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Both home and school are essential environments where the child grows, develops and learns. 
There should be cooperation between them to support the holistic growth and development of 

the child. The obligation for collaboration between home and school is decreed by the Basic Edu-

cation Act. The importance of the collaboration is also discussed in the Finnish national core cur-

riculum, although there are no clear guidelines or rules for collaboration – therefore the quality of 

the collaboration varies greatly between schools. 

This Master’s thesis of education focuses on the collaboration between home and school from the 

perspective of the parents and the teacher of a first grade class. The aims of this research are to 

study the perceptions, expectations and experiences the parents and teacher have of collabora-

tion, and to conduct three interventions. The interventions are three functional parents’ evenings, 

which aim for parental involvement and interaction, and to develop the collaboration between the 

parents and teacher. This is a qualitative case study with elements from action research. 

The data was collected through interviews, a questionnaire and observation, and was analysed 

through the content analysis method. The participants consisted of seven parents and a teacher of 

a first grade in a comprehensive school in northern Finland. Previous studies and research were 

also examined to create a theoretical base for this research. The findings of this research were re-

flected against theory to create a holistic understanding of this topic. 

The research indicated that both parents and teachers find the collaboration between home and 

school very important, and understand the impact it can have on building a secure learning envi-

ronment for the child. The flow of information between home and school was seen as the most 

essential aspect of the collaboration, and both the parents and the teacher expected to be in-

formed of matters concerning the child. The experiences of collaboration were mostly positive, 

even though the traditional parents’ evenings were seen as quite tedious. Both the parents and the 

teacher enjoyed the functional parents’ evenings and hoped to conduct similar events in the future. 

The results of this research cannot be generalised to apply to teachers and parents generally, as 

the sample of participants is so small. Although, as this is a case study, the generalisability of the 

results is not the goal of this research. Instead this research aims to explore different ways of con-

ducting a parents evening and through these functional parents’ evenings and the data gathered 

from the interviews develop the collaboration between the parents and teacher of this class.  
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TIIVISTELMÄ 

Sekä koti että koulu ovat tärkeitä kasvuympäristöjä, joissa lapsi kasvaa, oppii ja kehittyy. 

Näiden ympäristöjen välillä tulisi olla yhteistyötä, jotta lapsen kasvua ja kehitystä voitaisiin 

tukea mahdollisimman tehokkaasti. Velvollisuus yhteistyölle on säädetty perusopetuslaissa. 

Kodin ja koulun välisen yhteistyön tärkeyttä on pohdittu myös perusopetuksen opetussuun-

nitelman perusteissa, vaikka yhteistyölle ei ole kirjattu valmiita ohjeita tai sääntöjä – näin 

ollen yhteistyön laatu vaihtelee suuresti koulujen välillä. 

Tämä kasvatustieteiden Pro Gradu-tutkielma keskittyy kodin ja koulun yhteistyöhön ensim-

mäisen luokan oppilaiden opettajan ja vanhempien näkökulmasta. Tämä on tapaustutkimus, 

jossa on toimintatutkimuksen piirteitä. Tämän tutkimuksen tarkoituksena on tutkia vanhem-

pien ja opettajan näkemyksiä, odotuksia ja kokemuksia kodin ja koulun yhteistyöstä sekä 

järjestää kolme interventiota. Interventiot toteutettiin toiminnallisina vanhempainiltoina, joi-

den tarkoituksena oli lisätä vanhempien osallisuutta ja vuorovaikutusta.  

Tutkimuksen aineisto kerättiin haastattelujen, kyselylomakkeen ja observaation avulla. Ai-

neiston analyysi toteutettiin sisällönanalyysinä. Tutkimuksessa oli mukana seitsemän van-

hempaa ja yksi ensimmäisen luokan opettaja eräästä yhtenäiskoulusta Pohjois-Suomessa. 

Aikaisempia tutkimuksia ja kirjallisuutta tutkittiin myös tutkimuksen teoriapohjan luo-

miseksi. Tämän tutkimuksen tuloksia peilattiin edellisiin tutkimuksiin ja kirjallisuuteen ko-

konaisvaltaisen kuvan luomiseksi kodin ja koulun yhteistyöstä.  

Tutkimustulokset osoittivat, että sekä vanhemmat että opettaja pitävät kodin ja koulun vä-

listä yhteistyötä tärkeänä, ja ymmärtävät sen vaikutuksen turvallisen oppimisympäristön luo-

miselle. Tiedonkulku kodin ja koulun välillä nähtiin tärkeimpänä osana yhteistyötä. Suurin 

odotus oli, että molemmat osapuolet ottaisivat yhteyttä lasta koskevissa asioissa pienellä 

kynnyksellä.  Kokemukset yhteistyöstä olivat suurilta osin positiiviset, vaikkakin perintei-

nen vanhempainiltamalli nähtiin pitkäveteisenä. Toiminnalliset vanhempainillat, jotka jär-

jestettiin osana tätä tutkimusta, koettiin onnistuneina. 

Tutkimuksen tuloksia ei voi yleistää opettajia ja vanhempia koskeviksi, sillä osallistuja-

määrä oli tutkimuksessa suhteellisen pieni, ja tutkimus suoritettiin vain yhdessä luokassa. 

