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The purpose of this study was to examine peacekeeping experiences in their most meaningful context. The aim was to 

attempt to formulate a hypothesis based on interpretations, deductions and conclusions drawn from collected data. A 

qualitative constant comparison method was applied, and grounded theory was employed to enable the concurrent 

collection and analysis of data. The data was gathered by means of a questionnaire which was answered by 

respondents from both Finland and Ireland, the required respondents being either serving or having served as 

peacekeepers. The participants answered a request that was posted on peacekeeping websites, and consequently 

there were thirteen respondents, eight of whom were Irish and five of whom were Finnish. They answered questions 

that addressed among other topics, their reasons for choosing to become peacekeepers, their experience of 

multinational environments, contact with host societies, perceptions of vulnerability, personal memories, and if or 

how their experience had changed them in any discernible way. What emerged from the study was evidence that 

cultural and intercultural awareness were significant, but mostly unrecognized components of, and consequences of 

peacekeeping service. This was reflected in the manner in which the respondents referred to peacekeepers of other 

nationalities, the cultures of host societies, and how they expressed an awareness of their own place in the World. 

The principal conclusion of the thesis was the hypothesis that in the light of the significant cultural contexts of 

peacekeeping, intercultural and gender awareness education could enhance peacekeeping effectiveness and that future 

research might generate the quantity and quality of data necessary for broad based and far reaching programmes of 

education to be formulated that would be an integral component of peacekeeping training. 

Keywords Peacekeeping, experience, hypothesis, constant comparison, grounded theory, questionnaire, Finland, 

Ireland, multinational, perceptions, memories, cultural, intercultural, awareness, conclusion. 
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The soldier's voice must be heard. But it should be a quiet voice, speaking in wisdom based 

on sound knowledge of his profession, firm in its encouraging tone of keeping the peace.  

- General Omar N. Bradley 

 

 



 

 

1. INTRODUCTION 

1.1 BACKGROUND AND PURPOSE OF THE STUDY 

The topic of research is international peacekeeping and how it is experienced by those who 

have been a part of it. It is significant due to the fact that it has been experienced by many 

participants from many countries and from early in the formation of the United Nations in 

1945. Its significance is ongoing because at the time of writing there are more than 

120,000 personnel serving on UN peacekeeping missions, and that is a significant number 

of people to be involved in any undertaking. This number represents a wide spectrum of 

contributors of both genders, including armed troops, unarmed observers, and civilian 

volunteers.  The topic presents many avenues for study, not only because of the number of 

people directly involved in the exercise of peacekeeping, and not only because of the 

impact it has on those who experience it, but because it has an effect on societies, and 

mostly a positive effect. 

I chose to study the topic because I am lucky enough to have firsthand experience of it. I 

have served on eight missions that brought me from the Middle East through the Balkans 

and into West Africa and central sub Saharan Africa. It is only now, having retired from 

the Defence Force, and living as a civilian that I spend time thinking of some of the more 

unusual situations that I have faced. For somebody, who either chooses the military as 

career, or who elects to participate in a peacekeeping mission in the Finnish context, the 

performance of the duty can place unique demands on the individual. Not just physical, but 

sometimes emotional. They see and experience things that they will never forget, and that 

are difficult to explain to somebody else who has not shared the same experience.  

In some instances, for example in a professional military environment, experiences are not 

shared or related in a constructive manner but are generally referred to with bravado, and 

some bluster, and this disguises the real effect that the experience has had on the 

individual. With reference to the professional military, this might be acceptable as part of a 

culture which is male dominated, competitive, and where there is little room for weakness 

or compassion. However, what about those who volunteer, or who are required as part of 

their asevelvollisuus to serve as peacekeepers? What do they experience and how does it 

affect them? Does it have any effect on them? How do they relate it? 
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1.2. THE RESEARCH PROBLEM 

In this thesis the aim is to analyse the experiences of peacekeepers in differing contexts. 

More significantly, the aim is to examine the meaning that the peacekeepers attached to 

their experiences as the actual event cannot be explained or quantified as a “thing”. It is 

multifaceted and requires scrutiny on many levels, and this is underpinned by the 

complexity of peace operations. Definitions of experience include the direct observation of 

or participation in events as a basis of knowledge, or the fact or state of having been 

affected by or gained knowledge through direct observation or participation (Merriam-

Webster dictionary), and this is known as empirical knowledge. It is noteworthy that the 

definitions contain the words ‘participation’ and ‘affected’ as it implies an outcome 

through involvement. The peacekeepers in this study recorded a variety of outcomes 

resulting from their involvement and this research analyses the experiences of 

peacekeepers in a holistic and interdisciplinary manner which is compatible with military 

pedagogy (Toiskallio, 2000), which in turn is an accepted scientific discipline in 

Continental and Nordic Europe (Antilla, 2012). 

There is no shortage of literature on UN peacekeeping and the range of topics addressed is 

diverse, including studies in psychology and sociology. However there seems to be an 

absence of literature about the actual participants in the peacekeeping phenomenon and 

how they reflect on what is in many cases a unique and formative personal experience. It is 

the intention of this study to attempt to shed light on similarities or patterns of experience, 

whether the experience is positive or negative. In doing so I will attempt to ascertain, what 

kind of experience peacekeeping can be described as. With this in mind I hope to begin 

with an area of study and allow what is relevant within that area to emerge. In this way I 

will not be beginning my study with a hypothesis or research question but will be trying to 

generate a theory. 

 

 

1.3. STRUCTURE OF THE THESIS 

The first part (chapter 2) will define the conceptual framework in which it is proposed to 

conduct this study and will illustrate a series of links that I believe are relevant to the study. 
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The issue of researcher bias and the chosen paradigms will also be addressed. Chapter 3 

will discuss the methodological approach that was chosen with references to literature. The 

suitability of the choice will be explained as will the method of collection of the data, 

including what sort and how much, and its analysis. In chapter 4 the results interpretation 

will be covered, and it will be done so in three stages, each one of which will deal with a 

number of questions that deal with different aspects of peacekeeping, and which will be 

outlined in the chapter’s introduction. Chapter 5 will cover the reliability or the 

trustworthiness of the analysis and how credible or valid it may be considered. Finally, 

chapter 6 will deal with any conclusions drawn from the analysis of the data. 
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 2. CONCEPTUAL FRAMEWORK 

I will begin with a conceptual framework in which I will outline what I believe to be a 

theoretical model which I can develop and refine (Figure 1). I will develop thoughts, and 

hopefully a theory, from a set of topical links into themes that support the subject in 

question. In this way I hope to be able to address the research topic as narrowly as possible 

insofar as the framework will act as the lens through which it is examined.  Because of the 

fact that I am personally the instrument of the research and because of what I can add to 

the research from my own background, this social and theoretical lens could justifiably be 

interpreted as biased, and thus it could be claimed to affect the validity of the research. 

In an effort to validate this apparent bias I will use critical, discriminating and informed 

judgments while analysing the data which can be referred to as subjective bias, or “critical 

subjectivity”. This notion of critical subjectivity means that there will be many versions of 

"reality" which people may hold. It also means that the method is open to all the ways in 

which human beings allow themselves and each other to perceive the world, through faulty 

epistemology, cultural bias, character defence, political partisanship, spiritual 

impoverishment, and so on (Reason, 1994). My critical subjectivity is the result of many 

years of experience in the field about which I am researching, so in that way I am not, for 

example, referring to literature or previous studies as an authority, but using empirical data, 

the analysis and interpretation of which is grounded in my own experiences, both good and 

bad. 

In some way my personal experience, and indeed what one might even justifiably label as 

bias, might also be reasonably described as experiential knowledge. According to Denzin 

& Lincoln (2005),             

“The major questions are not questions of opinion or feeling, 

but of the sensory experience. And the answers come back, of 

course, with description and interpretation, opinion and feeling, 

all mixed together. When the researchers are not there to 

experience the activity for themselves, they have to ask those 

who did experience it.” 

“When the researcher can see and inquire about the case 

personally, with or without scales and rubrics, that researcher 
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can come to understand the case in the most expected and 

respected ways.” 

Not only have I inquired from my research participants, but I have an understanding of 

what they experienced and the context in which they felt that experience. In this way I 

believe that I can analyse the data more critically because I see through the emotional 

content. Having said that, I would also have to acknowledge that there is no one true 

objective view, or as Putnam (1981) proposed, 

“[…] no God’s Eye point of view that we can know or usefully 

imagine; there are only the various points of view of actual 

persons reflecting various interests and purposes […]” 

    

The theory that I will apply will be grounded theory, where I will try to link concepts that 

emerge from the data to make an enlightened insight. I will discuss this further under the 

next heading. In the study I will use paradigms that can be described as those which 

represent a comprehensive belief system, world view, or framework that guides my 

research and practice in my chosen field (World Views, Paradigms, and the Practice of 

Social Science Research, 2007). As the choice of paradigm or tradition primarily involves 

assessing which best fits with one’s own assumptions and methodological preferences 

(Conceptual Framework, What Do You Think Is Going On? 2004), I have chosen a 

postpositivist interpretivist approach.  

This approach is, I believe, the most suitable as post positivism accepts that theories, 

background, knowledge and values of the researcher can influence what is observed 

(Robson, 2002, p. 624). This approach is further underpinned by the philosophy of critical 

realism, which denies that we can have any “objective” or certain knowledge of the world, 

and accept the possibility of alternative valid accounts of any phenomenon. All theories 

about the world are seen as grounded in a particular perspective and worldview, and all 

knowledge is partial, incomplete, and fallible (What Is Realism, and Why Should 

Qualitative Researchers Care?). Interpretivism holds that researchers should focus on 

understanding the interpretations that social actions have for the people being studied 

(Macionis, J., & Gerber, L., 2011, p. 32). For interpretivists the social world consists of 

and is constructed through meanings (AS Sociology, 2006). 
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3. METHODOLOGY 

“If there were only one truth, you couldn’t paint a hundred canvases on the 

same theme.” 

--Pablo Picasso, 1966 

The methodology which I will use will be qualitative, which emphasises the value of 

individual experiences and views, as encountered in real life situations (Use of constant 

comparative analysis in qualitative research, 2001). More specifically, I will be using 

grounded theory where data collection and analysis are conducted together. Constant 

comparison is used to support the systematic discovery of theory from the data that has 

been collected.  Glaser and Strauss (1967) first articulated these strategies and advocated 

developing theories from research grounded in data rather than deducting testable 

hypotheses from existing theories. Thus theories remain grounded in the observations 

rather than generated in the abstract.  

With this method I will be analyzing data that I have gathered in the form of answers to a 

questionnaire, and thus I will try to formulate a theory or a hypothesis based on my own 

deductions and conclusions. I will be using coding units to look at themes as I will be 

mainly looking for expressions of ideas (Minichiello et al., 1990). In this way it is 

acceptable to assign a code to a text chunk of any size, as long as it represents a single 

theme or issue of relevance, however, as I will explain in a coming paragraph, I will be 

dealing with smaller segments of text. Even though there have been related studies about 

my topic of research, the coding scheme will be inductive, as it will help to develop a 

theory, or draw a valid conclusion based on my own interpretations of the data analysed. In 

inductive coding, I will begin with specific observations and measures, try to detect 

patterns and regularities, formulate some tentative hypotheses that can be explored, and 

finally end up developing some general conclusions or theories. I believe that this is the 

most suitable type of coding because it is more open ended and exploratory, especially at 

the beginning of the research. 
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3.2. CONSTANT COMPARISON 

Constant comparison is a central part of grounded theory and it ensures that information 

and codes are looked at from all aspects.  For example, Strauss and Corbin devote a 

chapter called ‘Techniques for Enhancing Theoretical Sensitivity’ to examining some of 

the ways they recommend qualitative analysts might use to ensure that they look carefully 

at the data and explore all its dimensions (Strauss and Corbin, 1990, pp.75-95). Newly 

gathered data are continually compared with previously collected data and their coding in 

order to refine the development of theoretical categories. The next step is to check the 

codes against the text again and see how they can be improved. The codes are also linked 

with each other and with more general codes. The next step after this initial coding is to 

refine the actual codes and to link codes together in a meaningful way according their 

importance, so there may be main a code with sub-codes relating to that topic. Through 

this research method we first aim to see the world as our research participants do, from the 

inside. Seeing the participant’s lives or experiences from the inside can provide what might 

otherwise be an unobtainable view. Like a camera with many lenses, first you view a broad 

sweep of the landscape and then subsequently change the lens several times to bring scenes 

closer into view (Charmaz, 2006, p. 14).  

