to fix 
the problems identified in 
monitoring the student 
progress.  
13. In what way do the 
students take part in 
developing the programme? 
14. Does the programme 
gather systematically 
feedback from the students? 
(feedback rate as well) 
15. How is the feedback 
processed and how are the 
identified problems taken into 
consideration in developing 
the programme? Can you give 
an example? 
16. What quality assurance 
mechanisms other than 
student feedback do you have 
for the programme? 
 

Personal study plans are 
not used. No-one is 
monitoring the progress of 
studies.  
Student points of view are 
not taken into 
consideration, student 
feedback is not gathered, 
students do not participate 
in developing the studies.  
 
 
 

observed have been 
discussed together with the 
study development group 
(or similar). 
 
Student feedback is 
gathered. Students are 
asked to give feedback on 
the courses. Gathering the 
feedback does not cover all 
teaching and is not 
systematic. 
 

 
There is a strategy for 
monitoring student 
progress and credits 
regularly. Responsibilities in 
following the progress have 
been defined. 
 
For most of the courses 
student feedback is 
gathered systematically.  
Responsibilities in gathering 
and processing feedback 
have been defined. 
The impact of the 
information received from 
the feedback can be seen to 
have some impact in 
developing the programme.   
 

progress.   
There is evidence that 
successful corrections have 
been made based on 
measurements revealing 
problems in student 
progress.  
Responsibilities in 
processing feedback are 
clear and the system 
represents an established 
practice.  
Emerging problems are 
taken into consideration in 
the development of the 
programme. 
 
There is clear evidence that 
student feedback has a 
regular impact to 
development actions.  
Students have been 
familiarized in the 
processes of giving 
feedback and taking part in 
developing the programme. 
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The roles and responsibilities 
17. Could you describe your 
role in the programme and 
how it is taken into 
consideration in your work 
plan?  
18. Could you (academic 
director) describe the 
curriculum for us?  
19. What happens if you or 
some other key person in the 
programme is away? 
20. Can you describe the roles 
of other people connected to 
the programme? 
(sustainability & continuity) 
21. Can you identify any 
aspect of the programme that 
does not have an individual 
with the responsibility for it? 
 

The programme does not 
have an appointed academic 
director and coordinator 
or the persons are only 
nominal. 
The task is not resourced 
in the persons work plan 
and job description.  
 
Many aspects of the 
planning and 
implementation of the 
programme have ill-defined 
responsibilities. 

Academic director and 
coordinator have been 
appointed. The tasks are 
mentioned in the persons 
work plan and job 
description. 
 
Some aspects of the 
planning and 
implementation of the 
programme have ill-defined 
responsibilities. 

Academic director and 
coordinator have been 
appointed and the names 
are published, for example, 
in the study guide or on the 
web pages. Their 
responsibilities (liabilities, 
tasks) have been defined. 
 
The roles and 
responsibilities of other 
members of the staff have 
been taken into 
consideration. 
 
 
 

The roles and 
responsibilities of all 
members of the staff have 
been clearly defined and 
taken into consideration 
and they support the 
developing of the 
programme. 
                                    
Planning and 
implementation of the 
programme is a visible 
process with clear 
responsibilities (described).   
The academic director of 
the programme leads and 
all the stakeholders know 
their role. 
 

Graduate prospects 
22. What is the purpose of the 
programme (graduate profile, 
learning outcomes of the 
whole programme)? 
23. What actions have been 
taken to facilitate the 
employment of the students 

There is no graduate 
profile. 
 
Actions have not been 
taken to facilitate 
employment. 

There is a graduate profile, 
but it is not clearly 
expressed.  
 
Some actions have been 
taken to facilitate 
employment, but in an 

There is a clearly expressed 
graduate profile but its 
relevance to the 
employment market is not 
reviewed. 
 
Actions have been taken to 

The programme has a clear 
purpose and learning 
outcomes. Graduate 
profiles are clearly defined 
and their relevance to the 
employment market is 
taken into consideration. 
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and graduates (internships, 
contacts with employers etc.) 
24. Have you a strategy for 
following the career paths of 
alumni? 
 

uncoordinated manner. facilitate employment and 
there are indicators of it 
being coordinated. 

 
There is ample evidence 
that the programme 
actively facilitates the 
employment of the 
students. 

Student counselling 
25. What methods of student 
counselling and student 
support are used in your 
programme/department? 
How they are carried out?  
26. What kind of material or 
support does the programme 
offer to the students prior to 
commencing studies in 
Finland? 
27. How is the personal study 
advisor resourced? 
(omaopettaja) 
28. Can you describe the 
process of selecting the 
personal study advisors? 
(omaopettaja)  
29. Is there any peer 
counselling? (student tutor) 
How are they selected and 
trained? 
30. How do you make sure 

The programme does not 
have appointed personal 
study advisor (omaopettaja) 
/student tutor 
(pienryhmäohjaaja) or they 
are only nominal. 
  
