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Rautiainen, Iira, Practices of promoting and progressing multinational
collaborative work. Interaction in UN military observer training
University of Oulu Graduate School; University of Oulu, Faculty of Humanities
Acta Univ. Oul. B 202, 2022
University of Oulu, P.O. Box 8000, FI-90014 University of Oulu, Finland

Abstract

This dissertation examines collaborative work and the ways it can be promoted and progressed in
a context novel for interaction research: multinational military observer training. The dissertation
consists of a summary and three original articles that focus on participants’ practices of “doing
patrolling”, that is, how participants in military observer training collaborate and coordinate their
actions to accomplish a mutual goal and how individual practices they employ advance their
overall project of patrolling. By using video recordings and ethnographic observations from
naturally occurring interactions in military observer training and employing the methods of
ethnomethodology and multimodal conversation analysis, the dissertation analyses and describes
some constitutive elements and practices of successful collaborative work. The study, thus, aims
to present a deep and multidimensional view of collaborative work and to conceptualise some of
the practices that can be used in and as part of it. The study also illustrates how the examination
of a complex, multi-level activity as well as of a highly specialised institutional setting can benefit
from a multi-method and multidimensional approach.

The dissertation explores interactional phenomena during military observer training, with a
special focus on what takes place in between the action points of training, when "nothing is going
on". The first article illustrates the routines and practices of navigation and shows how
navigational talk builds the foundation for patrolling work. The second article explores negotiating
trouble during radio-mediated communication, showing how troubles are solved in situ in the
patrolling vehicle. The third article investigates the use of questions to advance courses of action,
displaying the participants’ orientation to each other’s assigned and assumed roles. The
dissertation shows that collaborative work is indeed work done together, not work divided among
the participants, and establishes that it can be advanced with various, sometimes complex, and
subtle means. The examined practices show the participants’ multi-layered orientation to their
mutual work, but also their orientation to taskwork and teamwork. The findings are relevant to the
crisis management training community and can be used to further develop training.

Keywords: conversation analysis, crisis management, crisis management training,
ethnography, ethnomethodology, military observer training, sequential analysis, social
interaction, video data





Rautiainen, Iira, Yhteistyön vahvistamisen ja edistämisen
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Tiivistelmä

Väitöskirjassani tarkastelen yhteistyön vahvistamisen ja edistämisen tapoja vuorovaikutustutki-
mukselle uudessa kontekstissa, monikansallisessa sotilastarkkailijakoulutuksessa. Väitöskirja
koostuu yhteenveto-osasta sekä kolmesta alkuperäisestä tutkimusartikkelista, jotka keskittyvät
siihen, miten osallistujat ”tekevät partiointia”, eli miten osallistujat sotilastarkkailijakoulutukses-
sa tekevät yhteistyötä ja koordinoivat toimintaansa yhteisen päämäärän saavuttamiseksi ja miten
yksittäiset käytänteet edistävät partiointia kokonaisuutena. Aineisto koostuu sotilastarkkailija-
koulutuksessa tapahtuvien luonnollisten vuorovaikutustilanteiden videotallenteista ja etnografi-
sista havainnoista. Etnometodologian ja multimodaalisen keskustelunanalyysin menetelmiä
käyttäen kuvaan ja analysoin tutkimuksessani joitakin onnistuneen yhteistyön käytänteitä. Tutki-
mus pyrkii muodostamaan syvällisen ja moniulotteisen kuvan yhteistyöstä sekä käsitteellistää
sitä edistäviä käytänteitä. Tutkimuksessani kuvaan myös monimenetelmällisen ja moniulottei-
sen lähestymistavan hyötyjä kompleksisen, monikerroksisen toiminnan sekä erikoistuneen, insti-
tutionaalisen kontekstin tutkimuksessa.

Väitöskirja tarkastelee vuorovaikutusilmiöitä osana sotilastarkkailijakoulutusta, keskittyen
erityisesti toimintakohtien välisiin hetkiin, kun ”mitään ei tapahdu”. Ensimmäinen artikkeli
kuvaa navigoinnin perusrakennetta osana ajoneuvopartiointia ja osoittaa, miten navigointipuhe
muodostaa perustan autopartioinnille. Toinen artikkeli tarkastelee radiovälitteiseen vuorovaiku-
tukseen liittyvää neuvottelua ja näyttää miten ongelmia ratkaistaan partioautossa tilanteisesti.
Kolmas artikkeli tutkii kysymysten käyttöä toiminnan ja toimintalinjojen edistämisessä, tehden
näkyväksi osallistujien orientaation toistensa annettuihin ja omaksuttuihin rooleihin. Tutkimuk-
seni näyttää, että yhteistyö todella on työtä, jota tehdään yhdessä, ei työtä, joka jaetaan osallistu-
jien kesken. Tutkimus osoittaa, että yhteistyötä voidaan edistää monenlaisin – joskus monimut-
kaisin – ja hienovaraisin keinoin. Tarkastellut käytänteet osoittavat, että osallistujien orientoitu-
minen yhteistyöhön on monikerroksista ja että he orientoituvat sekä tehtävään että ryhmän sisäi-
siin suhteisiin. Tutkimuksen löydökset ovat merkityksellisiä kriisinhallintakoulutusyhteisölle ja
niitä voidaan hyödyntää koulutuksen kehittämisessä.

Asiasanat: etnografia, etnometodologia, keskustelunanalyysi, kriisinhallinnan koulutus,
kriisinhallinta, sekventiaalinen analyysi, sosiaalinen vuorovaikutus,
sotilastarkkailijakoulutus, videoaineisto, yhteistyö
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1 Introduction 

We judge an action according to its background within human life, and this 

background is not monochrome, but we might picture it as a very complicated 

filigree pattern, which, to be sure, we can't copy, but which we can recognize 

from the general impression it makes. (Wittgenstein, 1980, §624) 

Collaboration is a fundamental part of our lives. Teams are indispensable for our 

organisations and societies, and most people work together with others in one form 

or another. Building collaborative work and advancing towards a mutual goal 

requires teamwork and effort from everyone involved. Teamwork cannot be done 

individually or by simply dividing tasks among the participants, especially in 

situations where the number of tasks exceeds the number of participants. Shared 

understanding and situational awareness are a crucial part of collaborative work, 

particularly in mobile and changing environments.  

Crisis management training prepares military and civilian personnel for work 

in conflict areas. In practical training, simulations are used to practice work in 

conflict areas. Simulations are built to resemble real situations as closely as possible, 

and they are a way to train high-risk, low-frequency situations. Their aim is to 

provide skills and capabilities that will keep the trainees alive in their future 

missions. Military observer training focuses on educating and preparing the 

trainees for work in various conflict areas where the work is often stressful and 

fast-paced. The training is targeted, specified, and built to provide the best possible 

tools for its participants. Interaction is a fundamental part of all crisis management 

work, and mutual understanding and cooperation are essential for all kinds of 

situations. Crisis management work is done by people, with people, and for people, 

and mutual understanding and cooperation are relevant regardless of the 

participants’ position. Therefore, a common denominator for all training is the 

importance of efficient and successful communication. Much of the work is done 

in and through interaction.  

In this thesis, I focus on one crisis management course, namely the United 

Nations (UN) military observer training and investigate the trainees’ interactional 

practices in and as part of collaborative work. By drawing on video-recorded data 

and ethnographic observations from the training, and the methodological 

frameworks of ethnomethodology and conversation analysis (EMCA), I investigate 

how participants in the training build collaborative work in situ and develop shared 

practices as they work towards a mutual goal.  
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1.1 Crisis management training as the context for the study 

Conflicts are a substantial global challenge and conflict management is a shared 

mission for the whole international community. Although conflicts may change in 

shape or form, there are no signs that they would be decreasing in numbers. Crises 

and conflicts always lead to human suffering, and according to UNHCR (2022), 

there are currently 89.3 million people worldwide who are forcibly displaced from 

their homes because of them. Intergovernmental organisations, such as the United 

Nations (UN), the European Union (EU), the North Atlantic Treaty Organization 

(NATO), and the African Union (AU), work in the field of crisis management with 

support from countless national and international non-governmental organisations. 

The UN alone has over 100 000 troops, police, and civilian personnel from 124 

countries currently working in peacekeeping operations. Crisis management is not 

always done by using armed troops, and attempts are made every day to prevent 

new crises already before they take place. In addition to peacekeeping and peace 

enforcement, the international community works daily to prevent the escalation of 

future crises and to promote and retain security, stability, and respect for human 

rights in areas where crises have subsided. One way to support stability in post-

conflict areas is the deployment of neutral observers. Military observers, for 

example, patrol the area by vehicles and monitor and assess agreements, such as 

ceasefires, the withdrawal of military forces, or the maintenance of demilitarised 

zones. All this work aims to protect civilians, prevent conflicts, build rule of law 

and security institutions locally, and promote human rights. In order to reach this 

aim in varied complex, unstable and multidimensional crisis situations, efficient 

and successful communication is crucial.  

Crisis management training is one measure the international community takes 

to promote stability and peace in conflict and post-conflict areas. Various courses 

organised around the world prepare people for work in crisis areas. One of the 

trainings prepares military observers for their future work in observer missions, and 

the training emphasises for example, ensuring neutrality, diplomacy, and de-

escalation techniques, but also on practical skills, such as vehicle patrolling. Crisis 

management training forms a complex interaction situation, where military and 

civilian personnel from different nationalities work together. In this dissertation, I 

focus on a course that trains UN military observers, and more specifically on a part 

of the course where the trainees rehearse vehicle patrolling as a team of two or three. 

The patrolling exercises are implemented as simulations where the teams work in 

realistic scenarios, driving on designated routes and completing various tasks. The 
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trainees start the exercise with an instructor present in the vehicle but continue in 

the final exercise independently. This final part of the training has previously been 

unavailable for the instructors and the course organisers, meaning that they have 

only had access to the outcome and reports of the incident points and patrolling 

legs. As part of the research project PeaceTalk, we video-recorded the exercise in 

order to capture what happens when the teams operate on their own. By installing 

cameras in the vehicles we were able to examine a part of the training that had not 

been previously accessible to the training community. 

As Jenkings (2018) has noted, EMCA studies in military contexts and military 

phenomena are scarce (see, however, e.g., Elsey et al., 2016; Mair, 2013; Mair et 

al., 2012, 2018; Nevile, 2009, 2013b, 2013a; Wedelstaedt, 2020). Moreover, studies 

in military training contexts are even rarer. One reason for the lack of studies may 

be that access to military contexts is difficult. Another reason, also advocated by 

Jenkings, could be Garfinkel’s (2002) unique adequacy requirement of methods, 

which refers to the limitations caused by the perceived and actual absence of 

researchers’ first-hand military experience. In this thesis, I will propose one 

approach for overcoming this kind of limitation in the examination of a context 

previously unfamiliar to the researcher. 

1.1.1 United Nations military observer training 

This study focuses on two consecutive crisis management courses, United Nations 

Military Experts on Mission (UNMEM; from 2021 onwards, United Nations 

Military Observer Course, UNMOC), organised in 2019. The 19-day-long course 

trains UN military observers (MOs) for work in crisis areas. The primary aim of 

the course is to provide military observers skills and capabilities required for 

operating in stressful and fast-paced conditions and to prepare the trainees for 

different incidents and encounters they are likely to experience in their future 

deployment. It also aims to keep them safe in their future missions. Military 

observers are unarmed soldiers who monitor various agreements, patrol 

demilitarised zones and help resolve local difficulties. In observer missions, 

military observers work in teams of two, representing different nationalities, and 

collaborate with civilian experts and other civilian operators, as well as with local 

civilians. The participants also attend mission-specific training before deployment. 

The course is not intended for training for reserve, and participants are typically 

deployed within the next year. Often the participants already know when and where 

they will be deployed at the time of attendance. 
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The training is built to simulate various situations military observers encounter 

in their work. The training consists of two parts: a week of theoretical lessons, 

including small group work and driving and mine awareness training, and a 12-

day-long field training that consists of a variety of hands-on exercises that simulate 

authentic situations as realistically as possible. The trainees practice diverse tasks 

they will be accomplishing as military observers, such as negotiation and mediation, 

patrolling, building observation posts, and giving first aid. Most of the activities 

include planning before the actual task and wrapping up and reporting after the task. 

The groups work with support from instructors who follow the teams closely at the 

beginning of the field exercise, decreasing their involvement towards the end of the 

course. The training is built to resemble reality as closely as possible. The teams 

encounter real soldiers, civilians, as well as military armaments during the course. 

Dozens of actors together with Finnish conscripts play the parties of a conflict, 

which in the simulation, are fictional countries Blueland and Greyland, in an 

imaginary area of Kankapanka. The scenario is based on past and present conflicts 

around the world.  

Although they can never be "the real thing", the simulated exercises are the 

closest to the authentic work the trainees can get before being deployed to a mission 

or an operation. One of the important learning objectives of the course is 

communication skills, which is also one of the most important tools for military 

observers at work. Military observers are the eyes and the ears of the mission, and 

they gather information in the crisis area and pass it forward through their 

information chain. Information is also a valuable safety measure in their work. The 

training includes various exercises that are connected to the future tasks of military 

observers, such as patrolling, negotiation and mediation, building an observation 

post, and first aid exercises. This study focuses on one of the exercises, namely the 

patrolling exercise, and particularly on the part of the exercise in which the trainee 

teams operate independently. 

The interaction situations in military observer training are multifaceted, often 

requiring one or all the participants to divide their attention to several tasks at a 

time, when multiple actions and courses of action are being progressed 

simultaneously. In particular, mutual understanding and shared awareness are 

fundamental when critical decisions are made, especially in stressful and time-

critical situations.  
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1.1.2 The trainees 

The trainees on the course are mainly military officers from all over the world and 

have varying levels of training and field experience. To be eligible for the course, 

the trainees need to fill certain formal qualification requirements, including rank, 

language proficiency, and first-aid skills. UN has set a target of deploying more 

women in peace operations. By the year 2028, the aim is that women serving as 

military observers would reach 25%. Women applicants are globally encouraged to 

apply for the course, and their qualifications have been relaxed to an extent in order 

to alleviate their admittance. The language used in the course is English as a lingua 

franca, and English is rarely the native language of the participants. The course 

applicants’ language proficiency is expected to be working-level English, but the 

qualifications are verified by the sending organisation and nation. Therefore, the 

level of language skills is not consistent. A multinational working environment also 

prepares the trainees for work in their future missions. Military observers always 

represent different nationalities and all observations they make and report must be 

signed by two observers who represent different member nations in order to 

maintain impartiality.  

For the two courses I participated in, the trainees totalled 65 people, out of 

whom 25 were women. The trainees represented over 20 different nationalities, the 

farthest coming from Zambia and Bhutan, creating a truly multinational and diverse 

group. The participants do not know each other beforehand, but the course creates 

a possibility for them to encounter other people who are about to be deployed to 

similar working tasks, sometimes even to the same mission. 

The course participants create the interactive environment in which they 

operate. Each course is a different collection of people, who make the course their 

own by way of their presence and interaction with one another. They bring their 

personal histories and experiences with them, thus creating a unique constellation 

that only exists for the duration of that course. The atmosphere of each course is, 

naturally, correspondingly created by the institutional aspiration for a comfortable, 

safe, and open learning environment, but in the end, it really is the trainees who 

make or break the mood on each course. The general atmosphere comes across in 

group work as well, but within the individual teams, the individuals and their 

attitudes towards the collaborative work and their teammates manifest in the group 

dynamics. 
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1.1.3 The patrolling exercise  

Military observers typically work in teams of two. In military observer training, the 

teams are built based on the trainees and their needs, and the teams consist of either 

two or three trainees. In the patrolling exercise, the trainees rehearse vehicle 

patrolling with SUVs. As part of the exercise, they also practice other important 

tasks related to military observers’ work, such as building observation posts, 

conducting meetings, and giving first aid. Some trainees are not allowed to drive in 

Finland due to their national driver’s licence (or, rarely, not having a licence). Some 

of the trainees may not have sufficient field experience, in which case the 

instructors may determine that working as a pair of trainees could excessively strain 

the more experienced partner. These are some of the reasons for building teams of 

three trainees. The trainees need to accomplish multiple tasks as part of their patrol, 

some of which simultaneously or at least partly in overlap. Creating an 

unachievable working load for the trainees would not serve the objectives of the 

course; it would rather discourage them.  

The patrolling exercise consists of different segments. First, the teams rehearse 

on shorter routes, with the main focus on different tasks on different days. On one 

patrol they focus on meeting local key people, and on another on navigation and 

radio communication. On the first routes, the teams are accompanied by an 

instructor. After the shorter practice routes, the teams carry out a full-day patrolling 

exercise without an instructor present. The main tasks or sub-activities that are part 

of the overall project of patrolling, are driving and navigating, observing, meetings 

and monitoring activity, reporting, radio communication, and keeping a patrol log. 

In this thesis, I use the concept of sub-activity to describe the accomplishment of 

various tasks in order to reflect and clarify the tasks’ relationship with the overall 

project (discussed in section 2.2). Figure 1 illustrates the variety of tasks that are 

related to the overall project of patrolling and that the trainees need to accomplish 

as part of their work. As we can see, multiple courses of actions formed by various 

tasks unfold simultaneously. This is, as such, typical for many interaction situations 

and unproblematic for the participants (Enfield & Sidnell, 2017, p. 30). 
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Fig. 1. Different tasks related to the overall project of patrolling  

In the thesis articles, I focus in particular on the activities of navigating and radio 

communication. I also examine activities that connect to observing, which include 

reporting and keeping the patrol log. In the following, these activities are briefly 

introduced. 

Navigating is a routine activity where the key member roles are the navigator 

and the driver. The very basic way to progress navigation is through navigator-

initiated sequences that project a response – a complying action – from the driver 

(Mondada, 2011, p. 26). The sequences resemble mundane situations, where it is 

not uncommon for the passengers to participate in driving by giving directives 

(Haddington, 2013). Navigational talk in the context of vehicle navigation differs 

profoundly from typical mundane in-car interactions. The role of the navigator 

provides the entitlement to give directions and has particular weight when 

navigating is done in surroundings where the targets and waypoints are not 

distinguishable in the surroundings. There are no signposts to direct the way, and 

only some targets have physical structures that make them noticeable. Most 

waypoints are only marked on the map, and the team has planned and saved the 

route on the GPS on the previous day. The waypoints are, thus, mainly identified 

based on the navigator's visual perceptions and reading of the map, and other team 

members rely on the navigator's estimate of the team's location when they report 

via radio or make judgements of their observations. Because the terrain and the 

route are not familiar to the trainees, the driver may need information from the 
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navigator regularly, occasionally at every intersection of the route. This may lead 

to the navigator producing directions or other information rather frequently.  

Radio communication is the connection between the team and the Net Control 

Station (NCS). Typically, one of the team members oversees the radio, meaning 

that they are in charge of sending and listening in to any incoming transmissions. 

Radio communication is strongly pre-scripted and turn-taking and turn-design 

follow a specific, normative procedure that predetermines the type and timing of 

turns and their organisation. Talk over radio is organised into adjacency pairs, and 

correct hearing is ensured and verified with a readback procedure (Auton et al., 

2017; Boström, 2021; Froholdt, 2016). Turns begin by announcing the recipient, 

the speaker, and the topic, and end with either "over", marking the turn's completion, 

or "out", marking the completion of the conversation. 

Observing is typically a collaborative responsibility. This is due to firstly that 

four (or six) eyes are likely to notice more than two, and secondly that all 

observations need to be confirmed by at least two observers. When a team makes 

observations, they will write them down in the patrol log and, if necessary, report 

them to NCS via radio. In a moving vehicle, observation is continuous, and keeping 

track of the surroundings is also a safety measure. Observing is carried out 

throughout the whole patrolling exercise.  

 The articles of this thesis have each focused on a different sub-activity and a 

related practice; Article I examines navigating and collaboratively building the 

practice of giving and receiving timely information within the vehicle on the team’s 

location on progress on the route. Article II explores radio communication and the 

way the local participation framework of the trainee team functions as a resource 

for locating and resolving trouble during talk over radio. Article III focuses on a 

slightly broader range of activities, but mainly on observation and reporting and 

the individual practice of progressing a colleague's action in situations where the 

relevant next action appears to be missing or stagnating.  

1.1.4 The training context 

The training context examined in this thesis is comparable to in-service training in 

that the participants are all professional military personnel engaging in further 

training and the training is tailored to provide skills that are relevant for their future 

deployment. Interaction in similar training situations where the trainees are 

professionals has been examined in, for instance, Air Traffic Control (Arminen et 

al., 2014), in medical contexts, such as operating theatres (Koschmann et al., 2011; 
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Nieboer et al., 2019, 2022; Zemel & Koschmann, 2014), and as part of 

communication training (Atkins, 2019; Pilnick et al., 2018; Stokoe, 2013; Stokoe 

et al., 2020). What makes the training situation in the current study radically 

different from the previously examined ones is that the military observer trainees 

work independently for long stretches of time. They do not have a mentor or an 

instructor present, but instead, the trainees work on their own as a team as they 

would in real working situations. These kinds of learning and training situations 

where the learners or the trainees work independently and to which the teachers or 

the instructors do not have access have not previously been the focus of 

interactional research. As a complex workplace context and situation, the patrolling 

exercise is a perspicuous setting (Garfinkel & Wieder, 1992) for the examination 

of interactional practices connected to, for example, coordinating work in complex 

and mobile settings, as well as multimodality and multiactivity. 

Simulation training and role play have been criticised for not training what they 

should (Pilnick et al., 2018; Stokoe, 2011, 2013, 2014; Stokoe et al., 2020). The 

situations and scenarios, as well as the interactions with actors or simulated 

interlocutors, may be inauthentic, and the evaluation is not based on reality. Most 

importantly, simulated training does not have the same stakes as the real situation. 

Making a mistake does not lead to injury or death and failing to perform a task only 

has consequences for passing the training. However, the training examined in this 

study differs from most simulation training in that most interactions taking place 

within the patrol vehicle are genuine in the sense that there are no actors involved. 

When the trainee team communicates with the NCS they are talking to an instructor, 

but even those interactions are “real” in the sense that they mainly relate to the 

patrol’s actual progression on the route. The purpose of the radio-mediated 

interactions is not, thus, to evaluate the team’s performance, but to keep the NCS 

up to date on the team’s progression. Training in real environments is possible in 

some cases, such as in surgical operating rooms (Koschmann et al., 2011; Nieboer 

et al., 2019, 2022; Zemel & Koschmann, 2014) but even then, various other types 

of training often precede the real-environment sessions. 

In EMCA research, the focus is placed on naturally occurring interactions. 

Simulations diverge from real life (Stokoe, 2013; Stokoe et al., 2020), but the 

interactions in a simulated training environment are naturally occurring in that they 

are not constructed for research purposes, nor are they controlled or directed by the 

researcher. Furthermore, the simulations in the military observer course settle 

somewhere in between simulation and reality: negotiation and collaborative work 

within the teams are real, but the surrounding situation is a fictional scenario. It is 
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vital to train for critical and high-risk situations in advance, but the training cannot 

– for obvious reasons – take place in a critical environment. The training is carried 

out in a safe and secure environment, where the trainees can also make mistakes. 

The possibility to fail and make mistakes are of utmost importance in training for 

high-risk situations because it is one of the best ways to leave an imprint on the 

trainees. As one of the course instructors put it, “mistakes lead to learning”. 

Mistakes can also be of interest for EMCA, for they make visible and engender 

structures that operate when mistakes are made, offer opportunities to detect 

practices that are used to solve problematic situations caused by mistakes and make 

possible the description of these opportunities and their use (cf. Schegloff, 1991).  

1.2 From an overarching perspective to detailed examination 

Settings and people acting in them are not disconnected from the world. To perceive 

the connections between what takes place at a particular point in time in a specific 

context and the surrounding reality as well as the historical aspects that have 

enabled the here and now, a multidimensional approach is vital. During the research 

process, my approach has evolved and adapted, partly due to limited resources, 

particularly time, and partly to what is, in general, realistically feasible to 

accomplish in a single thesis. I began my research journey with an inherently 

multidimensional ethnographic approach called Nexus Analysis, developed by Ron 

and Suzie Wong Scollon (2004). Nexus analysis studies “semiotic cycles of people, 

objects, and discourses in and through moments of sociocultural importance” (R. 

Scollon & Scollon, 2004, p. viii) placing social action at the intersection of social 

and cultural processes and histories. The basic premise is that actions form all 

human activity and social action forms the very core of the approach. Practices are 

products of iterative actions, and institutions and communities are, thus, 

reproductions of human actions and practices (Hult, 2019; R. Scollon & Scollon, 

2004). Nexus analysis combines micro and macro-level examination providing a 

comprehensive understanding of interaction in its context. I was drawn to nexus 

analysis because of the way it looks at social action as a moment in space and time, 

where the historical bodies of the participants, the interaction order they create 

among themselves, and the discourses in place in and around the social action, 

intersect. 

The nexus analytical approach influenced how I initially started to view and 

explore the community and the research environment. Living the daily life of the 

course with the participants, I tried to pay attention to everything that happened 
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around me and keep my mind open. I participated in the lectures during the 

theoretical part of the course and in addition to getting acquainted with the 

participants, took the theoretical contents as a learning opportunity also for myself. 

The lectures comprised a whole that helped to position the course as part of the 

overall operations of the UN and the Security Council. As we moved on to field 

training, I again utilised the broader understanding of the UN and the military 

observers’ role in missions, when I observed the trainees performing their tasks 

during the exercises. The nexus analytical approach made perceptible the vertical 

interconnectedness between the work of an individual team or trainee and that of 

the UN as an organisation and helped to understand how individual parts of the 

training connected to the bigger picture.  

Furthermore, the participants’ historical bodies, that is, their personal histories, 

life experiences, and identities (R. Scollon & Scollon, 2004, p. 13), carried an 

enormous relevance for the training in general and became particularly relevant in 

the field training where the participants’ knowledge and expertise are put to action. 

The trainees work in teams of varying sizes and compositions during the course, 

and inevitably bring their past experiences into the collaboration. The discourses in 

place, that is, the material and abstract aggregate of discourses circulating through 

the site of engagement (R. Scollon & Scollon, 2004, p. 14), became relevant in the 

training context, where objects and the surrounding physical constructions exude 

meanings and are mainly created for the purposes of the course. It was also 

interesting to see the trainees’ constant sense making of the discourses in place, 

which made visible the occasional overlap of the organisation of the course and the 

everyday functions of the garrison. The interaction order, that is, the social 

arrangements generated mutually by the participants and enabling the formation of 

social relationships (R. Scollon & Scollon, 2004, p. 13; see also Goffman, 1983), 

involve the various interactional norms that connect to, for example, the 

participants’ personal histories, their home institutions, and the course itself. The 

interaction order became the first target for closer inspection and the main focus of 

the thesis soon narrowed down to the examination of social actions and the 

interaction order.  