Koska tutkimus on tapaustutkimus, tulosten yleistäminen ei ollut tutkimuksen tavoite. Sen 

sijaan, tutkimuksessa pyrittiin kokeilemaan eri vanhempainillan järjestämisen tapoja ja ke-

hittämään kodin ja koulun välistä yhteistyötä tutkimusluokalla sekä toiminnallisten vanhem-

painiltojen, että muun aineiston avulla. 

Asiasanat: Kasvatusyhteistyö, kasvatuskumppanuus, kodin ja koulun yhteistyö, tapaustutki-

mus 
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1 INTRODUCTION 

When discussing collaboration between home and school, it is clear that it is not a new topic 

for any teacher or parent. In a Finnish context, home and school have been connected to each 

other since the early days of public schooling, albeit they have been quite curious compan-

ions throughout the years. (Vuorinen, 2000, p. 20.) The school is not responsible for only 

educating the children nowadays, but also raising them together as partners with their parents 

(Opetushallitus, 2014, p. 35).  

As the society develops, so does the school, and parents are not considered the only carers 

of the child, albeit they do still have the primary responsibility of raising and educating the 

child. The school is an essential supporter of the child’s holistic growth, learning and devel-

opment – an educational partner for the home. Although, the school benefits from the col-

laboration as well; knowing the individual child and his needs can help develop the teaching 

and operational models of an individual teacher, but also the school and its habits. (Ope-

tushallitus, 2004, p. 22.) 

The need for collaboration between these two important growth environments in the child’s 

life has been recognised both in the Finnish national curriculum, which presents the need for 

collaboration to support the holistic growth and learning of the child, and in the Basic Edu-

cation Act, which decrees the obligation for collaboration between school and home (Basic 

Education Act 628/1998 3 § 3; Opetushallitus, 2004, p. 17). However, despite these require-

ments for collaboration, schools are left to their own devices more often than not, which 

impacts the quality and quantity of the collaboration.  

During my teacher education studies at the university, there has been little discussion about 

“meeting the parents”. My interest for this topic stems from the understanding that working 

together with parents is an essential part of every teacher’s work, and if done efficiently and 

through mutual understanding, can benefit the child’s growth and learning, but it can also be 

an asset and a resource to the teacher’s own work. My own experiences during my studies, 

teaching practices and substitutions also fuelled my interest in this topic as I faced, for the 

first time in my life, collaboration between home and school, and sometimes the lack of it. 

Unfortunately teachers receive little training on how to initiate and build a partnership with 

parents, ergo they are not capable of navigating the challenging waters of parental involve-

ment.  
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Admittedly, the attitudes toward collaboration are not often positive, as the relationship be-

tween home and school can be perceived as distant (Baeck, 2010a, p. 343). The adverse 

attitudes that parents and teacher often have toward the collaboration can be harmful, as both 

parties are needed to form a partnership. In order to understand all parties and their expecta-

tions – and through this understanding develop the school- and class-specific collaboration, 

as well as teacher education – research in this field is necessary.  

This topic has been the focus for a lot of research over the years, and still remains a popular 

research topic today (c.f. e.g. Baek, 2005, 2010 & 2013; Hiatt-Michael, 2006; Syrjälä, 1994; 

Metso, 2000; Paananen, 1985; Berger, 1981). Still there seems to be interest and need for 

research in this field, as the topic is regarded as an important factor for the child’s growth, 

the teachers’ work and the parents’ understanding of their child. 

This Master’s thesis of education focuses on the educational collaboration between home 

and school from the perspectives of parents and a teacher of a first grade class. This is a case 

study, focusing on one specific first grade class, with some key elements from action re-

search in the form of interventions. A theoretical framework is created to establish a theo-

retical base for this research. In the empirical part of this qualitative Master’s thesis research 

I interviewed parents and the teacher of a first grade class, and together with the teacher 

planned functional parents’ evenings, which aimed to increase parent participation and in-

teraction, which I also attended. Content analysis was used to examine the data.  

In this Master’s thesis I will first introduce several relevant concepts that are important to 

understand when examining the collaboration between home and school: home, school, ed-

ucational collaboration and educational partnership. These are concepts that I have also ex-

plained in my Bachelor’s thesis related to this same topic. In the next chapter I examine 

previous research and literature connected with this topic, and interpret essential laws and 

regulations concerning home-school cooperation. I introduce the methodological and ethical 

foundations of this research in chapter 4. Lastly, in chapter 5 I present the results of this 

research. In chapter 6 I discuss my research and what I have obtained from it. 

The collaboration between home and school has been researched by many before as it has 

been a contested issue in the school world for many decades– still the question remains: how 

to convince parents to attend and participate? 
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2 KEY CONCEPTS 

There are three major elements in the child’s everyday life: the school, the home and the 

street (=friends). They are all important environments for the child’s holistic growth as they 

can support the growth. However they can also be harmful to it. (Kuuskoski, 2002, p. 5.)  In 

order to ensure a positive impact on the child, there should be collaboration between all three 

environments. A growth environment can affect the child’s growth by either strengthening 

certain tendencies, or weakening them; both school and home are meaningful in this regard. 

A rewarding environment offers possibilities and stimuli for the growth of the child. (Hell-

ström, 2010, p. 148.) 