No support material is 
offered prior to arriving 
Finland. 
 
There is no system for 
feedback processing and 
communication with tutors. 
 
No advice is offered on the 
study culture or study 
techniques. 
 
No social support is 
offered. 

Personal study advisors / 
student tutors have been 
appointed and students 
know who he/she is. 
Information about student 
counselling is available to 
students for example in 
study guide or web pages.  
 
Some support material is 
offered prior to arriving 
Finland. 
 
Feedback processing and 
communication with tutors 
does happen but in an 
unsystematic way. 
 
Some advice is offered on 
the study culture and study 
techniques. 
 

Personal study advisors / 
student tutors have been 
selected in considered 
manner, they have been 
inducted in their tasks and 
they know the main things 
relevant in student 
counselling, such as degree 
structure and orientation of 
the programme.  
The responsibilities in 
counselling are defined 
clearly; there is for example 
counselling map.  
The implementation of the 
student counselling is 
followed up occasionally. 
 
Support material and 
contact information for 
support personnel is given.  
 

Student counselling and 
support is developed 
actively based on, for 
example, student feedback 
or experiences from the 
personal study advisors / 
student tutors. There is 
evidence that student 
feedback has lead into 
development actions. 
Personal study advisors 
have been appointed 
already before fall 2011 
(long established 
procedure). 
The tasks and 
responsibilities are defined 
and clear to every personal 
study advisor.  
 
Support personnel contact 
the student and address 
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that the academic tutors of 
the programme know the 
main principles of counselling, 
such as degree structures and 
orientations, student 
counselling in the programme 
and other supporting 
activities? 
31. Is there a system of 
communication between 
tutors and lecturers? (regular 
meetings) 
32. Does your programme 
gather systematically student 
feedback on the student 
counselling and other support 
activities?  
33. How is this feedback 
processed and does it have an 
effect on developing the 
programme? Can you give an 
example? 
34. Is advice offered on the 
study culture and study 
techniques? 
35. Do you offer social 
support/advice outside 
studies? 
 

Some social support is 
offered. 

Feedback processing and 
communication with tutors 
does happen in a systematic 
way. 
 
Students are made aware of 
guidelines on study culture 
and techniques being 
available. 
 
Information is given on 
where to find social 
support and advice. 
 

issues in the material 
provided. 
 
Feedback processing and 
communication with tutors 
does happen in a systematic 
way and the results can 
clearly be seen in practices. 
 
Courses related to study 
culture and study 
techniques are offered and 
are included in the 120 
ECTS structure. 
 
Personal assistance is 
offered on how to find 
social support or advice. 
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Final questions     
36. What are the three things 
that function best in your 
programme?  

    

37. What are the three things 
that most need development 
in your programme? 

    

38. Are there any other things 
about the programme and its 
design that you would have 
liked to talk about and we 
have not given you the 
opportunity?  
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Appendix 7. Letter from the Vice Rector to IMP’s 

 
Oulun yliopiston sisäinen kansainvälisten maisteriohjelmien arviointi 
2011  
Oulun yliopiston koulutusneuvosto on kokouksessaan 28.9.2011 päättänyt toteuttaa kansainvälisten 
maisteriohjelmien arvioinnin loka-joulukuussa 2011.  
Sisäisen arvioinnin kohteena ovat kaikki Oulun yliopiston kansainväliset maisteriohjelmat, joissa on 
ollut aktiivisia opiskelijoita lukuvuonna 2010-2011. Sisäisen arvioinnin tavoitteena on tunnistaa ja 
nostaa esille kansainvälisten maisteriohjelmien suunnitteluun ja toteutukseen liittyvät parhaat 
käytännöt.  
 
Sisäisen arvioinnin prosessi ja toteuttaminen  
Sisäisessä arvioinnissa kansainvälisten maisteriohjelmien suunnittelun ja toteutuksen laadusta  
kerätään tietoa seuraavilla tavoilla:  
- koulutusohjelmien vastuuhenkilöiden ja koordinaattoreiden englanninkielisellä haastattelulla,  
- koulutusohjelmien nimeämille henkilökunnan edustajille ja opiskelijoille suunnatuilla kyselyillä,  
- Oulun yliopiston tietojärjestelmistä saatavilla vertailukelpoisilla tilastotiedoilla (yliopisto kokoaa  
tiedot)  
- koulutusohjelmien itse toimittamilla, relevanteiksi katsomillaan materiaaleilla (tutkinnon rakenne, 
opintojen ajoitus, esitteet jne).  
Sisäisen arvioinnin toteutuksen suunnittelusta ja toteutuksesta vastaa koulutusrehtorin erikseen 
nimeämä arviointiryhmä. Ryhmän puheenjohtajana toimii lehtori Gordon Roberts. 
  