I had adopted conversation analysis as the method to examine social action, 

with the initial idea of using complementing materials and methods, such as the 

analysis of various texts and interviewing participants and peer groups, for the 

examination of other facets of the nexus analytical focus of interest. Nexus analysis 

takes a broader view in examining social action, but it does not need to be perceived 

as conflicting with the basic premises of conversation analysis (Raudaskoski, 2010). 
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Both approaches take social action as their focus and inhabit the intersection of an 

array of disciplines such as linguistics, sociology, and anthropology. For me, the 

approaches are adequately consistent to be combined and utilised together, 

specifically when employing them at different levels. The main difference between 

the approaches lies perhaps in identifying the foci for study. For conversation 

analysis, the phenomena arise from the data through their close examination, 

whereas in nexus analysis they arise from a careful ethnographic examination of 

the site of research (zone of identification). This may appear contradictory, but I 

see the approaches as different perspectives on the same theme or subject, 

inhabiting different levels of operation. Ragin and Amoroso (2019) have discussed 

a similar interplay between ideas (analytic frames) and evidence (images). In the 

context of the military observer course, this dialogue between the two perspectives 

could be translated as follows: The idea and the analytic frame of the current 

research is collaborative work, which is formed based on the ethnographic 

observations, whereas the different interactional practices discovered in the data 

represent the evidence.  

As my focus centred on conversation analysis, it made relevant further 

exploration into ethnomethodology and early conversation analysis. I found some 

dissonances with “pure“ conversation analysis that I hoped could be resolved by 

understanding its roots and its divergence from ethnomethodology. In 

ethnomethodology, I found much of what I felt had been missing in pure 

conversation analysis, particularly in contextual relevance and studies of work.  

To summarise, the process resulted in an approach that draws on the 

methodology of ethnomethodological conversation analysis but is also influenced 

by nexus analytically and ethnomethodologically informed ethnography. The first 

maintains its position as the nuclear methodological choice for analysis and offers 

methods and concepts that are useful for describing and characterising social 

practices and language use, whereas the latter has been used to build up an 

understanding of the context and the participants. Jenkings (2018) emphasises the 

significance of the researcher’s personal biography and notes that researchers also 

have life and experiences of the world outside the academia. Hence, “biography” 

is not just an abstract concept, but a way of “being-in-the-world” (Heidegger, 1962; 

Jenkings, 2018; Schütz, 1945). This idea resonates with the concept of the historical 

body in nexus analysis, making visible the relevance of the researcher’s own 

historical body for the research project. The researcher’s unique adequacy 

manifests in the choice of methodology and the studied phenomena.  
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1.3 Aims of the study 

This research has been conducted as a part of a broader research project PeaceTalk 

that has an overarching objective to examine talk and interaction in multinational 

crisis management training. The current dissertation examines military observer 

training focusing particularly on patrolling exercises. In the early stages of the 

research process, I started to pay attention to themes that diverged slightly from the 

interests of the training community. The community was interested in why the 

teams tend to "end up getting killed" in particular action points during the training, 

whereas I became more and more interested in collaborative work and actions and 

activities that take place in between those action points, when "nothing is going on". 

The general aim of the thesis is to investigate how interactional practices can 

progress and promote collaborative work in multinational military observer 

training. I pursue the aim by carefully analysing and thereby making visible 

interactional practices as part of the trainees’ collaborative work and by reflecting 

on the significance of the practices in advancing a shared objective in complex and 

stressful situations. This study offers a novel set of video data for interaction 

research, a view of a previously inaccessible working and training environment, 

and, through them, a fresh perspective into the examination of goal-oriented 

collaborative work. The study examines independently operating trainee teams 

working in a simulated crisis area and seeks to understand how participants in 

military observer training build collaborative work in situ and develop shared 

practices to accomplish a mutual goal. The objective of the study is to answer the 

following questions: 

1. What kinds of interactional practices progress taskwork and promote 

teamwork?  

2. How does the organisation of the overall project of patrolling become manifest 

in individual sub-activities (e.g., navigating, reporting via radio, observing) 

and what is the role of the sub-activities in advancing the overall project?  

3. How do team-internal roles and responsibilities become evident in and for 

advancing the overall project? 

4. How does the training environment as a context become evident in the 

participants’ practices and the organisation of activities? 

These questions have taken different shapes on the way, but have, nonetheless, been 

the backbone of the thesis from its early stages. 
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All the articles address research questions one and two. Article I shows how 

navigation makes possible other tasks, such as monitoring and observing the area 

and reporting the observations, in that it enables the team’s movement on the patrol 

route. The article also contributes to the understanding of promoting teamwork and 

shared awareness by investigating the practice of sharing navigational information 

within the team and argues that the practice of sharing navigational information 

builds a foundation for other information sharing. Article II examines radio 

communication and demonstrates how conflicting preferences make visible the 

tension between the progression of an individual task and the advancement of the 

overall project. The article also discusses how military observer trainees use their 

local framework as a resource for progressing tasks and activities. Article III 

examines how participants orient to the progression of the team’s tasks and relevant 

next actions by prompting or steering a colleague’s work, thereby advancing the 

team’s overall project. The article also discusses aspects of promoting teamwork, 

such as collegial support and inclusive practices.  

The third question is most distinctly addressed in Articles I and III. In Article 

I, the team-internal roles are examined at a practical level; the roles and orientation 

to them are strongly connected to practical issues of who moves the vehicle and 

who has the information regarding the following action points. Article III 

contributes to the understanding of roles by discussing subtle ways to mobilise or 

influence a colleague’s activity. In Article II, roles become visible through 

participants' actions and responsibilities, but they are not as explicitly discussed as 

in the other two articles. 

The final question is mainly discussed in Articles II and III. In both articles, 

the training environment becomes discernibly visible through the participants' 

actions, but it manifests in different ways. In Article II, the training environment 

and the accompanying evaluation influence the trainee’s uptake of other-initiation 

of self-repair in radio communication. The article makes visible the orientation to 

evaluation, which can occasionally cause uncertainty and self-doubt. In Article III, 

the training environment manifests in supportive and inclusive practices that give 

room for a colleague to figure out the next steps despite the team’s time-critical 

schedule. The training environment is emblematic of both practices examined in 

articles II and III. The experienced presence of evaluation discussed in Article II is 

not something we would likely expect in a work environment. Evaluation in 

working contexts can be present, but not likely at this detailed level of activity. 

Similarly, the practice of nudging questions, a specific type of questions which 

work to prompt, progress, or steer a colleague’s action examined in Article III, 
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emerges from the training context, where it is possible to prioritise learning over 

the accomplishment of tasks. 

All in all, the three articles address the main objective of how interactional 

practices progress and promote collaborative work and how collaborative work is 

built in situ as the participants work towards a mutual goal. The methodological 

choice of combining ethnomethodology, conversation analysis, and ethnography 

allows for the examination of complex phenomena that might be difficult or even 

impossible to bring about by other means. EMCA’s empirical method makes visible 

what actually takes place in the trainee teams, and the ethnographic observations 

offer the general view that makes possible the observation and appreciation of team 

dynamics, the teams’ overall project, and the course’s general objectives. For the 

examination of the complex phenomena studied in the thesis articles, these 

methodological choices have been indispensable. This study introduces a novel set 

of data for the examination of social interaction, namely, military training, presents 

a fresh methodological approach to the examination of the complex context, and 

provides new insights into the domains of collaborative work and in-service 

training, thereby making visible the interactional work participants do to make 

collaborative work possible. 

1.4 Organisation of the study  

This article-based thesis includes three articles and the present overview which 

consists of seven chapters. The articles have been written separately: Article II has 

been published in an international, peer-reviewed scientific journal and Articles I 

and III in edited, peer-reviewed volumes. I am the sole author of Article I, whereas 

in Articles II and III colleagues who participated in data collection are co-authors 

as per mutual agreement 1 . As the first author, I have identified the research 

questions, conducted the analyses, and prepared the manuscripts. Co-authorship is 

one way to make visible the work that goes into data collection, a practice that is 

not uniformly advocated in human sciences. Furthermore, the methodological 

aspect of joint data sessions quintessential for EMCA has constituted a fundamental 

role for my colleagues at the research project PeaceTalk. The articles represent 

original empirical research and contribute to the understanding of the practices of 

collaborative work in the context of military observer training.  

 
1 I want to thank my follow-up group for raising this topic. The agreement was made after the publication 
of Article I. 
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This overview summarises the findings of the individual articles and discusses 

them in a broader framework. The overview is structured as follows. Chapter 2 will 

introduce two key concepts of the study, collaborative work and progressivity. 

Subsequently, Chapter 3 presents the analytic mentality, including my onto-

epistemological positioning and the theoretical underpinnings of the study. Next, 

in Chapter 4, I discuss the methodological choices and their role in discovering and 

examining the phenomena. Chapter 5 describes the research process, the 

accumulated research materials, and ethical considerations. Chapter 6 discusses the 

findings of each article and their relation to progressivity. Chapter 7 summarises 

the findings and returns to the research questions presented in this introductory 

chapter, draws conclusions, and discusses implications for future research. 
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2 Key concepts 

The preceding chapter introduced the aims and interests of the thesis, together with 

the rationale for the implementation of the research. This chapter introduces two 

concepts that are fundamental for the study and its aims. I will first discuss the dual 

nature of collaborative work and its relevance for the participants in the studied 

context. Subsequently, I will present the concept of progressivity and discuss it in 

relation to the progression of patrolling tasks and activities and the advancement of 

the team’s overall project.  

2.1 Collaborative work 

A team is a group of two or more people who work towards a common goal or 

objective (Øvretveit, 1993; Salas et al., 2015). Typically, people come together and 

form teams to accomplish something that could not be accomplished alone 

(Øvretveit, 1993). For effective collaboration, two equally important aspects need 

to be accomplished: taskwork and teamwork (Salas et al., 2015). Taskwork 

involves the performance of tasks necessary for accomplishing the team’s goals and 

objectives, whereas teamwork involves less tangible inter- and intrapersonal 

features of accomplishing said tasks, such as team members’ attitudes, orientations, 

and the development of rapport. The two aspects are interrelated and critical for 

team performance, and both are clearly distinguishable in the work of military 

observers. As the observable and concrete element of collaborative work, taskwork 

often becomes the main focus for the teams. For military observer trainees, the 

team’s overall goal, such as completing the patrol, includes several tasks or 

activities that the team needs to divide among themselves. As part of the patrolling 

exercise, the trainee teams typically rotate the tasks during the day, taking turns in 

functioning as, for example, the patrol leader, the driver, or the navigator. Sharing 

and rotating the tasks can further draw the team’s attention to the accomplishment 

of the individual tasks and away from teamwork. However, studies in the field of 

management have shown that knowledge and performance of the tasks are not 

enough for their successful achievement; rather, sharing knowledge, coordinating 

actions, and trusting one another, that is, doing teamwork, is key (see Mathieu et 

al., 2008). In a similar vein, Øvretveit (1993, p. 55) highlights two important 

features of teams and collaborative work; the importance of relationships to the 

group’s purpose, and the combination of efforts that is greater than the sum of each 
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person’s contribution. The practices examined in this thesis orient to both 

progressing taskwork as well as to promoting teamwork. 

Dialogue and the exchange of information and meaning have been identified 

as the pivotal features of team practice (Øvretveit, 1993). From the viewpoint of 

social interaction, the actions are accomplished by participants who also share 

accountability for the produced action  (Djordjilovic, 2012; Kangasharju, 1996; G. 

H. Lerner, 1993; Nissi & Stevanovic, 2021). EMCA research has focused on 

collaborative work from the viewpoint of the interactional production of a 

collaborative team effort and the intersubjective ordering of work in situ, in 

institutional contexts like coordination centres (e.g., C. Goodwin & Goodwin, 1996; 

Heath & Luff, 1991, 1992; Suchman, 1997), medical operating rooms (e.g., 

Hindmarsh & Pilnick, 2002, 2007; Ivarsson & Åberg, 2020; Koschmann et al., 

2011; Mondada, 2014a, 2014b; Zemel & Koschmann, 2014), airline cockpits 

(Nevile, 2004, 2007), theatre productions (Nissi & Stevanovic, 2021), and many 

others.  

The broad aim of this thesis is to investigate how military observer trainees 

collaborate and coordinate their actions in situ to accomplish a mutual goal. The 

trainees’ situatedly built collaborative work shows a strong orientation to their 

mutual task. Taskwork becomes discernible in the trainees’ shared practices for 

progressing the ongoing work and advancing their mutual overall objective, the 

patrolling exercise. The same practices, nevertheless, also work towards promoting 

teamwork. They build general practices for sharing information and maintaining 

shared understanding through navigational talk, they use the team as a resource for 

detecting and finding solutions for troubles in radio-mediated interaction, and they 

use personal, individual practices for discreetly steering and supporting a colleague. 

These practices, therefore, all serve a dual purpose in collaborative work. They 

advance the overall project of patrolling by progressing taskwork, but they also 

promote teamwork. Participants’ orientation towards advancing the overall project 

of patrolling connects collaborative work to the concept of progressivity. The next 

section first introduces the concept and continues by discussing its relevance for 

collaborative work.  

2.2 Progressivity 

Progressivity is a concept that can operate on different levels of action. According 

to Schegloff (2007, p. 15), “moving from some element to a hearably-next-one with 

nothing intervening is the embodiment of, and the measure of, progressivity”. 
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Progressivity is closely related to the “nextness” or adjacency (Schegloff, 2007) of 

various components such as syllables, words, turn-constructional units, and turns, 

but also sequences, course of actions, and overall projects. We can separate three 

levels of operation for the concept of progressivity; two that focus on the immediate 

local context, such as turns and sequences, and a third that focuses on larger context, 

such as courses of action and overall projects. The phenomena examined in this 

thesis associate with the third, broader level of progressivity. The first level focuses 

on the progression of an individual turn. At this level, progressivity and participants’ 

orientations to it manifest and become evident in, for instance, self-initiated self-

repairs (Schegloff, 1979) and word searches (M. H. Goodwin & Goodwin, 1986) 

that have been found to demonstrate participants’ orientation to the turn’s 

progression. 

The second level of operation focuses on sequences and sequence organisation. 

For example, responses that further the action initiated by the first pair part are 

preferred (Schegloff, 2007). thus, actions that work towards closing the sequence 

manifest the preference for progressivity (Stivers & Robinson, 2006). In 

Schegloff’s (2007: 59) words, “[s]equences are the vehicle for getting some activity 

accomplished”. If the relevant next action is delayed or missing, participants can 

restore and enforce the progressivity of the course of action by using, for example, 

imperatives (Kent & Kendrick, 2016). In EMCA research, progressivity has mainly 

been examined at these two local levels, with a focus on the interactional 

organisation of in-progress activities and the development of actions at the level of 

turn construction and sequence structure (Amar et al., 2021; Heritage, 2007; 

Schegloff, 2007; Stivers & Robinson, 2006).  

The third level takes a more extensive approach and operates on courses of 

action or overall projects. This perspective can focus on interactional practices of 

furthering the development of action, such as the use of Spanish conversational 

particle vale in the development of service at a restaurant (Reiter & Cantarutti, 

2022), or it can take an even broader perspective to the organisation of social action 

that follows a certain structure, such as a patient’s visit to the doctor to deal with 

medical problems (Robinson, 2003). It can also relate to the achievement of 

multiple activities, that is, multiactivity (Haddington et al., 2014), where 

participants manage and progress actions and courses of action that occur 

simultaneously, overlapping or interlacing with one another. In their study of 

mobilising the next relevant action in a card game, Taleghani-Nikazm and 

colleagues (2020) discuss practices participants use in multiactivity situations to 
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progress the larger, overall activity of playing cards in cases where the relevant next 

move is not forthcoming due to other activity.  

The notion of overall activity or project is not limited to multiactivity situations, 

as activities tend to be in general organised around overarching goals (Levinson, 

1979; Mazeland, 2019). Levinson (1979, p. 368), uses the concept of activity types 

to refer to “culturally recognized activity” and “a fuzzy category whose focal 

members are goal-defined, socially constituted, bounded, events with constraints 

on participants, setting and so on, but above all on the kinds of allowable 

contributions”. Participants use an array of practices that fit the ongoing activity at 

all levels of its organisation (Mazeland, 2019). According to Sacks (1992), the 

analysis of individual sequences sometimes overlooks their involvement in other, 

larger entities. Earlier research has examined such supra-sequential units, and 

labelled them as, for example, ‘activities’ (Heritage & Sorjonen, 1994; Taleghani-

Nikazm et al., 2020; Urbanik, 2021), or ‘projects’ (Linell, 2009; Robinson, 2003, 

2013). Schegloff (2011, p. 378) also calls for the recognition of the overall 

structural organisation as something to manage various interactional units, not just 

the unit of “a single conversation”. Such units further consist of sub-activities that 

have aims of their own (Urbanik, 2021, p. 45) which also consist of smaller parts 

and sequential structures. According to Urbanik (2021), the underlying pattern of 

higher-level activities is relevant to the progression of lower-level actions and 

oriented to by the participants. Due to their adjustable connection, the progression 

of individual sub-activities and the overall project are not always congruent – or 

they do not appear as such. For example, the sequential progressivity and the 

development of action can appear contradictory, such as when delayed responses 

advance an overarching conversational project (Stokoe et al., 2019). Here, 

understanding both the overall project and the various sub-activities becomes 

relevant for perceiving and appreciating the adjustable connection between them 

(see also Enfield & Sidnell, 2017). 

In this thesis, and in accordance with Schegloff (2007, 2011) and Robinson 

(2003, 2013), and taking into consideration Levinson’s (2013, pp. 121–122) 

argument that different parties can have different projects, I refer to the 

superordinate level of patrolling activity as the team’s overall project. The overall 

project has a specific organisation, follows specific rules, and progresses 

sequentially, making particular sub-activities, such as navigating or sending a radio 

message, relevant next actions in and for its advancement. Each sub-activity is 

subordinated to the overall project, but, at the same time, is also similarly goal-

oriented and has recognisable phases and an end. I also want to separate task-
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oriented activities (e.g., navigating, reporting via radio, or observing) that are 

relevant for the advancement and organisation of the overall project from all other 

activities that take place during the exercise. Furthermore, for the sake of clarity, I 

will use different verbs in association with and in reference to the adjacent but 

separate concepts of taskwork, teamwork and collaborative work; the verb progress 

when talking about tasks, sub-activities and taskwork; promote in reference to team 

cohesion, teamwork, and other “soft” and intangible aspects of collaboration; and 

advance when referring to collaborative work in its broad sense (including both 

task- and teamwork)2 and the team’s overall project. 

As the overall project, the patrolling exercise forms one continuous string of 

subsequent and overlapping contingent activities, and the accomplishment of the 

project makes imperative the accomplishment of its parts. The sub-activities may 

be consecutive, overlapping, and recurrent, and typically, there are more tasks being 

carried out than there are trainees. Therefore, the trainees will need to collaborate 

and help each other out. This becomes particularly relevant in critical situations, 

when the team needs to verify and confirm observations (Haddington et al., 2022), 

when something unexpected happens (Kamunen et al., 2022), or when multiple 

tasks need to be accomplished simultaneously. The articles of this thesis examine 

different practices that the participants use to accomplish and progress various sub-

activities as part of their work and one aim of this thesis is to uncover and discuss 

how these practices are related to the advancement and organisation of the overall 

project of patrolling. Some of the practices, such as the use of clear and timely 

communication in navigational talk, connect rather directly to their corresponding 

tasks, whereas others, such as the practice of using questions to prompt or progress 

a colleague’s work, may be more oriented towards teamwork. All of the practices 

examined in this thesis show orientation to the progression of individual tasks, and 

by doing so, advance and organise the team’s overall project. 
  

 
2 Occasionally, in reference to collaborative work, both verbs progress and promote are used to highlight 
the dual nature of the concept. 
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3 Analytic mentality 

This chapter presents an overview of the ontological and epistemological position, 

the theoretical commitments, and the analytic mentality adopted in this thesis and 

discusses the motivation behind them. As I have established, my analytic mentality 

has evolved throughout the research process. The broad and multifaceted view 

drawing on nexus analysis has tapered down during the research process to focus 

on social order (cf. funnel structure; Hammersley & Atkinson, 2007). The shift in 

focus made relevant further explorations into ethnomethodology and conversation 

analysis. The chapter starts with a discussion of theoretical commitments and 

ontological and epistemological positioning (3.1) and continues by introducing 

EMCA as a theory and an approach (3.2), after which I will discuss the 

development of workplace studies (3.3), and the unique adequacy requirement and 

vulgar competence (3.4) and how they frame the examination of institutional or 

work-related settings.  

3.1 Onto-epistemological positioning and theoretical commitments 

In this section, I discuss my take on the ontological and epistemological position 

of doing EMCA research and the theoretical commitments it entails. I will begin 

with my worldview. Our worldview shapes the research interests, questions, and 

methodological approaches we use (O’Reilly & Kiyimba, 2015); therefore, it is of 

value not only to describe but also to consider how it resonates and manifests in the 

research process. I see human behaviour as something that is deeply situated in the 

social context and processes of meaning-making. I position myself as a social 

constructionist, seeing social knowledge and realities as being constructed through 

social and cultural practices that involve human interactions. The concept of social 

construction was introduced by Peter Berger and Thomas Luckmann (1967), whose 

work was greatly inspired by the phenomenologist Alfred Schütz. The paradigm is 

not uniform in that there is no single definition for social constructionism (Burr, 

2015). There are, however, some shared key commitments that encapsulate the 

essential underpinnings of the paradigm: a critical stance towards taken-for-granted 

knowledge, a conception of knowledge and understanding as situated within 

cultures and histories, the notion that knowledge and the reality of everyday life are 

founded in and maintained through social processes and the intersubjective world, 

and the idea of the relationship between knowledge and action (Berger & 

Luckmann, 1967; Burr, 2015; Williamson, 2020).  
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My interest in language and interaction studies developed through 

methodological readings in discourse analysis, more specifically nexus analysis (R. 

Scollon & Scollon, 2004). Nexus analysis integrates principles from interactional 

sociolinguistics, linguistic anthropology, and critical discourse analysis and takes a 

multidimensional approach to the investigation of social phenomena. The focus is 

on individual moments in social action and how they are nexus points for discourses 

across various scales (Hult, 2019; R. Scollon & Scollon, 2004). Through 

engagement with first conversation analytic and later ethnomethodological studies, 

I settled a commitment to studying interaction and language use in and as part of 

collaborative activity. In the light of the research context and its demands and 

limitations, I have developed an analytic mentality that I see as applicable and 

fitting for the examination of the specific context of military observer training. The 

examination focuses on how the participants in the course collaboratively construct 

and navigate the course and their participation in it. Ethnographic methods, such as 

participatory observation and field notes, and informal discussion with both the 

instructors and trainees have been an integral part of getting to know the context 

and the participants and acquiring vulgar competence (Garfinkel & Wieder, 1992; 

Jenkings, 2018). Furthermore, the various physical forms of instruction, such as 

maps, the scenario, and the Aide-Memoire3  that members use to make sense of 

what they are doing, are used to make sense of the participants’ world (Heritage, 

1984).  

Ethnomethodology and EMCA can be seen to align with social constructionism; 

they are all inquiries into everyday realities where people interacting with one 

another assume a shared reality, of which they can share knowledge. According to 

Samra-Fredericks (2008), ethnomethodology’s basic principles are 

epistemologically and ontologically consistent with the tenets of social 

constructionism (see also Berger & Luckmann, 1967)4. Click or tap here to enter 

text. Considering the key commitments of social constructionism, we can find some 

analogies to ethnomethodology and conversation analysis (Bryman, 2012). When 

it comes to the critical stance towards taken-for-granted knowledge (Garfinkel, 

1967), Garfinkel and Sacks (1986) noted that social scientists relied on such taken-

for-granted, common sense knowledge about the social world, for example in the 

form of coding, whereas ethnomethodology endeavours to make the research 

 
3 Aide-Memoire, “a memory aid”, is a booklet handed out at the beginning of the course. It includes 
essential information about the scenario, the mandate, and the parties of the conflict.  
4 There are also critical views within ethnomethodology towards the social constructionist tradition (see, 
e.g., Button & Sharrock, 1993; Lynch, 1999).  
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practices visible through detailed analyses of social interaction. For the situated 

nature of knowledge and understanding, Garfinkel (1967) saw social knowledge as 

being produced and reproduced through social actions which is also congruent with 

the commitment of knowledge being maintained through social processes. Finally, 

the close relationship between knowledge and action aligns with Garfinkel’s (1967) 

idea that in their behaviour, participants imply what they know about the social 

world. Conversation analysis is epistemologically based on ethnomethodology and 

despite the occasionally positivistic rhetoric (Skovholt & Svennevig, 2005) it is 

ontologically seen predominantly as social constructionist (Bryman, 2012; 

Hammersley, 2007; Seedhouse, 2004), taking an objective and unmotivated stance, 

and focusing on local and situated procedures and achievements in talk (Skovholt 

& Svennevig, 2005). 

Ethnomethodology has long refused to identify with any literary tradition, 

which has also been interpreted as being atheoretical. Garfinkel and Sacks 

unambiguously rejected general theory, turning instead to naturally occurring and 

real-worldly sources of insight and inference (Lynch, 1999). For Garfinkel, the 

premise of formulating research problems theoretically before going to the field 

would result in the researcher not being able to see “the actual, real-world problems 

of making action and objects mutually intelligible” (Rawls, 2008: 708). Both 

Garfinkel and Sacks had thorough and vast literary knowledge, and the endeavour 

to de-emphasise theory does not mean that the approach investigates the world 

without any presuppositions of the said world (Lynch, 1999). On the contrary, 

Garfinkel had done a lot of work on his theoretical premises, based on which he 

would then reformulate some of the basic sociological ideas and create a framework 

for the problem of social order (Rawls, 2008). Turning away from theory has 

sometimes been treated as evidence of empiricism, and the inductive procedure that 

begins with an unmotivated examination of data (Psathas, 1995b; Sacks, 1984) may 

have further fostered the impression. Lynch (1999) considers ethnomethodology as 

an attitude, as a distinction from a method or a theory. In a similar vein, and in 

accordance with (Schenkein, 1978), I would describe my take on it as a mentality. 