The family has the basic responsibility for raising and taking care of the child, as it is the 

first growth environment the child lives and develops in. The child can, however, be a part 

of several different growth environments simultaneously. (Peltonen, 2008, p. 29.) The school 

is an important growth and learning environment alongside the home. Both of these growth 

environments have their own tasks which can overlap, but never replace each other. The 

collaboration between these two sectors of the child’s life has a significant meaning to the 

child and his growth and development. (Kuuskoski, 2002, p. 5-6.)  

In this section I will define some key concepts related to the partnership between home and 

school: home, school and educational partnership. In relation to educational partnership I 

will also examine the concept of educational collaboration. These terms are used widely in 

research pertaining to the collaboration between home and school, which is why I have also 

chosen to clarify these concepts in this thesis.  

2.1 Home, and the importance of family 

Home is the first growth environment in the child’s life. It is the first stepping stone to soci-

ety, where the child learns social norms and customs necessary to functioning in the sur-

rounding community. The child spends most of his childhood in the home environment, 

therefore the school cannot replace the meaning of the care provided by the home for the 

individual child’s growth and development process, as parents have the primary responsibil-

ity to care for the child. (Lehtolainen, 2008, p. 85 & 349; Opetushallitus, 2004, p. 17.) Even 

though the child spends more and more time at school as he grows, home remains extremely 
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important to him. Family’s job is to support the child even if he fails, and as he searches for 

his place in the society. (Paananen, 1985, p. 65.) 

Home is a part of the child’s private life. It should be a safe haven, a nest and a place to rest, 

as it was referred to in Metso’s research (2004, p. 88 & 94). It is a base and a starting point 

in the child’s life. It has an impact on all other parts of the child’s life and it usually means 

a great deal to him (Metso, 2004, p. 88; Paananen, 1985, p. 64). Although, the child cannot 

choose the family he is born into (Paananen, 1985, p. 62).  

A family can be described as a group of people connected to each other living together. What 

has been seen as a traditional family includes a couple and children. Nowadays, a family can 

mean different things and does not necessarily only consist of a man, a woman and two 

children, but can include grandparents, guardians, same-sex parents or only a parent. Central 

factors in the family are its everyday life routines and habits, through which the child absorbs 

the values and norms of the society he lives in. (Hellström, 2010, p. 222-225.)  

A representor of the home is a parent, a mother or a father, and they might be accompanied 

by a step-mother or a step-father. It is essential to understand that parents pass their values, 

culture and norms to their child, which means that they have a significant impact on the 

child. The child might have a parent or two, but there are also children, who are represented 

by their grandparents, siblings or court assigned guardians. (Vuorinen, 2000, p. 13-14; 

Baeck, 2005, p. 273.) This research focuses mainly on the traditional family with one or two 

adults. Multicultural families, for instance, have not been taken into consideration in this 

research.  

A parent is usually the legal guardian of a child. A child, according to the Finnish legislation, 

is a person under 18 years of age. In this Master’s thesis, I shall use the term “child” when I 

refer to a person in primary school. A guardian of a child is determined by the child’s birth, 

the verdict of the court of law or the agreement between the birth parents of the child. The 

guardians are the child’s parents or people entrusted to care for the child and always have 

the primary responsibility for the child. (Lahtinen, 2011, p. 182 & 302.) As the term “parent” 

is used in most research I have examined on this topic, it will be used in this research as well 

instead of the term “guardian”.   

A parent is the child’s first essential human connection (Lehtolainen, 2008, p. 349). 

Parenthood is of significant importance to the child: he needs parents to feed and clothe him, 
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uphold cleanliness, secure rest and treat illnesses. Parents are natural carers of the child, and 

therefore have certain rights and obligations concerning the child. (Hellström, 2010, p. 249–

250.) The child’s parents have the primary responsibility to educate the child. Therefore they 

are expected to ensure that the child fulfils his compulsory education. (Opetushallitus, 2014, 

p. 29.)  

Parents are responsible for making decisions about issues concerning their child’s education, 

such as choosing which comprehensive school the child attends, or if he is home-schooled.  

They are obligated to make the decisions based on the child’s own opinions and wishes, age, 

and level of development. Parents also have the obligation to monitor that their child’s com-

prehensive education is arranged in accordance with laws, regulations and norms. (Lahtinen, 

2011, p. 302 & 319.)  

A growth environment can also be a risk factor – a family can face many challenges: the 

death of a child or a parent, divorce, violence. Families such as these need outside help. 

(Hellström, 2010, p. 222-225.) If the relationship between home and school is reliable, the 

school can support families and aid them in seeking for the help they need. And vice versa, 

homes can be a resource to the schools, and help them with raising and educating children. 

The support given to the child by homes and schools should be integrated and constant. 

(Berger, 1981, p. 18.) 

2.2 School influences the child 

The school, another important growth environment in the life of a child, is a part of a public 

section in a child’s life (Metso, 2004, p. 94). On one hand its task is to strengthen the child’s 

own individual sense of self, on the other hand the school is a tool through which the child 

is raised as an active participant in the society around him. (Lehtolainen, 2008, p. 85.) The 

school has an impact on the child’s life in other ways as well. The teacher is a meaningful 

adult whose task is to educate and guide, but also to raise and support the child. (Alasuutari, 

2003, p. 113 & 166.) The teachers and other professional educators have the primary respon-

sibility to include collaboration between home and school as a natural part of educating and 

raising the child together (Stakes, 2005, p. 31–32). 