The questionnaire that was used consisted of fourteen open questions which were asked in 

such a way as to encourage the participants to be as reflective as possible, and to give 

comprehensive answers. There were thirteen participants. They covered a broad age group, 

represented both genders, were both Finnish and Irish, and their service covers over a 

quarter of a century. A lot of thought and consideration went into deciding what kinds of 

questions to ask as I wanted to get the most well rounded overview of the participants’ 

perspectives from several different aspects. I believe that the questions were among the 

most relevant that could have been asked based on my own first-hand knowledge of 

peacekeeping practice, requirements, and challenges. Despite this and despite the fact that I 

had made it clear that I needed thorough answers, I had to trust that the participants would 

answer in the requested fashion. Consequently I was left with a limited amount of data to 

analyse, despite the cooperation of the participants in answering. This meant that as I was 

coding the answers I was doing so in quite small segments. Some of the codes were 

represented by phrases or sentences, and some by individual words.  
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3.3. GROUNDED THEORY  

I chose grounded theory because it is a method espoused by Creswell, which in turn relies 

on the systematic approach of the sociologists Strauss and Corbin (1990). I will be 

examining peacekeeping as a facet of the military, which can be described as a social unit 

because it has; common motives and goals, an accepted division of labour, established 

status relationships, accepted norms and values, accepted sanctions, and while grounded 

theory is not the preserve of any one school or discipline it stems, again according to 

Creswell (2013), from sociology. Grounded theory also incorporates ideas from the more 

recent sociological constructivist approach of Charmaz (2006) (Creswell, 2007, p.9). 

Although I have already referred to a postpositivist interpretivist approach, I do not believe 

that a constructivist approach is at odds with it; it may actually compliment it. As 

Schwandt (1994) noted, 

The constructivist approach assumes that what we take as real, 

as objective knowledge and truth, is based upon our 

perspective. 

As with any method for analysing data, the use of grounded theory will have its critics. For 

example, Conrad (1990), and Riessman (1990), propose that, 

[…] grounded theory research might limit understanding 

because grounded theorists aim for analysis rather than the 

portrayal of subjects experience in its fullness. 

I would argue that my choice of grounded theory does exactly that, portrays the subjects 

experience in its fullness. The reason that I would argue such is that I am analysing the 

subjects’ answers not as an isolated or detached researcher or observer but as a subject 

myself who has a first-hand understanding of what is being explored.  

3.4. APPROACHES 

This brings me to a point of both comparison and, I hope, clarification. The grounded 

theory method that is used is a combination of the previously mentioned systematic 
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approach of Strauss and Corbin (1990) and the constructivist approach of Charmaz (2006). 

The reason for this is that with the use of the systematic approach, the development of a 

theory, or explanation of the findings will have an element of transparency at best, or at 

least follow a linear development that is apparent to a reader. In parallel, the constructivist 

approach is more interpretive and flexible and allows for more emphasis on the views, 

values, beliefs, feelings, assumptions, and ideologies of individuals than on the methods of 

research, although coding of the data, as in the systematic approach, is still a requirement 

(Creswell, 2013). Another important point needs to be addressed, and that is the size of the 

research sample.  

3.5. SAMPLE GROUP 

For qualitative research purposes there are certain recommended sampling sizes depending 

on the method being employed. Qualitative researchers have recommended sample sizes 

ranging from as few as six participants to as many as 30 for a grounded theory study 

(Creswell, 1998); however, no rationales exist for those recommendations (Grounded 

Theory Research, n.d.) A given, or a rule of thumb would be that saturation is the goal of 

grounded theory. Theoretical saturation occurs when all of the main variations of the 

phenomenon have been identified and incorporated into the emerging theory. In this 

approach, the researcher deliberately searches for extreme variations of each concept in the 

theory to exhaustion (Guest, Bunce, & Johnson, 2006). Guest et al. (2006) is one, and 

possibly the only study that attempted to research saturation in a quantifiable way. In their 

study How Many Interviews Are Enough? An Experiment with Data Saturation and 

Variability, they conducted a set of six interviews about a given research topic and then 

repeated the process ten times on different sample groups. In their study no new codes 

emerged after twelve interviews. 

As mentioned previously, my sample group consisted of thirteen respondents to a 

questionnaire. This is less than what would be recommended by, for example Creswell. 

However, despite the comparatively limited size of my group I will justify it by referring to 

cultural consensus theory proposed by Romney, Batchelder, & Weller (1986). This 

postulates that small samples can be quite sufficient in providing complete and accurate 

information within a particular cultural context, as long as the participants possess a certain 

degree of expertise about the domain of inquiry (“cultural competence”). Samples as small 
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as four individuals can render extremely accurate information with a high confidence level 

if they possess a high degree of competence for the domain of inquiry in question (Romney 

et al., 1986 p. 326). I am satisfied that my sample group meet any criteria that cultural 

consensus theory suggests. 

3.6. UNIT OF ANALYSIS 

The units of analysis in this study are the individual respondents who answered my 

questionnaire. More realistically it could be said that it is the specific text of the answers 

that forms the unit of analysis. However it should be borne in mind with the earlier 

reference to the military as a social unit, that the individuals represent a population which 

is being studied, even though I do not set out to study differences between them but a 

comparison of their experiences. Thus, the individuals may be surveyed about certain 

aspects or features of their experience, but their responses will be analysed and the results 

used to try to draw a conclusion. 
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4. RESULTS INTERPRETATION 

In order to make most credible analysis of the data it was decided to divide the answers 

into three defining categories; background, covered in questions 1- 3, concepts, dealt with 

in questions 4- 8, and experience which is dealt with in questions 9- 13. There were two 

reasons for this. Firstly, the study would progress in a linear and more reader friendly 

manner. Secondly was a reason of practicality. As the coding began, it was done, as 

previously mentioned, phrase by phrase and word by word which allowed a rich yield of 

coding. A consequence of this was that as I continued to look at the answers, different 

perspectives emerged, so that what had originally emerged as isolated codes began to 

develop connections to other codes which in turn developed into categories which in turn 

were themselves connected by various codes. The first three questions were deemed to be 

relevant to the background of the participants. The first two dealt with where the 

respondents served and for how long, and what their family or personal situation was when 

they first served. The third question dealt with why the individual wanted to be a 

peacekeeper.   

4.2 BACKGROUND 

The results from the data cover a 33 year period from 1978 to 2011 in which peacekeepers 

served in different parts of the world. The peacekeeping service ranged from 4, 6 and 12 

months per deployment to 4 ½ years for one particular administrative HQ assignment. In 

some cases a particular peacekeeper would undertake numerous missions in their career so 

that there are instances where there are respondents who have 4 months experience while 

there are others who have anything from 3 ½ to 8 ½ years’ experience. 

They served on three continents in a total of 12 countries. These countries included; 

Afghanistan, Belgium (HQ appointment), Bosnia, Chad, Democratic Republic of Congo, 

Eritrea, Ethiopia, Kosovo, Lebanon, Liberia, Namibia, and Sierra Leone. The ages of the 

respondents ranged from 19 to 40 years old with an average age of 26 years old. While 

serving as peacekeepers their personal circumstances were as varied as the countries served 

in. Some were single, some were dating, some were engaged, some were married without 

children, some were married and had children, some were engaged and had children, and 

some were single and had children. There were male and female respondents, they were 
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both Finnish and Irish, though all of the females were Irish, and they were both 

professional and reservist. 

4.2.1 WANTING 

What emerged from the answers to Q. 3 were forty one codes that developed after 

numerous readings of the answers. After these codes were identified further readings took 

place after which not only did new codes become apparent, but connections between 

previous codes began to emerge into what were to become five categories. It would seem 

from the answers to the question that the main reason why the majority of the participants 

became peacekeepers was because it was something that they wanted. There are many 

reasons why an individual would join the military, and these include a career, travel, 

camaraderie, for a sense of direction, or to get some real world skills (Top 10 Reasons to 

Join the Military, 2011), but what is it that actually motivates a person to choose that path? 

Seven of the participants explicitly used the term “wanted”, and it is notable that all of 

these respondents were Irish where military service is voluntary. It should be pointed out 

that even though the term “wanted” was used it did not mean that the reference was to 

peacekeeping. Not in all of the cases. The responses included, 

 

“I wanted to make a difference”  

“I wanted to be a soldier” 

“I wanted to be the best I could be” 

“I had wanted to be a soldier” 

“I wanted to be a peacekeeper” 

“I always wanted to be in the military” 

“Always wanted to be in the army” 

Generally the underlying desire was to soldier or to be a part of the military, although one 

respondent referred to actually wanting to be a peacekeeper. Another wanted to serve in 

the army because his father had done so, and is not an unusual phenomenon in societies 
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with professional militaries. Likewise, Ireland having a long peacekeeping tradition, many 

soldiers expect to see peacekeeping service at some stage in their career. In the Finnish 

contexts, one liked his conscription service and wished to see if he would find the same 

satisfaction in peacekeeping, while another who had been an active reservist had had a 

friend who had served in Bosnia and thus believed that there was an example to be 

followed. Another had been to a wedding in Kenya, fell in love with Africa and decided to 

volunteer for peacekeeping service in Namibia when the opportunity arose. Similarly, 

another who had been travelling around the world thought that peacekeeping might appeal 

to him. Another was a journalist whose sense of adventure was appealed to when Finnish 

Army HQ asked if he would be interested in a tour with KFOR (Kosovo Force). 

4.2.2. FULFILLMENT 

A sense of worth or personal fulfillment came across in the codes as another reason why 

those who serve as peacekeepers chose to do so, and underlined the link between some of 

the codes in the various categories. An example would be the desire to serve in the 

military, as referred to above, but this was reinforced by codes that mentioned national 

pride and the feeling of being an ambassador for both country and UN. Notions of 

patriotism and indeed historical and family traditions also play a part. The notion of 

fulfillment came across more clearly in the responses of those who chose the military as a 

career and had undertaken numerous peacekeeping tours in different zones. Of course this 

is not always the case as will become evident later. It must be acknowledged that those 

who perform military service as conscription or reservists also, in many circumstances 

experience a sense of achievement. As one respondent commented, 

“I liked conscription service so I expected to live it again and 

maybe even get some experience which would be needed to get 

the next mission”  

Even though this study is about peacekeeping in general it is inescapable that the 

experience is observed through two different cultural lenses. While the purpose of this 

study is not to draw similarities or highlight differences in practice it is worth mentioning a 

notable factor in the demographics of the sample group. Although it has already been 

mentioned that the average age of the respondents was 26, the average age of the Finnish 

peacekeepers was 30.8 years compared to the average Irish age of 22.7 years old. Perhaps 
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the sense of fulfillment for the Finnish peacekeepers arises from the fact that they come 

from a varied civilian background and have professional or life experience that they can 

benchmark against the peacekeeping experience. In contrast, the sense of fulfillment for 

the Irish participants would seem to stem originally from a desire to join the military which 

leads inevitably, in most cases, to peacekeeping service. 

Finland’s defence policy is shaped both by history and by changing national, regional, and 

international demands and can be described as a policy of cooperation; 

“Cooperation with other authorities, the business community, 

civil organisations and private individuals strengthens the will 

to defend our society. Strategic partnership with the business 

community plays a central role in the cost-effectiveness of the 

defence capability. Cooperation with civil organisations is 

important in preparing for and implementing comprehensive 

international crisis management and in supporting authorities. 

Cooperation also strengthens the will of citizens to defend the 

country.” (DEFENCE POLICY, n.d.)  

The conscription system, good civilian education system and professional skills combined 

with high-quality military training for the volunteers (Peacekeeping in Finnish Foreign and 

Security Policy, 2006) can be seen as a reflection of the policy of cooperation which makes 

for perhaps a more mature and reflective pool of peacekeeping personnel who experience a 

sense of fulfillment on a level different to that of a younger person whose only wish is to 

serve in the military without having had any real life experience outside of school. 

4.2.3. INTERCULTURAL COMPETENCE 

Another category that emerged was the appeal of travel and seeing the world for different 

reasons. The reasons were as varied as looking for a sense of adventure, having had a 

parent who had served in more than one country, to the desire to see and experience other 

cultures and countries. As with the previously mentioned links between categories, there 

are links with this one and those already mentioned. As has already been pointed out, these 

links were not immediately apparent and only became obvious after continual reading of 

the data, and again it must be emphasised that all of the findings were the result of my own 
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interpretations which may not yield the same results as somebody else’s. Having said that, 

all of the categories that share similar or overlapping codes are still stand alone categories 

as they are composed of multiple differing codes. 

 For example, I have mentioned the appeal of travelling and seeing the world, and one of 

the reasons behind this was having had a parent who had served in more than one country. 