The mentality of “ethnomethodological indifference” suggests a detachment from 

superfluous scientific instruments; ethnomethodology is rather “a model of 

rationality for observing, analysing, and evaluating what members already can see 

and describe as a matter of course” (Lynch, 1999, p. 221).  

Finally, the anthropological roots that create a humanistic and functionalistic 

backdrop to ethnography bring along the ideas of language as a resource in social 

life and as context, the architecture of social behaviour (Blommaert & Jie, 2020, p. 
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7). This general ontological perspective on language as part of social structure and 

social relations also parallels the social constructionist paradigm and the 

ethnomethodological and conversation analytical approaches. Despite the 

differences in focus, the situated nature of language, social interaction, and human 

behaviour create a significant common ground for the discussed approaches and 

the different foci benefit the different phases of the research process.  

3.2 EMCA as a theory and an approach  

In this thesis, my aim is to examine how participants organise social actions 

together in situ in the context of military observer training. For the undertaking of 

describing this social order from the participants’ perspective, and from the 

viewpoint of the analytic mentality, theory, and approach of this study, 

ethnomethodology and conversation analysis are instrumental and form the core 

analytical mentality and methodology for this thesis. This section introduces their 

historical development and theoretical underpinnings.  

3.2.1 Ethnomethodology in brief 

Ethnomethodology (Arminen, 2006; Garfinkel, 1967, 2002; Heritage, 1984) stems 

from the historical and intellectual background of the phenomenological 

philosophy of Edmund Husserl, Aron Gurwitch, and Alfred Schütz. It was also 

influenced by – and a reaction to – Talcott Parsons’ sociological theories and social 

order (Garfinkel, 1967; Heritage, 1984; Lemert, 2006; Maynard, 2013; vom Lehn, 

2016). Ethnomethodology was developed in the 1950s and 1960s by the sociologist 

Harold Garfinkel, who became interested in how ordinary members of society are 

continuously engaged in making sense of and finding their way about the world 

and through their actions display their understandings of it, thus making their 

activities “visibly-rational-and-reportable-for-all-practical-purposes” (Garfinkel, 

1967, p. vii). Garfinkel examined the work of jurors, coroners, and social science 

researchers, and developed a praxiological orientation to philosophical and human-

scientific topics. This means that the topics of research, such as language, 

knowledge, trust, reasoning, meaning, normative order, rationing, etc. 5 , were 

treated as “situated accomplishments by the parties whose local practices ‘assemble’ 

the recurrent scenes of action that make a stable society” (Lynch, 2001, p. 140).  

 
5 What Garfinkel calls an ad hoc practice. 
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Garfinkel's approach was bottom-up, focusing on the very foundation upon 

which institutions such as family, religion, or the educational system, are built. 

Ethnomethodology was originally intended as a label for “a range of phenomena 

associated with the use of mundane knowledge and reasoning procedures by 

ordinary members of society” (Heritage, 1984). People 'talk into being' the 

hierarchical social structures and patterns of behaviour. According to Rawls (2008, 

p. 708), “[w]hat is radical about ethnomethodology theoretically is that it does not 

reduce details to generalities” instead, it “locates the constitutive order properties 

towards which members mutually orient in the contingent details of their work”. 

Focus on the details is also one of the reasons ethnomethodology is considered 

atheoretical. Its object of study is the local production of social order and its situated 

character. This order is continuously achieved by members through their methods, 

not the result of, for instance, structures, cultures, habits, routines, norms, intentions, 

or power. Ethnomethodology shifted the focus from examining the internalisation 

of societal norms to exposing the ways members achieve social order, their ethno-

methods. 

The literal meaning of ‘ethnomethodology’ is folk investigations or the mode 

of prosecuting such inquiry. This can be understood in two ways: we, the analysts 

investigating the methods members use to construct their social world, or that the 

investigations are, in fact, part of the society and its production (see Lynch, 2001). 

As Lynch (2001, p. 141) proposes, one possible answer is ‘both at once’. The 

methods members use to create social order and make sense of the world around 

them are the same methods analysts can utilise to explore them (Garfinkel & 

Wieder, 1992)6. Ethnomethodological studies have utilised a variety of methods, 

including audio and video recordings, observation, (auto-)ethnography, and re-

enactments to investigate, for example, perception (e.g., Coulter & Parsons, 1990), 

instruction-following (e.g., Tuncer et al., 2020) and practical reasoning (e.g., 

Livingston, 2006, 2021; Sormani, 2016). Knowing and understanding the members’ 

methods, then, create the requirement for “unique adequacy of methods” (Garfinkel 

& Wieder, 1992, p. 182), which, in turn, means that the analyst needs to become 

“vulgarly competent” with the methods they are studying (see section 3.4).  

Analysing talk and actions of the participants reveals the analytical work 

participants themselves do to produce coordinated talk and actions and maintain 

 
6 It is, however, also claimed that there is a distinction between the two, due to the variety of the 
members’ methods greatly exceeding the range of scientific methods (Heritage & Atkinson, 1984; 
Lynch, 2001). 
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shared understanding. Garfinkel’s (1967) focal idea can be encapsulated in four 

points: 1) Participants treat social actions as mutually intelligible; 2) Social 

knowledge is produced and reproduced by the participants through their routine 

practices in and as part of their everyday lives, and the shared sense-making 

practices are used to both produce and examine the social world; 3) Through their 

actions, participants display their understanding of and reliance on shared 

knowledge of the social world; and 4) Participants design their actions to be 

recognisable and intelligible to others (for a more profound summary, see, e.g., 

Williamson, 2020). All in all, ethnomethodology has a unique perspective on 

analysing participants' ways of working together to do social life. According to 

Garfinkel (1967), people are highly competent in coordinating and producing social 

life through practical rationality. The same principles form the foundation for 

conversation analysis, an approach that sprouted from ethnomethodology. 

3.2.2 Conversation Analysis 

The fundamental idea of making participants’ analytic work visible connects 

ethnomethodology and conversation analysis (Sacks, 1992; Schegloff, 2007; 

Sidnell & Stivers, 2013). Both investigate social action and activity, from which 

the intelligibility and accountability of actions also emerge. Through this 

perspective, identifying and analysing members’ skills, competencies, and 

knowledge that they rely on to make sense of and create social order as part of their 

everyday lives, becomes possible. Conversation analysis branched from 

ethnomethodology first through the work of the sociologist Harvey Sacks and has 

since established itself as a systematic study of all kinds of interactional social 

behaviour, which often characteristically includes talk (Silverman, 1998; ten Have, 

2007). Influenced by Garfinkel’s ethnomethodology and Erving Goffman’s concept 

of interaction order, two key insights are considered foundational for conversation 

analysis: interactions are ordered institutions in their own right that are made 

possible by the participants’ shared sense-making and actions; furthermore, this 

interaction order and the produced actions form the basis for social interaction and 

social institutions (Stivers & Sidnell, 2013). 

Sacks wanted to develop an alternative to mainstream sociology, an 

observational science that was grounded on the “details of actual events” (Sacks, 

1984, p. 26). For Sacks, talk was not just a string of propositions, but a methodical 

means of accomplishing actions. The idea of conversational turns as a device for 

examining members’ methods is both influenced by and a contribution to 
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ethnomethodological enquiry and reflects the reciprocal nature of the two 

approaches (Maynard, 2013). Based on data Sacks and Garfinkel had collected on 

suicide prevention centre calls, Sacks started to develop Garfinkel’s line of thought 

further, and “build a sequential understanding of language use” (Arminen, 2006). 

Like Garfinkel, Sacks also applied his reasoning to other materials he had. 

Especially at the early stages of his work, Sacks found all research materials 

interesting, worth studying, and possible data, not only the telephone-call 

recordings that later became the focus for conversation analysis. Sacks was strongly 

inspired by Garfinkel’s idea of sequential reflexivity, where “the meaning of each 

next thing said is located by reference to its position in a developing sequence, and 

each next thing said reflects back on what was said before” (Rawls, 2008: 720). 

The focus of conversation analysis on adjacency pairs and the idea of turn-taking 

draws on this theory. 

Together with his colleagues Gail Jefferson and Emanuel Schegloff, Sacks 

initiated a programme in the 1960s and 70s that later turned into conversation 

analysis. Sacks and colleagues were also greatly influenced by Goffman’s work on 

the interaction order (Maynard & Clayman, 1991; Sacks, 1992). Goffman (1983, p. 

17) saw human social life as a subject for study sub specie aeternitatis, and that it 

could – and should – be studied naturalistically. According to Goffman (1983, p. 

4), social situation is the basic working unit for the study of interaction order, 

because it provides the “natural theatre” where bodily displays are enacted and read. 

For Goffman (1983), people enter social situations with an array of cultural 

assumptions that they presume to share with the other participant(s); the 

assumptions form the basis for meaningful interaction in how we formulate our 

thoughts into talk, what assumptions we make of our recipient(s), and what kind of 

extrasituational cognitive understanding of the world we have (Goffman, 1983).  

Sacks, Jefferson, and Schegloff began to develop the key ideas of conversation 

analysis and their early work culminated in a seminal paper on turn-taking and 

conversation in 1974. Further, topics related to the organisation of talk such as 

sequence organisation (Schegloff, 2007) and repair organization (Schegloff, 1979, 

1992; Schegloff et al., 1977), became the focus of analysis. The topics reflect the 

aim of conversation analytic investigation; revealing how participants accomplish 

activities, make sense, and create order in their everyday lives, and in social 

interaction with others (Sidnell & Stivers, 2013). Talk and actions in interaction are 

sequentially organised and ordered and the relationships between turns and actions 

are a fundamental resource not only for participants but also for analysts. The 

organisation of interaction becomes visible to the analyst as the participants, turn 
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by turn, display their understanding of what is going on. The analytic question “why 

that now?” (Schegloff & Sacks, 1973) demonstrates that only such aspects of 

interaction that interactants themselves orient to and that are mutually accessible to 

them are considered relevant for analysis. The analysis of interactional phenomena 

and practices builds on collections found in recordings of naturally occurring 

interactions. Sacks’ tragic and untimely death in 1975 ended the era of the early 

years of conversation analysis, but his formulation of “order-at-all-points” (Sacks, 

1984, p. 22) continues to be a guiding tenet of conversation analytic research. 

Social order is not some kind of hidden structure, but rather the product of the 

participants’ actions, and norms and rules are seen as resources instead of 

something that automatically determines actions (Arminen, 2006). Conversation 

analysis is based on the argument that everyday talk forms the foundation for an 

intersubjective understanding of social actions, which are, by nature, context-

shaped and context renewing (Heritage, 1984). Every action is shaped by its 

position in a sequence of actions and will form the immediate context for the next 

action. The contextual nature of interaction links conversation analysis not only to 

ethnomethodology’s idea of indexicality and reflexivity of talk and action, but also 

to Goffman’s idea of the network of norms that shape the understanding of what 

actors need to know about any given setting and its normative organisation to be 

able to conduct themselves in it (Heritage, 1984; Heritage & Stivers, 2013), as well 

as to social constructionism in general. For Goffman (1983), this “interaction order” 

could be regarded as “a social institution in its own right” (Heritage & Stivers, 2013, 

p. 662). Conversation analysis examines turns-at-talk and interactional moves in 

and as part of their sequences, how a turn at talk treats a previous one and what 

implications this poses for the succeeding turns. Social interaction is seen as a 

systematically organised whole where every detail is potentially relevant and 

should not be neglected a priori (Heritage, 1984, p. 240). Participants visibly orient 

to sequential order and treat orderly courses of action as a normative standard. 

Deviations from these standards become sanctionable, making visible the 

participants’ realisation of the orderliness of social actions.  

Even in the early days, conversation analytic research used various audio and 

video recordings as research data (Mondada, 2013b) and since the main objective 

was never to study language per se, but social action (Sacks, 1984; Sacks & 

Schegloff, 2002), multimodal aspects of interaction were not excluded from the 

focus. Charles and Candy Goodwin were already recording dinner conversations 

and other everyday interactions in the 1970s (e.g., C. Goodwin, 1980, 1981; M. H. 

Goodwin, 1980) and Christian Heath (e.g., 1982, 1984, 1986) began to study 
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multimodal aspects and bodily conduct of interaction in medical settings already in 

the early 1980s. Audio and video recordings became the predominant data for 

conversation analysis, as the approach developed into a study of recordings and 

their technical transcripts of everyday and institutional interactions that focuses on 

the turn-by-turn organisation of interaction and examines “social life as it happens” 

(Boden, 2019). 

Today, ethnomethodology and conversation analysis are related approaches 

that study social action and draw on the idea of interaction as the “primordial site 

of human sociality” (Schegloff, 1996). The relationship between the two 

approaches is not entirely congenial. There have been confrontations and some 

ethnomethodologists have raised concerns about conversation analysis alienating 

from its origins theoretically and conceptually, its overt technicality and narrow 

view, and losing its social relevance or the sight of ‘macro’ (Arminen, 2006; Lynch, 

1993; Macbeth, 2020). Yet, despite the occasional disharmony, they are often seen 

as a contiguous analytic mentality and approach for studying the construction of 

action, activities, and social order. The approaches are brought together by the 

emphasis on studying talk as a way of doing (Arminen, 2006) and the indexicality 

of social action and activity (Maynard & Clayman, 1991). They are also united by 

the idea that the intelligibility and accountability of participants’ actions emerge 

from the ongoing interaction and can be traced back to and evidenced by the 

participants’ visible conduct. While conversation analysis relies on audio and video 

recordings of naturally occurring interaction to study social action and activity as 

they are accomplished by the participants themselves in situated social interaction, 

ethnomethodological research adopts a broader array of methods and a wider 

perspective to investigate the production of situated and ordered social action of all 

kinds. 

3.3 From Garfinkel’s Studies of work programme and Institutional 

interaction to Workplace Studies 

We can make a distinction between the studies of work programme and 

conversation analytical studies in institutional settings (Psathas, 1995a). In addition 

to differences in methodologies and the selection of perspicuous settings, they also 

diverge in research foci and phenomena. While conversation analysis studies the 

orderliness of talk and interaction in institutional settings, the studies of work 

programme set out to explore how work is produced, accomplished, and recognised 

for what it is (Garfinkel, 2002, 2007; Garfinkel et al., 1981; Lindwall, 2008; Lynch, 
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1985). The early work by Garfinkel and Sacks (1986), even when conducted in 

institutional settings, was “institutionally indifferent”, in that it disregarded the 

characterisations and objectives of prior sociological studies. Many conversation 

analysts have adopted the approach of not having any special interest in particular 

settings (see Sacks et al., 1974). Ordinary conversations are seen as the “master 

institution”, the context-free while context-dependent conversational machinery 

(Mondada, 2013a). Everyday life is, thus, seen as the primordial setting (Schegloff, 

1996) and the object of exploration, to which institutional settings can be compared. 

A broad array of ethnomethodological studies have also focused on exploring task-

oriented, role-based, or other activities that can be described as institutional, 

creating a cumulative body of knowledge about the organisation of action in 

institutional settings.  

Studies of work programme began to develop from Garfinkel’s radical 

ethnomethodology in the 1970s. Together with some of his colleagues, Garfinkel 

began to examine “specific, actual material practices that compose the ongoing 

situated day-to-day work practices” (Heritage, 1984, p. 293) especially in the 

context of mathematics and natural sciences. Although there are links to Husserl’s 

phenomenology, Garfinkel substituted the commitment to naturalistic observation 

with competence in the examined discipline (Maynard & Clayman, 1991). The 

studies opened new ground for research, the exploration of routine practices and 

materialised competencies in real time and real settings (Arminen, 2006; Maynard 

& Clayman, 1991; Lynch, 1993). Garfinkel’s early colleagues and students used 

ethnography to explore institutional settings and showed that formal rules and 

official procedures were insufficient for capturing the detailed work participants do 

to perform tasks in their individual settings (for an overview, see Maynard & 

Clayman, 1991).  

The studies of work programme found contingent details as fundamental and 

maintained that meaningful actions exhibit an order recognisable to other members, 

allowing for and making possible mutual understanding and coordinated action 

(Rawls, 2008). Participants’ use of shared methods exhibits an order that is 

independent of individual motivations. Correspondingly, organisational constraints, 

albeit consequential, do not order actions (ibid.). The motivation for competent 

participants is sustaining mutual intelligibility, which is done using shared, situated 

methods not to be confused with routines or habits that are abstract generalisations 

and cannot explain intelligibility. These shared methods are the object of study. 

They do not cover the variety of intelligible activities and the complex and 

changing contingencies of local orders that are prevalent in any workplace. Rather, 
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for Garfinkel, shared meaning and intelligibility are built through using shared 

methods to create a situated order, and habits and routines become intelligible 

“against a background of constitutive order” (Rawls, 2008: 706). 

Rules and instructions are not, nor do they describe the action itself (Garfinkel, 

2002). Rules and procedures fail to describe institutional practices and to provide 

for the context in which the activity is to be completed. But they are not irrelevant 

in understanding those practices; participants use them as resources for sense-

making and as rhetorical and accounting devices. Early ethnomethodological 

studies in institutional settings relied almost completely upon ethnography and 

highlighted the significance of understanding the surrounding context. In later 

studies, social interaction has become emphasised and conversation analysis has 

become a significant orientation within ethnomethodological investigations with a 

focus on the orientations of the participants themselves (e.g., Liberman, 2013; 

Markaki & Mondada, 2012; Mondada, 2014a, 2014b).  

Within conversation analysis, institutional interaction has been seen to involve 

a selective and reduced range of conversational practices available for the 

participants and a concentrated or specialised nature of procedures in comparison 

to ordinary talk (Heritage, 1984, pp. 239–240). The participants’ orientation to the 

Weberian goal-rational and institutionalised nature of their action is perceived as 

emblematic of institutional settings (Arminen, 2006). Drawing on Sacks and 

colleagues’ (1974) study on turn-taking, where they noted that many institutional 

contexts have a predesigned turn order that serves the institutional task, research 

with a focus on the format through which institutional practices are realised has 

emerged (Arminen, 2006). Conversation analytic studies on institutional 

interactions have focused particularly on the analysis of visible conduct and talk in 

interaction, what is done through talk in task or goal-oriented settings, and how 

institutions are talked into being (see, e.g., Arminen, 2005; Heath & Luff, 2013; 

Heritage & Drew, 1992). In line with ethnomethodology, the institutional context 

is not seen as an external constraint that binds or orders the participants; rather, the 

participants accomplish social and institutional tasks in interaction, exercise 

institutional power, identities, and roles, and achieve institutional identities and 

inferences (Arminen, 2006; Beach, 2013; Hayano, 2013; Peräkylä, 2013). 

Furthermore, they make the institutional context visible and consequential in 

interaction with others. According to Schegloff (1991), the analytical aim is to 

define how the participants’ orientation to a context becomes consequential for their 

conduct, connecting back to the ethnomethodological roots of conversation 
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analysis and to Sacks’ original idea of studying the methods members use to 

accomplish social tasks in interaction.  

Workplace Studies have developed as a kind of synthesis, combining methods 

and perspectives from ethnomethodology, conversation analysis, and ethnography 

to investigate activities and practices that form the organisational environment at 

places of work (Arminen, 2006; Luff et al., 2000). Two studies have been 

momentous for this strain of research, namely, the study at a mid-sized airport 

initiated by Lucy Suchman (e.g., C. Goodwin & M. H. Goodwin, 1996) and the 

study of the London Underground control room initiated by Christian Heath (e.g., 

Heath & Luff, 1991, 1992). Workplace studies have focused particularly on 

collaborative and work practices, predominantly in relation to working 

environments where technology plays an important role (Luff & Heath, 2019). 

Ethnomethodology and conversation analysis have had a prevailing influence on 

workplace studies and have offered empirical findings and analytical commitments 

for the domain as well as a seedbed for diverse studies with a variety of interests 

and commitments (Luff et al., 2000, p. 15). The variety is pinned together through 

shared analytic commitments and interests in the achievements and interactional 

practices of practical organisational conduct and collaborative work, the role and 

use of objects in and for work practices, and the spatial organisation of the 

workplace (Arminen, 2006; Luff et al., 2000).  

Returning to the context of the current study and military observers’ work, we 

can conclude that the numerous routines and practices are not a sufficient 

description of the work itself. Knowing what the individual tasks, such as 

navigating, observing, reporting, and negotiating, are, or how to perform them, is 

not sufficient for working as a military observer. Social order is locally produced 

and emergent from ongoing interaction (Jenkings, 2018). Even though the skillset 

is something that can be taught and learned, the “military observer gestalt” is built 

by using shared methods in situ, to create social order. Focusing on routines would 

lose the perspective on order and the treatment of meaning, intelligibility and 

mutual action as matters of order (Rawls, 2008). Instead of observing the 

accomplishment of the right kinds of tasks at a right time, the focus on order 

prioritises the understanding of how to know when the right time is. 

Garfinkel took a pronounced stance against personal histories and their 

influence on the participants’ working practices. Instead, he saw them as entirely 

situated in practice; the participants’ motivations are adequately accounted for by 

the practical expectations of groups and situations and everyone must commit to 

“just these” practices and ignore personal differences unless they are relevant to the 
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practice (Rawls, 2008, p. 718). Garfinkel’s position on varying competence and 

how social relations should not correlate with this variation (ibid.) gives an 

impression of normative conditions that, in fact, must be realised so that social 

order is achievable. My take on personal histories draws partially on the nexus 

analytical approach, and for me their influence on all interactions is unavoidable. 

The extent of the influence is certainly dependent on the tasks, the situation, and 

the purpose of the work. I avert from making overarching claims, but for this study 

and context, I maintain the influence and relevance of the participants’ personal 

histories, as well as that of my own. The following section discusses another aspect 

that connects to personal histories, the unique adequacy requirement.  

3.4 The unique adequacy requirement and vulgar competence 

Particularly in the context of workplace studies, Garfinkel encouraged students to 

explore the world as a member, rather than a researcher. Learning theories, research 

techniques and methods could close the researchers’ eyes from the order at the sites 

of work, whereas Garfinkel’s intention was rather to open the range of possibilities 

as much as possible, to see the studied context in new ways, and to use all kinds of 

research materials in so doing (Rawls, 2008). In the endeavour of exploring the 

members’ lifeworld, we come across the principle of unique adequacy requirement 

of methods. The principle is one of the unique distinguishing features of 

ethnomethodology and at the heart of its innovativeness. Because the embodied 

practices of ‘members’ knowledge’ are tied to their selection of methods, it is 

considered key that the researcher also becomes a member of the examined 

community, has the same competence and experience (Jenkings, 2018, p. 40). 

Unique adequacy means that a researcher can only make sense of others’ activities 

if and when they become members and can experience what the participants do, 

and “experience it with their own bodies, just like those who usually work in and 

experience the situation” (vom Lehn, 2016, p. 106). The analyst must be deeply 

competent in the context and setting under examination, in order to be able to 

recognise, identify, and describe the just thisness of said setting (Francis & Hester, 

2012; Garfinkel, 2002, pp. 175–176). As Rawls (2002) notes in her introduction to 

Durkheim’s Aphorism, it is the highly specialised contexts and practices, such as 

science or law, where unique adequacy can be very hard to achieve, whereas, in the 

case of ordinary talk, most people can be expected to assume the competence. For 

a researcher, to understand activities that are removed from their everyday world, 

such as most interactions including professional practices, they can resort to what 



54 

Francis and Hester (2012, p. 27) call acquired immersion; understanding and 

knowledge that the researcher must acquire in order to understand the knowledge 

and competence of the participants.  

The unique adequacy requirement developed over time to differentiate between 

a weak and strong form of unique adequacy, where the weak form is the afore-

described, everyday vulgar competence of the explored phenomenon (Garfinkel & 

Wieder, 1992; vom Lehn, 2016). Vulgar competence is the knowledge that 

participants have and need in order for them to be considered members, in order 

for them to participate in the ongoing activity and be seen as competent, and which 

the researcher can acquire, for example, by observing the participants (vom Lehn, 

2016, p. 107). The strong form of unique adequacy refers to the assumption that the 

methods members use to accomplish their activities can only be understood by 

becoming one of the members and using the same practices they do. Specifically, 

the concepts and descriptions of the methods and their analyses originate and 

emerge from the setting, rather than being described using concepts generated by 

the analyst (Rooke & Kagioglou, 2007; vom Lehn, 2016). 

A related pivotal insight in ethnomethodology is that not only methods but also 

methodologies take various “vulgar” forms (e.g., instructions, manuals, maps), 

meaning that they too constitute the members’ world. Ethnomethodology does not, 

however, see it as the analyst’s task to create instructions or protocols based on their 

findings. The examination focuses on the situated use of the rules of interaction, 

instead of the rules themselves (see Lynch, 2001). The requirement of vulgar 

competency has created a challenge for researchers examining such particular 

contexts as specialised practices within institutional fields, people with disabilities, 

or members of foreign cultures (Lynch, 1999). 

According to Jenkings (2018, p. 40), “’membership’ is not a formal pre-existent 

category” but rather “a mutually accomplished status with others in activity, where 

‘competency’ is performed, displayed, and recognised through the ‘performance’ 

of activities in a ‘form of life’”. The description places emphasis on the embodied 

knowledge about the members and their practices. Depending on the context, the 

unique adequacy requirement may be difficult to reach in its strong form. Strong 

unique adequacy of the embodied practices of a surgeon, a musician, or a figure 

skater may be near impossible to reach without being able to do what they do. There 

are, however, many professions and phenomena that take place within institutional 

or workplace settings that are accessible to researchers, despite their particular 

context. The military is a context that we might immediately consider foreign and 

unreachable, especially to those of us who do not have even basic military training. 
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There are, however, a multitude of tasks and activities within military and crisis 

management work that do not involve specialised knowledge or the ability to 

handle complex equipment, but rather similar collaborative, negotiation, 

organisation, and problem-solving skills that are rather mundane and familiar to all 

people who have a history of working with others. This is not to underestimate the 

work that is done within the field – quite the contrary – but to point out that 

researchers may indeed have unique adequacy – or it is at least reachable with some 

familiarisation with the context. 