As Bronfenbrenner (1979, p. 230) noted already almost 40 years ago, the schools are becom-

ing bigger and bigger – “neighbourhood schools are becoming large, impersonal schools”. 
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In Finland nowadays schools housing all nine grades, in many cases over 500 pupils, are not 

uncommon, and small country schools are demolished. Teachers do not necessarily live in 

the local community any longer either, which is why parents and teachers are less likely to 

know one another. This causes the school to become an isolated entity, where parents might 

not feel welcome. As a contrast to Bronfenbrenner’s observations, Vuorinen (2000, p. 17-

18) claims that nowadays parents are more interested in schools and what happens during a 

school day than ever. He maintains that parents are only missing a way to express their 

views, and the school should strive to offer them a way to impart their knowledge, and tools 

to make a difference. 

At best the school can offer many possibilities for parents to participate in their child’s 

schooling as well as in activities at the school. It is important to consider how parents are 

seen at the school, and which events they are invited to.  It is essential to help parents feel 

welcome, and thus try to create an open and comfortable environment. The relationships 

between adults are a central part of a safe learning environment, which the school should 

strive for. (Opetushallitus, 2007, p. 12.) The school should aspire to become a place where 

the growing child is cared for genuinely (Vuorinen, 2000, p. 23). Without help and support 

from homes, the school cannot achieve valuable and stimulating possibilities and surround-

ings for the children (Soininen, 1986, p. 41). 

2.3 Educational partnership – working together 

The partnership between home and school is a straight path to understanding what kind of 

settings and backgrounds the children come from. The term “educational partnership” (in 

Finnish: kasvatuskumppanuus) is often applied when talking about the collaboration be-

tween home and school. It indicates the importance of parents showing interest in their 

child’s learning and education. (Lehtolainen, 2008, p. 92 & 394.) “Educational partnership” 

is a term widely used in research in the field of education when talking about the collabora-

tion between home and kindergarten, but nowadays also when discussing collaboration be-

tween home and school. The term has shifted from being associated with only early child-

hood education to being applied in the school context as well. It is a multifaceted concept, 

which tends to stir conversation as people tend to have their own interpretations of it. 

(Vasalampi, 2008, p. 35.) 
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Educational partnership is an umbrella term, which includes the concept of “the responsibil-

ity for education” (in Finnish: kasvatusvastuu) and the relationship between parents and 

teachers. “The responsibility for education” refers to the distinct responsibility for the child’s 

growth and development that an educator has. Parents have a responsibility to raise their 

children, which means that they are obligated to take care that their basic needs are met. 

Parents have a responsibility for the general health and well-being of their children, but they 

are also responsible for their education, as stated in the previous section. Parents’ responsi-

bility for education has been set in the law, for example, parents are obligated to make sure 

that their child fulfils his compulsory education. In Finland the responsibility for education 

has been divided so that it does not only rest on parents’ shoulders, but teachers and other 

professionals have the duty to support and assist parents in raising and educating the child. 

(Hellström, 2010, p. 133–134.) Starting school signifies an important change in a child’s 

life. Parents should see it as a positive and pleasant thing and actively participate in the 

child’s life during the years he is in school. This also includes trusting the teachers to do 

their work. (Paananen, 1985, p. 109 & 111.) Collaboration with the school and the teacher 

is a good way to ensure that the child is receiving quality education, and participate in the 

school community. 

Educational partnership essentially indicates that the child and his needs are at the centre of 

all communication, but also that the family and its wishes are actively taken into considera-

tion. The experiences and knowledge of the teacher and the family are combined to foster 

the child’s needs, rights and development. The family might have a different view on what 

is best for their child and they might not be able to appreciate the help, which is why an open 

and communicative partnership should be the goal of all cooperation. It is significant for the 

development of a partnership that the parents are heard in the matters concerning their child. 

The goal is that the home and the school would be able to exchange information about the 

child in order to support his individual needs. (Laru, Riihonen & Tuukkanen, 2013, p. 47–

49 & 53.) 

According to the Finnish national curriculum for early childhood education (Stakes, 2005, 

p. 31-32) educational partnership boils down to parents and personnel undertaking a com-

mon educational task and committing to organising it in an equal and joint manner. One of 

the aims of educational partnership is to be sensitive to the need of support the child might 

have in growth, development or learning, and creating solutions and strategies to support the 
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child together. There should be a positive atmosphere between parents and professional ed-

ucators, even in times of disagreement. (Stakes, 2005, p. 31-32.) The collaboration between 

home and school is important especially during times of disagreement and change (Oulun 

kaupunki, n.d. b). 

“Educational collaboration” (kasvatusyhteistyö) is another term used in literature in the field 

of education. It is mostly tied to the school context and is based on reciprocal respect and 

equal rights. (Hilasvuori, 2002, p. 19.) The terms “educational collaboration” and “educa-

tional partnership” are often used as synonyms to each other, even though they have a slight 

difference in meaning.  Lämsä (2013, p. 51) clarifies the main differences between educa-

tional collaboration and educational partnership in the table below:  

Table 1. Educational collaboration vs. educational partnership (Translated according to: 

Lämsä, 2013, p. 51). 