When I had first read the answer in which this code was embedded I was examining the 

category of “wanting”, as the respondent had explained that his father had served in the 

army so he had in turn wanted to do so. The father’s service in Congo and Cyprus was 

mentioned, so this was selected as a code for different countries and cultures. In spite of 

the fact that this category involved several codes that related to travelling, seeing the 

World and a sense of adventure I thought that it was the reference to cultures that was most 

striking. There are very few professions that will take an individual out of their comfort 

zone and expose them to the realities of life on the ground in a distant and turbulent region. 

Even those that do, for example journalism, do not truly immerse the individual in the 

culture of the host region, and again taking journalism as the example, those involved 

transit through the area quite rapidly, and once the story is recorded or no longer topical 

they return to their lives. 

On the other hand peacekeepers are required to function effectively and impartially under 

conditions that they may find quite alien and highly stressful for protracted periods of time. 

For this reason they have to be equipped with, among other things, intercultural 

competencies. This raises the question of what exactly is intercultural competence. There 

are many definitions of the concept to be found in literature and online, and even the most 

exhaustive search will still not satisfy everybody, indeed the very concept of intercultural 

competence has many diverse foci such as sojourner adjustment, immigrant acculturation, 

intergroup contact, culture shock, cross-cultural training, social change, international 

management, and foreign student advising (Gudykunst, & Mody, 2002, p. 207). 

Peacekeepers are faced with many cultural challenges during their deployments which 

range from the culture shock of operating in environmental and professional settings that 

are unfamiliar to them, dealing with differing cultural aspects of a multinational group, and 

harmonizing relationships with the host culture in order to bring about the required peace 

and stability. Intercultural competencies or intercultural communication competencies are 

sometimes described as “soft skills” which go hand in hand with the “hard skills” of the 
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actual performance of peacekeeping duties ( Cultural Diversity in Peace Operations: 

Training Challenges, 2005a)  

These “soft skills” are learned in two different ways. The first is through first-hand 

experience in the field, where peacekeepers must be aware that their conduct and 

communication with the host culture will have an impact on how they are perceived and 

will thus affect the success of the mission. Finland and Ireland have been involved in 

peacekeeping operations since 1956 and 1960 respectively, and both have also been 

involved in the UN’s longest-standing peacekeeping operations in both Cyprus and 

Lebanon, which provides a wealth of experience and expertise with regard to cultural 

sensitivity. This wealth of experience can be put to good use, both formally and informally, 

in preparing new peacekeepers for the challenges of the day to day conduct of their 

business. The second mechanism for learning “soft skills” is the International Association 

of Peacekeeping Training Centres (IAPTC). 

The IAPTC is an organization of national training centers that promotes coordination 

among the members in research, education, and training through the sharing of 

information, standards, and techniques. Through its informal forum, the IAPTC assists 

with the development and refinement of common education programs, formal curriculum, 

and training programs for peacekeeping (Langholtz, 1998, p. 98). Peacekeeping trainers 

and educators use this information to avoid problems already encountered by others, 

promote well-tested practices, and provide information to those peacekeeping countries 

which lack their own training centres (18
th

 Annual IAPTC Conference, 2012). It is worthy 

of comment that reference is made to education, curriculum, and well-tested practices. In 

the publication Education for Global Responsibility-Finnish Perspectives, Räsänen cites 

Bennett (1993; 24-26), who 

“[…] argues that intercultural sensitivity and the ability to view 

things from several cultural perspectives are not natural skills, 

but must grow and be developed through learning and 

education.” 
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4.2.4. IDEALISM 

A fourth significant category that evolved was that of a sense of duty or service. This was 

possibly the most visible category as highlighted by the number of codes of which the 

category was composed, and the fact that all but two of the respondents made a reference 

of one kind or another to the idea. The Oxford English Dictionary defines duty as “a moral 

or legal obligation; a responsibility”. In the answers given, the context was not that of a 

legal obligation. It was perceived as more of a moral obligation or responsibility. Despite 

this idealistic approach to peacekeeping there were still some differences in the type of 

replies given by the Irish and the Finnish respondents. The Irish responses were generally 

concerned with the idea of duty, service, and job description. 

“[…] it was a sense of adventure, national pride, and duty.” 

“I had wanted to become a peacekeeper since the beginning of 

my service.” 

“[…] part of the job description is to go when called upon and 

travel overseas in a peacekeeper role.” 

This may underpin a professional ethos where the soldiers believe in the “rightness” of 

what they are doing and the values that led them to enlist in a professional military in the 

first place. According to Galantino (2003), 

“The perception of doing a job consistent with the internalised 

military values is a strong source of motivation in itself and not 

related to the satisfaction of needs: ‘the consequences of acting 

in line with one’s internalised values is not a sense of pleasure 

or need fulfillment but rather a sense of affirmation attained 

when the person abides by his or her moral commitment or 

espoused values” (Leonard, Beauvais & Scholl, 1999, p. 971). 

This proposes a belief in or a support for a cause or an idea that transcends any kind of 

obligatory duty which in itself is quite noble. As well as this, and aside from the purely 

profession oriented aspect of the answers, the desire to both help and to make a difference 

was also explicitly expressed, 

“I wanted to make a difference […]” 
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“[…] which is to try to help a country after a conflict.” 

 Unfortunately this service has not been without cost. To date 85 members of the Defence 

Forces have given their lives in the cause of world peace (IRELANDS INVOLVEMENT 

WITH THE UN, 2013), and while this might not be a huge number it is the reality of the 

potential risk of peacekeeping faced by those who serve, and their families. 

As the Irish responses mainly referred to concepts such as duty and service, there was a 

somewhat more humanistic interpretation of duty from the Finnish participants, for 

example, 

“[…] the thinking behind my decision was that having lived my 

whole life in a time of peace I ‘owe’ a moral debt to do my best 

so that others may live in peace as well” 

“Also I might have had a kind of childish illusion about doing 

some common good: I knew that the Balkans were a shambles 

and needed help” 

“I thought I could give something back as well” 

Unfortunately, as the data was gathered through the use of a questionnaire I had to rely on 

respondents to be as forthcoming as possible in their answers.  Unlike with an interview I 

had no way of probing deeper into the motives that compelled them to serve so I was left to 

try to draw my own conclusions from their answers. Since 1956 Finland has been one of 

the largest per capita contributors of peacekeepers in the world (FINLAND: COMPANY 

LAWS AND REGULATIONS HANDBOOK, 2012) which is a testament in itself to 

Finland’s support for peace. It could be suggested that the culture of Finland, its welfare 

society, and historical development all play a role in how Finns perceive peacekeeping. For 

example, it might be possible to speculate that Finland’s experiences during the Second 

World War produced a mindset that values personal freedom and liberties and the idea that 

they are worth preserving. It is possible also that the egalitarian society of the country 

places a high value on equal rights and opportunities. One can only speculate, and any 

speculation is only abstract. 
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4.2.5. CAREER 

The final category that presented itself from the coding was that of career and was 

mentioned in only three of the answers. It should be mentioned that the answers and 

references to career were in different contexts. One respondent spoke about the 

opportunities that a career in the Defence Force (Ireland) would provide to serve as a 

peacekeeper, and was mentioned in the overall framework of representing one’s country 

and helping to restore peace and stability in regions of conflict. Another reported that, 

“[…] after the first couple it was for financial gain and career 

prospects.” 

While this might seem cynical, or at worst even mercenary, junior NCO’s and indeed even 

privates in the Defence Force (Ireland) are assessed for promotion and other career 

development courses on the strength of their overseas experience and their continuing 

willingness to volunteer.  

The third reference was from a former Finnish peacekeeper, and his concept of career was 

somewhat different again. For him, 

“Peacekeeping was just a try to get into another war later” 

The categories that have been mentioned emerged after careful scrutiny of the data. Some 

of the answers were only a sentence long while others took up a paragraph. Despite the 

different types of response it was surprising how much data was yielded overall by the 

answers and how in many cases the codes that emerged became the foundation of more 

than one category. This made it a challenge to clearly define categories and at the same 

time avoid ambiguity while at the same time presenting a continuity of ideas that would be 

supported by the analysis. 

4.3. CONCEPTS 

The concepts dealt with in the next part of the questionnaire concern ideas such as how 

peacekeeping is defined by the individual in the context of his or her own experience, 

whether it is important or makes a difference, working relationships with other 

nationalities, contact with hosts, and perceptions of who the most vulnerable in a certain 

theatre might be. Question 4 “How would you define peacekeeping in light of your own 
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service or experiences?”, and Question 5 “Do you think that peacekeeping is important or 

makes a difference?” will be treated together as they both take into account a specific 

opinion about what could be described as two closely related perspectives. However, as 

has been previously mentioned, many of the answers to the questions and their resulting 

codes have close links to each other and can be related to each other in differing categories, 

so, for example, when discussing a respondent’s definition of his/her own peacekeeping 

experience it may make reference to a multinational environment, or the kind of contact 

that was experienced with the host population as well as an actual working definition of 

peacekeeping according to the respondent.  

4.3.2. DEFINITIONS AND DIFFERENCE 

By definition, 

“ Peacekeeping is a 50- year- old enterprise that has evolved 

rapidly in the past decade from a traditional, primarily military 

model of observing ceasefires and force separations after inter-

State wars, to incorporate a complex model of many elements, 

military and civilian, working together to build peace in the 

dangerous aftermath of civil wars.”(Report of the Panel on 

United Nations Peace Operations, 2000) 

Although this document is 13 years old at the time of writing this thesis the definition is 

still relevant, as it takes into consideration not only the military aspect of peacekeeping, but 

also the fact that it has evolved, and with it the demands placed on the peacekeeper. It 

acknowledges the complexity of the undertaking, and the fact that it can be dangerous. 

This is supported by the fact that the majority of the peacekeepers in this study served post 

1990 when the Cold War ended and peacekeeping operations began to become more 

robust.  

On a personal level of explanation, respondents overwhelmingly categorized their service 

or experience of peacekeeping as positive. One respondent answered that, 

“[…] as you generally form relationships of some sort with the 

populations in the area in which you serve. I think that this 

makes it a meaningful and personal experience.” 
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Another replied that, 

“Although peacekeeping can be tough, it can also be very 

enjoyable.” 

Yet another replied that, 

“Although peacekeeping is a serious business it is also fulfilling 

and enjoyable.” 

In the same context another category of definition emerged that described how the 

experience was defined for the participants. It described the perceived importance of, and 

the effort involved in peacekeeping. 

“I would define peacekeeping as an important necessity.” 

“I think that peacekeeping is a necessary tool for helping to 

preserve peace.” 

“[…] engaging with the local populace and ensuring that they 

have a SASE (Safe And Secure Environment).” 

“Essential to some areas […].” 

“It’s useful not only in the military context but also in the 

social.”  

These categories had an almost mirror link to one which emerged in Question 5 which 

asked whether, in the opinion of the participants, peacekeeping is important or makes a 

difference. What emerged from this was an apparently firm belief that it does, 

“Yes, it is so important and makes an incredible difference” 

“Peacekeeping is absolutely important” 

“Yes definitely, it’s important because it makes a difference” 

“Peacekeeping is important for speeding the process of 

recovery” 

“Yes, peacekeeping is of course highly important” 
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“Yes I undoubtedly think that peacekeeping makes a 

difference” 

“It is both important and can make a difference”  

Aside from the experience being defined in terms of positive perception and the belief that 

it makes a difference there was also the recognition of what the actual realities of 

peacekeeping involve. In answer to Question 4 codes for  “war torn”, “crisis”, “civil 

unrest”, and “chaos” were highlighted which showed a realistic understanding of what 

was involved, and by extension, the reality of the role played by the individual in the 

undertaking. It was more than fun and games in the sun, it was a serious enterprise. One of 

the most numerous sets of codes emerged from the answers to the same question with 

regard to the definition of peacekeeping. This aspect of the answers dealt with the actual 

day to day work and responsibilities of the peacekeepers. Codes such as “safe, “secure”, 

“protection”, “order”, and “stability” were recorded. Some respondents defined 

peacekeeping variously as, 

“[…] bringing order to a lawless region”. 

“Peacekeeping is bringing order to chaos to enable people to 

go on living their lives”. 

“Peacekeeping is about overseeing reconstruction and 

guarding the law and order”. 

“Peacekeeping is a cooperation to ensure that human rights 

are not violated and that broken societies can be rebuilt”. 

“Peacekeeping is about maintaining or enforcing a peace in 

order that normal existence could prevail”. 