Despite the formal qualification requirements, the participants in the military 

observer training have varying backgrounds. Some are professional soldiers who 

have a lot of experience in fieldwork and individual working tasks, others have a 

history of office work, and the battlefield is rather an unfamiliar domain. The 

trainees have come to the course to learn vital skills that are needed in observer 

missions, and regardless of their backgrounds, everyone will certainly learn 

something during the course. Considering that the trainees are on the course to learn, 

and they have diverse skills and knowledge, I claim that my attendance on the 

course, as a learner, but also as someone who has the same bodily experience of 

sitting in the patrol vehicle, sufficed for reaching unique adequacy regarding the 

course and the examined phenomena. Jenkings (2018) proposes that researchers 

from outside the military context may take their own understanding of the role, 

organisation, and practices of the military as a feature of our societies and cultures 

as their starting point. He suggests that an external perspective is far better than no 

perspective at all, that is, the alternative of not examining military contexts at all 

due to the lack of “sufficient” unique adequacy.  
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4 Methodology 

In order to examine social order in the context of military observer training, some 

methodological choices became indispensable. This study draws on the analytical 

principles of ethnomethodology and conversation analysis and utilises ethnography 

(Maynard, 2006; Mondada, 2013b, 2013a) to understand the broader context, the 

research setting, and the participants, as well as the complex interaction 

environment they compose. The sequential analysis of interaction offers the 

framework and procedures for the detailed investigation of situated talk and 

interaction. EMCA uses detailed examination of recordings and their transcripts to 

investigate how talk and embodied actions are used to perform recognisable social 

actions.  

Ethnography provides a broader understanding of how the individual 

encounters settle in the continuum of events and contextual knowledge that derives 

from experiences and observations during the data collection phase and interactions 

with the participants and community members. Ethnography uses methods such as 

interviews and observation to “capture facets of members’ lifeworld” (Maynard, 

2006, p. 55). According to Maynard (2006), ethnography can be used to provide 

wider access to the context and the social setting of an utterance. He adds, however, 

that the context for each utterance is the surrounding organised sequence of turns, 

and analytic interpretations must be grounded on that surrounding environment and 

participants’ own understandings and orientations (Maynard, 2006, p. 58). 

Ethnography can also inform the identification of research topics and the formation 

of research questions, as well as help in analysing the data (Kamunen et al., 2022; 

Räisänen & Oittinen, 2022). As ethnography is not a uniform method, but rather an 

umbrella term including various analytic frameworks, I describe my approach as 

being informed by nexus analysis and ethnomethodology (Crabtree et al., 2000; 

Randall et al., 2021).  

In this section, I will discuss the methodological choices and their justification 

for the exploration of the research context. I will first describe the sequential 

analysis and the basic principles and analytic concepts that are relevant to this study, 

followed by a discussion on ethnography and its use in and significance for the 

current research. 
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4.1 Sequential analysis of interaction 

The study relies on the empirical video-based method of ethnomethodological 

conversation analysis that focuses on talk and embodied actions. EMCA examines 

the locally accomplished organisation of social actions in their naturally occurring 

environments. EMCA is a specific research method that is used to analyse 

qualitative data by examining the 'technology of conversation' (Sacks, 1992, p. 339). 

The conversation-analytic research method is qualitative and data-driven (Heritage, 

1984, p. 243), meaning that the data are examined without presuppositions or 

theoretical hypotheses. Schegloff (1996) calls this approach to data “unmotivated” 

examination, where the analyst's observations on interactional phenomena stem 

from repeated viewings of the data. It is, however, difficult, if not impossible, to 

eliminate the researcher's interests and expectations from the examination of the 

data (ten Have, 2007). Especially when studying a particular institutional context, 

where the research interests may, at least partly, stem from the researched 

community, it may be more appropriate to talk about 'an open-minded approach' to 

data (ten Have, 2007, p. 121) where the researcher may have some prior interests 

that influence the viewing, but the analytic process follows the principles of EMCA.  

4.1.1 Basic principles 

The organisation of talk and interaction consists of orderly practices and structures 

of sequential organisation, turn design, turn-constructional units and turn 

transitions, adjacency pairs, speaker selection, preference organisation, and repair 

(Hutchby & Wooffitt, 2008; ten Have, 2007). Sequential organisation refers to the 

indexical and reflexive nature of interaction, the organisation of utterances or 

actions, where each turn becomes meaningful and intelligible through their 

placement in and as part of courses of action (Schegloff, 2007, p. 2). Sequential 

organisation includes turn-taking, the overall structural organisation of interaction, 

and sequence organisation. Sequence organisation refers to the organisation of 

courses of action implemented trough talk or embodied action and their orderly and 

meaningful succession  (Schegloff, 2007; Stivers, 2012). Through this organisation, 

the interactants display and continuously update their intersubjective 

understandings of the ongoing interaction (Heritage, 1984, p. 259).  

Actions are accomplished through turns that can comprise talk and/or 

embodied action. Turns are built out of a string of turn constructional units (TCUs), 

which are the basic building blocks for interaction and recognisable for the 
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participant as possible points where the utterance is possibly complete (Clayman, 

2013). Each TCU completion forms a transition relevant point, a place where the 

change of speaker becomes possible, although not always realised. The basic 

premise is that each speaker is entitled to one TCU at a time, and complex turns, 

such as multi-unit turns, or episodes, such as storytelling sequences, demand more 

effort from the speaker when they need to continue past the projected completion 

point. Turn design describes the way interlocutors design and produce their actions 

in a way that they will be understood as those actions (Drew, 2013). In addition to 

turn design and transitions, ways to organise social interaction include linking turns 

or actions together. The basic idea of adjacency pairs (e.g., question-answer, 

greeting-greeting) denotes the sequential implicativeness of participants’ 

contributions. Certain actions delimit the possible next contributions by making 

some types of action conditionally relevant (see Schegloff & Sacks, 1973). These 

paired actions are referred to as adjacency pairs. 

Preference organisation demonstrates what the interlocutors treat as usual and 

unproblematic and makes social solidarity among participants perceptible (Pillet-

Shore, 2017). It can be categorised into alternate types that demonstrate different 

alignments towards the first speaker’s project (Schegloff, 2007, p. 59), “preferred” 

and “dispreferred” responses. Preference refers to regularities in interaction, not to 

participants’ individual inclinations (Pillet-Shore, 2017). Preference manifests in 

two ways; in the action and its implementation, and in the design of the turn 

(Heritage, 1984). 

Finally, the mechanism of repair tackles various troubles in interaction, such 

as those of speaking, hearing, understanding, or accepting (Schegloff et al., 1977). 

Repair is key for maintaining intersubjectivity, and it is exceptional in that it can 

override and postpone any conditionally relevant next turn (Schegloff, 2007, p. 

102). Repair is the last defence of intersubjective orderliness (Schegloff, 1992) in 

social interaction. Repair can be classified based on a four-dimensional taxonomy; 

repair can be initiated by self or other, and, similarly, it can be accomplished by self 

or other. There is a preference for self-repair, and the least preferred way to treat 

trouble in interaction is other-repair. Repairing practices make visible participants’ 

orientation to maintaining continuity in interaction (Schegloff et al., 1977). 

4.1.2 Transcripts 

Transcriptions are a fundamental part of the analysis (Hutchby & Wooffitt, 2008, 

pp. 73–75). They can be painstakingly time-consuming to prepare, but they are also 
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fundamentally important in the initial analytic process. According to Hepburn and 

Bolden (2017), conversation analysis has laid the groundwork for systematically 

recording and analysing human conduct. Conversation analytic transcripts describe 

what is being said, but in addition, they also describe when and how it is being said 

(ten Have, 2007). Transcripts are a description of the original data, resembling 

music notations or translations, in that they attempt to capture as much as possible 

of the actual sound and sequentiality of talk and make these features available to 

readers (Atkinson & Heritage, 1984). They make it possible for others who are not 

able to view the data to get a good enough understanding of the original. Transcripts 

are not “the data”, nor are they a substitute for the recordings, but form an important 

part of the analytical process and are used together with the original data.  

In this thesis, talk is transcribed based on the conventions developed by Gail 

Jefferson (2004). Embodied aspects of interaction, such as gestures, body 

orientation, and gaze, have been transcribed using the Mondadian conventions 

(Mondada, 2019). The embodied actions are marked in a grey font in the transcripts 

to separate them from talk. Transcripts of the embodied features are always 

selective; therefore, I have only transcribed what is relevant for the examined 

phenomenon and what the participants themselves orient to at that moment. The 

transcripts focus, for example, in multimodal features that are connected to 

navigation, radio communication, or nudging questions, respectively, but exclude 

features that are clearly unconnected to the ongoing interaction, such as playing 

with a pen or taking a sip of water, for instance. Depicting everything would not 

only make the transcripts difficult to read but could also obscure the focus of 

interest . 

4.1.3 Analytic process 

Methodologically, conversation analysis takes an empirical, data-driven approach. 

Collecting data and making transcripts are essential parts of the conversation 

analytic research process and the analysis. At the same time, they are, in a sense, 

preparatory activities (ten Have, 2007, p. 119) and the actual analysis can be 

considered a separate phase. An ideal approach to analysis has been described as 

unmotivated examination of naturally occurring interactions (Sacks, 1984, p. 27; 

Schegloff, 1996, p. 172), meaning that the examination is not prompted by 

predefined expectations or analytic objectives. As Psathas (1990) notes, however, 

the examination of data can never really be truly unmotivated, otherwise, the 

researcher would not be examining the data in the first place. There are, typically, 
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some preconditions present in the viewing of data, be they shaped by the overall 

objectives of the research project, or personal interests. Therefore, we can rather 

see unmotivated to mean open-minded examination of the data (ten Have, 2007, p. 

121), where the examination is structured by the conversation analytic principles 

but not overtly limited by hypotheses or analytic goals. 

Thus, one way to approach the analysis is to start going through the data 

without any particular preconditions or hypotheses and using the conversation 

analytic toolkit to structure the viewing of the data (ten Have, 2007). Looking for 

recurrent and systematic patterns can be a good way to start building collections, 

but an equally valid approach can be to look for disturbances or irregularities in the 

flow of interaction. Depending on the phenomenon, it can lead to a large collection 

of similarly occurring instances, or, in the case of a rare or complex phenomenon, 

a single case (Psathas, 1995b, p. 46). My approach to viewing the data and building 

collections has not been purely unmotivated, in that I had, for one, formulated a 

broad research topic and decided to focus on collaborative work, and for the other, 

I had collected ethnographic notes and materials from the site of research. The 

framework created by these predefinitions was, however, rather broad, and I 

examined the data without making any concrete assumptions about what I would 

find. Furthermore, I had “lived in the data” while it was being recorded, as I 

participated in the patrols during their recording (data collection will be discussed 

in Chapter 5). The opportunity to sit in the backseat of the patrolling vehicle made 

it possible to begin ”viewing the data” as it happens. In a joint methodological 

article by the PeaceTalk project, we discuss ethnographic knowledge and 

researchers’ lived experiences during fieldwork, and how it can comprise what we 

call proto-data: “[p]roto-data informs our in-situ analyses of the observed 

interactional situations and can help to identify and establish topics and foci already 

before the start of the video-based micro-analysis.” (Kamunen et al., 2022, p. 4). 

Finally, a note on data sessions. An immensely important part of the 

conversation analytic process is viewing and analysing data together with others. 

They can be helpful in defining the phenomenon of interest, building collections, 

deciding what to include in the collection, and refining the transcript and the 

analysis itself. Data sessions permit trying out ideas, but also shared, unmotivated 

viewing that can generate and cultivate ideas. There are benefits in looking at data 

within a research group because a single piece of data can be rich enough to have 

relevance and meaning from multiple perspectives. Viewing data with people 

outside one’s research group offers a “clean” outsider view of data, but also forces 

the researcher to view the data from the perspective of an outsider; What do I need 
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to say about the clip so that it is comprehensible? How much background 

information is enough? The pandemic times have taught us that we can hold data 

sessions online, which makes it possible to broaden the scope of people with whom 

to view data. 

4.2 Ethnography 

Ethnography aims to describe the ways, workings, and understandings of a social 

world by using methods that are grounded in a commitment to first-hand experience 

and exploration of a setting (P. Atkinson et al., 2007). Ethnographic research draws 

from traditions of anthropology and sociology and is employed in diverse ways by 

a variety of fields. Now, more than ever, ethnography can be seen to contain diverse 

perspectives, interpretive standpoints, and intellectual cultures (ibid.). My approach 

to doing ethnography has taken the nexus analytical approach (Raudaskoski, 2010; 

R. Scollon & Scollon, 2004) of engaging in the zone of identification and finding 

interesting phenomena to study. Furthermore, my approach to ethnography has 

become to be informed by ethnomethodology (Crabtree et al., 2000; Meier Zu Verl 

& Meyer, 2022; vom Lehn, 2019), taking the ethnomethodological stance of 

investigating phenomena without reference to sociological theories. It takes the 

“anti-method” and “anti-theory” approach of “ethnomethodological indifference”, 

which means indifference to theories, policies, and methods of formal analysis, “to 

be indifferent to the problem of social order as it has been traditionally posed in 

terms of formal institutions and rules: not to be indifferent to the problem of social 

order per se” (Garfinkel, 2002, p. 26). Moreover, ethnomethodological 

ethnography adopts the perspective of the participant, through immersion in their 

social world (vom Lehn, 2019) and focuses on the idea of the indexical nature of 

action where each action being “produced in a particular moment and designed in 

a particular way” (vom Lehn, 2019, p. 312) is the basis for and embodiment of the 

creation of local order.  

Ethnography plays an imperative role in creating an understanding of the 

research setting and the researched community. Peräkylä (2007) argues that 

ethnographic observation, interviews, and questionnaires are particularly important 

in research in institutional settings. Ethnographically acquired information can be 

used “to contextualise the CA observations, in terms of the larger social system of 

which the tape-recorded interactions are a part” (Peräkylä, 2007, p. 157). 

Ethnography can help to understand the recordings in a way that might not be 

reached otherwise. The understanding of the broader context of crisis management 
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work as well as of the individual courses this study focuses on has been built 

through ethnographic observations and fieldwork. The focus was on learning and 

understanding the contents and the objectives of the course, but also on 

familiarising myself with the participants and the microcosmos of each course. 

Even though the contents and structure of the course remain the same, each 

course comprises the people who organise and attend it, making each course a 

distinct and individual entity. Notwithstanding that the trainees perform similar 

exercises and thus similar actions and courses of action on all of the courses, they 

do so in the context of their particular social environment. Getting to know this 

environment each time could only be reached through ethnographic fieldwork. 

Ethnographic information has had a pivotal role in building the foundation for and 

continuously supporting every analytical step, in that it provides information about 

the contextual resources and affordances available for the participants. It has not 

led or steered the analysis, but it has had an enormous effect on the examined 

phenomena. The EMCA principles have been the basis for analysis, but there are 

abundant details that would have remained unattainable by solely viewing the video 

recordings. For example, the trainees’ subtle ways to handle team-internal roles and 

the dynamics between the team members might have gone unnoticed without 

ethnographic knowledge. Furthermore, the broader understanding attained by 

ethnographic observations connects together the various actions and timelines, and 

the analyst’s presence, that is, their access to and participation in the setting, 

establish and validate the perceptions and analyses of the indexical nature of action.  

The diverse nature of ethnography can make it difficult to define, but it also 

makes it adaptable and accommodating to different purposes. For this study, I have 

utilised ethnographic observations, especially at the early stages of the research 

process. I have explored the researched community through an 

ethnomethodological lens, balancing between the position of a neutral observer and 

an involved member of the community, sometimes with the trainees, sometimes 

with the instructors, attempting to learn as much as I can about the interactions, 

perceptions, and behaviours within the specific group of people that form the 

military observer course. During the first week of the course, I focused on 

observing both the official and unofficial parts of the course, informal interactions 

with the participants, written materials distributed to the trainees before and during 

the course, materials on the course's closed web environment, and all course 

materials, including the presentations. Additionally, during the recording of video 

data in the following two weeks of the course, I continued to observe the trainees 

in their work. The latter phase is a form of video ethnography (Pink, 2007; Pink et 
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al., 2017) in that the ethnographic observations and the video recordings are 

interlaced, making it possible to better understand the participants’ experiences by 

being there, as well as to “relive” the observations through the recordings. 

There is no one exact way of "doing ethnography" and it can be combined with 

other methods and approaches. Methodological and practical choices are made with 

the research questions and foci in mind, not the other way around. In this study, I 

have utilised selected methodological choices from ethnography but draw on the 

EMCA analytical mindset when diving into the data. Ethnography can be seen as 

enhancing the close inspection of talk (Maynard, 2006), in that it can provide 

analytic control over the researcher's interpretations and help in determining what 

details are relevant for the study. Ethnographic knowledge of the setting and the 

participants can be used to enhance what can be gleaned from the video data. 

Ethnographic knowledge can even be required for accessing generally inaccessible 

settings, understanding local activities, identifying what to record, and positioning 

the recording devices (Mondada, 2013b, p. 37). Furthermore, focal phenomena of 

the research can begin to emerge already during data collection.  
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5 Data collection and research materials  

[A] kind of bird that you have never perceived simply does not exist for you. 

(Norris, 2019, p. 30) 

In order to examine an unfamiliar environment, I needed to gain an understanding 

of the environment and the participants. For planning data collection and 

determining broader themes of interest, I needed to understand the context and 

know more about the participants. The required level of understanding depends, of 

course, on the examined phenomena. Exploration of, for example, particular 

linguistic phenomena can be done with little knowledge of the surrounding context, 

concentrating only on the sequential environment of the focus turn, whereas the 

examination of longer courses of action, longitudinal phenomena, or actions that 

take diverse linguistic forms, require knowledge and understanding of the broader 

surrounding context. To comprehend what takes place in any given sequence, and 

make it comprehensible for others, we must understand what happens around it. 

Further, to see beyond the surface level of interaction-in-action, we need to be able 

to understand the motives and reasoning behind the utterances and appreciate the 

significance of the various roles that the participants assume and are assigned as 

part of training. In the following, I will first discuss the data collection process after 

which I will introduce the accumulated research materials. The chapter ends with 

ethical considerations. 

5.1 Research process and collection of materials 

From very early on, I had the desire to understand the researched community as 

well as possible. I wanted to understand the participants and their pasts, the various 

practical and ideological aspects that connect to the course, but also more 

theoretical and political aspects that connect the course to the world. The 

microcosmos of a single training course is connected to the constellation of other 

courses and the participants' pasts, but also to various future missions and 

operations. 

5.1.1 Diving into the context 

I started my research process by attending European Union Integrated Crisis 

Management (EUICM) course, organised by FINCENT. The course is intended for 
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various actors who work within crisis management, and its goal is to develop an 

understanding of the EU’s integrated approach and its implementation, the 

institutional set-up of the EU in and as part of international crisis management work, 

and to pursue integrated action and cooperation in different fields of work. I was 

accepted to attend the EUICM as a participant, which gave me a genuine insider 

view of the course. EUICM is designed to accommodate diverse participants, due 

to the broad variety of crisis management work, and the participants came from 

very different professions and fields of work. The course offered a general view of 

crisis management training and work. The lens on the course was that of the EU, 

not the UN, but from a practical point of view, I found it as a basis to form a general 

idea of the complex nature of crisis management work and the many external and 

political challenges connected to it. I have utilised the contextual information 

gained during visits to other courses, especially from my attendance at the EUICM, 

against which to frame the theoretical lectures on the military observer course. 

5.1.2 Planning the data collection 

The recordings were planned based on two earlier research visits to the military 

observer course at the end of 2018, with the objective to get to know the course and 

the setting in preparation for the future data collection. The visit originated on the 

grounds of a management-level meeting where two of the PeaceTalk researchers 

took part. In the meeting, the then Commandant of FINCENT brought up the 

military observer course and mentioned that during the vehicle patrolling exercise, 

many of the teams end up “getting killed”. The incidents took place on a part of the 

course where the teams operate independently, resulting in the instructors not 

having access to what happens inside the vehicles before or during these incidents, 

apart from the trainees’ accounts. The video-based research could not only solve 

this problem but offer an interesting setting for the study of interaction. Based on 

the meeting, the first research visit to the course was agreed upon. 

The first visit to the military observer course gave a broad idea of what the 

field-exercise part of the course consists of and what kinds of vehicles were being 

used. By the time of the visit, we, the researchers at the PeaceTalk project, had 

already planned to record interaction in vehicles based on the previous agreement, 

therefore we wanted to see what possibilities and limitations we had for installing 

the equipment. Two of us researchers visited the course, where we could inspect 

and document the vehicles and the bases, which helped to plan and build the 

recording systems. Once we saw the variety of activities that took place there, 
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such as negotiation and mediation exercises, lessons, briefings, and planning, we 

also started to plan recording in other spaces, such as the bases and the other 

buildings, as well as outside.  

The first visit took place at the beginning of the field exercise part when the 

trainees were conducting their first simulated patrols. We were allowed to drive 

along with some of the teams on the first parts of the patrolling exercise, which 

gave us an understanding of what they involved. We were provided yellow 

"invisibility" vests that the instructors also used, meaning that we did not exist in 

the training scenario. This helped the trainees to ignore our presence. I returned to 

the same course on the final week of field training, when the trainees mainly 

operate independently and conduct joint patrolling with civilian partners from 

CMC Finland, who train in a neighbouring area. I got another opportunity to drive 

along with one of the teams, which gave me further insights into the practicalities 

and contents of the patrolling exercise and a better understanding of 

the various events and challenges that the trainees face during patrolling. 

The recording equipment was planned together with Antti Siipo from the LeaF 

Infrastructure at the University of Oulu. We – the researchers involved in the project 

– described the vehicles and what we would like to record in them, and Siipo 

suggested solutions for implementation. He built an autonomous recording system 

with a dual-camera system to record the inside and the front of the vehicle, and a 

separate microphone to record the sound within the vehicle. The system connected 

to a laptop where the video and audio files were synchronised and stored, and to a 

large battery for power. The laptop and the battery were placed in the trunk of the 

vehicle. 

After the first visit, I began to realise how complex the course setting was and 

that simply recording bits and pieces of the course would not suffice. Furthermore, 

we would need consent from the course participants to be recorded, which would 

require a visit to the course. My original nexus analytical approach would also 

require spending time at the site of research, getting to know the people and the 

surroundings. The open, welcoming, and accepting atmosphere on the first visit 

was the first step towards my participation on the courses where data were collected. 

We decided that I would attend the course from the first day onwards, present the 

research project to the trainees, ask for their consent to be recorded, and observe 

them during the theoretical part of the training. 



68 

5.1.3 Biphasic approach to collecting data 

I attended two identically implemented military observer training courses in 2019 

for their whole duration, partaking in all theoretical lessons and small group work 

during the first week of the training and continuing with the trainees to the field 

exercise for the final two weeks. The attendance offered me a holistic view of the 

course and illustrated the connections between the course's learning objectives and 

the practical exercises. As part of the course, the trainees rehearse vehicle patrolling 

in independently operating pairs or groups of three. During the final week of 

training, the trainees operate mostly independently, and the instructors do not have 

access to occurrences inside the vehicles, apart from a few action points on each 

leg and the trainees' accounts afterwards. 

Due to the nature of the course and the foci of both my own research project as 

well as the PeaceTalk project, the data collection for this study has been executed 

in two interconnected phases. Each data collection started with an ethnographic 

phase during the theoretical part of the training. The ethnographic observation 

extended throughout the course, but during the first week, it formed the core of the 

data collection. When the trainees moved on to field training, the recording phase 

began. Although these phases are strongly connected, they have been used to fulfil 

different needs and implement different objectives. The ethnographic phase has 

been carried out first and foremost to gain access and build an understanding of the 

individuals and their relationships, and the video-recording phase was built on and 

supported by the preceding phase. The plans for video recordings were based on 

the earlier visit to the course.  

The data collection phases and the accumulated research materials embody the 

different approaches in their collection: ethnographic observations are done in situ, 

with the mindset of the time and can only be revisited through notes and 

recollection. Video data, in turn, are recorded without particular motives (apart 

from general ones, such as what, where, and when to record) and can be reviewed 

and revisited endlessly. These materials, then, form two different bodies of data. 

Ethnographic notes and observations collected with a nexus analytical attention to 

the multifaceted environment, provide, in addition to their original purpose to 

uncover foci for research, practical information to support the subsequent 

sequential analyses (Mondada, 2013a). Ethnography can be seen as a “proto-

analysis” that helps in identifying relevant activities in situ as well as in organising 

the recording equipment (Kamunen et al., 2022; Mondada, 2013a). The recorded 
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data was then viewed through the same general lens but with a focus on the 

sequential progression of interaction.  

I became a kind of a half-member in the community, standing in the liminal 

space of partly belonging to the community of the trainees, and partly to the 

community of instructors. This offered an insider view of both fundamental groups 

of people, their points of view, objectives, and ambitions. Further, I developed an 

understanding of the broader outlook of the training institution FINCENT, as well 

as a conception of the UN, its operations, and objectives. This study, however, 

focuses on the practical level of training and treats it as the focus area of interest, 

and all further materials and information are considered supplementary. I see 

benefits in the half-member view that I began to achieve. I was able and welcome 

to take part in training activities and observe and experience what the trainees 

experienced, but at the same time, my view of the situation was that of an outsider, 

external and detached. I was not able to gain a full member's perspective, as that 

would also include the experiential histories of the participants, but I was, at times, 

able to gain the perspective of being a participant on a course and experience the 

lectures or patrolling exercises together with the trainees, including the embodied 

experience of sitting in the patrol vehicle. I could also follow the interaction as it 

emerged and unfolded in real time. I will not call my position neutral, as I find 

complete neutrality very hard to reach and even harder to substantiate. 

On the first course, the autonomous recording system was set up in one of the 

patrolling vehicles. During the course, an opportunity opened for us to follow some 

of the teams in their vehicles. My experiences from the visit in the previous year 

had disclosed that the trainees were very absorbed with their tasks and forgot my 

presence rather quickly. We decided to seize the opportunity and followed along 

with three additional teams. We recorded them with GoPro cameras, but the GoPro 

batteries did not last very long, and the memory cards filled up fast. We managed 

to record some additional data and got invaluable ethnographic information about 

the teams' work. Afterwards, I believe that more important than the possibility to 

collect additional video data was the possibility to accompany and observe these 

teams throughout the patrol. We encountered some adversities with the video data 

and lost a full day of recordings from the autonomous recording system due to 

corrupted files. Furthermore, we lost some of the data recorded on the GoPro 

cameras. The additional data we managed to record, proved to be valuable to the 

video corpus. 

 For the second course, we built two autonomous recording systems. We had 

planned not to drive along with the teams, but would instead focus on other 
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activities, such as recording the teams when they reach action points that require 

them to step out of the vehicles. Going through the route and the schedule for the 

patrol teams, we realised that one researcher could cover two action points that 

were of interest to us. There were three of us present, and again we then decided to 

place two of us in the vehicles with the trainee teams, in order to make ethnographic 

observations and collect some additional video data. The latter phase in both data 

collections was, thus, a combination of observations and recording video data. This 

was much due to our quick thinking on site, as we had originally planned to focus 

on video recordings. 