Educational collaboration Educational partnership 

Informing parents 
Dialogue between parents and profes-

sionals 

Working concurrently Working together 

Problem-centred Solution-centred and supportive 

One-sided expertise Joint expertise 

 

As can be seen in table 1. there are substantial differences in these seemingly similar terms. 

For as educational collaboration is achieved by only keeping the parents informed of what 

takes place at the school, in a contrast true dialogue belongs to educational partnership. 

Working together with parents towards a common goal and utilising joint expertise of par-

ents and teacher is the aim of educational partnership. Whereas in educational collaboration 

parents and teacher work at the same time but not necessarily together, which is counterpro-

ductive as they are not able to share experiences and knowledge, and utilise each other’s 

expertise. As educational collaboration is often centred around a problem or an issue with 

the child, in educational partnership parents and teachers take pre-emptive actions to create 

lasting solutions for the benefit of the child. 



9 

 

 

Due to these variations in the terms, I have chosen to use the term educational partnership in 

this thesis, as I believe it is something that all teachers should strive for in their work with 

parents. As stated previously, the collaboration between home and school is not a new in-

vention. The terms “collaboration” and “partnership” can be used if the parents and teachers 

are able work together by setting common goals and using forms of activities that support 

the set goals. There should be a genuine dialogue between the home and the school. (Vuo-

rinen, 2000, p. 21-22.)  
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3 COLLABORATION BETWEEN HOME AND SCHOOL 

Education is a central part of the society and culture today. It is an integral part of not only 

children’s lives, but also the lives of teachers and parents, among others. Schools are in a 

way taken for granted, and they do not need to justify their existence. Education has many 

goals which often contradict each other. On one hand it must enhance equality, on the other 

it must raise children to be a part of a society with social, cultural and gender inequality. 

Partnership between home and school includes a notion of equal and mutual relationship, 

but often ignores tensions, conflicts and questions of power, which are always inevitably 

related to the collaboration between home and school. Instead of partners, parents are often 

seen as a necessary evil. (Metso, 2004, p. 23-24 & 30.) 

Power is a constant companion in the relationship between teachers and parents. Teachers 

have an inbuilt authority pertaining to their station and professional knowledge – they are 

used to working independently, therefore they might see interested parents as meddlesome 

and a nuisance. (Metso, 2004, p. 32; Baeck, 2010a, p. 343.) A prerequisite for a fruitful 

partnership is that the teachers see families as partners, not as threats to their professional 

independence (Luukkainen, 2005, p. 131).  Discourse, interaction, partnership, collaboration 

– all of these concepts always include at least two parties (Cantell, 2011, p. 286). 

In this chapter I will discuss what is needed to form a productive partnership, and the starting 

points for a collaboration. I will also summarise important points from key laws and regula-

tions connected to this topic, which are the Basic Education Act and the Finnish national 

curricula from years 2004 and 2016. I have also examined the Finnish curriculum for early 

childhood education, because collaboration between home and school should be a continuum 

from kindergarten all the way through upper secondary education. I will discuss the roles of 

teachers and parents in relation to the collaboration in this chapter as well. Lastly I will 

describe the challenges related to working together, and some models for cooperating. 

3.1 Key laws and regulations concerning collaboration 

The most influential laws and regulations concerning collaboration between school and 

home are the Basic Education Act (628/1995) and the Finnish national curriculum for pri-

mary education. I will take a look at the Oulu regional curriculum as well as it is used by the 

school this research was conducted at. I have also decided to examine the Finnish national 
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curriculum for early childhood education and compare it to the primary education curricula. 

In order to create a continuum of caring for the child it is important to be aware of the dif-

ferent documents that dictate the need for collaboration between professional educators and 

parents. 

The Basic Education Act (628/1995) provides guidelines for basic education and compul-

sory schooling. It describes, among other things, the foundations for education (Basic Edu-

cation Act 628/1995 section 3). There are three points concerning the foundations: the first 

point is that education shall be governed by a unified national core curriculum, which is why 

I have included the curriculum in my research as well; the second point is that education 

should be provided in accordance with the pupil’s age and capabilities so that it promotes 

the health and holistic development of the child; the final article states that the providers of 

education shall cooperate with the parents of the pupils. (Basic Education Act 628/1995 sec-

tion 3.)  The obligation to collaborate is not described in more detail, therefore the teachers 

(and parents) can interpret it in different ways – this is both an asset, as they can utilise their 

own imagination and skills, and a risk, as there is no guarantee of the quality of the invest-

ment teachers (or parents) make. 

Winds of change are blowing in the field of education in Finland. Finland is undergoing a 

change of curricula from the 2004 national core curriculum to the new national core curric-

ulum which will come into effect in August 2016. The soon to be old national core curricu-

lum was published in 2004, thus it has been the foundation for our education for over ten 

years now. According to it, the child is a part of both the home and the school simultane-

ously. Therefore, it is necessary for both of these growth environments to interact, and more 

importantly to collaborate in order to support the child’s healthy growth and learning. By 

interacting with the parents of the child, the teachers can get to know the child better, which 

in turn helps the teachers in planning and implementing their teaching. (Opetushallitus 2004, 

p. 17.) 