There are three noteworthy references in the above quotes which can be referenced to the 

preceding definition of peacekeeping. These are, “[…] maintaining or enforcing peace in 

order that normal existence could prevail”,” […] reconstruction and guarding the law and 

order”, and […] to ensure that human rights are not violated”. Again it should be 

emphasised that the peacekeeping experience of those involved in this study, even though 

it covers a 33 year period, took place mainly post 1990 and what could be termed as the 

end of the Cold War. Prior to this time the traditional conceptions of peacekeeping was 
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founded on the idea of a so called “holy trinity” of consent, impartiality and the minimum 

use of force (Bellamy, Williams & Griffin, 2004). After 1990, peacekeeping became much 

more complex, demanding, and multifaceted. This highlighted the United Nations 

increasing involvement in the post conflict reconstruction and reconciliation process where 

democracy could be considered to be a key factor in the maintenance of peace, once 

conflict has been halted. According to Labonte (2004, p.54); 

 

If peacebuilding is about ensuring a lasting peace, then it must 

involve much more than a cessation of hostilities. It needs to 

include such essential building blocks as economic 

development, human rights, the rule of law, democracy, social 

equity, and environmental sustainability. Many of these are 

dependent on the capacity of nonmilitary actors and it therefore 

becomes essential for the military to work with civilian players 

such as NGOs in support of peace building. 

Secretary-General Kofi Annan, in his 1999 report on the Work of the Organisation, also 

summarized how peacekeeping had developed and what it involved, 

“While some traditional peacekeeping operations remain, 

peacekeepers throughout the decade of the 1990s have been 

involved in the broader post-conflict peace-building processes 

associated with the implementation of peace agreements. This 

involves the return and reintegration of refugees and internally 

displaced persons, reconciliation, rebuilding judicial systems, 

strengthening the promotion and protection of human rights, 

electoral assistance and assistance in rebuilding war-torn 

political, economic and social infrastructures, as well as more 

traditional peacekeeping tasks.” (PEACEKEEPING, n.d.) 

These observations would appear to be in harmony with the definitions of what 

peacekeeping means to those who have served. It would also appear to indicate an 

understanding of a responsibility or what one could call global responsibility. Although 

there is no explicit reference to global education in any of the responses referred to above, 
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it is visible on close analysis. According to Räsänen in Education for Global 

Responsibility- Finnish Perspectives,  

Global education has been defined as the global dimension of 

citizenship education. It consists of five widely recognised 

concurrent sub- themes. These are development education, 

human rights education, education for sustainable development, 

education for peace and conflict prevention and intercultural 

education. (p. 3) 

Of the sub- themes mentioned, four can be identified from the answers; development, 

human rights, peace and conflict prevention, and intercultural education. These are 

significant themes to emerge from personal definitions of peacekeeping and provide a 

meaningful insight into how the undertaking is perceived by those who are involved, even 

though they themselves may not be aware of the connections to global education. Perhaps 

this sensitivity has been developed in response to media portrayal of the disastrous results 

of UN peacekeeping failures such as Somalia, Rwanda, and Bosnia. 

The themes can also be linked to the categories that subsequently emerged from the 

answers to Question 5, where the perceived importance or difference that peacekeeping 

makes reflected the definitions offered by the respondents. Although Questions 4 and 5 

were meant to address different issues, the responses were quite parallel to each other and 

in some ways difficult to differentiate when it came to the practicalities of peacekeeping. 

For example, in answer to the question “Do you think that peacekeeping is important or 

makes a difference?” the respondents, as is already recorded, were firmly of the positive 

belief, but went on to justify this belief by elaborating their answers: 

“Without the presence of peacekeepers a country cannot 

develop a civil democracy etc.” 

“[…] striving to rebuild people’s lives and social institutions 

after they have left” i.e. peacekeepers  

“Peacekeeping… speeding the process of recovery” 
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As well as reflecting the humanistic answers to Question 4 they could also be said to 

illustrate the motivation of the peacekeeper which acknowledges the notion of 

cosmopolitan rights where there is a belief in an ethical responsibility to others.  

4.3.3. MULTINATIONAL ASPECTS 

As international peacekeeping became more complex and demanding, the concept of peace 

enforcement and peacebuilding emerged. The concept of peace enforcement first arose in 

1992 when Boutros Boutros Ghali submitted his report An Agenda for Peace to the U.N. 

Security Council. His recommendation was that member states would make available 

forces to deal with broken or ineffective cease fires and that these forces would be more 

heavily armed and undergo extensive pre deployment training, in accordance with their 

requirements (The Other Side of Peacekeeping, 2002). One response to this was the 

Partnership for Peace (PfP) which was launched on 10–11 January 1994 at a NATO 

summit in Brussels, Belgium (Borawski, 1995). One of the main focuses of Partnership for 

Peace is the development of greater cooperation in the field of peacekeeping. NATO and 

partner (PfP) countries are increasingly likely to find themselves side-by-side in 

responding to, and implementing, UN and CSCE (Commission on Security & Cooperation 

in Europe) mandates. Progress has already been made on peacekeeping where various 

aspects of multinational peacekeeping operations have been addressed, including the need 

for training and exercises as a means to promote common approaches and understanding of 

this task (BUILDING A PARTNERSHIP FOR PEACE, 1994). 

As a result of the increasingly multinational nature of peacekeeping there is a cross cultural 

interaction in the process. Because of this I will address two related questions in a similar 

way to the previous two questions, and for similar reasons. Both Question 6 and Question 

7 deal with relationships, one in the context of multinational peacekeeping environments, 

and the other in relation to contact with local or host populations. These relationships can 

be labeled as “horizontal interoperability” and “vertical interoperability” respectively. 

4.3.4. HORIZONTAL INTEROPERABILITY 

 With regard to “horizontal interoperability” it appeared that the experience of the 

respondents ranged from satisfactory to quite good.  
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“Relationships have been varied- some terribly good, and some 

terrible; mostly in between these extremes” 

“We had a good working relationship” 

“I would have to say that it was most satisfactory” 

“The professional relationship was good” 

“The relationship with other nationalities was very professional 

and friendly […]” 

“I found that it brought out the best in everyone” 

Although extensive research has been done on the topic of culture and intercultural 

relations within the fields of sociology, cultural anthropology and pedagogy, little research 

is available on cultures and intercultural relations within the peacekeeping context 

(Cultural Diversity in Peace Operations: Training Challenges, 2005 b); so what explanation 

can be posited for relationships being reported to have been so good? In one response the 

peacekeeper served in a Task Force of six nationalities, in an operation comprising 39 

countries where there would be the potential for cultural and/or communication problems. 

Culture, by one definition consists of the beliefs, behaviours, objects, and other 

characteristics common to the members of a particular group or society (Culture and 

Society Defined, n.d.) which can lead to conflict or friction, and the military as a societal 

sub culture is no different.  

4.3.5. PROFESSIONALISM 

One of the recurrent and probably most important themes within a military context is the 

one of professionalism and the professional relationship between contingents. While 

coding this category it transpired that the concept of military professionalism is not as 

clearly defined or as definable as it might first seem. Indeed as various articles and 

literature were referenced the definition became less and less clear, until it became 

apparent that there is no actual concise definition of the term. Two definitions that were 

useful were “Professional quality, character, or conduct; a professional system or method; 

the competence or skill expected of a professional”, from the Oxford English Dictionary, 

and “The degree of professionalism of a particular occupation is measured by the conduct, 
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method, character, status and standards of its practitioners” ( I. A. Akinrinade, 2004). The 

seeking of such a definition may seem somewhat pedantic, but having analysed certain 

studies about the comparisons of different peacekeeping groups from different nationalities 

it became important because it affected the way certain groups perceive each other.  

In the study being conducted, the respondents were in a multinational environment where 

duties, training, administration and recreation took place together, and in this environment 

were a mix of reservist and professional soldiers. The issue of “professionalism” was less 

to do with the career choice of the particular soldiers, but more about the way they 

perceived each others competence and commitment in the overall achievement of mission 

objectives. In the case of the Irish they are soldiers by choice. It may or may not be called a 

profession depending on what literature view one subscribes to but it is their full time 

occupation. The Nordic countries on the other hand, have a system of conscription and 

reservists where peacekeepers volunteer for service abroad and are then selected on various 

criteria including skills. Although they are not by definition professionals, they bring 

professional expertise from their professional or occupational background at home. 

Whereas an Irish soldier might be tasked with a job that he/she neither wants to do nor is 

suited to do, the Nordic participants are practicing what they know and do best, be they 

drivers, medics, communication specialists etc. Another noteworthy point is that the 

Nordic peacekeepers are generally better educated than their Irish counterparts as many of 

them will have had university or higher vocational level education to prepare them for their 

occupations or professions at home. Irish soldiers generally enlist straight from high school 

and as a rule only the officer corps will have third level education. 

From this perspective it is revealing that any references to “professional” relationship was 

made by Irish respondents, 

“[…] and had a good professional relationship […]” 

“The relationship with other nationalities was very professional 

[…]” 

“[…] 100% professional in their conduct.” 

“[…] everyone is eager to prove that their own nation is 

professional and can work well in all situations.” 
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“The professional relationship was good” 

On the Finnish side of the spectrum there was a different perception of the workings of a 

multinational environment. Their perspective focused more on similarities between 

different nations, 

“We had good relationships especially with the Scandinavians 

because of our approach and our thoughts are the same” 

“[…] as a Finn we got along great with the Swedish and the 

Irish, both of whom have similar national character […]” 

“I had very good relations with the Irish (same sense of 

humour, similar attitudes) and the Swedes (neighbouring 

country, partly common history and same language). My 

nearest / dearest colleagues were from Dublin and Stockholm” 

One Irish respondent answered in a similar fashion, 

“I would have to say that relationships with Finnish, Swedish, 

and British counterparts were the most satisfactory as there 

was a common mindset”  

4.3.6. COMPARISONS 

It is interesting to note that, as already previously mentioned, all of the respondents had 

participated at some stage in truly multinational undertakings, involving many contributing 

countries, and that many of the peacekeepers from these countries performed the same 

tasks and worked closely together. Even so, there were differences. It would seem from the 

majority of the responses that these differences did not pose a problem but in fact 

presented an opportunity to make comparisons or to share; 

“Yes I served with other nationalities in my career, and it was a 

good way of sharing ideas, culture etc.” 

“I had the chance to serve with other European and also 

African soldiers. […] shared cultures with each other” 
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“Most people are always curious as to life in another army, 

weapons, kit, pay, conditions, experience etc.” 

“As a multinational force we all bring a lot of capabilities to 

the pot and we can all learn from other armies and it helps with 

the idea of cross training and learning from other nations who 

may have lessons learned from other conflicts” 

The references to the shared cultures seem to include efforts to build bridges between 

different groups using the common denominator of a mutual experience of soldiering. 

“[…] and sometimes had difficulties literally finding a common 

language with the Czechs and Slovaks, for example. Cultural 

differences were in part eased by the fact that we shared a 

common culture of being soldiers” 

Aside from the context of professionalism it would seem that working in close proximity to 

other nationalities prompted more than just comparisons, it also engendered a sense of 

respect. 

“[…] the Irish were well regarded for their peacekeeping 

abilities” 

“[…] we had a lot of respect for each other” 

[…] I had the privilege of working alongside a number of other 

nationalities” 

Despite the seeming harmony of relations within the different national groups it appears 

that it is not always the case. In a study carried out between 2004 and 2006 on the 

relationship and attitudes between Swedish and Irish soldiers in UNMIL (United Nations 

Mission In Liberia), there was found to be a negative perception of the Irish among the 

Swedes.  A positive exception was that, although the Swedes saw the Irish soldiers as 

people who might otherwise be unemployed or in prison, they could still regard them as 

very competent professional soldiers. Moreover, Irish soldiers were considered to be very 

sociable and easy to get along with. One conclusion is that these contradictory views 

indicate that Swedish perceptions of the Irish were partly based on prejudice and 

stereotypical opinions (Emotion matters, 2012). It is perhaps significant that this particular 
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group was not strictly multinational but bi national, and this may have highlighted or 

underscored socio cultural differences which may have been more pronounced or 

significant than might have been the case in a larger group. An aspect of this socio cultural 

difference can be linked to what was previously mentioned about education. In the 

aforementioned study the Swedes considered themselves to be, well-educated and 

belonging to a well-established middle class, while the Irish were described more as 

working class “ruffians”. In other words, it is likely that part of the explanation for the 

difference in behaviour between the Swedes and the Irish is linked to social-class 

differences (Hedlund, Weibull & Soeters, 2008, p. 163) 

This might be a symptom of what is described as “near neighbor phenomenon”, meaning 

that neighbours who live close to each other, but without close contact, tend to fabricate 

and interpret each other’s activities negatively (Ibid  p. 165). By comparison, is the very 

positive Swedish view of the Irish they cooperate with in Kosovo; this has become clear in 

a study (not published at the time of writing) which involved a group of Swedes in KFOR 

(Kosovo Force) where the situation was generally much more multinational (Ibid).  