5.2 Research materials 

The research materials used in this study have been organised into two main 

categories: The primary materials consist of digital video recordings, participatory 

observation, ethnographic field notes, and course materials collected at two 

UNMEM courses organised by FINCENT in Santahamina and Niinisalo garrisons 

in Finland in 2019. Furthermore, secondary materials, consisting of participatory 

observation, ethnographic field notes, and course materials from EUICMC 

organised by FINCENT in Santahamina garrison in 2018 and participatory 

observation and ethnographic field notes from Combat Joint Staff Exercise (CJSE) 

organised by Swedish National Defence University (SEDU) in Enköping garrison 

in Sweden in 2019, as well as observation, field notes, and notes of discussions 

with instructors and other staff from a preliminary research visit on the UNMEM 

course in 2018, have been collected to create an understanding of the broader field 

of crisis management training. The additional materials and participation on other 

courses have been invaluable for building an understanding of the whole that 

comprises crisis management and crisis management training.  

In the following, I will focus on the primary research materials. They can be 

further divided into three categories: 1) video data, 2) ethnographic observations 

and field notes, and 3) various course materials handed out to the trainees before 

and during the course, as well as selected background information on the trainees. 

Figure 2 illustrates the various materials used in this study. 
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Fig. 2. Research materials and their relationship 

The research materials will be introduced and discussed in the order of their 

relevance; video recordings form the core data for this study and the ethnographic 

observations and field notes create the background and frame of reference for 

individual occurrences and episodes. Other materials are used as additional 

resources in reference to the trainees’ experience and future operations, or the 

course’s contents and learning objectives. I will first present the video materials 

collected during the military observer courses and describe some of the technical 

solutions for their recording. After that, I will describe the ethnographic 

observations during the courses and their significance for my research work. Finally, 

I will briefly discuss other materials accumulated during the process. 

5.2.1 Video recordings and transcripts 

The video corpus used in this thesis consists of approximately 170 hours of video 

materials from the two military observer courses 7 . The corpus consists of 

recordings from the two courses, and they include recordings from various 

 
7 More data have been collected on a third military observer course in 2021 as well as on one online 
course, but those data have not been used in this dissertation. 
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exercises, such as patrolling, negotiation and mediation, first aid, and building an 

observation post. The patrolling exercises constitute a prominent part of the training 

and are further divided into parts where the trainees have an instructor present in 

the vehicle, and parts where they practice patrolling independently. Approximately 

65 hours out of the video data are recordings of 11 independently operating teams 

conducting a full-day patrolling exercise. It is this portion of the video materials 

that form the nuclear data for this study. In addition to the recordings of the 

independently operating teams, the corpus includes video recordings from different 

parts of the patrolling exercise where an instructor is present in the vehicle, as well 

as from the joint patrols with CMC Finland’s civilian trainees. These materials have 

also been utilised in the study, but they have not been the centre of attention in the 

articles. I will not describe the individual teams and their compositions in detail, as 

I want to maintain the participants' anonymity and refrain from disclosing their 

nationalities or gender, as they are not relevant for this study. Instead, I will give an 

overview of the course participants. On the first course, there were 26 participants, 

out of whom four were women, and they represented 12 nationalities. Two 

participants did not give their consent to being recorded, which was taken into 

account in the organisation and placement of the recording equipment. On the 

second course, there were 39 participants, out of whom 21 were women, 

representing 23 nationalities. Both the number of women and the range of 

nationalities on the second course were records for the course. All of the 

participants on the second course gave their consent to being recorded.  

The transcription of talk is based on conventions developed by Gail Jefferson 

(2004). Transcripts aim to describe not only what is said, but also how and when it 

is said (ten Have, 2007). Throughout the thesis and all its articles, I use a ‘singular 

they’ to refer to the participants to maintain their anonymity, but also to draw 

attention away from their gender. Therefore, whenever gender pronouns occur in 

the transcripts, they are replaced by a neutral reference within double parentheses 

(e.g., ((NCS)) instead of he/she). Multimodal aspects are transcribed using the 

Mondadian conventions (Mondada, 2019). In article II, separating talk inside the 

vehicle from talk transmitted over radio was of importance, therefore bold font was 

used to mark talk within the vehicle. Laurierian comic illustrations (Laurier, 2013, 

2019) are also used in Article II due to the nature of the phenomenon. The 

illustrations from within the vehicles support the transcripts and illustrate the 

embodied actions of the participants. The illustrations maintain the anonymity of 

the participants.  
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When I started to go through the data corpus, I took the habit of making crude 

transcripts while viewing, firstly because it forced me to look at the data slowly, 

and secondly because it provided me with a way to browse through the data without 

a specific focus (see next section for unmotivated viewing of data). Once I 

discovered something of interest, I could then go through the rough transcripts to 

look for similar occurrences. I also made general notes and observations in the 

rough transcripts, and I would adjust the notes and create more detailed 

transcriptions as collections began to build. These crude transcripts have formed a 

“mega transcript”, that I can use for reference when I discover a new phenomenon 

and want to find further instances for the collection. 

5.2.2 Ethnographic observations and fieldnotes 

Not having military training, I have relied on ethnographic observations to 

familiarise myself with the context and gain an understanding of the participants’ 

practices (see, e.g., Arminen, 2005; Markee, 2000). My involvement on the military 

observer course has formed the core of my understanding of the context and the 

participants and has, therefore, been a source of information that has been crucial 

for understanding what is going on. From the first course visit in 2018, I have 

accumulated an understanding that I have utilised throughout the research process. 

Background information on the participants and interviews with them only gives 

access to a narrow scope of facts and personal, occasionally biased perspectives on 

their own proficiency. Furthermore, they do not necessarily provide any 

information regarding collaborative aspects, teamwork, solidarity, and other social 

skills. Observing the trainees as they work in small groups, seeing them work with 

different people, and monitoring how they develop working practices throughout 

the course was immensely advantageous at the ethnographic stage of the data 

collection. Seeing how people orient to classroom interaction and various group 

activities also made visible individual differences in learning and assuming 

different skills. 

Throughout the study, ethnographic observations and understanding have been 

used to support the analyses. Ethnography has been the central method for gaining 

information about the community and its members, but it has also been an approach 

for the early stage of the study where I as a researcher have attempted to create a 

holistic view of the course and its participants. Moreover, I have been interested in 

the participants' views and perspectives on the course and collaborative work, as 

far as it has been possible to achieve. Ethnographic observation has also been 
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indispensable to understanding the context and the data. The use of ethnography 

has led to an understanding of the complex nature of the research context as well 

as the examined phenomena, but, more importantly, it has made possible to 

encounter phenomena that I would not have discovered without such a broad 

understanding of individual people, teams, and settings, as well as the whole course. 

The fieldnotes take many forms; some are written and drawn by hand, some 

are audio files, some are notes on my phone, and some are on various files on my 

laptop. Some are only memories, as I literally spent almost all my waking hours 

with the trainees and simply had no time to write everything down. As a whole, the 

ethnographic materials form a rich collection of memories, some of which, 

fortunately, is also in physical form. They have also built the basis for my personal 

attachment to the research project and have made the topic and the participants 

particularly meaningful for me.  

5.2.3 Other research materials  

I gained access to all materials handed out before and during the course, such as 

the pre-course assignments and information in the course’s online environment, 

handouts, maps, the Aide-Memoire, and presentation slides, as well as to some 

materials only accessed by the instructors, such as background information of the 

trainees, schedules, and maps with details on various action points. The participants 

describe their current position and previous deployments in their course 

applications, and I requested access to this information to get a general view of the 

participants' relevant experience. Even though much of the information I gained 

about the trainees came either from interactions in the classroom or from casual 

conversations with the trainees, the applications helped me to form a picture of their 

professional histories.  

The pre-course assignments and information that was given via the online 

environment gave perspective to and deepened my understanding of the course’s 

objectives. Further materials, particularly the slides, the Aide-Memoire, and 

handouts given at the lectures served a dual purpose. Firstly, they provided me with 

a deeper conception of the course and its objectives and offered me a perspective 

on the learning environment. Secondly, they offered me a unique perspective on 

the trainees and made it possible to follow the development of their knowledge and 

skills during the course. I could also use the materials to refresh my memory, 

whenever something interesting related to learning contents arose from the video 

recordings.  
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5.3 Ethical considerations 

The collection and use of research data have followed the ethical guidelines of the 

Academy of Finland and the National Advisory Board of Research Ethics for 

human subject research (Finnish Advisory Board on Research Integrity, 2012), the 

European Code of Conduct for Research Integrity (All European Academics, 2017), 

and the new national data protection act that is based on the EU General Data 

Protection Regulation. Video recording and observation did not threaten the 

participants' integrity or put them in any danger, nor did they induce stress, anxiety, 

or humiliation. The data have been stored and managed by the members of the 

PeaceTalk project and a copy of the data will be stored at the Finnish Defence 

Forces archive with very limited access. Third parties have not had access to the 

raw data, as has been informed to the participants of the study.  

The research materials have been gathered from different crisis management 

courses and exercises, but the core data for this research comes from military 

observer courses. Due to the varied nature of the materials, different approaches 

have been taken to ethical issues. In the following, I will first address materials I 

have used to build my understanding of the field of crisis management work and 

the community. Subsequently, I will discuss the ethical considerations regarding 

my primary research materials, the video recordings from the UNMO training. 

The participants on the courses that were observed but not recorded were 

informed about the presence of a researcher. The two courses I participated in to 

gather general information were EUICM and CJSE. In EUICM, I attended the 

course as a participant and focused mainly on the contents of the course, but also 

took some general notes of the participants and their activities during the course. I 

presented myself as a researcher and talked about the research project, telling the 

other participants that I would be observing them during the course. For CJSE, 

several researchers from various organisations (e.g., NDU, SEDU) attended the 

exercise and the participants were made aware of this. The researchers and their 

research topics were not formally presented to the course participants, but they had 

the opportunity to request information from the researchers. All participating 

researchers worked independently. The participants from NDU were informed 

about the research conducted by Finnish researchers in their pre-exercise training 

that took place in Santahamina garrison in Finland approximately one week before 

the exercise. These research materials from EUICM and CJSE have been used as 

background information and have helped me build an understanding of the broader 

context of crisis management and the crisis management training community. 
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Access to authentic data from military training was smoothed by previous 

contacts with FINCENT. The Finnish Defence Forces did a security screening and 

the project’s research permission has been granted by the National Defence 

University. The permission allows the data to be used as long as it is relevant to the 

research. Participation on each of the courses has been agreed upon with the 

respective course directors. We were in contact with the course director and the 

course secretary before each course to schedule the introduction of the research to 

the course participants. The introduction was integrated as part of the welcoming 

briefing on the first day of the course. All trainees attended the briefing, where I 

gave a concise introduction of the research and its objectives and described what 

we were planning to do during the course. The participants were given a written 

description of the research and asked for their consent to be recorded for research 

purposes. They were given one week to consider their decision and encouraged to 

ask questions or request further information before the recordings started. The 

participants were promised anonymity. They were also told that if they felt uneasy 

or distressed in any way about the presence of a camera or a researcher, they could 

ask the researcher to step back or stop recording. GDPR forms were presented at 

the briefing. 

The participants were also informed that during the first week, I would be 

partaking in the lessons and other activities as an observer, without any recording 

devices, and that they could approach me with questions or let me know if my 

presence was distracting them. The overall stance towards the research was positive, 

and the majority of the trainees gave their consent on the first course. The recording 

was planned so that only teams including trainees who gave their consent would 

use the vehicle with the camera system. On the second course, all participants gave 

their consent, therefore it was not necessary to make any special arrangements for 

the recordings. The participants were also informed that at any point during the 

course they could request further information, and of the possibility to withdraw 

their consent during the course.  

The video materials can only be used by the research team, and they can be 

shared with other researchers only when working in collaboration with them. 

Excerpts of the data have been presented in data sessions and conference 

presentations, but in all presentations both video and audio tracks have been 

carefully anonymised. No parts of the data will be displayed in public without being 

anonymised, as per the agreement with the National Defence University as well as 

the participants’ consents. Additional text materials, such as course materials, pre-

training materials, various documents from the EU and the UN, and information 
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about the course participants have also been collected during the courses. Any 

material containing personal information about the course participants was also 

discussed in the briefing, and the consent to use this information was obtained in 

the consent form. These materials will be used to support the analysis, and any 

materials that can be used to identify the participants will not be published or shared. 
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6 Interactional practices in progressing and 
promoting collaborative work 

This thesis is based on three peer-reviewed articles, all of which address the general 

aim to investigate how interactional practices can progress and promote 

collaborative work in multinational military observer training and seeks to 

understand how the trainees build collaborative work in situ and work towards a 

mutual goal. The articles also contribute to answering the following questions: 

1. What kinds of interactional practices progress taskwork and promote 

teamwork?  

2. How does the organisation of the overall project of patrolling become manifest 

in individual sub-activities (e.g., navigating, reporting via radio, observing) 

and what is the role of the sub-activities in advancing the overall project? 

3. How do team-internal roles and responsibilities become evident in and for 

advancing the overall project? 

4. How does the training environment as a context become evident in the 

participants’ practices and the organisation of activities? 

I will first discuss the findings of the individual articles (6.1) with a focus on the 

individual practices and how they, on the one hand, progress the accomplishment 

of tasks and sub-activities and, on the other hand, promote teamwork. I will then 

discuss how the practices connect to advancing the team’s overall project of 

patrolling (6.2). The organisation of the sections adheres to the order in which the 

articles were written (articles II and III were written concurrently). 

6.1 Practices to progress the accomplishment of tasks and 

promote teamwork 

This section discusses the themes examined in the articles and presents their most 

important findings. The articles are presented in an order that funnels from general 

to more detailed. They move from the examination of the concrete and rudimentary 

practice of navigation to the exploration of more abstract, multifaceted practices of 

collaborative negotiation during radio communication and using nudging questions 

to mobilise a colleague’s work. The articles build a narrative that represents the 

broader research process. They show the richness and versatility of the research 

materials and mirror the development of my understanding about what takes place 

in between the action points of training, when "nothing is going on". My attention 
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was turned to the innumerable minor and major adversities the trainees encounter 

during their work, and I became interested in the participants’ practices to solve 

them. 

Article I focuses on the routines and practices of navigation and examines 

navigating as a collaborative activity. The article explores the practical 

implementation of navigation, a rudimentary practice that builds the ground for all 

patrolling work. Navigating is a practice that is strongly based on the division of 

team roles. At the same time, it is a practice that includes everyone, in that the 

provided information is relevant for the accomplishment of all tasks. The 

foundation for patrolling is indeed in the omnipresent navigational talk and it 

caught my attention for that particular reason. The viewing of various navigational 

troubles also planted the seeds for my subsequent interest in other episodes of 

trouble that resulted in Articles II and III.  

Compared to Article I, the practices examined in Articles II and III are more 

definite but simultaneously vastly more complex. Article II examines the practice 

of negotiating trouble and finding fitting solutions during radio communication, 

and Article III examines the practice of prompting and progressing a colleague’s 

action. The articles represent the deepening knowledge of the context and the 

participants, but at the same time said knowledge began to seep further into the 

analysis. Both Articles II and III originated from a broad perception of various 

individual and shared troubles the participants experienced during their patrols. 

Much of the work MO trainees do is carried out under (possible) monitoring of 

colleagues, which, on the one hand, enables bringing troubles for others to solve, 

but on the other hand allows others to intervene or get involved in their colleagues' 

tasks. These broad ideas were refined first into one article (II) with the focus on 

troubles appearing in a particular interaction environment, talk mediated over radio, 

and narrowed further to the examination of sequences following a specific 

procedure word, an other-initiation of self-repair "say again". The focus was first 

on the repair initiation itself but subsequently refined to the examination of what 

takes place in the vehicle between the repair initiation and the repair solution. 

Further, Article III started to take shape on the same general topic of troubles. 

Initially, the article addressed collegial support and how it is manifested in 

contributions to a colleague's work. A closer examination of the collection of 

contributions revealed a specific practice: voicing the contribution in the form of a 

question. The focus of the article was narrowed down to collegial support and 

respect for team-internal roles, revealing a subtle interactional practice that 
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participants can use to initiate or forward a colleague's course of action without 

taking over their project.  

6.1.1 Article I: Talk and action as discourse in UN military observer 

course: Routines and practices of navigation 

Article I sets out to explore one very basic activity during patrolling exercises, that 

is, vehicle navigation. I began to pay attention to how much time and attention 

many of the basic tasks require, and how the team members assimilate their 

different working practices or develop new practices when previous practices do 

not exist. The teams spend a lot of time together in the vehicle, during which time 

they also learn to get along as a team and create shared routines. Article I developed 

out of the observation that navigation and navigational talk take up a notable 

amount of time in the patrol vehicle. Patrolling is a continuous progression from 

waypoint to waypoint and following the route structures all other task-related 

activities. I wanted to find out how the teams "do navigating" and how they 

accomplish a smooth progress that enables performing various other tasks 

simultaneously. The article examines navigational routines and practices and their 

significance for the patrolling activity and for teamwork by describing how 

practices for sharing navigational information build the basis for overall 

information-sharing practices in military observer trainee teams. The article also 

presents a case where a team’s navigational routines collapse. The article examines 

teamwork and team cohesion by focusing on interactional practices and discusses 

working routines and their creation and maintenance during collaborative work.  

Article I outlines the basic composition of navigation and how it is achieved in 

training through interaction. The article describes the basic structure of navigation 

and navigational routines as part of the patrolling exercise and in relation to other 

concurrent sub-activities. The article also uses navigation as an entry point to the 

examination of collaborative practices and how they are created through individual 

actions and their reiteration. The main findings of the article are that 1) the 

navigator produces turns that communicate the route, directions, destination, and 

the overall progression to the driver but also to the third team member; 2) if the 

information is not produced in time or at all, the driver or the other team member 

can request for the information; 3) navigational talk includes information that is 

vital for additional tasks, such as reporting and writing a patrol log; and 4) when 

navigational routines have not been formed or they collapse, navigation talk 
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occupies time and effort from other concurrent tasks, drawing the team's focus 

away from them. 

The article argues that producing navigational information economically 

leaves room for other talk, such as vocalising observations or plans for future 

actions. Simultaneous courses of action or disturbances in the vehicle can 

complicate navigational sequences. The key to trouble-free progress of the 

patrolling activity is sufficient and well-timed information that is produced clearly. 

Navigational talk contains highly important information that sets the frame for 

many of the team's tasks. The linguistic forms of the directions vary from 

statements to imperatives, and verbal responses to directions are not necessary or 

expected. The navigator's turns orient either to immediate actions, such as 

approaching crossings or waypoints or to giving preliminary information on 

something in the near future, helping the driver to anticipate future steps (cf. 

Björklund, 2018).  

To supplement the basic structure of navigational talk, the driver or another 

team member can take an active role in situations where the navigator does not 

provide information clearly or in a timely manner. The driver can ask for 

information when they anticipate action is needed but directions are not given, or 

to confirm information that was given in advance but not at the time when action 

is needed. In addition, the driver can, for instance, initiate navigation after 

stagnation, and thus indicate orientation to continuing the patrol as well as readiness 

to receive directions. Further, another team member can also initiate a navigation 

sequence. Such initiations may stem from requiring information on the team's 

location, or from orientation to reaching the next waypoint, for instance.  

The article shows that the navigator's verbal turns that come in response to the 

driver are often less clearly formulated than those that initiate a navigating 

sequence. The vagueness projects the directions' unplanned nature and their lingua 

franca environment. Turns containing directions may be easier to produce in a 

foreign language if planned ahead. Responses often include deictic expressions that 

are combined with embodied actions, most typically pointing, where the gesture 

becomes the primary semiotic modality that conveys the direction (Goodwin, 2000). 

Such directions require not only attention but also visual access to the navigator's 

hand(s).  

The examination of a case where the navigational routines collapse shows, on 

the one hand, how fundamental navigation is for progressing other tasks and 

activities, and on the other hand how difficult it is to work towards a joint goal if 

shared routines and practices are not pursued or built. Mustajoki (2012) has shown 
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that many misunderstandings are caused by "common ground fallacy": they expect 

the interlocutors to know or understand more than they actually do based on shared 

knowledge. For example, planning a route together may give the sense that 

everyone will know and remember it afterwards. Dividing attention among various 

tasks can shift focus away from navigating, which can become precarious even 

when everything goes smoothly. In situations where navigating is already 

troublesome, distributed attention can become critical.  

Focusing on the practices and process of navigation as part of patrolling in 

training, the article argues that communicative practices established during 

navigation also build the foundation for further information-sharing practices. The 

institutional aspect of navigation becomes visible in the division of roles and tasks 

in the patrolling team, as well as in the organisation of talk: the navigator's role 

carries the entitlement to give directions, and verbal responses from the driver are 

not necessary. Further, the importance of location for the execution of various tasks, 

such as observing, reporting via radio, or filling in the patrol log, is evident. In 

describing a collaborative routine task that might be easily overlooked because of 

its ordinary nature, the article offers a view to important features of collaborative 

work, building and maintaining shared routines and practices. The collaborative 

aspect is practical and superficial, but at the same time easily distinguishable. 

Articles II and III, presented in the following two sections, explore more complex 

and profound phenomena, which are less discernible, but perhaps more exceptional 

by nature. 

6.1.2 Article II: Local participation framework as a resource among 

military observer trainees: Interactional episodes in between 
repair initiation and repair solution in critical radio 
communication 

Article II examines interactional episodes that arise in the context of radio 

communication and are elicited by a fixed-form repair practice "say again". Fixed-

form procedure words are intended to make communication simple and clear in 

interaction over radio between the patrol vehicle and the Net Control Station (NCS), 

operated by an instructor or a staff member in the training context, but a fellow MO 

in operations. Procedure words carry one meaning, and for "say again" the meaning 

is "repeat your last message". Accordingly, the fixed-form repair initiator treats all 

troubles in communication primarily as troubles of hearing. Other-initiation of self-

repair in radio communication is therefore a seemingly simple practice, since there 
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is only one phrase for the initiation and one expected response, a repeat of the 

preceding turn or some element of it. Inspection of radio talk revealed, however, 

that in the training context, the repair-initiating phrase occasionally sets off a 

negotiation episode in the trainee vehicle. The off-radio episodes within the vehicle 

make visible practices of and the participants' orientation to both taskwork and 

teamwork. Orientation to taskwork becomes apparent in how participants focus on 

locating and resolving the trouble as it emerges and becomes relevant in the 

unfolding interaction. Even though the expected response would be a repeat of the 

previously transmitted turn, orientation to trouble shows that the trainees make 

effort to understand what is going on, possibly in order to be able to avoid similar 

troubles later on. Teamwork, for its part, becomes visible in the cooperation among 

the team members; how they take part in locating, making sense of, and resolving 

the trouble. 

The focus of the article developed from an initial exploration of a broad 

collection of various problem-solving sequences related to radio communication: I 

wanted to explore what aspects of radio communication are difficult for the 

participants and how these difficulties are solved. Coming across a very particular 

kind of trouble that connects to a specific sequential environment that is designed 

to resolve interactional troubles tapered the focus to this specific practice. The 

article focuses on the seemingly simple interactional practice and examines 

episodes of interaction that originate from the fixed-form phrase "say again", the 

only other-initiation of self-repair (OISR) in radio communication. The article takes 

the OISR as an entry point to explore the moment-by-moment unfolding activity in 

the trainee vehicles after the team receives a radio message containing the OISR. 

The focus is placed on episodes of talk in between the repair initiation and the repair 

solution.  

Radio communication makes it possible for the interlocutors to operate within 

multiple participation frameworks. For the trainees, the local participation 

framework functions as a resource in problematic moments during the ongoing 

interaction over radio. Episodes of locating or making sense of possible trouble or 

finding a fitting solution take place during the ongoing interaction, postponing the 

response. NCS can only perceive talk that is transmitted over radio, thus, talk inside 

the vehicle is not available for the NCS unless it is reported via radio. Therefore, 

the interactional episodes within the vehicle manifest as delays in the ongoing 

interaction for the NCS.  

The main finding of the article is that the straightforward radio communication 

practice designed to resolve troubles of hearing or understanding can in fact 
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instigate trouble in the trainee teams. The article argues that the sense-making 

episodes following the OISR are native to and emerge from the training context. 

Orientation to possible erroneous talk or actions also projects the presence of 

evaluation and the participants' roles as learners. The episodes of negotiating and 

resolving trouble occur in a different participation framework than the radio-

mediated interaction. The article shows that the interactional episodes focusing on 

finding and resolving trouble occur when the team members orient to the repair 

initiation as somehow problematic and treat it as an indication of a problem of 

acceptability. They consider the content of their own prior radio message or their 

preceding action as a possible trouble source. The overall project becomes evident 

in the way participants promptly begin to solve and take forward remedies of action. 

Even though these episodes may slow down both the ongoing interaction and the 

overall project, they make visible the time pressure and demand for proceeding to 

the next task.  

Overall, the article shows that interactional episodes of locating and resolving 

trouble that follow the fixed-form other-initiations of self-repair are produced by 

and emerge from the training context (cf. research question 4): the trainees orient 

to themselves as learners and their actions as possible sources for trouble. This 

orientation exemplifies how crisis management training is different from actual 

crisis management work. The repair initiation is more likely interpreted against the 

training framework, where pointing out trouble sources often relate – or are seen to 

relate – to the team's actions, if by no other than the trainees themselves. 

Responding with the expected repeat is – or should be – always a possible first 

option. Even if the reason for trouble is something other than trouble of hearing, 

repeating the trouble-source turn or some element of it offers both interlocutors 

time to consider what is being said and estimate whether there is something that 

needs to be corrected.  

The main contribution of the article is to the examination of interactional 

practices and their treatment in and as part of training, associated with research 

question 4 of this thesis. The examination of the interactional episodes after the 

repair initiation also touches upon teamwork, collaborative sense making, and 

creating and maintaining shared awareness. The participants' orientation to their 

assigned and assumed roles in the team stand out in various ways. The role of 

overseeing the radio gives one team member the power to command what is 

transmitted, because they have the radio transceiver. They have been assigned the 

task to listen to the incoming messages, which makes them the authority over the 

information in situations where other team members' attention has been directed 
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elsewhere. The team member in charge of the radio can, of course, solicit support 

from other team members, or the other team members can offer their suggestions 

and opinions unsolicited. It is, however, up to the person in charge of the radio if 

and how they use this resource. Collaborative sense making and trouble resolving 

makes possible utilising colleagues' expertise.  