The school should support the parents in raising the child, but it should also be responsible 

for raising and educating the child as a member of the school community. In order to support 

their pupils’ learning, the schools need to cooperate with the parents. The aim of educating 

the child together is to further the requirements for learning, safety and well-being at schools. 

For this to happen, parents need to have the possibility to participate in planning and evalu-
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ating education together with the teacher and pupils. The parents need to be given infor-

mation about the curriculum, the arrangement of teaching, student welfare services, and how 

they can participate in collaborating with the school. This requires the teacher to be active 

in facilitating the collaboration and informing parents of their rights and responsibilities. The 

cooperation between school and home should be arranged in such a way that the child’s 

learning and well-being is supported by as many professionals as possible. (Opetushallitus, 

2004, p. 17.)  

The new curriculum has been under development for several years, and the final draft was 

published by the Finnish National Board of Education in 2014. It expresses the importance 

of parents being able to participate in planning the curriculum, preparing for the school year 

and school activities, participating in preparing the educational goals, the operating policies 

of the school as well as the school-specific guidelines for collaboration between home and 

school. The partnership between school and home supports the arrangement of education, 

thus every child receives support, teaching and guidance in his own level and according to 

his needs. Parent participation is an important part of the school community and it can further 

the well-being and safety of the child, the class and even the whole school community. The 

collaboration also promotes the holistic growth and development of the child. (Opetushalli-

tus, 2014, p. 10, 35–36 & 62.)  

The new curriculum has several similar ideas of the collaboration between home and school 

as the old curriculum. They both highlight the responsibility parents have to raise and edu-

cate their children, but they also agree that schools should be responsible for developing 

such circumstances that parents feel welcome at school. Both curricula agree that the well-

being and development of the child are the goals for the collaboration between home and 

school, but the new curriculum (Opetushallitus, 2014, p. 35.) presents equality, respect and 

trust as the starting points to any communication. It further suggests that the collaboration 

should include the needs for knowledge and support. Both curricula propose that parents 

should be offered chances to explore the school and its everyday routines, and also possibil-

ities to participate in planning, developing and accessing education. The new curriculum also 

notes that the collaboration between home and school should further the interaction between 

parents (Opetushallitus, 2014, p. 36). 

The national core curriculum for early childhood education (Stakes, 2005, p. 31-32) explains 

educational partnership in early childhood education as the mutual commitment and active 
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collaboration between parents and personnel to support the children’s growth, development 

and learning process. In order to build a successful collaboration, mutual trust, equality and 

respect are required. Professional educators have the professional knowledge and know-

how, therefore they are responsible for creating favourable conditions for educational part-

nership and equal collaboration. (Stakes, 2005, p. 31-32.) 

According to the curriculum for early childhood education (Stakes, 2005) educational part-

nership is built upon the child’s needs. All action should promote the child’s benefit and 

rights. Two important people for the child come together in educational partnership – the 

parent’s and the professional educator’s knowledge and experiences are combined to create 

the best conditions for the child’s well-being. Values, views and responsibilities should be 

discussed by parents and professional educators together but also separately. (Stakes, 2005, 

p. 31–32) When both parties know where they stand and what they want in reference to the 

issue at hand, they can meet as equal partners. 

The regional curriculum for primary education in Oulu states that the primary responsibility 

of raising a child is always the parent’s. The school is responsible for raising and supporting 

the child as a member of the school community. The class teacher invites the parents to an 

assessment discussion, which is essential to evaluating the child’s learning. The discussion 

can present parents with necessary information to support the child’s learning. The discus-

sion is also beneficial for the teachers, as they gain knowledge about the child. (Oulun kau-

punki, n.d. a.) 

The Oulu city curriculum (Oulun kaupunki, n.d. b) also requires schools to present parents 

with possibilities to participate in developing the school, for instance by creating a parent’s 

association. The curriculum presents some concrete ways of developing the collaboration 

between home and school. The teachers should familiarise themselves with the Oulu city 

curriculum as well as the school specific curriculum, which each school develops independ-

antly. The school needs also to document the forms and principles of the collaboration be-

tween home and school, and inform homes of them. Lastly the teachers can prepare an as-

sessment form or a checklist to be used in the assessment discussions between parents and 

teachers. (Oulun kaupunki, n.d. b.) 

After looking at the key laws and regulations related to collaboration between home and 

school, I have to agree with Alasuutari (2003) who indicated in her book Kuka lasta 

kasvattaa? that the explanation for unsatisfactory lack of cooperation between home and 
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school is due to the fact that it has not been regulated strictly enough – there are no clear 

instructions. In addition to the lacking written standards, the independence of teacher’s pro-

fession in Finland has been the problem. Nowadays parents have a more important role than 

before, especially now as the new curriculum will come into effect. Unfortunately parents 

are often taken for granted, and the quality of the collaboration varies considerably. (Alasuu-

tari, 2003, p. 90) Also, even though parent involvement is obligated in the laws and regula-

tions, there are no set rules for the collaboration. This means that home-school collaboration 

is determined by each teacher and principal at each school differently. The development of 

collaboration between home and school is mostly placed on the teachers shoulders. (Hiatt-

Michael, 2006, p. 26.)  