4.3.7. VERTICAL INTEROPERABILITY 

With regard to the contact or interaction with the host societies or cultures the feedback 

would indicate that overall the experience was positive. This in itself is an achievement 

considering the number of countries involved in the study and their different cultural 

characteristics. The level of contact ranged from little or no personal contact to having a lot 

to do with the locals, and even within the scope of the contact there were different reasons 

for such contact. Some of the contact was formal and businesslike; some was for the 

purpose of gathering information, and some was to try to promote a sense of security and 

normality in the mission area. For example, 

“My duties included administrative tasks that involved dealing 

with local businesses, the contact was fairly brief and mostly 

official with little or no personal contact.”   

“Contact with locals did happen whether it was for intel or to 

provide a good atmosphere.” 
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“We got to know many of the locals quite well and that made 

for good relationships. The whole hearts and minds philosophy 

was encouraged as a way of reassuring the locals as well as 

gathering intelligence.” 

“We had a lot of contact with local people when we were out on 

patrol” 

A significant factor in the description of these encounters was that overall they seemed to 

be friendly. Particularly in a multinational peacekeeping environment there is a risk that 

culture shock may develop into culture clash, as all individuals have different national, 

institutional and personal backgrounds that impact on the individual’s behaviour and 

perception (Cultural Diversity in Peace Operations: Training Challenges, 2005c). The fact 

that a peacekeeper’s deployment generally lasts six months is also a significant factor 

when referring to cultural or intercultural issues. Culture is a learned concept with complex 

meanings, symbols, and language that allows a particular group to establish what are the 

‘correct’ or ‘acceptable’ norms and values for their society, and it would not be reasonable 

or practical to expect a peacekeeper to understand all of the required cultural meanings or 

be able to integrate all of them into his / her work practices or duties. With this in mind it 

seems noteworthy that the reported contact was friendly. 

“For the most part once a mission is established the locals will 

always greet you in a positive and friendly manner.” 

“Nearly all contact was friendly.” 

“We were friendly to them and they were friendly in return.” 

The nature of the contact was also dependent on the type of communication that there was 

between the groups and in this respect there were additional difficulties for the 

peacekeepers. In some cases, particularly with the deployment of a new group of 

peacekeepers, or a deployment to a new mission area there was the problem of language. 

This is normally overcome with the employment of interpreters, but it can also present its 

own problems. For instance, in the Balkans where ethnicity was a driving force behind 

much of the conflict, peacekeepers had to employ more than one translator so that an 

ethnic Serbian interpreter would not be taken into an ethnic Albanian enclave and vice 
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versa. This was not only a security issue but also underscored the required intercultural 

sensitivity.  

An issue that cannot be addressed by an interpreter is that of nonverbal contact, and this 

type of contact may have as much if not more impact on the way a peacekeeper is 

perceived than what is articulated verbally. Although nonverbal communication is a study 

in itself, it is worth mentioning here because it has a cultural dimension, and it is in 

unfamiliar or alien cultures that peacekeepers normally find themselves deployed. One of 

the most important aspects of this type of communication is posture. If a peacekeeper 

adopts a non-aggressive posture with his /her weapon hanging by his /her side as opposed 

to in a ready position they will be viewed as friendlier, much more approachable, and less 

threatening. Another important aspect of nonverbal communication is that of gesture. In 

the Middle- East and in the Muslim world in general it is offensive to wave or to gesture to 

somebody with the left hand. In the same region eye contact, while it may be acceptable to 

Westerners is considered disrespectful, rude, and even considered to be a challenge, and in 

many cultures in the Middle East, the head movement for “Yes” is just the opposite of the 

head movement for “Yes” in almost any other culture. The acceptable physical distance is 

another major difference in the nonverbal communication between cultures. In Latin 

America and the Middle East the acceptable distance is much shorter than what most 

Europeans and Americans feel comfortable with. A European or an American might feel 

that their private space is being invaded while the other person might wonder at the need 

for such distance (Project Communication Tips: Nonverbal Communication in Different 

Cultures, 2010) 

The complexity of communication with host societies is complicated even further by a 

need to project an attitude and demeanour of respect towards social, cultural, or religious 

differences. This is critical to gain the confidence of those who are to be protected as it 

fosters an atmosphere of trust and acceptance which is as essential to mission success as 

being well equipped or having good intelligence. Again, this would appear to be of most 

importance either at the initial stages of a new deployment or when a contingent is rotating 

during a changeover. 

“Some were wary and suspicious until they saw that we were in 

fact neutral and could see us as guardians of the peace.” 
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“We were careful to be respectful of culture and religion so 

that as outsiders we would be accepted.” 

[…] but in the initial stages of a mission or the initial 

redeployment of a new nation to an area the locals are always 

wary and cautious.”   

Despite the best efforts of individuals and groups to be respectful and conscious of 

differences, some were simply beyond the scope of what is a Eurocentric perspective. For 

example, 

“Some cultural differences take time to understand on both 

sides, and some will never be understood or respected, e.g. it is 

illegal to whistle in the streets of Asmara the capital of Eritrea 

but permissible to defecate in the same streets in the plain view 

of all, both seem normal to locals and absurd to Europeans.”  

As with any undertaking or endavour there will be exceptions to the norm, and again 

reference is made to the Swedish – Irish experience in Liberia. The Irish were considered 

by the Liberians to be more flexible and empathic. Unlike Swedes, they would, for 

example, give away money and sweets to children and adults who gathered at the camp 

gate; they would regularly allow locally employed civilians to take food from the camp, 

without the gate pass required by the rules and regulations. As one local commented, 

“When we are working, it saddens us to see Swedes throwing 

away food and burning things that we are badly in need of. But, 

if you don’t have a gate pass, the Swedes won’t let you out. We 

realise they have their orders. The Irish are different, they’re 

more flexible. We can take food and other things out, we don’t 

need a gate pass. Tell them to change their policy. If the Irish 

can, the Swedes must be able to as well. They’re so restrictive. 

A rule is not a bible.” (Hedlund, Weibull & Soeters, 2008, p. 

159) 

As one Irish soldier observed,  
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“When they were on the gate, they beat the locals with sticks 

which in turn affected us because we'd be on the next day and 

the locals would come back for round 2. Even when we said it 

to the Swedes their reply was just "Fuck them...They're scum". 

4.3.8. VULNERABILITY 

The last question to come under the heading of ‘concepts’ dealt with who would be 

considered by the respondents to be the most vulnerable in an operational area. As might 

be expected the answers to this question were almost universally similar. Although many 

groups were mentioned such as the old, the poor, ethnic groups and minorities, and people 

living in outlying areas, the overwhelming response was that it was women and children 

who were the most vulnerable.  

“In the operational theatre I saw that the most vulnerable were 

the young, the old, and the women.” 

“Children and females.” 

“[…] children in my opinion would be the most vulnerable.” 

“Children and women were at the greatest disadvantage.” 

“Women and children for obvious reasons.” 

Women and children potentially face the same hazards as they are usually together in a 

village or refugee camp having been either forcibly separated from the men, or because the 

men were combatants and were elsewhere.  For the purpose of this study both groups will 

be dealt with separately.  

Children are vulnerable to the danger of malnutrition and separation from family. They 

also face the danger of disease, psychological disruption, and the interruption of their 

education (MacFarlane, & Khong,  2006, P. 203). There are other factors that put their 

wellbeing at risk. A child in Afghanistan who is injured by a landmine has a physical 

injury but also may suffer the emotional impact of a lost limb and social stigmatisation 

from peers. A child in Kosovo who has to flee home and country and become a refugee, 

not only loses a home, a physical place of refuge and source of emotional well-being, but 
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also loses his or her social identity, social status, and culture (Boothby, Strang, & Wessells, 

2006, p. 26). 

I had an experience of a similar situation while serving in Kosovo in 2004. I was part of a 

patrol tasked with showing a highly visible presence in a local village at a time when the 

children of ethnic Albanian Kosovars were going to their school. The reason for the 

presence was to promote a sense of security for the local population in the immediate 

aftermath of inter- ethnic violence that had engulfed the whole region. I was on top of an 

armoured vehicle which had become a magnet to the children who wanted to know who 

we were, where we came from, and of course if we had any candy. I climbed down from 

the vehicle in order to speak to the children, many of whom had reasonable English, and 

was amazed to find myself having a conversation with a girl of 3 or 4 grade age who spoke 

with an East London accent. When I asked, she had explained that her family had fled the 

violence in the region when she was a baby, and now that NATO was there to make things 

safe they had returned. After the conversation it occurred to me that if I had found the 

experience almost surreal how would her peers treat her? Would they see her as a 

foreigner? Someone different? Someone other? 

While childhood is defined by the Convention on the Rights of the Child (CRC) as the 

period from birth through eighteen years of age, many non-Western cultures view the 

period quite differently. In many countries throughout sub-Saharan Africa, after a young 

person has completed traditional initiation rites (around the time of puberty), he or she is 

no longer considered a child and begins assuming adult responsibilities (Ibid, p. 20) 

Because of this many children are inducted into regular or guerilla army units resulting in 

child soldiering having recently been presented as a new and massive phenomenon, with 

rough estimates of 250,000 under-age recruits worldwide, located mainly in developing 

countries (Hamer, 2010, pp. 50-51). Peacekeepers from developed countries find this hard 

to reconcile with their own perceptions of what constitutes a soldier as it defies their 

understanding of social norms and codes.  

Aside from the coercion of children into armed groups, they also face the threat of sexual 

exploitation. These abuses go against the Convention on the Rights of the Child and violate 

their Human Rights, and as a result of this the Security Council has included child 

protection in the mandates of peacekeeping forces. According to the Report of the Special 

Committee on Peacekeeping Operations, (2010), 
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“The Special Committee recommends the inclusion, where 

appropriate, of specific child protection provisions in 

peacekeeping mandates and encourages the deployment of child 

protection advisers in relevant peacekeeping operations.”  

Unfortunately it would seem that attitudes to child soldiering and exploitation are 

culturally or geographically dependent regardless of recommendations by the Security 

Council, 

“[…] in Liberia children were being sexually exploited by 

African peacekeepers. When we went to the port city of Harper 

as part of the QRF we were approached by children who asked 

if we wanted to have a certain act performed on us for the cost 

of a dollar. They said that the peacekeepers who were stationed 

there gave them money for the act.”(QRF/ Quick Reaction 

Force. Peacekeepers stationed in Harper were Senegalese). 

Aside from the fact that women are generally left to fend for themselves and their children 

in conflict situations, they face even more challenges. Since the 1990’s conflict in the 

former Yugoslavia violence against women has become an emerging Human Rights issue, 

with women facing gender-based violence by police and military forces in armed conflict 

as well as in everyday life. Violence against refugee women and asylum seekers, 

trafficking and prostitution, sexual harassment, forced pregnancy, forced abortion, forced 

sterilization (Merry, 2006, p. 21) have become common occurrences in conflict areas, 

particularly intra state conflicts. Just as in the case of child soldiers which goes against any 

notions of what is an acceptable norm to Western peacekeepers, there is also the norm that 

men should protect rather than harm women, which translates into the rule for boys “don’t 

hit girls.” (Carpenter, 2006 pp. 12-13). There are cultural contradictions that arise from the 

treatment of women and girls in conflict areas, particularly as the Western notion of 

Human Rights is not embraced as a universal model. In many of these areas gender 

relationships reflect social power relationships that may be deeply embedded in systems of 

religion, kinship, and tradition (Merry, 2006, p. 2).  

Rape, in some cultures, is not simply sexual aggression against women but a means by a 

particular cultural or ethnic group to define or destroy ethnicity. In Bosnia, rape was used 

not only as a form of sexual violence, but also as a method of ethnic cleansing in a culture 
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where patrilineage, descent traced through the male line, decided ethnicity. In some 

conflict areas women may have an unavoidable or undesirably high profile specifically 

because they are the ones who are left to take care of communities in the absence of men 

who may be providing military service. This makes them targets for violence and terror as 

a means of undermining or destroying the fabric of the community or society that they 

define.  

Aside from the obvious considerations of why women are among the most vulnerable in an 

operational area, and there are many more than those that have been mentioned, there was 

another aspect of gender that presented itself in the answers that came as quite a surprise. 