6.1.3 Article III: Nudging questions as devices for prompting courses 

of action and negotiating deontic (a)symmetry in UN Military 
Observer training  

Article III studies the use of nudging questions that are used to prompt, progress, 

or adjust a colleague's course of action. The examined phenomenon arose, similarly 

to Article II, from the broad array of problem sequences, but here the attention was 

directed to team members who take action to intervene in a colleague's work to 

progress the activity or to change its course. I became interested in the various ways 

trainees orient to troubles in their colleagues' work and how they treat them. I 

explored interventions varying from the use of directives and performing tasks on 

behalf of others, to subtle means, such as suggestions and offers for assistance. I 

started to take a closer look at the subtler practices by which trainees prompt or 

transform their co-trainees' course of action. One interesting discovery was a 

practice some participants used for "doing intervening". They formulated their 

interventions as questions, thus using an implicit method to progress courses of 

action. A closer examination of the questions showed that participant roles – both 

assigned and assumed – and face saving (Brown & Levinson, 1987; Goffman, 1967) 

appeared to play a part in the organisation of the practice. The practice proved 

indeed to be related to a specific arrangement of roles: the questions were directed 

to a team member with the team leader position, that is, with deontic authority, and 

they were presented by a team member who had more experience, that is, epistemic 

authority, but was not the patrol leader at the time. The episodes in the collection 

were complex, ambiguous, and idiosyncratic, but there was a clear and observable 

pattern. In this article, the ethnographic understanding and personal knowledge 

about the teams and their members became indispensable. Locating the episodes 

required knowledge of not only the overall context but also of the setting, locations, 

participants, as well as team roles and dynamics. 

The article examines nudging questions that initiate a new course of action, or 

progress, recover, or (attempt to) adjust an ongoing course of action. Progressing 

or restoring action without stepping on the recipient's toes is done by subtle means, 
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with orientation to intersubjectivity, team cohesion, and face saving. The roles in 

training are distributed artificially (not based on expertise) and they are typically 

rotated during the training, making it possible for the least experienced team 

member to have the deontic authority in the team. The deontic authority of the team 

leader can conflict with another team member's epistemic authority (Stevanovic & 

Peräkylä, 2012). These kinds of conflicts are addressed in idiosyncratic ways in 

individual teams and by individual team members. It is not something they are 

taught to do; it is perhaps something that cannot be taught, but rather something 

locally emergent that connects to personal histories, personalities, and interactional 

histories (cf., e.g., Deppermann, 2018) of the participants, as well as discretion 

towards colleagues. Even though the practice is difficult to teach per se, it is, 

however, important to be able to show to both trainees and instructors how deontic 

and epistemic asymmetries can be dealt with. Not only does showing an example 

of a good practice bring along awareness of the matter, but it can also nudge the 

trainees towards developing a good practice of their own. 

The analysis showed the situated and ambiguous nature of nudging questions. 

They orient to the progression of the ongoing or the relevant next action, but at the 

same time they also display orientation to avoiding friction caused by the 

incongruent epistemic and deontic positions and roles in the team. Nudging 

questions can be used to initiate a course of action, to progress or recover an 

ongoing course of action, or to adjust an ongoing course of action. For the first and 

the last type of usage the questions mainly endorse the speaker’s project, whereas 

the second type works to forward the recipient’s project. Projects within the team 

can, of course, be congruent or overlapping, and progressing one’s own or someone 

else’s project are equally likely to benefit the whole team. All in all, the practice 

reflects the complex setting created by the training environment and participant 

roles, thus contributing to research question 4. The questions are tailored not only 

according to the ongoing situation and interaction, but also the recipient and their 

knowledge and competence.  

The main findings of the article are that by using nudging questions the 

participants 1) work towards softening epistemic asymmetry within the team; 2) 

show respect for the deontic status and role of the team leader and the situational 

team-internal hierarchy, even when they themselves may be more knowing; and 3) 

orient to facework. Nudging questions are a device for prompting courses of action 

and handling the complex asymmetry and the "role of being more experienced" in 

relation to other operative roles in trainee teams. They are emergent and uniquely 

designed for the specific interactional trajectory. Nudging questions do a "double 
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duty" (Schegloff, 2007, p. 169), enacting their own action, "questioning", but serve 

simultaneously as an instrument for another action, that is, introducing and/or 

gently pushing the recipient towards a particular course of action. Nudging 

questions are a practice of collegial support that reflects the existence of and 

orientation to a particular social challenge that arises from participants' incongruous 

roles in training. 

As the article argues, nudging questions are ambiguous: The personal, 

idiosyncratic resources and formulations interlocutors use to accomplish the 

nudging make the phenomenon difficult to recognise or categorise. The questions 

take various forms and perform various actions, but they do, however, share an 

emblematic objective. They introduce the relevance of a course of action, without 

being assertive or directive, or taking over the colleague's project. The oblique 

nature of nudging questions can be challenging for the recipient. The questions are 

designed in a way that introduces a step towards a course of action, not the course 

of action itself, offering the recipient the possibility to discover the relevant next 

step themselves. The circuitous and implicit technique may, however, make the 

situation overtly complex, causing the recipient to fail to identify the direction 

towards which the nudging question is leading them. 

In fact, as some of the excerpts in the article illustrate, nudging questions 

occasionally fail in their endeavour to introduce or alter a course of action. What 

makes the practice creative is that even in cases where the recipient refuses to 

adhere to the nudged course of action and the nudging fails, both interlocutors 

maintain their face. The team leader's deontic right to decide on the team's future 

actions is maintained, and the nudger has the possibility to retreat from the 

proposed course of action without conflict. The article illustrates the participants' 

orientation to the deontic authority of the team leader and demonstrates a way 

participants deal with possible interactional troubles that relate to the incongruence 

of the team-leader role and epistemic authority.  

The article contributes to the broader examination of building and 

strengthening team cohesion, as well as overcoming difficulties and working 

towards a mutual goal. It shows how participants build and maintain shared 

awareness and prompt and initiate action, reflecting the team's shared objectives 

but also orienting to intersubjectivity. The article also shows the importance of roles 

and participants' orientation to them and argues that nudging questions are a way 

to negotiate the incongruence caused by the constellation of roles and 

responsibilities that relate to both the present situation as well as the participants' 

histories. 
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6.2 Advancing the overall project of patrolling 

The preceding discussion of the articles has shown that each article makes a unique 

contribution to the main aim of this thesis: understanding how participants build 

collaborative work in situ and develop shared practices to accomplish a mutual goal. 

They also show the importance of methodological choices in identifying, 

examining, and analysing complex phenomena. Next, the findings of the articles 

are discussed in relation to progressivity and advancing the team’s overall project.  

In the three articles of this thesis, I explore progressivity on different levels and 

in relation to different practices, but always as part of working towards and 

accomplishing the teams’ mutual, overall goal of finishing the patrol leg. 

Participants in military observer training progress individual sub-activities and 

courses of action with the objective of advancing the team’s overall project of 

patrolling. I examine the role of participants’ practices in managing progressivity 

during (occasionally) simultaneous demands of the patrolling exercise. In the 

context of this study, the examination of progressivity connects closely to the 

overall organisation of activity and its relationship to the individual sub-activities 

and practices. Therefore, its examination has required methodological choices that 

allow for the detailed investigation of local actions and practices, but also of the 

broader, overall project of patrolling. Ethnographic observations have made it 

possible to uncover and explore the overall project and to see the role of the 

individual local practices in reaching it. Furthermore, it has also made visible how 

the overall project manifests in and for the local practices.  

All three articles deal with progressivity in terms of progressing an ongoing 

task, activity, or course of action. They take different approaches not only in the 

way they investigate progressivity but also in the level of activity to which they 

connect. The practices examined in the articles display participants’ orientation to 

progressivity in different ways; by way of interactional practices that physically 

progress the team on their route (Article I), by halting ongoing interaction with a 

remote interlocutor over the radio for the duration of negotiating and solving 

troubles locally (Article II), and by finding ways to prompt, progress, or adjust a 

colleague's action or project (Article III). All these practices are ways for the 

participants to manage the advancement of the team’s overall project, finishing the 

patrol. Considering the team’s higher-level, overall project, individual interactions, 

actions, and activities are not equally meaningful for its accomplishment. Focusing 

on individual interactions separately and without the general picture achieved by 

ethnographic observation and participation on the course could obscure or 
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disconnect the link between individual tasks and sub-activities and the overall 

project. 

6.2.1 Progressing the team on the patrol route 

Article I takes a very practical approach to progressivity. It studies interactional 

practices that make possible the physical progression of the team, focusing on the 

concrete progression of the team as one mobile unit on the patrol route, and how 

the progressivity of the interaction within the vehicle interrelates with the team’s 

movement. The article discusses the foundation these two levels of progression 

create for the team’s overall project; the movement of the team composes the basis 

and layout for the whole patrol leg and, thus, individual tasks included in it, and the 

navigational talk creates the foundation for information sharing in the vehicle. 

Navigational talk is omnipresent and occurs throughout the day. It manifests as 

episodes of talk and gives structure to other tasks and activities. It could be 

described as the baseline on which the organisation of the overall project builds. As 

the team moves forward on the patrol route, various actions and activities become 

relevant either for the task defined by the team’s mandate or for advancing the 

patrol.  

Article I also makes visible different practices that participants with different 

roles (e.g., driver, navigator) can utilise to progress the shared, ongoing activity. 

Navigational roles apart from the driver can be flexible, and the objective of 

successful navigation is, of course, crucial for progressing the patrol at both levels 

of activity. The flexibility of the roles becomes particularly relevant in cases of 

interruptions and breakdowns; if support from other team members is needed, the 

driver or other team members participate in order to progress the activity of 

navigation. The article also discusses a case where the navigational routines 

collapse, showing the fatal repercussions of, on the one hand, dysfunctional 

navigation and, on the other hand, a strict adherence to roles. The connection 

between the team’s physical movement and progression as well as their overall 

advancement is tangible in Article I, which is not the case for all the examined 

practices. The following section discusses a practice that deals with preference and 

progressivity in situations where the progressivity of the ongoing interaction and 

the advancement of the overall project may appear misaligned.  
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6.2.2 Prioritising trouble negotiation over progressivity of interaction 

Article II examines situations where an ongoing interaction with a remote 

interlocutor over radio is halted for the duration of negotiating and solving troubles 

locally in the patrol vehicle. The article studies other-initiations of self-repair in the 

context of radiotelephony and focuses on instances where and other-initiation of 

self-repair launches the occasion of two conflicting preferences: progressing the 

ongoing interaction over the radio and negotiating trouble and finding a fitting 

solution. These preferences cannot be fulfilled simultaneously and require 

prioritisation of either course of action. Even though the progressivity of the 

ongoing communication over radio is sacrificed in favour of developing an 

understanding of what is going on, the latter may be a more meaningful action for 

the team from the perspective of their overall project.  

The article shows how the progression of taskwork is temporarily placed in the 

background when trouble emerges, whereas aspects of teamwork become 

highlighted. This is emblematic of troubles in interaction, as becomes evident in 

the organisation of repair (Schegloff, 1992, 2000; Schegloff et al., 1977). Solving 

the trouble and finding a shared understanding becomes a priority in order for the 

interaction to continue. In the case of radio-mediated talk, sense and understanding 

are primarily sought from and with the local participation framework due to the 

limitations created by the radiotelephony procedure. The trainees’ orientation to the 

advancement of their overall project becomes visible through their focus on 

locating, understanding, and resolving the trouble. Treating the repair initiation as 

being caused by a trouble of acceptability reflects the trainees’ effort towards a 

good performance, hence showing orientation to the training context and the 

associated evaluation. Figuring out the trouble at the time it emerges creates a 

possibility to avoid similar troubles in the future. Therefore, the negotiation and 

problem-solving episodes in the vehicle reflect the trainees' orientation to 

organising their work in a way that advances their overall project of patrolling and 

accomplishing it without further trouble.  

6.2.3 Mobilising or progressing a colleague’s action 

Article III examines a practice that mobilises or progresses an ongoing task or 

makes visible a transition to the next relevant task by prompting or steering a 

colleague’s action or activity by means of a question. Specific activities become 

conditionally relevant in particular situations in the overall project of patrolling. 
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Therefore, for example, when a team approaches a military position, the 

conditionally relevant next activity after the noticing of a position or any first signs 

of it, is observation (Haddington et al., 2022). If the relevant next activity does not 

commence, participants can resort to a practice that nudges their colleague to 

initiate the missing action or progress a halted one. Furthermore, in cases where it 

appears that the colleague’s actions are stagnating or taking a wrong direction, 

nudging questions can be used to keep the activity ongoing or steer it subtly into a 

suitable direction. Nudging questions emerge from the interaction and progress 

actions and courses of action in situ.  

Progressing sub-activities, such as navigating or sending a radio message, 

facilitates accomplishing those individual tasks, consequently also advancing the 

overall project of patrolling by taking the team from one phase or activity to the 

next. Nudging questions also promote teamwork and take an inclusive approach by 

activating more passive team members or giving them subtle cues of where to 

proceed instead of ordering or telling them what to do or taking over their project. 

The participants’ efforts to progress the team’s actions and activities make visible 

their orientation to the accomplishment of various tasks, as well as to time limits 

and the advancement of the overall project. At the same time, the practice of using 

subtle clues instead of directives and orders also suggests that participants orient to 

their team members’ comfort and wellbeing, as well as to maintaining their face. 

Furthermore, it shows that the trainees find ways to create an inclusive, safe, and 

open learning environment for their colleagues, consequently promoting teamwork. 
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7 Conclusion 

The preceding chapter presented the main findings of the individual articles in the 

thesis and discussed how the practices examined in the articles progress individual 

tasks and sub-activities and promote teamwork. In this chapter I will summarise 

the findings in the light of the research questions this thesis set out to explore. This 

thesis has taken the examination of interactional practices that advance 

collaborative work in multinational crisis management training as its broad target. 

In general, all of the three articles explored collaborative work in the multinational, 

lingua franca context of military observer training and analysed interactional 

practices that the interlocutors use to advance their collaborative work. Using the 

division of collaborative work into taskwork and teamwork (see Salas et al., 2015), 

I have discussed how the interactional practices examined in the three articles 

advance and organise the team's overall project by promoting teamwork and 

progressing taskwork.  

7.1 Discussion 

This study has addressed how interactional practices can promote and progress 

collaborative work in the context of multinational military observer training. The 

findings of the three research articles and their analyses have been integrated to 

discuss their relevance for advancing the team’s overall project and accomplishing 

the mutual goal. The main findings have illustrated that collaborative work is 

indeed work done together, not work divided among the participants. Whichever 

part of military observers’ work we examine, collaboration becomes observable 

and relevant for the participants. The same features manifest themselves in training. 

Individual participants may be competent and self-reliant, but the tasks require 

collaboration ranging from the very basic reasoning that there are more tasks than 

any single person can carry out alone, all the way to the concrete requirement of 

confirmation and verification, where all sightings and observations must be 

confirmed by observers representing the minimum of two different nationalities.  

Locating in the paradigm of social constructionism (Berger & Luckmann, 1967; 

Gubrium & Holstein, 2008) and drawing on the analytical principles of 

ethnomethodology (Arminen, 2006; Garfinkel, 1967, 2002; Heritage, 1984; Rawls, 

2008) and conversation analysis (Sacks, 1992; Schegloff, 2007; Sidnell & Stivers, 

2013), as well as ethnomethodologically (Crabtree et al., 2000; Meier Zu Verl & 

Meyer, 2022) and nexus analytically (R. Scollon & Scollon, 2004) informed 
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ethnography (Maynard, 2006; Mondada, 2013b, 2013a), I have adopted a fresh 

approach for the examination of interaction in complex settings. This study has 

benefitted from focusing on two core concepts, collaborative work, and 

progressivity, in bringing together the diverse practices examined in the thesis 

articles. The focus on collaborative work grounds the practices into the 

fundamental part of military observers' work and, thus, the objectives of the training. 

Furthermore, the focus on progressivity shows how accomplishing individual tasks 

and sub-activities are organised into and advance a higher-level course of action, 

the overall project of patrolling.  

The study sought to understand how participants in military observer training 

collaborate and coordinate their actions to accomplish a mutual goal, and how the 

practices they employ advance their overall project of patrolling. The objective of 

the study was to answer the following questions:  

1. What kinds of interactional practices progress taskwork and promote 

teamwork?  

2. How does the organisation of the overall project of patrolling become manifest 

in individual sub-activities (e.g., navigating, reporting via radio, observing) 

and what is the role of the sub-activities in advancing the overall project? 

3. How do team-internal roles and responsibilities become evident in and for 

advancing the overall project? 

4. How does the training environment as a context become evident in the 

participants’ practices and the organisation of activities? 

I will now discuss how the findings of the three articles contribute to the broader 

aim of the study and to the research questions that have framed the research process.  

The first question this thesis set out to explore was as follows: What kinds of 

interactional practices progress taskwork and promote teamwork? In light of the 

specific context of the course and its objectives, this question is very important and 

meaningful for the participants and their work. Building a team around a specific 

task is common in many kinds of working environments. Having a shared objective 

and working together to reach it constitutes teamwork. However, when working in 

a volatile environment, in a short-term team, with people one hardly knows, as well 

as under (possible) evaluation, teamwork can become vulnerable. Article I argues 

that building routines and practices together as a team is one way to create cohesion 

and shared understanding, that is, promote teamwork. The article presents 

navigating as an example of a fundamental practice that sets the pace for other, 

simultaneous or alternating courses of action, and builds the foundation for 
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information sharing in the team. Article I takes the most rudimentary perspective 

to both aspects of the question. Speaking out loud makes information available to 

everyone in the team. This may seem obvious and simple, but the data show that 

information sharing does not happen without conscious effort. The team needs to 

introduce and adhere to practice in order to create a routine. Article II discusses the 

practice of locating and resolving trouble during ongoing interaction via radio. The 

practice does not seemingly progress taskwork in that it causes a delay in the radio-

mediated interaction, but it shows the participants’ orientation to “getting things 

right” and progressing taskwork by way of avoiding errors. The practice also 

promotes teamwork by allowing the team members to participate in locating and 

resolving trouble, albeit the work may occasionally be unwarranted. Finally, Article 

III takes promoting teamwork as the tool for progressing taskwork and shows how 

individual sequences and episodes can be consequential in building an inclusive 

working environment.  

The second question – How does the organisation of the overall project of 

patrolling become manifest in individual sub-activities and what is the role of the 

sub-activities in advancing the overall project? – addresses progressivity and the 

relationship between the tasks and the overall goal and the organisation of activities. 

Individual tasks and practices examined in the articles illustrate their relevance for 

the advancement and organisation of the overall project. The practices of navigation 

in Article I build the basis, on the one hand, for physically progressing the team on 

the patrol route, and on the other hand, for promoting the way information is shared 

within the team, thus building shared awareness and cohesion. Article II examines 

a practice of using the local team as resource in problem solving during radio-

mediated interaction. The article illustrates how progressing individual interactions 

can be temporarily disregarded due to trouble. Solving the trouble is prioritised 

over the progression of the ongoing interaction over radio, which makes explicit 

the team’s orientation to building an understanding of what is going on and what is 

required of them. The findings in Article III illustrate that interlocutors find diverse, 

emergent ways to progress courses of action they find to be stagnated or misaligned. 

The practice of nudging questions, therefore, works towards progressing tasks and 

courses of action but does so in a way that promotes the recipient’s self-efficacy. 

The practice prioritises promoting teamwork over progressing taskwork and 

indicates the nudger's orientation to team cohesion and inclusion. All of the 

individual practices discussed in the articles thus reflect the overall project of 

patrolling. The trainees visibly orient to their overall goal, for example in reference 

to time or the sequential organisation of actions, even though they may occasionally 
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focus on accomplishing individual tasks. The relationship between individual tasks 

and actions and the overall project is, thus, bidirectional, which is also 

distinguishable in the trainees’ orientation. 

The third question investigates the division of work within the teams and asks: 

How do team-internal roles and responsibilities become evident in and for 

advancing the overall project? Teams share the tasks and responsibilities among 

the members, with the general idea that the roles are rotated during the exercise, 

giving all participants the possibility to try out different roles and tasks. In Article 

I, roles play a meaningful part in that they are operational for the progression of 

action and give entitlement for a particular action, such as giving directives, or 

obligation, such as driving and taking orders, based on the roles' institutional 

significance. The roles of the driver and the navigator are focal, but similarly, the 

role of overseeing the radio gives that team member the power to decide what the 

team transmits to NCS and when, and the responsibility to listen carefully to what 

NCS transmits back to them. The roles also become visible in Article II where the 

team member overseeing the radio is the one speaking for the team but is also the 

one who assumes the responsibility for any erroneous actions and invites (or does 

not invite) the other team members to take part in making sense of the trouble 

source and finding the repair solution. Article III illustrates the participants' 

orientation to the incongruence of the assigned and assumed roles, showing how 

the more experienced team member can work around the imbalance between their 

epistemic authority of someone with more knowledge, and the team leader's deontic 

role and authority of the team leader. Article III shows that the participants' 

orientation towards roles occasionally ranges beyond what is apparent: nudging 

questions display respect and consideration for the assigned roles and the people 

putting them into practice. 

The final question places the training context in focus. It asks: How does the 

training environment as a context become evident in the participants’ practices and 

the organisation of activities? The training context becomes most clearly visible in 

Articles II and III. The trainees’ uptake of other-initiated self-repair over radio 

shows how they orient to troubles in interaction as possible indications of an error 

they have made. Instead of opting for the easiest and most plausible option, a 

trouble of hearing or understanding, for which the expected remedy would be a 

repeat of the preceding turn, they begin to locate the trouble and find suitable 

solutions to solve it. It is certainly possible that the other-initiation of repair could 

be caused by other troubles, but in critical radio communication repeating the 

possible trouble-source turn would in any case be the easiest first solution. The 
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findings illustrate that practices intended for promoting shared awareness (not only 

within the team but also with the remote interlocutor NCS), do not always function 

as designed in a training context. The institutional, fixed phrase for other-initiation 

of self-repair can be treated as having a broader array of meanings, which leads to 

different outcomes in the training context. The trainees’ awareness of the (possible) 

presence of evaluation has implications for their uptake of incoming messages.  I 

argue that the trainees’ way of treating the other-initiation of self-repair displays 

their orientation to themselves as learners and thus as liable to make mistakes. 

Furthermore, the form of the radio-mediated repair initiation does not allude to the 

type of the trouble, as it only indicates the presence of trouble and, in the case of 

long turns, its location in the preceding turn.  

Another, visible aspect of the training environment manifests itself in Article 

III, in the trainees’ orientation to team-internal roles. The system of artificially 

rotating tasks and roles in the teams strongly reflects an environment where 

learning and rehearsing are prioritised over performance. Furthermore, the 

inclusive practice of giving others opportunities to figure things out and learn is an 

emblematic feature of the training environment. The practice of nudging questions 

prioritises facework over the accomplishment of actions, even allowing neglecting 

or missing some tasks. The practice gives the decision-making power to the team 

leader, even when they may not have the required experience or competence.  

To sum up, scaling out to the broader consideration of collaborative work, the 

articles show that it is accomplished both in relation to taskwork and teamwork. 

Another way to conceptualise these aspects could be to consider them as superficial 

and profound levels of collaboration. By superficial, I refer to the level where basic 

tasks are carried out and necessary information is exchanged (i.e., taskwork). The 

profound level, then, refers to actions that participants do to help, support, and save 

face of their colleagues and teammates (i.e., teamwork). Both levels are important, 

sometimes indispensable, but the profound level is crucial for building and 

strengthening team cohesion. This finding is scalable to various collaborative 

working situations. Collaborative work can be done superficially, focusing on 

individual tasks and their performance. In short-term project work, it can even be 

the most sensible approach. It is, however, important to separate the two levels and 

recognise that on some occasions the profound level is vital. I maintain that team 

cohesion and collegial support become more relevant in complex, stressful, or high-

stake working environments. 
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7.2 Evaluation 

The biphasic nature of the research process strengthens the validity of the research. 

The use of multiple methods has been key in gaining a holistic picture of the setting 

and the participants, as well as in understanding the practices. The ethnographic 

nature of the research process and what it has brought in terms of my knowledge 

construction and research materials have been of utmost importance, and the 

process has been equally valuable to the research outcomes. This study has been an 

ethnographic journey towards knowledge and understanding of the complexity of 

military observer training as described in the articles as well as this overview. It has 

also been a process of developing and adapting a suitable theoretical framework for 

the study of the complex setting of the course. It has resulted in a situated and 

contextualised collection of evidence that I have attempted to understand and 

describe (cf. Blommaert & Jie, 2020). Explicating the researcher’s involvement and 

journey are characteristic of ethnographic research (ibid.). I find the awareness of 

my own biography and the ways it has shaped the study by informing the research 

questions and my approach to finding answers to them (P. Atkinson & Hammersley, 

2007) significant. The research process has resulted in a variety of objective (e.g., 

video recordings, documents) and subjective (e.g., my fieldnotes) research 

materials that I have used to piece together an understanding of the context. 

While I have been able to shed light on interactional practices in collaborative 

work, the study also has some limitations. The interactional practices and their 

significance for promoting and progressing collaborative work are only examined 

in the patrolling vehicles. This means that everything else the trainee teams do 

together has remained outside the scope. The teams plan their patrol routes in 

advance, do wrap-ups and write reports after the exercise, and spend time and live 

their daily lives with one another. These are all equally meaningful moments where 

collaborative work is being built. Despite the ethnographic observations on the 

course, it was not possible to record or observe the trainee teams at all times. I 

occasionally observed some of the teams during planning and reporting, but the 

observation was not consistent. This does not, however, mean that we cannot make 

conclusions about interactional practices and their significance for collaborative 

work. We can still maintain that the discussed practices demonstrate the participants’ 

orientation to progressing taskwork and promoting teamwork. Not having the full 

picture of the trainees’ work means that we cannot make any comprehensive claims 

about the practices and their meaning for the teams, but that has not been the 

intention, to begin with.  
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To conclude, I have found the methodological choices fitting and adequate for 

the examination of the setting of this study. The collected and accumulated 

materials were versatile and plentiful and deepened my understanding and 

appreciation of the people and work I was observing. In hindsight, I would record 

the teams also at least at the beginning and the end of the patrolling exercise, the 

planning and wrap up, in order to get a more complete picture of their work. 

Moreover, I would add ways to record and capture various other data to avoid 

having to rely on hand-written notes, memory and recollection. Living the daily life 

in the course was wearing and I did not have enough time to make daily notes of 

the events or of my own experiences. Furthermore, I had not anticipated that I 

would be taking part in a four-wheel driving practice or walking in the forest 

looking for signs of mines or IEDs, not to mention driving around the simulated 

area in a rental car looking for one of the departure points. These activities – and 

many others – I was not able to document, even though they were immensely 

enlightening. 