3.2 Forming a partnership 

The different environments – the family, school, peers, the local community and the society 

– the child lives in affect the child’s growth, development and learning. In order to raise and 

educate the child, these environments and how the child interacts within them, but also how 

they interact with each other, must be examined. (Mittler, Mittler & McConachie, 1986, p. 

6.)  

Initiating the cooperation and ensuring it is developed equally between parents has been 

designated to the school by the law. Despite the teacher having the responsibility to take the 

first step, the starting point for all collaboration must be an equal and open communication. 

Thus parents have a responsibility for the success of the collaboration as well. Parents’ in-

terest towards their child’s education and studies is the basis for the collaboration – therefore 

parents must appreciate the teachers work and actively participate in forming a partnership 

with their child’s teacher. (Alasuutari, 2003, p. 91; Cantell, 2011, p. 286; Lahtinen, 2011, p. 

323.) 

The quality of education depends on various elements: the teacher, goals for education, con-

tent of education, developmental factors and collaborators, such as homes, which are 

school’s most vital partners. Parents and teachers occasionally come from different back-

grounds and different social classes, therefore building a partnership needs careful planning 

and preparing on both sides; teachers need to take into consideration the heterogeneity of 

parents. There is a need for discreet understanding of the different circumstances of families. 

The teachers’ reflective and critical view towards their own attitudes and habits assists them 
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in facilitating and building the relationship. The understanding that both the home and the 

school want the best for the child and strive to further his learning should be the base for the 

partnership and a reason to collaborate. (Luukkainen, 2005, p. 126 & 130–132; Symeou, 

2006, p. 524-525.) 

The Finnish national core curriculum (2004, p. 17) names mutual respect, equality and im-

partiality as the basic concepts behind collaboration between home and school. Peltonen 

(2008, p. 16) in turn identifies caring for the child, responsibility and fairness as the starting 

points to building a partnership. Peltonen also mentions that supporting every child’s growth, 

learning and development is the primary aim of collaborating together. A positive and ad-

vantageous collaboration between home and school is most important to the child’s holistic 

learning and growth process. This cannot be achieved overnight, but is a product of persistent 

and interactive process of developing the educational partnership between home and school. 

Tradition, past experiences of school, and general norms of the society all shape expectations 

and perceptions of the collaboration between home and school, which is why the starting 

points, goals and reasons for should be frequently evaluated together. (Peltonen, 2008, p. 16 

& 36.) 

The child is seen as the benefactor in the collaboration between home and school. He is the 

focal point of all discussion between parents and teachers, which supports the collaboration 

– the adults have a common purpose and a goal. Trying to see through each other’s eyes and 

respecting each other’s opinions and views is also an important factor that supports a fruitful 

partnership – it is meaningful to parents that their opinions are also respected in matters 

concerning the child. Generally, a positive attitude can go a long way towards fostering an 

open and constructive communication between home and school. (Alasuutari, 2003, p. 113.)  

Next to having a positive attitude, admitting mistakes and problems is needed for construc-

tive cooperation – no matter how unbelievable it might seems to some parents that their child 

is acting differently than at home. Parents often idealise their child, but also the teachers are 

often seen as perfect, model citizens. Thus it might be hard for parents to admit that some-

thing is wrong, or that they need help. Therefore it is essential that the meetings between 

teachers and parents would be based on mutual trust and understanding instead of prejudice 

or critique. (Alaja, 2005, p. 53 & 57.) All of us are flawed – it is easier to build a relationship 

by concentrating on the positive, rather than on the negative.  
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Working with homes is a vital part of a teachers work. A requirement for cooperating with 

parents is listening to them and appreciating them.  It is important that both home and school 

view the collaboration as significant and rewarding. Even though the teacher has knowledge 

of a child’s development and education, the parents are always experts on their child, which 

should be a governing principle on why there should be collaboration. (Koiranen, 2008, p. 

4.) 

The central idea is that the collaboration is not a series of tricks, but is built on open interac-

tion and goal-directed action to support the holistic growth and development of the child 

(Launonen, Pohjola & Holma, 2004, p. 93). Mutual respect is an essential element in build-

ing a relationship. Through interaction based on respect teachers, parents and children can 

create a mutual understanding of what education should be, through which they can all work 

towards the common goal of supporting the child’s learning and healthy growth during their 

studies. To achieve a common responsibility for the child’s everyday life and all aspects of 

it, parents and teachers need to create a mutual, social network through which they can share 

knowledge and work together. A positive interaction between adults creates a healthy model 

of adults cooperating for children and youths. (Opetushallitus, 2007, p. 11.) The most im-

portant part is that both home and school commit to working together and to working towards 

their common goals. 

Collaboration is established through listening to each other. There should be genuine, honest 

interest to hear the other person’s thoughts and ideas. A certain sensibility towards other 

people as well as an open and safe atmosphere are needed to strengthen mutual understand-

ing and to prevent different opinions from clashing. The feeling that you are heard and your 

thoughts appreciated is important in creating lasting and fruitful partnerships. (Opetushalli-

tus, 2007, p. 11; Suomen Vanhempainliitto, n.d. a.) 