The answers were given by the three female respondents and expressed a common 

sentiment; 

“First timers overseas like me who did not have any 

experience” 

“The most vulnerable people overseas are women who are on 

their first trip” 

“Us as female soldiers automatically have a physical 

disadvantage” 

Perhaps the first answer is not a totally gender specific response as the reference is to 

someone on their first tour and with no previous experience. A male could just as easily 

have answered in the same way. However a similar observation was made in a study 

conducted by Ulla Anttila which touched upon the experiences of female peacekeepers in 

Kosovo. She wrote, 

“[…] one female reservist who felt uncomfortable with the 

special attention from her male colleagues also said that her 

previous peacekeeping experience was an advantage because it 

was easier for her to adapt to the peacekeeper community than 

it was for her female colleagues without former peacekeeping 

duties.”(Anttila, 2012, p. 146) 

 Even so, the answers were coded in a similar fashion because of the explicit reference to 

women or females in the second and third answer, and the reference to me in the first 
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answer. Me is an objective personal pronoun, and while it is gender neutral it still places 

the emphasis on the individual as opposed to merely referring to “First timers overseas…” 

I believe that this is both important and relevant because of the position of females within 

the Defence Forces. Although males and females receive the same training, there is a high 

degree of separation between both, at home and abroad. There are common areas where 

they can associate, but it is forbidden for males and females to enter each other’s 

accommodation, and although it happens, relationships between male and female members 

of the Defence Forces are frowned upon as they are believed to promote discipline 

problems and undermine operational efficiency. Because it is a male dominated 

environment many females find themselves having to deal with the kind of unwanted 

attention that males need not fear. Research by a former army captain contained in a 

doctoral thesis, found that 59 out of the 60 women interviewed claimed they had suffered 

bullying or harassment. Of those, 12 claimed to have been sexually assaulted (Defence 

Forces declare war on bullies, 2001). 

This highlights the fact that females can be a vulnerable sub group within a military 

organisation and in many cases have small same gender peer groups with whom they have 

a strong identity. While the sentiment is generally expressed, by male peacekeepers, that 

women and children are among the most vulnerable in a mission area, perhaps more 

attention should be paid to the welfare and security, both physical and psychological to 

their female peers. I would suggest that this problem is not simply about institutionalised 

misogyny or chauvinism but about broader social perspectives that need to be addressed at 

a fundamental level. 
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4.4. CONSEQUENCES. 

The following part of the study deals with the way in which peacekeeping was experienced 

by the various participants, and the ways in which they perceived it. It deals with opinions, 

memories, and reflections, and apart from the question about NGO’s asks the questions 

that I believe required the most thoughtful consideration and contemplation.  

In light of some of the failures of UN peacekeeping, and some of them were both 

disastrous and extensively covered by the international media, I wanted to know in answer 

to Q.9 if the respondents thought, from their own experience, that there were any situations 

where peacekeeping had a negative effect. From this question there emerged 31 codes 

which developed into 6 categories. The biggest category was that in which there were 

explicit “yes”, “no” answers of which there were 11. The ratio of positive to negative 

answers was somewhat of a surprise in itself, being 7 negative and 4 positive. The positive 

answers included, 

“No, I found peacekeeping to be an effective tool.” 

“No, peacekeeping always had a positive outcome.” 

“In most cases, no.” 

“No, peacekeeping generally does not have a negative effect if 

the host nation wants the international force there.” 

The surprise came with the negative answers and the reasons for them. One was 

nonspecific and simply replied that,  

“Yes, sometimes it would have a negative effect.” 

Two others were more specific in outlining the reasons they believed that peacekeeping 

had had a negative effect. They replied that, 

“Yes, in Bosnia the UN force had its hands tied too much.” 

“Yes, it made local people financially dependent on 

peacekeepers.”  

The remaining four negative answers were as follows, 
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“Forces from certain countries have mainly had a negative 

effect.” 

“Yes, especially from African peacekeepers.” 

“[…] shameful exploitation of women and children […].” 

“The idea that all nations of the UN should be represented in 

peacekeeping missions has a major effect in destroying the 

fruits of peacekeeping.” 

This would indicate a perception that peacekeepers from certain parts of the word, in 

particular the developing world, are more prone to conduct and behavior that would 

discredit them as peacekeepers, and undermine the success of a particular mission. This 

behaviour is believed, perceived, alleged, and at times documented behaviour of sexual 

exploitation and abuse (SEA). This was highlighted more explicitly in the codes that 

emerged in a related category. 

“An unfortunate effect of peacekeepers in an area can also be 

the sexual exploitation of the poorer members of the local 

community.” 

“I had heard and witnessed official reports of some African UN 

peacekeepers that were involved in the sexual exploitation of 

women and children whilst they were deployed under the UN.” 

“As a reporter, I’ve heard and even witnessed stories from 

Africa and Lebanon that UN peacekeepers from developing 

countries have a tendency to behave badly at the operation 

areas. Their corruption and use of prostitutes are creating huge 

problems.” 

From these codes it would seem that these violations of conduct are not simply anecdotal, 

as two of the respondents claim to have witnessed such events, one personally and one as a 

witness to official reports. Parallel to this was yet another category that referred to 

criminality in general, one code described peacekeeper criminality, while another referred 

to the criminal enterprises that developed as a consequence of the peacekeepers presence; 
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“Some of them simply maintain or bring more crime and 

instability into the theatre.” 

“There was also a black market economy that provided 

counterfeit DVD’s, jewelry, clothing, etc., and these were 

obviously criminally controlled.” 

The economic consequences of the presence of peacekeepers were also referred to by the 

respondents, and again it was from two differing perspectives. The first referred to the 

economic benefits that the presence of peacekeepers might bring; 

“Peacekeepers bases offered them work and money.” 

“There was the service economy where locals would be 

employed as interpreters, cleaners, barbers, tailors, and 

washers of laundry.” 

It could be proposed that these were real economic benefits with reference in particular to 

the second answer where the majority of the trades mentioned were most likely practiced 

in a pre-conflict society, thus there was some sort of socio economic continuity, be it in a 

different environment. This continuity may also help to maintain the various individual’s 

sense of worth and self-esteem.  In another category there was further mention of the 

economic consequences of a peacekeeping presence, though these were of a more negative 

type; 

“The presence of peacekeepers slowed the development of free 

market enterprises.” 

“[…] there was a parallel economy that grew from the 

presence of peacekeepers.” 

“There was also the black market economy […].” 

“There was always a ready market of well-paid peacekeepers.”  

“The presence of peacekeepers surely inflated some of the local 

prices (coffee shops, restaurants, etc.).” 
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“The long term stationing of peacekeepers in the area lets the 

locals’ lapse into a sense of acceptance of this outside 

influence, it also leads to reliance on the peacekeepers for some 

basic things that the locals’ themselves are capable of doing but 

choose to exploit the goodwill of the peacekeepers.” 

“The long term presence of the peacekeepers is the accepted 

price of simple sundry items in the local shops can rise above 

the normal local level.” 

The final category reflected the opinions of what or who were suitable peacekeepers, and 

makes an interesting comparison to the previous category that appeared to label 

peacekeepers from developing countries as perhaps less than suitable; 

“There were a few individuals whose personal characteristics 

and manners were not suited to peacekeeping (then again, it is 

questionable whether these individuals should be allowed in 

any form of social contact even in their own countries).” 

“The KFOR troops behaved well- the problem makers were the 

non-effective staff of UNMIK (United Nations Mission In 

Kosovo) 

“European peacekeepers tended to be more courteous towards 

the locals” 

With reference to answer two, KFOR troops were predominantly European, and the 

respondents being Irish and Finnish would have worked in a similar environment to each 

other which was in NATO/EU battle groups. UNMIK had more international actors which 

might go some way to explaining the seemingly Eurocentric view of the performance of 

the KFOR soldiers.  

4.4.1. NGOs 

Any UN peacekeeping/peace building undertaking is generally composed of multiple 

actors, including uniformed personnel, both military and police, international civilian 

personnel, local staff, and UN volunteers. Alongside these groups are another diverse 
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group of Non-Governmental Organisations or NGOs, some of which are affiliated with the 

United Nations, and some of which are not. Because of the nature of peacekeeping/peace 

building operations, and the circumstances and environments in which they take place, 

there is sometimes contact between peacekeepers and various NGOs. Sometimes this is 

intentional, and sometimes unintentional. The nature of the contact between peacekeepers 

and NGOs would seem from the responses to be minimal and would depend on the 

circumstances at the time. With regard to Q. 10 “What kind of contact, if any, did you have 

with NGOs?” 21 codes emerged which were developed into 5 categories. The answers in 

the category that dealt with actual contact were as follows; 

“None.” 

“Very little or no contact.” 

“Occasionally we came across NGOs.” 

“Contact with NGO’s was limited and that’s the way they liked 

it.” 

“Contact with NGOs was carried out at officer level.” 

“Very little. Apart from being tasked with the delivery of vital 

stores we would have had little contact at lower levels.” 

“Yes, I have had dealings with them, usually in providing them 

with logistical support.”  

The next two categories dealt with the peacekeepers perceptions of the NGOs and would 

seem to suggest an ambiguity or ambivalence in their attitude. The first was based on what 

might be loosely termed as a “live and let live perspective”; 

“Most NGOs appreciated our help and welcomed us; however 

some NGOs distanced themselves from us as they do not want 

to be seen to be taking sides with the military.” 

“Sometimes when they needed something they came to us” 

In the next category there was a little more hostility apparent; 
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“[…] like the locals they exploit the goodwill of the 

peacekeeper, and have no hesitation in seeking safety in the 

confines of the peacekeepers camp when their ‘flock’ turn.” 

“One rule of thumb that one can apply to a Finnish winter and 

the numerous NGOs; there is white snow and there is yellow 

snow, make sure you know which is which, and stay away from 

the latter.” 

 

It would seem that in the context of normal day to day routine that there is generally little 

contact between the two groups, and that this is an arrangement that suits both groups for 

their own reasons. This may not be as straightforward as it might first appear in the 

framework of the answers provided by the respondents. According to Winslow (2004), 

“NGOs are a business, each with their own agendas, and 

sometimes their own agendas don’t coincide with other NGO 

activities. Sometimes NGOs don’t want to talk to each other. 

They have different mandates so they get into conflict with each 

other.” 

Therefore it might seem that that it is not only the peacekeepers that the NGOs have 

difficulty getting along with and that their hostility is simply being reciprocated by the 

peacekeepers. It should also be borne in mind that there are fundamental differences in the 

organizational structure, attitudes, and operating modes of the military and NGOs. The 

military is a disciplined conservative, rigidly hierarchical, largely male institution, while 

NGOs are more liberal, democratic, and staffed by idealistic young people of both genders. 

NGOs may often be disdainful of the presence of peacekeepers who will only spend six 

months in a mission area while the NGO may be there for considerably longer and 

consider the military to be out of touch with the realities of the societies they are there to 

protect. 

The contact was not negative in all cases. Since the 1990’s it has become common practice 

for peacekeeping missions to have a CIMIC (Civil Military Cooperation) element as part 

of their makeup. These CIMIC teams are composed of officers and NCOs (Non 

Commissioned Officers) who undergo training specifically to expose students to the 
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attitudes of IOs (International Organisations) and NGOs to military operations in the 

CIMIC environment and to highlight the importance of a positive working relationship 

between military forces and civilian organizations in theatre (UNITED NATIONS 

TRAINING SCHOOL IRELAND, 2012). As one officer noted; 

“I had some very good contact with NGOs whilst I was 

deployed in the DR Congo where I was a CIMIC officer.” 

In other cases it would seem that there was a perceived lack of trust between the 

peacekeepers and the NGOs, but that this mistrust did not appear to exist among groups of 

the same nationality; 

“It is unfortunate that NGOs see the peacekeeper as a 

necessary evil, they mistrust the peacekeepers and their 

motives, they assume the peacekeeper is trying to use them in 

an intelligence gathering role.”  

However; 

“There was also social (official or unofficial) contact with 

other Finns working for the various NGOs during national 

holidays and the like.” 

One can only speculate that these social gatherings took place in the peacekeepers bases as 

soldiers are most often subject to restrictions of movement outside of their bases. Perhaps 

these events were efforts by military commanders to foster a more harmonious working 

relationship between both groups. 

4.4.2. MEMORIES 

An experience of any kind will generate memories and impressions, and in some ways 

might be described as the most significant aspect of the experience as it influences the 

subsequent construction of thoughts, attitudes and behaviour of an individual who was 

involved in the venture. From the question “Have you any specific, moving, or lasting 

memories?” emerged 13 codes that developed into 4 categories. The first one dealt with 

children in the conflict areas and might be seen as a reflection or an extension of the earlier 
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question regarding those who were believed to be the most vulnerable in a theatre. The 

answers to the question included;  

“Seeing starving kids begging for food.” 

“Visiting the children’s AIDS hospice. It was very sad and I’ll 

never forget it.” 

“Watching a roughly 9-year old member of the local gypsy 

minority walking hand in hand with his younger sibling 

shoeless in the sleet, smoking a cigarette was particularly 

heartbreaking.” 