7.3 Implications and directions for future research 

This study has implications for various fields of theory, research, and practice. It 

also contributes to discussions on interactional practices, interaction in workplace 

settings, collaborative work, and the progression of courses of action and activities. 

The study has demonstrated the usefulness and importance of investigating 

complex interactional phenomena as they offer us new perspectives on social action 

and what it can involve. Furthermore, the study has shown the value of examining 

collaborative work in complex settings. Studying such a setting requires a multi-

method and multidimensional approach, an open mind, and, occasionally, fast 

thinking. In this study, I have introduced a research approach that combines various 

methodological choices to accomplish a broad cohesive understanding of the 

complex context, the participants, and the interactional phenomena. I have 

attempted to justify the choices and argue that they can benefit the examination of 

other, similarly complex settings.  

The findings have been returned to the course organisers and instructors by 

way of publications, presentations, and workshops, conducted with and directed for 

the community. The findings not only offer the instructors valuable information 

about interaction and occurrences in the patrolling vehicles but they can also be 

used to guide, target and refine the training, as well as ratify good training practices 

and contents for the course. Furthermore, the findings have been shared with the 
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broader crisis management training community by giving presentations and 

organising workshops at conferences. We also intend to use the conversation-

analytic role-playing method (CARM; Stokoe, 2014), for example, to inform the 

course instructors and in training of trainers (ToT). 

Regarding methodological implications, the study contributes to the body of 

research combining EMCA with ethnography. By showing the value of 

ethnographic knowledge for the examination of complex settings and those 

previously unknown to the researcher, it advocates and promotes the mixed-method 

approach. Furthermore, the study shows the power of ethnography for the 

investigation of complex interactional phenomena, as well as for those connected 

to larger organisational structures. The study has also expanded interactional 

research to a novel context, military training. The context is comparable to in-

service training, and the findings are, thus, scalable to other similar contexts where 

trainees are professionals or learn by accomplishing tasks together with others. 

Another novel contextual aspect of the study is the examination of a simulated 

training environment. The investigation of the independently operating trainee 

teams has shown that the simulated environment can, indeed, offer a natural 

interaction environment where high-risk situations can be rehearsed. Therefore, the 

study has direct implications for the crisis management training community, but 

also indirectly for other training communities, organisations, and for practitioners 

who are involved in in-service training. Moreover, the study sheds light on 

collaborative practices and practices of working towards a mutual goal, which is 

scalable to various settings also outside training contexts.  

For future directions in research, the multinational and intercultural lingua 

franca working context offers further avenues for study, particularly with foci on 

collaborative practices. ELF has become a common linguistic and interactional 

environment in all fields of life and across the globe, and the data corpus offers 

substantial material for the examination of ELF in the wild. Moreover, further ELF 

research in various working life settings is called for (Pietikäinen, 2021), and the 

data corpus at hand is a rich and abundant resource for a variety of studies on 

professional as well as mundane interactions. Studies and findings on collaboration 

and problem solving in ELF settings are also scalable to various professional 

contexts. Topics such as linguistic proficiency and professional competency have 

overwhelmingly been examined from an individual’s perspective, but preliminary 

findings from the data indicate that they can also be collaborative efforts. As the 

video materials encompass full-day recordings of several teams, it also makes 

possible the examination of micro-longitudinal and developmental aspects of 
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interaction (Deppermann, 2018; Deppermann & Pekarek Doehler, 2021). 

Furthermore, the data offer exquisite openings for the investigation of a variety of 

phenomena and practices, by way of presenting recurrent activities by several 

different teams. A further interesting avenue for future research could be to follow 

the strategy by Sacks and colleagues (1974) and investigate the same – as well as 

other – interactional practices that promote and progress collaborative work across 

a variety of settings. On that note, the investigation of institutional and work-life 

situations where “nothing is going on” can provide a rich and versatile ground for 

research that steps into the liminal space between mundane and task-oriented 

interactions.  

7.4 Concluding remarks 

This study has examined interactional practices in collaborative work in 

multinational military observer training, focusing on how the examined practices 

promote and progress the team’s joint work towards a shared objective. The study 

draws on the methodological and analytic principles of ethnomethodology and 

conversation analysis. These principles are complemented by ethnographic 

knowledge of the examined context, the setting, and the participants (for other, 

similarly holistic approaches, see e.g., Enfield & Sidnell, 2017; C. Goodwin, 2018). 

The ethnographic observations have been informed by nexus analysis and 

ethnomethodology, and they thereby conform with the overall approach of the study. 

A similar approach is applicable to other contexts and settings, providing a level of 

generalisability, but also promoting the examination of complex settings by way of 

providing an example of such exploration. The combination of recorded video data 

and ethnographic observations, that is, video(-based) ethnography (Due & Lange, 

2019; Luff & Heath, 2019; Pink, 2007; Pink et al., 2017), can provide insights and 

access to phenomena that might remain invisible or inaccessible with a single-

method approach.  

This study has shown how people promote and progress collaborative work in 

various ways that, despite being complex practices, often seem rather natural and 

spontaneous. For taskwork, dividing tasks and responsibilities fairly by taking 

previous training and experience into account is always an important aspect when 

there are more tasks than people to accomplish them. However, providing support 

and help to others is often even more important. Even though one’s own 

responsibilities would be impeccably accomplished, it becomes ineffectual if the 

team fails to reach its overall goal. For teamwork, then, the key seems to connect 
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to benevolence towards the people one is working with, and the willingness to 

include and support all team members, regardless of their level of training and 

experience. This thesis analyses the appearance of successful collaborative work 

by showing and describing its constitutive elements and practices. The study, thus, 

endeavours to shape a deep and multidimensional image of collaborative work, but 

also to conceptualise some of the practices that can be used in and as part of 

collaborative work.  

These findings are not necessarily generalisable in the sense that in other types 

of work, or, in other kinds of teams, critical features that delay or hamper taskwork, 

such as inexperience and lack of skills or knowledge, can be fatal for accomplishing 

the team’s overall objective. It is not possible to give a universal prescription for 

successful collaboration. No matter how teams are put together, they are formed 

and operate contextually, in situ. It is, however, possible to scale the findings into 

different contexts and learn from the good practices discovered in the examination 

of collaborative work, provided that some of the basic premises are the same, such 

as the objectives or the formation of the team. The case of military observer training 

is founded on the basic premise that the team’s primary goal is to learn the skills 

and capabilities defined in the objectives of the course. Another goal is to learn how 

to collaborate with others, and the third is to turn the participants’ mindset from 

green helmet to blue helmet, that is, from that of an armed soldier to that of an 

unarmed military observer.  

This study has also shown how the examination of a complex, multi-level 

activity that continues over a period of hours, days, or weeks, can benefit from the 

use of multiple methods. The pivotal methods of ethnomethodology and 

conversation analysis created the basis for the analysis, whereas the broad 

understanding of both the overall context of the training and the exercise and that 

of the individual teams and participants was attained by ethnographic observations. 

The approach of this dissertation work was constructed and reconstructed over time, 

as part of the research process. Any and all choices have been made for the sake of 

gaining access and understanding of what is going on and looking back on the 

choices made, I do not think that a different approach would have necessarily been 

more suitable, or even possible, for the examination of these particular phenomena.  

This study has broadened the understanding of interactional practices that 

promote and progress collaborative work. Taskwork and teamwork are both crucial 

for collaborative work, and both aspects require engagement from the team 

members. I have stated that collaborative work is, indeed, work that is done together, 

not work that is divided among the team members. The interactional practices 
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examined in this thesis have shown that collaborative work is advanced with 

various, sometimes complex and subtle means. The practices show the participants’ 

multi-layered orientation to their mutual work, but also their orientation to 

taskwork and teamwork. While in this thesis the practices were examined in 

relation to a particular context of military training, the findings can also be used to 

formulate further questions not only in the theoretical and methodological areas 

addressed, such as interactional studies, EMCA, or workplace studies but also in 

other related fields, such as education and sociology. 

  



104 

 



105 

References 

All European Academics. (2017). The European code of conduct for research integrity. 
http://www.allea.org/wp- content/uploads/2017/05/ALLEA-European-Code-of-
Conduct-for-Research-Integrity- 2017.pdf 

Amar, C., Nanbu, Z., & Greer, T. (2021). Proffering absurd candidate formulations in the 
pursuit of progressivity. Classroom Discourse, 13(3), 264-292. 
https://doi.org/10.1080/19463014.2020.1798259 

Arminen, I. (2005). Institutional interaction: studies of talk at work. Ashgate. 
Arminen, I. (2006). Ethnomethodology and conversation analysis. In C. D. Bryant & D. L. 

Peck (Eds.), 21st century sociology: A reference handbook, Vol 2 (pp. 8–16). Sage 
Publications. 

Arminen, I., Koskela, I., & Palukka, H. (2014). Multimodal production of second pair parts 
in air traffic control training. Journal of Pragmatics, 65, 46–62. 
https://doi.org/10.1016/j.pragma.2014.01.004 

Atkins, S. (2019). Assessing health professionals’ communication through role-play: An 
interactional analysis of simulated versus actual general practice consultations. 
Discourse Studies, 21(2), 109–134. https://doi.org/10.1177/1461445618802659 

Atkinson, P., Deegan, M. J., Rock, P. E., Faubion, J. D., Macdonald, S., Brunt, L., Stanley, 
L., ..., & Lather, P. (2007). Handbook of ethnography. SAGE. 

Atkinson, P., & Hammersley, M. (2007). Ethnography: principles in practice. Routledge. 
https://doi.org/10.4324/9780203944769 

Auton, J. C., Wiggins, M. W., Searle, B. J., & Rattanasone, N. X. (2017). Utilization of 
prosodic and linguistic cues during perceptions of nonunderstandings in radio 
communication. Applied Psycholinguistics, 38(3), 509–539. 
https://doi.org/10.1017/S014271641600031X 

Beach, W. A. (2013). Conversation analysis and communication. In J. Sidnell & T. Stivers 
(Eds.), The handbook of conversation analysis (pp. 674–687). Wiley-Blackwell. 

Berger, P. L., & Luckmann, T. (1967). The social construction of reality: a treatise in the 
sociology of knowledge. Doubleday. 

Björklund, D. (2018). Drilling the mirror routine: From non-situated looking to mobile 
practice in driver training. International Journal of Applied Linguistics, 28(2), 226–247. 
https://doi.org/10.1111/IJAL.12201 

Blommaert, J., & Jie, D. (2020). Ethnographic fieldwork: a beginner’s guide. Multilingual 
Matters. 

Boden, D. (2019). The world as it happens: ethnomethodology and conversation analysis. In 
G. Ritzer (Ed.), Frontiers of social theory. The new syntheses (pp. 185–213). Columbia 
University Press. https://doi.org/10.7312/RITZ91254-008/HTML 

Boström, M. (2021). Other-initiated repair as an indicator of critical communication in ship-
to-ship interaction. Journal of Pragmatics, 174, 78–92. 
https://doi.org/10.1016/j.pragma.2021.01.007 

Brown, P., & Levinson, S. C. (1987). Politeness: some universals in language usage. 
Cambridge University Press. 



106 

Bryman, A. (2012). Social Research Methods. Oxford University Press. 
Burr, V. (2015). Social constructionism. Routledge. 
Button, G., & Sharrock, W. (1993). A Disagreement over Agreement and Consensus in 

Constructionist Sociology. Journal for the Theory of Social Behaviour, 23(1), 1–25. 
https://doi.org/10.1111/j.1468-5914.1993.tb00228.x 

Clayman, S. E. (2013). Turn-constructional units and the transition-relevance place. In J. 
Sidnell & T. Stivers (Eds.), The handbook of conversation analysis (pp. 150–166). 
Wiley-Blackwell. 

Coulter, J., & Parsons, E. D. (1990). The praxiology of perception: visual orientations and 
practical action. Inquiry, 33(3), 251–272. 

Crabtree, A., Nichols, D. M., O’brien, J., Rouncefield, M., & Twidale, M. B. (2000). 
Ethnomethodologically informed ethnography and information system design. Journal 
of the American Society for Information Science, 51(7), 666–682. 
https://doi.org/10.1002/(SICI)1097-4571(2000)51:7<666::AID-ASI8>3.0.CO;2-5 

Deppermann, A. (2018). Changes in turn-design over interactional histories - the case of 
instructions in driving school lessons. In A. Deppermann & J. Streeck (Eds.), Time in 
embodied interaction: Synchronicity and sequentiality of multimodal resources (pp. 
293–324). John Benjamins. 

Deppermann, A., & Pekarek Doehler, S. (2021). Longitudinal conversation analysis - 
Introduction to the special issue. Research on Language and Social Interaction, 54(2), 
127–141. https://doi.org/10.1080/08351813.2021.1899707 

Djordjilovic, O. (2012). Displaying and developing team identity in workplace meetings - a 
multimodal perspective. Discourse Studies, 14(1), 111–127. 

Drew, P. (2013). Turn design. In J. Sidnell & T. Stivers (Eds.), The handbook of conversation 
analysis (pp. 131–149). John Wiley & Sons. 
https://doi.org/10.1002/9781118325001.ch7 

Due, B. L., & Lange, S. B. (2019). Troublesome objects: Unpacking ocular-centrism in 
urban environments by studying blind navigation using video ethnography and 
ethnomethodology. Sociological Research Online, 24(4), 475–495. 
https://doi.org/10.1177/1360780418811963 

Elsey, C., Mair, M., & Kolanoski, M. (2018). Violence as work: ethnomethodological 
insights into military combat operations. Psychology of Violence, 8(3), 316–328. 
https://doi.org/10.1037/vio0000173 

Elsey, C., Mair, M., Smith, P. v, & Watson, P. G. (2016). Ethnomethodology, conversation 
analysis and the study of action-in-interaction in military settings. In The Routledge 
companion to military research methods. Routledge. 

Enfield, N. J., & Sidnell, J. (2017). The concept of action. Cambridge University Press. 
Finnish Advisory Board on Research Integrity. (2012). Responsible conduct of research and 

procedures for handling allegations of misconduct in Finland. 
http://www.tenk.fi/sites/tenk.fi/files/HTK_ohje_2012.pdf 

Francis, D., & Hester, S. (2012). An invitation to ethnomethodology: Language, society and 
social interaction. SAGE. https://doi.org/10.4135/9781849208567 



107 

Froholdt, L. L. (2016). ‘I see you on my radar’: displays of the confirmatory form in 
maritime technologically mediated interaction. The Sociological Review, 64(3), 468–
494. https://doi.org/10.1111/1467-954X.12333 

Garfinkel, H. (1967). Studies in ethnomethodology. Prentice-Hall. 
Garfinkel, H. (2002). Ethnomethodology’s program: Working out Durkheim’s aphorism (A. 

W. Rawls, Ed.). Rowman & Littlefield Publishers. 
Garfinkel, H. (2007). Lebenswelt origins of the sciences: Working out Durkheim’s aphorism. 

Human Studies, 30, 9–56. https://doi.org/10.1007/s10746-007-9046-9 
Garfinkel, H., Lynch, M., & Livingston, E. (1981). The work of a discovering science 

construed with materials from the optically discovered pulsar. Philosophy of the Social 
Sciences, 11(2), 131–158. 

Garfinkel, H., & Sacks, H. (1986). On formal structures of practical actions. In H. Garfinkel 
(Ed.), Ethnomethodological Studies of Work (pp. 160–193). Routledge & Kegan Paul. 

Garfinkel, H., & Wieder, D. L. (1992). Two incommensurable, asymmetrically alternate 
technologies of social analysis. In G. Watson & R. M. Seiler (Eds.), Text in Context: 
Contributions to Ethnomethodology (pp. 175–206). Sage Publications. 

Goffman, E. (1967). Interaction ritual: essays in face-to-face behavior. Pantheon. 
Goffman, E. (1983). The interaction order: American sociological association, 1982 

presidential address. American Sociological Review, 48(1), 1–17. 
Goodwin, C. (1980). Restarts, pauses, and the achievement of a state of mutual gaze at turn‐

beginning. Sociological Inquiry, 50(3–4), 272–302. https://doi.org/10.1111/J.1475-
682X.1980.TB00023.X 

Goodwin, C. (1981). Conversational Organization: Interaction between Speaker and 
Hearer. Academic Press. 

Goodwin, C. (2018). Co-operative action. Cambridge University Press. 
http://www.cambridge.org/9780521866330 

Goodwin, C., & Goodwin, M. H. (1996). Seeing as situated activity: formulating planes. In 
Y. Engström & D. Middleton (Eds.), Cognition and Communication at Work (pp. 61–
95). Cambridge University Press. https://doi.org/10.1017/CBO9781139174077.004 

Goodwin, M. H. (1980). He-said-she-said: formal cultural procedures for the construction 
of a gossip dispute activity. American Ethnologist, 7(4), 674–695. 

Goodwin, M. H., & Goodwin, C. (1986). Gesture and coparticipation in the activity of 
searching for a word. Semiotica, 1–2, 51–76. https://doi.org/10.1515/semi.1986.62.1-
2.51 

Gubrium, J. F., & Holstein, J. A. (2008). Introduction. In J. A. Holstein & J. F. Gubrium 
(Eds.), Handbook of constructionist research (pp. 3–12). Guilford Press. 

Haddington, P. (2013). Projecting mobility: Passengers directing the driver at junctions. In 
P. Haddington, L. Mondada, & M. Nevile (Eds.), Interaction and Mobility: Language 
and the Body in Motion (pp. 179–209). Walter de Gruyter. 

Haddington, P., Kamunen, A., & Rautiainen, I. (2022). From noticing actions to the activities 
of monitoring and observing in UN military observer training: Interactional grounds for 
emergent and joint seeing. Journal of Pragmatics, 200, 119–138. 



108 

Haddington, P., Keisanen, T., Mondada, L., & Nevile, M. (2014). Multiactivity in social 
interaction: Beyond multitasking. John Benjamins Publishing Company. 

Hammersley, M. (2007). Reflections on linguistic ethnography. Journal of Sociolinguistics, 
11(5), 689–695. https://doi.org/10.1111/j.1467-9841.2007.00347.x 

Hayano, K. (2013). Question design in conversation. In J. Sidnell & T. Stivers (Eds.), 
Handbook of conversation analysis (pp. 395–414). Wiley-Blackwell. 

Heath, C. (1982). The display of recipiency: An instance of a sequential relationship in 
speech and body movement. Semiotica, 42(2–4), 147–168. 
https://doi.org/10.1515/SEMI.1982.42.2-4.147 

Heath, C. (1984). Participation in the medical consultation: the co‐ordination of verbal and 
nonverbal behaviour between the doctor and patient. Sociology of Health & Illness, 6(3), 
311–388. https://doi.org/10.1111/1467-9566.ep10491964 

Heath, C. (1986). Body movement and speech in medical interaction. Cambridge University 
Press. https://doi.org/10.1017/CBO9780511628221 

Heath, C., & Luff, P. (1991). Collaborative activity and technological design: Task 
coordination in London underground control rooms. In L. Bannon, M. Robinson, & K. 
Schmidt (Eds.), Proceedings of the Second European Conference on Computer-
Supported Cooperative Work: ECSCW’91. (pp. 65–80). Springer. 

Heath, C., & Luff, P. (1992). Collaboration and control: Crisis management and multimedia 
technology in London underground line control rooms. Computer Supported 
Cooperative Work (CSCW), 1(1–2), 69–94. https://doi.org/10.1007/BF00752451 

Heath, C., & Luff, P. K. (2013). Embodied action and organizational activity. In J. Sidnell 
& T. Stivers (Eds.), The handbook of conversation analysis (pp. 283–307). Wiley-
Blackwell. 

Heidegger, M. (1962). Being and Time. Blackwell Publishers. 
Hepburn, A., & Bolden, G. B. (2017). Transcribing for Social Research. SAGE. 

https://doi.org/10.4135/9781473920460 
Heritage, J. (1984). Garfinkel and ethnomethodology. Polity Press. 
Heritage, J. (2007). Intersubjectivity and progressivity in person (and place) reference. In T. 

Stivers & N. J. Enfield (Eds.), Person Reference in Interaction: Linguistic, Cultural and 
Social Perspectives (pp. 255–280). Cambridge University Press. 
https://doi.org/10.1017/CBO9780511486746.012 

Heritage, J., & Atkinson, J. M. (1984). Introduction. In J. M. Atkinson & H. John (Eds.), 
Structures of Social Action (pp. 1–15). Cambridge University Press. 

Heritage, J., & Drew, P. (1992). Talk at work: interaction in institutional settings. In Talk at 
work: Interaction in institutional settings. Cambridge University Press. 

Heritage, J., & Sorjonen, M.-L. (1994). Constituting and Maintaining Activities across 
Sequences: And-Prefacing as a Feature of Question Design. 23(1), 1–29. 
https://www.jstor.org/stable/4168492 

Heritage, J., & Stivers, T. (2013). Conversation analysis and sociology. In J. Sidnell & T. 
Stivers (Eds.), The Handbook of Conversation Analysis (pp. 659–673). Wiley-
Blackwell. 



109 

Hindmarsh, J., & Pilnick, A. (2002). The Tacit order of teamwork: Collaboration and 
embodied conduct in anesthesia. The Sociological Quarterly, 43(2), 139–164. 

Hindmarsh, J., & Pilnick, A. (2007). Knowing bodies at work: Embodiment and ephemeral 
teamwork in anaesthesia. Organization Studies, 28(9), 1395–1416. 
https://doi.org/10.1177/0170840607068258 

Hult, F. M. (2019). Toward a unified theory of language development: The transdisciplinary 
nexus of cognitive and sociocultural perspectives on social activity. The Modern 
Language Journal, 103, 136–144. https://doi.org/10.1111/modl.12527 

Hutchby, Ian., & Wooffitt, Robin. (2008). Conversation analysis. Polity. 
Ivarsson, J., & Åberg, M. (2020). Role of requests and communication breakdowns in the 

coordination of teamwork: a video-based observational study of hybrid operating rooms. 
BMJ Open, 10. https://doi.org/10.1136/bmjopen-2019-035194 

Jefferson, G. (2004). Glossary of transcript symbols with an introduction. In G. Lerner (Ed.), 
Conversation analysis: Studies from the first generation (pp. 13–31). John Benjamins. 

Jenkings, K. N. (2018). “Unique adequacy” in studies of the military, militarism and 
militarisation. Ethnographic Studies, 15, 38–57. 
https://doi.org/10.5281/zenodo.1475771 

Kamunen, A., Haddington, P., & Rautiainen, I. (2022). “It seems to be some kind of an 
accident”: Perception and team decision-making in time critical situations. Journal of 
Pragmatics, 195, 7–30. https://doi.org/10.1016/J.PRAGMA.2022.04.001 

Kamunen, A., Oittinen, T., Rautiainen, I., & Haddington, P. (2022). Inductive approach in 
EMCA: The role of accumulated ethnographic knowledge and video-based 
observations in studying military crisis management training [unpublished manuscript]. 

Kangasharju, H. (1996). Aligning as a team in multiparty conversation. Journal of 
Pragmatics, 26, 291–319. 

Kent, A., & Kendrick, K. H. (2016). Imperative directives: Orientations to accountability. 
Research on Language and Social Interaction, 49(3), 272–288. 
https://doi.org/10.1080/08351813.2016.1201737 

Koschmann, T., LeBaron, C., Goodwin, C., & Feltovich, P. (2011). “Can you see the cystic 
artery yet?” A simple matter of trust. Journal of Pragmatics, 43(2), 521–541. 
https://doi.org/10.1016/j.pragma.2009.09.009 

Laurier, E. (2013). Before, in and after: cars making their way through roundabouts. In P. 
Haddington, L. Mondada, & M. Nevile (Eds.), Interaction and Mobility: Language and 
the Body in Motion (pp. 210–242). De Gruyter. 

Laurier, E. (2019). The panel show: Further experiments with graphic transcripts and 
vignettes. Social Interaction. Video-Based Studies of Human Sociality, 2(1). 
https://doi.org/10.7146/si.v2i1.113968 

Lemert, C. (2006). Foreword. In H. Garfinkel & A. W. Rawls (Ed.), Seeing sociologically: 
The routine grounds of social action (pp. vii–xiii). Paradigm Publishers. 

Lerner, G. H. (1993). Collectivities in action: Establishing the relevance of conjoined 
participation in conversation. Text & Talk, 13(2), 213–246. 
https://doi.org/10.1515/TEXT.1.1993.13.2.213 



110 

Levinson, S. C. (1979). Activity types and language. Linguistics, 17(5–6), 365–400. 
https://doi.org/10.1515/LING.1979.17.5-6.365 

Levinson, S. C. (2013). Action formation and ascription. In The handbook of conversation 
analysis (pp. 101–130). John Wiley & Sons. 
https://onlinelibrary.wiley.com/doi/abs/10.1002/9781118325001.ch6 

Liberman, K. (2013). More studies in ethnomethodology. State University of New York 
Press. 

Lindwall, O. (2008). Lab work in science education: Instruction, inscription, and the 
practical achievement of understanding (no. 426) [Doctoral dissertation]. Linköping 
University. 

Linell, P. (2009). Rethinking language, mind, and world dialogically: Interactional and 
contextual theories of human sense-making. Information Age Pub. 

Livingston, E. (2006). Ethnomethodological studies of mediated interaction and mundane 
expertise. The Sociological Review, 54(3), 405–425. 

Livingston, E. (2021). Practical reasoning and the witnessably rigorous proof. Synthese, 199, 
2277–2291. https://doi.org/10.1007/s11229-020-02883-x 

Luff, P., & Heath, C. (2019). Visible objects of concern: Issues and challenges for workplace 
ethnographies in complex environments. Organization, 26(4), 578–597. 
https://doi.org/10.1177/1350508419828578 

Luff, P., Hindmarsh, J., & Heath, C. (2000). Introduction. In L. Paul, J. Hindmarsh, & C. 
Heath (Eds.), Workplace studies: recovering work practice and informing system design 
(pp. 1–20). Cambridge University Press. 

Lynch, M. (1985). Discipline and the Material Form of Images: An Analysis of Scientific 
Visibility. Social Studies of Science, 15(1), 37–66. 
https://doi.org/10.1177/030631285015001002 

Lynch, M. (1993). Scientific practice and ordinary action: ethnomethodology and social 
studies of science. Cambridge University Press. 

Lynch, M. (1999). Silence in Context: Ethnomethodology and Social Theory. Human 
Studies, 22, 211–233. 