Sisäisen arvioinnin edellyttämät toimenpiteet koulutusohjelmissa  
Pyydän koulutusohjelmien vastuuhenkilöitä selvittämään ja ilmoittamaan 7.11.2011 mennessä  
- liitteessä 1 mainitut sisäisen arvioinnin toteuttamisessa tarvittavat esitiedot, sekä  
- yllä mainitut koulutusohjelmiin liittyvät materiaalit  
joko sähköisesti tai sisäisessä postissa (7:nä kopiona) osoitteeseen Vuokko Iinatti /6tatk, 
(vuokko.iinatti@oulu.fi).  
Koulutusohjelmien vastuuhenkilöiden ja koordinaattoreiden haastattelut toteutetaan pääosin viikon 47 
aikana. Haastatteluiden arvioitu kesto on noin 2 tuntia. Haastattelijat ottavat loka-marraskuun 
vaihteessa yhteyttä koulutusohjelmien vastuuhenkilöihin haastatteluaikojen sopimiseksi. Haastatteluun 
ei tarvitse erikseen valmistautua.  
 
Sisäisen arvioinnin tulosten julkistaminen ja palaute yksiköille  
Helmikuussa 2012 järjestetään koko yliopistoyhteisölle avoin tiedotustilaisuus sisäisen arvioinnin 
tuloksista, johon koulutusohjelmien vastuuhenkilöt ja kyselyihin vastanneet henkilökunnan ja 
opiskelijoiden edustajat kutsutaan.  
Koulutusneuvosto sekä yliopiston hallitus käsittelevät sisäisen arvioinnin tuloksia lukuvuoden 2011-
2012 aikana.  
 
Lisätietoja  
Lisätietoja sisäisestä arvioinnista, sen tavoitteista ja käytännön toteutuksesta kootaan 
koulutusneuvoston verkkosivujen (http://www.oulu.fi/koulutusneuvosto/) yhteyteen.  
Kaikissa sisäiseen arviointiin liittyvissä kysymyksissä voi olla yhteydessä Gordon Robertsiin tai 
Vuokko Iinattiin. 
  
Gordon Roberts,   Vuokko Iinatti  
Kansainvälinen tuki   Kansainvälinen tuki  
strategiahankkeen puheenjohtaja  strategiahankkeen sihteeri  
gordon.roberts@oulu.fi   vuokko.iinatti@oulu.fi  
p. (08) 553 3738   p. (08) 553 2922  
 
Parhain terveisin,  
Olli Silvén  
Koulutusrehtori  
Oulun yliopisto 
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Evaluation of International Master’s Programmes at the University of 
Oulu, 2011  
The Education Council of the University of Oulu decided on 28.9.2011 that the International Master’s 
Programmes will be evaluated by the University during October – December 2011.  
The evaluation is aimed at all of the programmes that had active students in academic year 2010-
2011. The goal is to recognize and distribute the best practices and quality in designing and 
implementing the international master’s programmes.  
 
The evaluation process  
Information about the programme design and implementation is gathered through:  
- interviewing the responsible person and coordinator of the programme (in English),  
- questionnaire that is sent to few of the teachers and students in the programme  
- comparable statistics that are available in the information systems of the Univeristy of Oulu 
(university gathers the information)  
- material that the programmes by themselves see relevant to be sent to evaluation group (about 
degree structure, timetables, fliers etc).  
The evaluation is planned and put into action by an evaluation group named by Vice Rector in 
Ecudation. Chair of the group is lecturer Gordon Roberts. 
  
Required actions in the master’s programmes  
I am asking the responsible persons to find out and announce by 7.11.2011  
- preliminary information needed to fulfill the evaluation, appendix 1  
- materials related to the international master’s programme, as mentioned above  
either by email or by university post service (in 7 copies) to: Vuokko Iinatti /6tatk, 
(vuokko.iinatti@oulu.fi).  
The interviews for responsible persons and coordinators will be carried out mainly during week 47. 
The approximated length of the interviews is two hours. The interviewees will contact programmes in 
the turn of October and November to set up the interview times. Interviews don’t require preparation in 
advance. 
  
Publishing the results  
An open information event about the results will be arranged in February 2012, where all the 
participated personnel and students will be invited. The event is open for the university staff.  
Education Council and University Board will be discussing the results of the evaluation during the 
academic year 2011-2012.  
 
Additional information  
Additional information about the evaluation, its goals and practices will be announced in the web 
pages of Education Council (http://www.oulu.fi/koulutusneuvosto/).  
If you have any questions about the evaluation, you can contact Gordon Roberts or Vuokko Iinatti. 
  
Gordon Roberts,  Vuokko Iinatti,  
International Support -  International Support –  
Strategy group chair  Strategy group secretary  
gordon.roberts@oulu.fi  vuokko.iinatti@oulu.fi  
p. (08) 553 3738  p. (08) 553 2922  
 
Sincerely,  
Olli Silvén  
Vice Rector, Education  
University of Oulu 
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