“This happened in late December, in an Albanian pre-school in 

mid-Kosovo. I was with a patrol of Finns who were dressed as 

Santa Clause and delivering kids a sack full of Western- 

donated Xmas presents. A little girl comes to us and asks shyly 

(via interpreter), “Can also a girl have a present? Are them 

only for boys like always?” That’s where it hit me; it’s the 

small things that can make the difference. By showing that 

every person in that classroom, boys and girls were equal and 

important. Worth of presents and care.” 

This aspect of the peacekeeping experience might also be loosely linked to the subject and 

answers to the previous question where NGO’s consider the military to be out of touch 

with the realities of the societies they are there to protect. The previous answers would 

indicate not only that the respondents are quite in touch with the social realities of where 

they serve, but that there are emotional responses to what they witnessed. They are not 

simply aloof by-passers, and what they witnessed makes a lasting impression on them. The 

next category describes another context that would be equally difficult to deal with and 

could be quite traumatic for the witnesses. It recounts the aspect of peacekeeping that only 

those who have been there can fully appreciate, and that can have a long lasting emotional 

effect; 

“My time in Liberia, where I patrolled from Liberia to 

Freetown, Sierra Leone. I met with and saw the victims of the 

war where many women were raped and abused, and where 
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many people lost limbs due to conflicts that occurred in those 

countries.” 

“During my tour in 1993 in Lebanon we were subjected to a 

long lasting bombardment. Quite a lot of local families took 

refuge in our base and lived amongst us for over a week 

sharing what food and materials we had. Despite the fact that 

we had good protection and equipment I felt the same fear and 

uncertainty for the future as they did.” 

“Exhuming human remains while a member of a work party for 

ICY(Y) (International Criminal Tribunal for the former 

Yugoslavia) in Kosovo in 1999. It hardened me to everything 

else that I have seen since.” 

Many times peacekeeping can be a dull monotonous duty in parts of the world that are 

foreign in many ways. The environment is sometimes demanding, and the society and 

culture are alien. However, when certain circumstances arise or certain events unfold, it is 

difficult to properly convey the emotions that are felt. Sometimes it is a feeling of 

helplessness, sometimes of anger and revulsion, and sometimes it is a feeling of fear, a fear 

of losing one’s life that cannot be compared to any other feeling. These are lasting 

experiences that, while their impact will diminish over time, will shape the individual’s 

perspective of life. Perhaps as one respondent put it “It hardened me to everything that I 

have seen since.” Alternatively it may make the individual more thoughtful or empathetic. 

Either way, it would be difficult to leave behind an experience such as those referred to 

and not change in some way. 

 The stresses of peacekeeping may be cumulative and may begin with mismatches between 

preservice training and actual demands during missions (Posttrauma Support from a 

Leadership Perspective: Swedish Peacekeeping Experiences, n.d.), and may ultimately lead 

to a condition known as Post Traumatic Stress Disorder (PTSD). During deployment a 

peacekeeper might be exposed to a life threatening incident, may witness human suffering 

or distress, or may succumb to feelings of helplessness in situations that they feel are 

beyond their control, all of which can act as stressors. Aside from these factors, research 

has shown that certain demographic and personal characteristics are associated with the 
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onset of PTSD. Interestingly these include younger age and level of education 

(Dirkzwager, Bramsen, & van der Ploeg, 2005) 

Not all of the peacekeeping experiences can be described as being challenging or 

traumatic. In some instances it can broaden horizons or present new perspectives on the 

way people live in other parts of the world. This is an important aspect as these kinds of 

intercultural exposure enlighten and inform individuals, which in turn help to promote 

understanding and tolerance. One respondent recalled an incident in Afghanistan; 

“An unescorted lone woman in a burkha walked by, and steered 

my way, stopping about two metres from me and faced me 

directly. My natural politeness was urging me to greet her, but 

training stopped me from doing that. Hence I looked slightly to 

the other direction. She stood there for about 10-15 seconds. 

One of the strangest moments of my life so far.” 

Another made the comment that; 

“Peacekeeping in different parts of the world and among 

different cultures gives you experiences and outlooks on life 

that those who have never served can only imagine.” 

Having had personal peacekeeping experience in Lebanon, the Balkans, and Africa, I agree 

with the last statement. It can also be linked to the previous category. The experiences can 

be good or bad, enriching or traumatic, but irrespective of the type of experience they can 

generally be described as defining. This is summed up in the last category; 

“I value the good and not so good memories equally highly, as 

they have enriched my life.” 

“My experience of serving overseas in harsh dangerous 

environments created lifelong friendships with comrades. 

Living with other people in close proximity, sharing hardships, 

and with reliance on one another results in a closer bond than 

other forms of work relationship.” 
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4.4.3. OPINIONS 

A result of any experience will be either the formation of, or the changing of an opinion, 

and this was the basis of the next question where respondents were asked “Has your 

opinion of peacekeeping changed as a result of your experiences?” The answers to this 

question generated three categories that reflected how opinions changed or remained 

unchanged. The first category emerged from codes that highlighted the perceived 

importance of peacekeeping, and how the respondent’s opinions had not changed; 

“No, it is and always will be so important and needed in 

Africa.” 

“No, I still strongly believe peacekeeping to be a very important 

and necessary tool for war torn countries.”  

 

 

In the next category the respondents made more personal reference to how their opinions 

may have changed; 

“My opinion about some peacekeepers or their suitability as 

peacekeepers has changed as a result of my experience, but I 

still consider peacekeeping to be irreplaceable.” 

“My personal opinion of the effectiveness of peacekeeping and 

of the suitability of the people doing the work has only grown.” 

“Yes my opinion has sort of changed. I’ve much more respect 

for the men and women peacekeeping away from home.” 

“Now that I’ve done my little share of international 

peacekeeping I have the feeling I have earned the right to be 

critical. Despite that I still have a huge respect for the common 

peacekeeper.” 
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Despite the fact that there are obviously some doubts as to the suitability of some 

peacekeepers to their role, there would nonetheless appear to be not only a consensus in 

regard to opinions about peacekeepers and the work that they do, but it could be suggested 

that it is a critical consensus in that it is objective and informed by experience. The final 

category dealt with how opinions had changed based on the actual nature of the 

peacekeeping mission and how it was regarded; 

“Yes and no. When you compare a UN Chapter VI to a UN 

Chapter VII mission, the comparison of peacekeeper to peace 

enforcer. To be able to enforce a peace instead of watching 

wrong being inflicted on innocent people.” 

“Yes completely, I consider UN peacekeeping missions a waste 

of time and effort and in some sad cases a waste of life. They 

are overstaffed by an international staff of bureaucrats who in a 

lot of cases come from countries that are in no better shape 

than the hosting country (in particular the emerging African 

nations). NATO/PFP, EU missions are without doubt far better 

for “getting the job done”. They are far more mission driven, 

cost effective, and give the peacekeeper a much more robust set 

of rules of engagement.” 

Since the end of the Cold War the nature and requirements of peacekeeping operations has 

changed, and peacekeepers more frequently find themselves trying to restore order in inter-

ethnic or intra state conflicts, as opposed to being a buffer between states. Many times it 

means having to impose a peace where there is no desire to see peace in a given conflict 

area. It also means the direct involvement and intervention by peacekeepers where the line 

between peacekeeper and combatant can become vague. The UN responded to this with the 

mandating of Chapter VII missions which are a much more robust peace enforcement 

mission. The drawback is that many traditional peacekeeping contributor countries are 

reluctant to contribute troops to these potentially dangerous missions and opt instead for 

NATO/PFP; EU missions where personnel are better equipped and protected. This can lead 

to a two tier perception of peace operations where the developing nations contribute more 

personnel to UN peacekeeping missions, and attitudes about the unsuitability of certain 

countries to participate in peacekeeping missions are perpetuated. 
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4.4.4. CHANGES 

Just as opinions may or may not change, so too may the individuals after their involvement 

with peacekeeping. When asked “Do you think that being a peacekeeper has changed you 

as a person, or changed the way you view other people?” The largest of the five categories 

to emerge from the answers to this question referred to gratitude and appreciation; 

“I have changed as a result. I am more thankful for what I 

have.” 

“[…] more grateful for the life I have at home.” 

“Yes, I believe that it has. I don’t think I take so much for 

granted like clean water, electricity, freedom of speech, 

movement, and religion.” 

“All in all, I feel I have more to appreciate and less to be 

worried about than before” 

“[…] made me appreciate the things I have at home and made 

me realize how lucky I am that I was born in a civilized Western 

democracy.” 

“It has certainly made me appreciate what we have at home 

more and also made me appreciate the things we take for 

granted at home like freedom of speech, running water, access 

to health care and education and freedom to do whatever we 

want when it comes to the decisions and choices we make.” 

We can all, in moments of reflection, be grateful for certain aspects of our lives, but it is 

more meaningful when another way of life is experienced as a reality, and not as a second 

hand experience. It is noteworthy that the things for which the respondents express 

gratitude for are the things that we never go out of our way to look for. The things that are 

taken for granted, like water, electricity and education. They are not things that one would 

wish for if, for example, one won the lottery. They are an everyday part of our lives that 

are invisible until we are faced with an environment where they either do not exist or only 

do so sporadically. It is also significant that there is a realization of what are fundamental 

Human Rights issues with the references to freedom of speech, movement, religion, and 
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choice. Whether or not it was obvious to the respondents when they reflected upon, and 

answered the question, it would nonetheless exhibit an appreciation of such issues. It might 

even be reasonably proposed that the peacekeeping experience prompted an awareness or 

sensitivity to issues that might have otherwise gone unheeded, issues such as the following 

from the Universal Declaration of Human Rights; 

Article 1. All human beings are born free and equal in dignity 

and rights. They are endowed with reason and conscience and 

should act towards one another in a spirit of brotherhood. 

Article 18. Everyone has the right to freedom of thought, 

conscience and religion; this right includes freedom to change 

his religion or belief, and freedom, either alone or in 

community with others and in public or private, to manifest his 

religion or belief in teaching, practice, worship and 

observance. 

Article 19. Everyone has the right to freedom of opinion and 

expression; this right includes freedom to hold opinions without 

interference and to seek, receive and impart information and 

ideas through any media and regardless of frontiers. 

The following categories reflected how the respondents changed as individuals, and how 

their perspectives changed. They reflect codes for maturity; 

“Strangely yes, I feel the experience has matured me.” 

“As a result of my experience as a peacekeeper I think I have 

matured as a person.” 

“The life lessons I’ve learned on the way have been taken on 

board and have helped me to be a better person.” 

 Tolerance; 

“I think that I am possibly a little more tolerant and take life for 

what it is; something to be valued.” 

“I’ve grown more tolerant of other people and cultures.” 



54 
 

 

“Yes it has changed me as a person and how I view others.” 

Compassion;  

“It has made me more compassionate and understanding.” 

“I have faith in the goodness of people.” 

Personal development; 

“Just after the mission I didn’t complain as much about normal 

life problems as I used to” 

“Yes it has changed me; I don’t think I’m as naïve as I was.” 

“The mission taught me a lot about my strengths and 

weaknesses.” 

“I find myself being calmer, less troubled by concerns in my 

personal life (which seem petty in comparison to what I saw), 

and more confident.” 

 

4.4.5. SUMMARIES 

The final question “How would you summarise your peacekeeping experience?” produced 

15 usable codes that developed into 4 categories. The first category would suggest that 

despite the wide ranging answers to the previous questions, some positive, and some not so 

positive, the experience was in itself positive and rewarding. The answers included; 

“One phase in my life which I do not regret.” 

“An experience that everyone would benefit from.” 

“Worthwhile in many ways. Many new experiences, have seen 

places not many people get to see, and found them to be a 

bonding time with people of a similar thinking.” 
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“Rewarding and fulfilling. It has helped me appreciate the 

things we take for granted on a daily basis; water, light, peace, 

food, security, and family.” 

“Apart from the time it takes away from me being with my own 

family and friends my peacekeeping experience has been 

overall very positive.” 

 It would seem that despite the numerous challenges that peacekeepers might have to face, 

including separations from family and loved ones, challenging environments, possible 

intercultural misunderstandings, the potential for harm, and the sometimes negative 

stereotype of the peacekeeper, that the experience is something meaningful on different 

levels. Even though it is viewed as being positive it should still be remembered that 

peacekeeping operations are diverse and sometimes difficult, as testified to in the answers 

to the previous questions. These difficulties are also diverse. They can be something as 

seemingly minor as having to share limited living space with comrades for an extended 

period of time, and dealing with the accompanying lack of privacy. It could be the issue of 

multinational cooperation and the challenges that might arise in attempts at communication 

or understanding. It might be a broader issue of dealing sensitively with the host culture, or 

dealing with potentially traumatic exposure to the consequences of conflict. In some cases 

a personal relationship might end while the peacekeeper is abroad. The next category 

seems to support the difficulties of the experience; 

“[…] life changing and formative.” 