Lynch, M. (2001). Ethnomethodology and the logic of practice. In T. R. Schatzki, K. Knorr 
Cetina, & E. von Savigny (Eds.), The Practice Turn in Contemporary Theory (pp. 140–
157). Routledge. 

Macbeth, D. (2020). CA and its heresies. Ethnographic Studies, 17, 125–142. 
https://doi.org/10.5281/ZENODO.4050547 

Mair, M. (2013). Interpretive asymmetry, retrospective inquiry and the explication of action 
in an incident of friendly fire. Symbolic Interaction, 36(4), 398–416. 

Mair, M., Elsey, C., Smith, P. v, & Watson, P. G. (2018). War on video: combat footage, 
vernacular video analysis and military culture from within. Ethnographic Studies, 15, 
83–105. https://doi.org/https://doi.org/10.5281/zenodo.1475784 

Mair, M., Watson, P. G., Elsey, C., & Smith, P. V. (2012). War-making and sense-making: 
some technical reflections on an instance of ‘friendly fire’: War-making and sense-
making. The British Journal of Sociology, 63(1), 75–96. https://doi.org/10.1111/j.1468-
4446.2011.01394.x 



111 

Markaki, V., & Mondada, L. (2012). Embodied orientations towards co-participants in 
multinational meetings. Discourse Studies, 14(1), 31–52. 
https://doi.org/10.1177/1461445611427210 

Markee, N. (2000). Conversation analysis. L. Erlbaum Associates. 
Mathieu, J., Maynard, T. M., Rapp, T., & Gilson, L. (2008). Team effectiveness 1997-2007: 

A review of recent advancements and a glimpse into the future. Journal of Management, 
34(3), 410–476. https://doi.org/10.1177/0149206308316061 

Maynard, D. W. (2006). Ethnography and conversation analysis: What is the context of an 
utterance? In Emergent Methods in Social Research (pp. 55–94). SAGE. 

Maynard, D. W. (2013). Everyone and no one to turn to: Intellectual roots and contexts for 
conversation analysis. In J. Sidnell & T. Stivers (Eds.), The handbook of conversation 
analysis (pp. 11–31). Wiley-Blackwell. 

Maynard, D. W., & Clayman, S. E. (1991). The Diversity of Ethnomethodology. Annual 
Review of Sociology, 17, 385–418. 

Mazeland, H. (2019). Activities as discrete organizational domains. In E. Reber & C. 
Gerhardt (Eds.), Embodied activities in face-to-face and mediated settings (pp. 29–61). 
Palgrave Macmillan. https://doi.org/10.1007/978-3-319-97325-8_2 

Meier Zu Verl, C., & Meyer, C. (2022). Ethnomethodological ethnography: Historical, 
conceptual, and methodological foundations. Qualitative Research, 1–21. 
https://doi.org/10.1177/14687941221129798 

Mondada, L. (2011). The situated organisation of directives in French: Imperatives and 
action coordination in video games. Nottingham French Studies, 50(2), 19–50. 
https://doi.org/10.3366/NFS.2011-2.002 

Mondada, L. (2013a). Conversation analysis and Institutional Interaction. In C. Chappelle 
(Ed.), The encyclopedia of applied linguistics (pp. 1005–1011). Wiley. 

Mondada, L. (2013b). The conversation analytic approach to data collection. In J. Sidnell & 
T. Stivers (Eds.), The handbook of conversation analysis (pp. 32–56). Wiley-Blackwell. 

Mondada, L. (2014a). Requesting immediate action in the surgical operating room. In P. 
Drew & E. Couper-Kuhlen (Eds.), Requesting in Social Interaction (pp. 269–302). John 
Benjamins. https://doi.org/10.1075/SLSI.26.11MON 

Mondada, L. (2014b). Instructions in the operating room: How the surgeon directs their 
assistant’s hands: Discourse Studies, 16(2), 131–161. 
https://doi.org/10.1177/1461445613515325 

Mondada, L. (2019). Conventions for multimodal transcription. 
https://www.lorenzamondada.net/multimodal-transcription 

Mustajoki, A. (2012). A speaker-oriented multidimensional approach to risks and causes of 
miscommunication. Language and Dialogue, 2(2), 216–243. 
https://doi.org/10.1075/LD.2.2.03MUS 

Nevile, M. (2004). Beyond the black box: talk-in-interaction in the airline cockpit. Ashgate. 
Nevile, M. (2007). Action in time: Ensuring timeliness for collaborative work in the airline 

cockpit. Language in Society, 36(02), 233–257. 
https://doi.org/10.1017/S0047404507070121 



112 

Nevile, M. (2009). “You are well clear of friendlies”: Diagnostic error and cooperative work 
in an Iraq war friendly fire incident. Computer Supported Cooperative Work (CSCW), 
18(2–3), 147–173. https://doi.org/10.1007/s10606-008-9089-0 

Nevile, M. (2013a). Collaboration in crisis: Pursuing perception through multiple 
descriptions (how friendly vehicles became damn rocket launchers). In A. de Rycker & 
Z. Mohd Don (Eds.), Discourse Approaches to Politics, Society and Culture (Vol. 52, 
pp. 159–183). John Benjamins Publishing Company. 

Nevile, M. (2013b). Seeing on the move: Mobile collaboration on the battlefield. In P. 
Haddington, L. Mondada, & M. Nevile (Eds.), Interaction and Mobility (pp. 152–176). 
De Gruyter. 

Nieboer, P., Huiskes, M., Cnossen, F., Stevens, M., Bulstra, S. K., & Jaarsma, D. A. D. C. 
(2019). Recruiting expertise: How surgical trainees engage supervisors for learning in 
the operating room. Medical Education, 53(6), 616–627. 
https://doi.org/10.1111/MEDU.13822 

Nieboer, P., Huiskes, M., Cnossen, F., Stevens, M., Bulstra, S. K., & Jaarsma, D. A. D. C. 
(2022). Explicit teaching in the operating room: Adding the why to the what. Medical 
Education, 56(2), 202–210. https://doi.org/10.1111/medu.14675 

Nissi, R., & Stevanovic, M. (2021). Interactional means of teaming up: Enacting the features 
of contemporary working life in a theater performance. Multimodal Communication, 
10(2), 175–191. https://doi.org/10.1515/MC-2020-0004/PDF 

Norris, S. (2019). Systematically working with multimodal data: research methods in 
multimodal discourse analysis. Wiley. internal-pdf://1311/oula.html 

O’Reilly, M., & Kiyimba, N. (2015). Advanced qualitative research: a guide to using theory. 
SAGE. 

Øvretveit, J. (1993). Coordinating community care: multidisciplinary teams and care 
management. Open University Press. 

Peräkylä, A. (2007). Conversation analysis. In C. Seale, G. Gobo, J. F. Gubrium, & D. 
Silverman (Eds.), Qualitative research practice (pp. 154–167). SAGE. 
https://doi.org/https://dx.doi.org/10.4135/9781848608191 

Peräkylä, A. (2013). Conversation analysis in psychotherapy. In J. Sidnell & T. Stivers 
(Eds.), The handbook of conversation analysis (pp. 551–574). Wiley-Blackwell. 

Pietikäinen, K. S. (2021). Introduction: Conversation analytic insights from English as a 
lingua franca. Journal of Pragmatics, 171, 1–7. 
https://doi.org/10.1016/J.PRAGMA.2020.10.002 

Pillet-Shore, D. (2017). Preference Organization. In J. Nussbaum (Ed.), Oxford Research 
Encyclopedia of Communication. Oxford University Press. 
https://doi.org/10.1093/acrefore/9780190228613.013.132 

Pilnick, A., Trusson, D., Beeke, S., O’Brien, R., Goldberg, S., & Harwood, R. H. (2018). 
Using conversation analysis to inform role play and simulated interaction in 
communications skills training for healthcare professionals: Identifying avenues for 
further development through a scoping review. BMC Medical Education, 18(1). 
https://doi.org/10.1186/S12909-018-1381-1 



113 

Pink, S. (2007). Doing visual ethnography images, media and representation in research 
(2nd ed). SAGE. 

Pink, S., Sumartojo, S., Lupton, D., & Labond, C. H. (2017). Empathetic technologies: 
digital materiality and video ethnography. Visual Studies, 32(4), 371–381. 
https://doi.org/10.1080/1472586X.2017.1396192 

Potter, J. (1997). Discourse analysis as a way of analysing naturally occurring talk. In D. 
Silverman (Ed.), Qualitative research: Theory, method and practice (pp. 144–160). 
SAGE. 

Psathas, G. (1990). Introduction: Methodological issues and recent developments in the 
study of naturally occurring interaction. In G. Psathas (Ed.), Interaction Competence 
(pp. 1–30). University Press of America. 

Psathas, G. (1995a). “Talk and Social Structure” and “Studies of Work.” Studies, 18(3), 139–
155. https://www.jstor.org/stable/20011079 

Psathas, George. (1995b). Conversation analysis the study of talk-in-interaction. SAGE. 
Ragin, C. C., & Amoroso, L. M. (2019). Constructing social research: the unity and 

diversity of method. SAGE. 
Räisänen, T., & Oittinen, T. (2022). Bad news delivery as an interactional context for 

constructing professional identities and social relations: Multimodal approach. In J.-P. 
Alarauhio, T. Räisänen, J. Toikkanen, & R. Tumelius (Eds.), Shaping the North 
Through Multimodal and Intermedial Interaction (pp. 41–65). Palgrave Macmillan, 
Cham. https://doi.org/10.1007/978-3-030-99104-3_3 

Randall, D., Rouncefield, M., & Tolmie, P. (2021). Ethnography, CSCW and 
Ethnomethodology. Computer Supported Cooperative Work (CSCW), 30, 189–214. 
https://doi.org/10.1007/s10606-020-09388-8 

Raudaskoski, P. (2010). “Hi Father”, “Hi Mother”: A multimodal analysis of a significant, 
identity changing phone call mediated on TV. Journal of Pragmatics, 42, 426–442. 
https://doi.org/10.1016/j.pragma.2009.06.016 

Rawls, A. W. (2002). Editor’s introduction. In H. Garfinkel (Ed.), Ethnomethodology’s 
program: Working out Durkheim’s aphorism. Rowman and Littlefield. 

Rawls, A. W. (2008). Harold Garfinkel, ethnomethodology and workplace studies. 
Organization Studies, 29(5), 701–732. https://doi.org/10.1177/0170840608088768 

Reiter, R. M., & Cantarutti, M. N. (2022). The value of vale: Negotiating the progressivity 
of service in a market restaurant. Contrastive Pragmatics, 3, 59–88. 
https://doi.org/10.1163/26660393-bja10032 

Robinson, J. D. (2003). An interactional structure of medical activities during acute visits 
and its implications for patients’ participation. Health Communication, 15(1), 27–59. 
https://doi.org/10.1207/S15327027HC1501_2 

Robinson, J. D. (2013). Overall structural organisation. In J. Sidnell & T. Stivers (Eds.), The 
Handbook of Conversation Analysis (pp. 257–280). Wiley-Blackwell. 

Rooke, J. A., & Kagioglou, M. (2007). Criteria for evaluating research: The unique adequacy 
requirement of methods. Construction Management and Economics, 25(9), 979–987. 
https://doi.org/10.1080/01446190701268855 



114 

Sacks, H. (1984). Notes on methodology. In J. M. Atkinson & J. Heritage (Eds.), Structures 
of social action: studies in conversation analysis (pp. 21–27). Cambridge University 
Press. 

Sacks, H. (1992). Lectures on conversation. Vol I & II (G. Jefferson, Ed.). Basil Blackwell. 
Sacks, H., & Schegloff, E. A. (2002). Home position. Gesture, 2(2), 133–146. 

https://doi.org/10.1075/GEST.2.2.02SAC 
Sacks, H., Schegloff, E. A., & Jefferson, G. (1974). A simplest systematics for the 

organization of turn-taking for conversation. Language, 50(4), 696–735. 
Salas, E., Shuffler, M. L., Thayer, A. L., Bedwell, W. L., & Lazzara, E. H. (2015). 

Understanding and improving teamwork in organizations: a scientifically based 
practical guide. Human Resource Management, 54(4), 599–622. 
https://doi.org/10.1002/HRM.21628 

Samra-Fredericks, D. (2008). Social constructionism in management and organisation 
studies. In J. A. Holstein & J. F. Gubrium (Eds.), Handbook of constructionist research 
(pp. 129–153). Guilford Press. 

Schegloff, E. A. (1979). The relevance of repair to syntax-for-conversation. Syntax and 
Semantics, 12, 261–286. https://doi.org/10.1163/9789004368897_012 

Schegloff, E. A. (1991). Conversation analysis and socially shared cognition. In L. B. 
Resnick, J. M. Levine, & D. Teasley (Eds.), Perspectives on socially sharerd cognition 
(pp. 150–171). American Psychological Association. https://doi.org/10.1037/10096-
007 

Schegloff, E. A. (1992). Repair after next turn: The last structurally provided defense of 
intersubjectivity in conversation. American Journal of Sociology, 97(5), 1295–1345. 
https://doi.org/10.1086/229903 

Schegloff, E. A. (1996). Confirming allusions: Toward an empirical account of action. 
Source: American Journal of Sociology, 102(1), 161–216. 
https://www.jstor.org/stable/2782190 

Schegloff, E. A. (2000). When “others” initiate repair. Applied Linguistics, 21, 205–243. 
https://doi.org/10.1093/applin/21.2.205 

Schegloff, E. A. (2007). Sequence Organization in Interaction: A Primer in Conversation 
Analysis I. Cambridge University Press. https://doi.org/10.1017/CBO9780511791208 

Schegloff, E. A. (2011). Word repeats as unit ends. Discourse Studies, 13(3), 367–380. 
https://doi.org/10.1177/1461445611402749 

Schegloff, E. A., Jefferson, G., & Sacks, H. (1977). The preference for self-correction in the 
organization of repair in conversation. Language, 53(2), 361–382. 
https://doi.org/10.2307/413107 

Schegloff, E. A., & Sacks, H. (1973). Opening up closings. Semiotica, 8(4), 289–327. 
https://doi.org/10.1515/semi.1973.8.4.289 

Schenkein, J. (1978). Sketch of an analytic mentality for the study of conversational 
interaction. In J. Schenkein (Ed.), Studies in the organization of conversational 
interaction (pp. 1–6). Academic Press. 

Schütz, A. (1945). International phenomenological society on multiple realities. Philosophy 
and Phenomenological Research, 5(4), 533–576. https://www.jstor.org/stable/2102818 



115 

Scollon, R., & Scollon, S. W. (2004). Nexus analysis: discourse and the emerging internet 
(S. W. Scollon, Ed.). Routledge. 
http://www.loc.gov/catdir/toc/ecip0412/2003027493.html 

Seedhouse, P. (2004). Conversation analysis as research methodology. In K. Richards & P. 
Seedhouse (Eds.), Applying Conversation Analysis (pp. 251–266). Palgrave Macmillan. 

Sidnell, J., & Stivers, T. (2013). The handbook of conversation analysis. Wiley-Blackwell. 
Silverman, D. (1998). Harvey Sacks: social science and conversation analysis. Polity Press. 
Skovholt, K., & Svennevig, J. (2005). The methodology of conversation analysis-Positivism 

or social constructivism? [a paper presented at the 9th International Pragmatics 
Conference, Riva del Garda, Italy, 10–15 July 2005]. 

Sormani, P. (2016). Respecifying Lab Ethnography: An Ethnomethodological Study of 
Experimental Physics. Taylor and Francis. https://doi.org/10.4324/9781315605807 

Stevanovic, M., & Peräkylä, A. (2012). Deontic authority in interaction: The right to 
announce, propose, and decide. Research on Language & Social Interaction, 45(3), 
297–321. 

Stivers, T. (2012). Sequence organization. In J. Sidnell & T. Stivers (Eds.), The handbook 
of conversation analysis (pp. 191–209). John Wiley & Sons. 
https://onlinelibrary.wiley.com/doi/abs/10.1002/9781118325001.ch10 

Stivers, T., & Robinson, J. D. (2006). A preference for progressivity in interaction. 
Language in Society, 35, 367–392. https://doi.org/10.1017/S0047404506060179 

Stivers, T., & Sidnell, J. (2013). Introduction. In J. Sidnell & S. Tanya (Eds.), The handbook 
of conversation analysis (pp. 1–8). Wiley-Blackwell. 

Stokoe, E. (2011). Simulated interaction and communication skills training: The 
“conversation analytic role-play method.” In C. Antaki (Ed.), Applied Conversation 
Analysis: Changing institutional practices (pp. 119–139). Palgrave Macmillan. 

Stokoe, E. (2013). The (in)authenticity of simulated talk: Comparing role-played and actual 
interaction and the implications for communication training. Research on Language & 
Social Interaction, 46(2), 165–185. https://doi.org/10.1080/08351813.2013.780341 

Stokoe, E. (2014). The conversation analytic role-play method (CARM): A method for 
training communication skills as an alternative to simulated role-play. Research on 
Language and Social Interaction, 47(3), 255–265. 
https://doi.org/10.1080/08351813.2014.925663 

Stokoe, E., Hum, B., Sikveland, R. O., & Kevoe-Feldman, H. (2019). When delayed 
responses are productive: Being persuaded following resistance in conversation. 
Journal of Pragmatics, 155, 70–82. https://doi.org/10.1016/j.pragma.2019.10.001 

Stokoe, E., Sikveland, R. O., Albert, S., Hamann, M., & Housley, W. (2020). Can humans 
simulate talking like other humans? Comparing simulated clients to real customers in 
service inquiries. Discourse Studies, 22(1), 87–109. 
https://doi.org/10.1177/1461445619887537 

Taleghani-Nikazm, C., Drake, V., Golato, A., & Betz, E. (2020). Mobilizing for the next 
relevant action. In C. Taleghani-Nikazm, E. Betz, & P. Golato (Eds.), Mobilizing Others: 
Grammar and lexis within larger activities (pp. 47–81). John Benjamins. 
https://doi.org/10.1075/SLSI.33.03TAL 



116 

ten Have, P. (2007). Doing conversation analysis. Sage Publications. 
Tuncer, S., Lindwall, O., & Brown, B. (2020). Making time: Pausing to coordinate video 

instructions and practical tasks. Symbolic Interaction, 44(3), 603–631. 
https://doi.org/10.1002/SYMB.516 

UNHCR. (2022). UNHCR refugee data finder. https://www.unhcr.org/refugee-statistics/ 
Urbanik, P. (2021). Directives in the construction site: Grammatical design and work phases 

in second language interactions with crane operators. Journal of Pragmatics, 178, 43–
67. https://doi.org/10.1016/J.PRAGMA.2021.02.016 

vom Lehn, D. (2016). Harold Garfinkel: The creation and development of 
ethnomethodology. Routledge. 

vom Lehn, D. (2019). From Garfinkel’s “experiments in miniature” to the 
ethnomethodological analysis of interaction. Human Studies, 42, 305–326. 
https://doi.org/10.1007/s10746-019-09496-5 

Wedelstaedt, U. v. (2020). The interactional accomplishment of “shootables”: Visualisation 
and decision making before an Apache helicopter attack. Ethnographic Studies, 17, 
100–124. https://doi.org/10.5281/zenodo.4050545 

Williamson, F. A. (2020). Using applied conversation analysis and membership 
categorization to study STEM graduate student teaching development (Publication 
number 280002592020) [Doctoral dissertation]. Indiana University. 

Wittgenstein, L. (1980). Remarks on the philosophy of psychology, Vol. II. G. H. von Wright 
& H. Nyman (Eds). Blackwell. 

Zemel, A., & Koschmann, T. (2014). ‘Put your fingers right in here’: Learnability and 
instructed experience. Discourse Studies, 16(2), 163–183. 
https://doi.org/10.1177/1461445613515359 

  

 



117 

Original publications 

I  Rautiainen, I. (2021). Talk and Action as Discourse in UN Military Observer Course: 
Routines and Practices of Navigation, In I. Chiluwa (ed.), Discourse and conflict: 
Analysing text and talk of conflict, hate and peace-building (pp. 381-412), Palgrave 
MacMillan. https://doi.org/10.1007/978-3-030-76485-2_14 

II Rautiainen, I., Haddington, P., & Kamunen, A. (2022). Local participation framework 
as a resource among military observer trainees: Interactional episodes between repair 
initiation and repair solution in critical radio communication, Journal of Pragmatics, 
196, 67–85. https://doi.org/10.1016/j.pragma.2022.05.006 

III Rautiainen, I., Haddington, P., & Kamunen, A. (Unpublished manuscript). Nudging 
questions as devices for prompting courses of action and negotiating deontic 
(a)symmetry in UN Military Observer training.  

The published articles have been reprinted with permission from Springer Nature 

(I) and under Creative Commons CC BY 4.08 (II).  

Original publications are not included in the electronic version of the dissertation. 
  

 
8 https://creativecommons.org/licenses/by/4.0/ 



118 

 



A C T A  U N I V E R S I T A T I S  O U L U E N S I S

Book orders:
Virtual book store

http://verkkokauppa.juvenesprint.fi

S E R I E S  B  H U M A N I O R A

186. Martikainen, Anna-Leena (2021) Intra-word variability in children acquiring
Finnish

187. Keränen, Teija (2021) Everyday energy information literacy : defining the concept
and studying it empirically in Finland

188. Vehkavuori, Suvi-Maria (2021) Early lexicon : associations to later language skills
and screening

189. Cooke, Taina (2021) Culture on trial : an ethnographic study of the de/
constructing of culture in Finnish law courts

190. Grasz, Sabine (2021) Mehrsprachige Praktiken beim Lernen im Tandem : eine
empirische Untersuchung zu deutsch-finnischen Tandemgesprächen

191. Nyfors, Mervi (2021) Lapsen kuolema : traumaattinen suru kotimaisessa
omaelämäkerrallisessa kirjallisuudessa

192. Multas, Anna-Maija (2022) New health information literacies : a nexus analytical
study

193. Kanto, Kati (2022) Pohjoisen nuorten tilat ja paikat Anna-Liisa Haakanan 1980-
luvun nuortenkirjoissa

194. Molnár-Bodrogi, Enikő (2022) ”Kieli on sielun sormenjäljet” : Pohjois-
Fennoskandian ja Romanian suomalais-ugrilaisten vähemmistöjen kielinarratiivit
identiteetin rakentajana

195. Matila, Tuuli (2022) Seeing the war through a Finnish lens : representation and
affect in the World War II photographic heritage

196. Hyrkäs, Eve-Riina (2022) Psychosomatic connections : mind-body histories in
Finnish medicine, ca. 1945–2000

197. Kotila, Aija-Riitta (2022) Neural basis of socio-pragmatic understanding in young
adults on the autism spectrum

198. Tumelius, Riikka (2022) Future language teachers designing for language learning
in hybrid environments

199. Vuolteenaho, Leena (2022) The price of no end : Doctor Who, ethics, and the
limits of humanity

200. Kukka, Silja (2022) Exploring desire : sexual and gender identities in fan fiction
communities

201. Huttunen, Aira (2022) Friction and bodily discomfort : transgender experiences
of embodied knowledge and information practices



UNIVERSITY OF OULU  P .O. Box 8000  F I -90014 UNIVERSITY OF OULU FINLAND

A C T A  U N I V E R S I T A T I S  O U L U E N S I S

University Lecturer Tuomo Glumoff

University Lecturer Santeri Palviainen

Postdoctoral researcher Jani Peräntie

University Lecturer Anne Tuomisto

University Lecturer Veli-Matti Ulvinen

Planning Director Pertti Tikkanen

Professor Jari Juga

Associate Professor (tenure) Anu Soikkeli

University Lecturer Santeri Palviainen

Publications Editor Kirsti Nurkkala

ISBN 978-952-62-3502-8 (Paperback)
ISBN 978-952-62-3503-5 (PDF)
ISSN 0355-3205 (Print)
ISSN 1796-2218 (Online)

U N I V E R S I TAT I S  O U L U E N S I SACTA
B

HUMANIORA

B
 202

A
C

TA
Iira R

autiainen

OULU 2022

B 202

Iira Rautiainen

PRACTICES OF PROMOTING 
AND PROGRESSING 
MULTINATIONAL 
COLLABORATIVE WORK
INTERACTION IN UN MILITARY OBSERVER 
TRAINING

UNIVERSITY OF OULU GRADUATE SCHOOL;
UNIVERSITY OF OULU, 
FACULTY OF HUMANITIES


	Abstract
	Tiivistelmä
	Acknowledgements
	Abbreviations
	List of original publications
	Table of contents
	1 Introduction
	1.1 Crisis management training as the context for the study
	1.1.1 United Nations military observer training
	1.1.2 The trainees
	1.1.3 The patrolling exercise
	1.1.4 The training context

	1.2 From an overarching perspective to detailed examination
	1.3 Aims of the study
	1.4 Organisation of the study

	2 Key concepts
	2.1 Collaborative work
	2.2 Progressivity

	3 Analytic mentality
	3.1 Onto-epistemological positioning and theoretical commitments
	3.2 EMCA as a theory and an approach
	3.2.1 Ethnomethodology in brief
	3.2.2 Conversation Analysis

	3.3 From Garfinkel’s Studies of work programme and Institutional
interaction to Workplace Studies
	3.4 The unique adequacy requirement and vulgar competence

	4 Methodology
	4.1 Sequential analysis of interaction
	4.1.1 Basic principles
	4.1.2 Transcripts
	4.1.3 Analytic process

	4.2 Ethnography

	5 Data collection and research materials
	5.1 Research process and collection of materials
	5.1.1 Diving into the context
	5.1.2 Planning the data collection
	5.1.3 Biphasic approach to collecting data

	5.2 Research materials
	5.2.1 Video recordings and transcripts
	5.2.2 Ethnographic observations and fieldnotes
	5.2.3 Other research materials

	5.3 Ethical considerations

	6 Interactional practices in progressing and
promoting collaborative work
	6.1 Practices to progress the accomplishment of tasks and
promote teamwork
	6.1.1 Article I: Talk and action as discourse in UN military observer
course: Routines and practices of navigation
	6.1.2 Article II: Local participation framework as a resource among
military observer trainees: Interactional episodes in between
repair initiation and repair solution in critical radio
communication
	6.1.3 Article III: Nudging questions as devices for prompting courses
of action and negotiating deontic (a)symmetry in UN Military
Observer training

	6.2 Advancing the overall project of patrolling
	6.2.1 Progressing the team on the patrol route
	6.2.2 Prioritising trouble negotiation over progressivity of interaction
	6.2.3 Mobilising or progressing a colleague’s action


	7 Conclusion
	7.1 Discussion
	7.2 Evaluation
	7.3 Implications and directions for future research
	7.4 Concluding remarks

	References
	Original publications