“Tough, demanding, emotional, but satisfying.” 

“Incredible and emotional. Even though there were hard times 

I’m so grateful for the experience.” 

“If I was to summarise my experience it would be; memorable, 

difficult, lonely, long, but worthwhile in the sense that I have 

fond memories and life experience that I will pass on.” 

Being deployed for a peacekeeping operation can be a life-changing experience. For some, 

it may bestow greater value to their lives back home; for others, it may leave memories and 

feelings that they struggle to live with throughout their lives (Psychological Dimensions of 
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Peacekeeping: The Role of the Organization, 2003). It would seem that life had a greater 

value for those who participated in this study. Perhaps it was because of their personal 

traits. Perhaps they possessed stable and mature personalities, and were socially and 

culturally competent enough to have benefitted from their experiences. This would appear 

to be evidenced in the following responses; 

“Every time I came home I was changed a little in regard to my 

outlook on life, particularly as I got older.” 

“I believe that peacekeeping changed that society for the better 

and I know it changed me for the better.” 

“My friend says ‘a mission is a journey where you learn what 

kind of man you are.’ That is correct. I did not find myself there 

(I knew myself even before), but I got a better picture of my 

nature and character.” 

The final category in which there was only one response seems to continue a theme that 

continues through the study; 

“It has also opened my eyes more to other nation’s cultures and 

traditions.” 
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5. RELIABILITY 

 

The reliability or trustworthiness of this study may be open to question in so far as the 

findings are based on my own personal analysis of the respondents answers. On the basis 

of this my own data analysis was done painstakingly and repeatedly so that I detected as 

many codes and as many categories as possible. The trustworthiness of the study is, I 

believe, supported by the questions asked of the respondents which provided a people 

centered view of the topic under examination. In order to ensure both the credibility and 

transferability of the findings I used triangulation where the data sources came from 

different geographical locations, were of different ages and gender, and had gained their 

experience in numerous places around the world. As previously mentioned, the data was 

analysed repeatedly until a point of saturation was reached where no new codes emerged. 

The dependability of the study is supported by the research notes and memos, and the 

triangulation process already mentioned. Reliability in qualitative research is determined 

by the quality of the findings with the result that the quality concept in qualitative study 

has the purpose of “generating understanding”.  This is what I hope to have achieved by 

helping the reader to “understand a situation that would otherwise be enigmatic or 

confusing” (Eisner, 1991, p. 58). 

Because a grounded theory approach was used the study has ecological validity, which 

refers to the extent to which the environment experienced by the subjects in an 

investigation has the properties it is supposed or assumed to have by the investigator 

(Bronfenbrenner, 1979), or the extent to which research findings accurately represent real-

world settings (Grounded Theory Research, n.d.) 
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6. CONCLUSIONS 

The peacekeepers in this study were volunteers, and their reasons for volunteering were 

varied. In general, the Irish respondents had indicated that they had wanted to join the 

military, for a variety of reasons, and peacekeeping duties were an expected or anticipated 

consequence of this decision. In the Finnish context the peacekeeping path was chosen 

because an individual had enjoyed conscription and wished to see if the same sense of 

satisfaction could be experienced as a peacekeeper, a sense of adventure had been appealed 

to, or there was a belief that an example had been set by peers which needed to be 

followed. 

Peacekeepers experienced a sense of fulfillment which in the analysis of the results seems 

to be culturally grounded. On the Irish side was the apparent sense of fulfillment that 

resulted from the service itself and what it meant; prestige within the Defence Force 

community, and their peer group, feelings of national pride, patriotism, and the possible 

upholding of family traditions. On the Finnish side the sense of fulfillment was judged to 

be of a different kind and linked to the demographic of the group. Although this is the 

researchers own interpretation, it would seem to be a logical one. As the Irish respondents 

enlist in the army after completing secondary school their age profile is lower than the 

corresponding Finnish profile. This suggests that the Finns may have a more varied 

civilian, professional and educational background before becoming peacekeepers and that 

this might provide a framework against which they can assess their peacekeeping 

experience and consequently gain a sense of fulfillment. Again, this is speculative, but it is 

also a product of the sample size and composition. 

Intercultural competences emerged as a category when analysing the respondents’ answers. 

There was no explicit mention of the term except where one participant actually mentioned 

“other countries and cultures”. However, the bottom line is that men and women from 

diverse backgrounds find themselves in challenging parts of the world performing a 

demanding task under circumstances that are sometimes far removed from what they are 

used to at home. Competence is defined by the Oxford English Dictionary as the ability to 

do something successfully or efficiently, and while there is no way for this study to 

measure the individual success or efficiency of each participant it could still be proposed 
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that their involvement in peacekeeping implies competence. Furthermore it could be 

argued that this competence is intercultural because of the many cultural challenges faced 

during their deployments which range from the culture shock of operating in 

environmental and professional settings that are unfamiliar to them, dealing with differing 

cultural aspects of a multinational group, and harmonizing relationships with the host 

culture in order to bring about the required peace and stability. In order for this to be 

successfully facilitated requires communication skills and awareness of what is appropriate 

and inappropriate conduct.  

In the questions that dealt with defining peacekeeping, and whether it is important or 

makes a difference, another tentative link to interculturalism was found. Some of the 

answers to the questions showed a link to concepts of global education in their references 

to development, human rights, peace and conflict prevention, even though the respondents 

were most likely unaware of such a link. This was expanded further when questions of 

multinational environments were asked. The answers dealt with relationships between the 

peacekeepers of different nationalities and their accompanying rewards and strains, and the 

relationship between peacekeepers and the host society. In the context of professional or 

inter group working relationships it would seem that the glue that held the context together 

was mindset or cultural similarity founded on a culture of professionalism. Aside from this 

aspect were the references of comparison and the sharing of culture on a more informal 

basis which in turn helped to promote an atmosphere of respect. This would seem to be a 

byproduct of living and working in a truly multicultural environment and might not 

necessarily reflect attitudes or opinions in a smaller group. This was highlighted by the so 

called ‘near neighbour phenomenon’ where neighbours or groups who live close to each 

other, but without close contact, tend to fabricate and interpret each other’s activities 

negatively, based on what would seem to be positive self-perception and negative 

stereotyping. 

Further on in the thesis in a question dealing with experiences it emerged that there was a 

perception that peacekeepers from certain countries, particularly developing countries, are 

more likely to behave in a manner that would bring discredit to them. The answers that 

referred to this were provided by respondents who claim to have witnessed such events, 

one personally and one as a witness to official reports. Perhaps this is also a form of 

stereotyping. It is true that there have been abuses carried out by peacekeepers, but not 

only by those from developing countries. Peacekeepers from developed countries have also 
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been guilty. However this Eurocentric stereotyping could result from the fact that 

developed countries generally operate together and in a similar way, developing countries 

generally operate together, leading to a “them and us” mentality. This is in contrast to the 

atmosphere of respect referred to previously.   

With regard to the relationships between peacekeepers and host populations, these seemed 

on the whole to be positive, despite differing levels or degrees of contact, and the 

challenges of being respectful of local traditions, values, and norms. It is this caution and 

willingness to be mindful and indeed respectful that helps to foster acceptance and trust by 

the host society, despite some practices being beyond the scope of understanding of 

Europeans. In some contexts, for example the one in Liberia that was mentioned, there can 

be cultural tension. In this example the Liberian employees in the peacekeepers camp were 

at odds with the Swedish, who they viewed as less flexible or empathic than the Irish 

peacekeepers. This in turn led to differences of opinion between the Swedish and the Irish 

about practical matters relating to the civilian employees which in turn reinforced Swedish 

opinions about the Irish. 

The question of vulnerability, or who in the opinions of the peacekeepers were the most 

vulnerable in a mission area yielded both expected and unexpected results. It would of 

course be expected that groups such as children, women, and the elderly would be 

considered to be most at risk in a conflict area. It would be expected because we are 

conditioned by our cultural norms which tell us that these groups require protection. In 

many countries corporal punishment in schools is banned, and domestic violence against 

women can result in criminal proceedings, as can the abuse of the elderly. The use of 

children as soldiers and their sexual abuse in some cases goes against everything that we 

believe to be civilized. This is also true of abuse and sexual assault against women and 

would universally be viewed as a violation of their basic rights as human beings. Sadly 

however, despite the inclusion of child protection in the mandates of peacekeeping forces 

there have been instances where peacekeepers have been guilty of these same Human 

Rights violations.  

Aside from these considerations there emerged the theme of female peacekeepers feeling 

that they themselves were among the most vulnerable. The reasons given would appear to 

suggest a lack of preparation or readiness to work in what is typically a male dominated 

arena on a first peacekeeping mission. This perception of vulnerability was mirrored in a 
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study of peacekeepers carried out by Ulla Anttila (2012). Another reason given was that of 

a physical disadvantage, although what that disadvantage might be was not elaborated. 

Perhaps it meant that they were at a physical disadvantage in a situation that might require 

them to apply force, or that a disadvantage was perceived in their overall relation to their 

male colleagues. This perception of vulnerability would appear to need addressing as part 

of an overall programme of gender awareness and equality in order to foster a more 

harmonious, and less intimidating work environment. This is especially true in 

environments where groups of people live and work in close proximity to each other, 

sometimes under stressful conditions, for an extended period of time. 

When the respondents spoke about their memories there were those that evoked 

compassion, stress, and fear. There were also memories of having experienced the culture 

of a place in a way that few others might understand. Furthermore, their service gave them 

a benchmark to compare their own lives and cultural background to, so it could be 

proposed that this is an enhancement of intercultural awareness. It also gave them an 

awareness of Human Rights issues, such as freedoms of choice, religion, and speech. Even 

though their answers do not make specific reference to Human Rights, their answers 

showed an awareness of the things that they came to value as members of a particular type 

of society which were absent in some of the other societies where they were deployed. 

Although the study group was comparatively small there was sufficient data produced that 

generated repeated themes of culture in differing contexts. In light of the analysis of the 

data, it could be hypothesised that intercultural, and gender awareness education could 

enhance peacekeeping effectiveness. In the area of intercultural awareness it might be 

useful to address and try to dismantle negative preconceptions that one nationality may 

hold about another that they may have to work alongside. This may go some way to 

promoting a more objective attitude towards the host societies also, which in turn would 

lead to better all-round work practices, with less friction and more constructive cooperation 

both horizontally and vertically. Gender education should be viewed as equally important 

because peacekeepers as soldiers have a gendered identity. An overwhelmingly male one. 

As pointed out in this study the most vulnerable in a conflict are generally perceived to be 

women and children, and women and children generally respond better to other women, 

even those in uniform. Those going on peacekeeping missions must be sensitised to the 

realities of gender issues, not least because of the ever increasing roles and numbers of 

female peacekeepers (figure 2). Because all of the females in this study expressed a view 
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that they considered themselves as vulnerable due to their gender it is likely that work 

satisfaction and performance were affected as a result. If female peacekeepers feel safe and 

secure in their own environment then they will arguably be better able to promote a feeling 

of safety and security for female and child victims of conflict and feel more of a sense of 

satisfaction and accomplishment. 

More research needs to be done on the topic of cultural, intercultural, and gender 

awareness in order for contributing countries to make more effective use of their 

peacekeeping assets. Future research might generate the quantity and quality of data 

necessary for broad based and far reaching programmes of education to be formulated that 

would be an integral component of peacekeeping training. A common training curriculum 

with universal standards and requirements might also go some way to dismantling some of 

the negative preconceptions and stereotypes that peacekeepers from developed countries 

have about those from developing countries.  
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Appendix 

QUESTIONS: 

 

1. Where and when did you serve and for how long? 

2. How old were you when first served as a peacekeeper and what was your family 

situation?  

3. Why did you want to be a peacekeeper? 

4. How would you define peacekeeping in light of your own service or experiences? 

5. Do you think that peacekeeping is important or makes a difference? 

6. Did you serve in a multinational environment and if so what was the relationship 

with the other nationalities like? 

7. Did you have any kind of contact with local people in your duties and what was the 

contact like? 

8. Who would you consider to have been the most vulnerable in your operational 

area? 

9. Do you think from your own experience, that there were any situations where 

peacekeeping had a negative effect?  

10. What kind of contact, if any, did you have with NGO’s? 

11. Have you any specific, moving or lasting memories? Please explain. 

12. Has your opinion about peacekeeping changed as a result of your experiences? 

13. Do you think that being a peacekeeper has changed you as a person or changed the 

way you view other people? 

14. How would you summarise your peacekeeping experience? 
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