Suomen Vanhempainliitto (the Finnish parents’ league), which was awarded with educa-

tional influence of the year – award in 2015 by the Finnish teachers’ trade union (Ruttonen, 

2016, p. 6), names listening, which is significant to making the other feel appreciated; re-

spect, which should manifest as accepting all participants as they are; equality, which con-

veys the equal importance of all participants as experts on things concerning the child; and 

trust, which takes time to establish, as the most important building blocks for collaboration 

between home and school. Both home and school should abide by these principles.  (Suomen 

Vanhempainliitto, n.d. a.) 
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Developing the collaboration between home and school is an interactive and continuous pro-

cess. Respecting all participants is appreciating their input and accepting them as partners.  

Mutual respectful and appreciative attitude create a positive and safe atmosphere in the en-

counters – all participants have an equal right and opportunity to express their views and 

ideas. This is especially important when the values and cultures of the home and the school 

differ remarkably. Parents’ and teachers’ previous experiences of the school world, both 

good and bad, can affect their attitudes, feelings and preconceptions. Thus an open and com-

municative atmosphere is crucial in discussing past experiences. By ensuring the teachers 

have sufficient resources and time for working with the parents, the school can support pos-

itive interaction and help parents feel welcome at the school. The good relationships between 

adults are vital to a safe learning environment and the child’s feeling that he is safe and cared 

for. (Opetushallitus, 2007, p. 7 & 11–12.)  

There cannot be a partnership, or collaboration without trust. Trust is built through working 

and communicating together. Building trust takes time, contact and active interaction. Also, 

the relationship between teachers and children is an important indicator whether the parents 

can trust the teachers or not. Trust strengthens the parents’ role as the supporter of their 

child’s learning. (Opetushallitus, 2007, p. 11–12.) 

When the child progresses from kindergarten and pre-school to school, the daily contact and 

meetings between parents and professional educators cease. The communication is different 

and happens mainly through computerised communication systems, such as Wilma in Fin-

land. Parents and teachers hardly meet face to face. To build a relationship it must be under-

stood that collaboration is interaction. (Opetushallitus, 2007, p. 17 & 22.) 

It is essential when collaborating together that parents are active in participating in events 

arranged by the school. Teachers should be able to meet with the parents individually as 

well, and the child should be included in the conversations also. In order for the partnership 

to really be reciprocal, parents need to pull their weight and participate as well. Both parties 

should not hesitate in contacting the other and discussing issues at hand and how the collab-

oration could be developed. Unnecessary critique should be avoided, instead parents should 

be encouraged and introduced to each other for peer support. Parents’ wishes need to be 

listened to and the collaboration developed accordingly. Information about the school and 

education should be given to parents so that there is open dialogue between them and the 
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teachers. Lastly, teachers and parents should get to know each other as individuals, thus 

setting them on the path of forming a partnership. (Paananen, 1985, p. 170–173.)  

3.3 Roles 

The collaboration between home and school has been included in Finnish education since it 

was first decreed by the Primary school curriculum –committee in 1970 (Peruskoulun ope-

tussuunnitelmakomitean mietintö I, 1970). It has been regarded as an important factor in 

supporting the child’s learning and development. The families have main responsibility for 

raising the child, but nowadays schools have been known to participate in child-rearing. The 

attention has turned to the weakening authority parents have over children and youngsters. 

(Valde, 2000, p. 117.) 

During the last decade there has been a lot of discussion about who has the main responsi-

bility to educate the child. Parents who have thrust responsibility belonging to them on the 

school’s shoulders have been frowned upon, but in the end the school has been forced to 

take on more and more responsibility for the child. This is mostly due to the growing pres-

sures of the professional world, lack of time and feelings of insecurity as parents – parents 

do not have the courage or strength to take on the responsibility of raising the child, or they 

only simply could not be bothered. The disagreement on who should take responsibility and 

how it should be divided between professionals and parents needs to be solved. (Seppälä, 

2000, p. 23–24 & 28; Metso, 2004, p. 85.)  

Parents should be active in participating in the decision making on the municipality level 

and on the school level. On the school level parents are needed as supporters of their child’s 

schooling and even as pedagogical resources. They should support their child in his daily 

studies, for example by helping him with his homework – parents’ support and positive at-

titude towards the school are essential factors contributing to the child’s success in school. 

Parents are also needed as supporters for their peers, other parents – they can share 

knowledge and experiences with each other and discuss educational questions. Parents 

should take the roles of their child’s biggest supporters and fiercest defenders. (Ekebom, 

Helin & Tulusto, 2000, p. 23.) The school is a “social field” according to Baeck (2010, p. 

343). In her research she found that teachers’ views and attitudes towards parents’ role in 

school do not vary significantly due to their homogeneity. Parents’ attitudes, expectations 

and views on the other hand can be very diverse. (Baeck, 2010a, p. 343.) 
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From the perspective of the school, a good parent is interested in his child’s studies, respon-

sible, cooperative and supportive of the school. “A difficult parent” is a term designated to 

those parents whom school describes as uninterested or overly attached and even meddle-

some. Parents are not seen at schools during the day, because they do not have a natural 

place there, therefore they are basically only invited to festive events.  The daily life of the 

school is foreign to most parents – a long time might have passed since they last were inside 

a school, and they might not know what to expect, or they could expect it to be the same as 

when they were pupils. The collaboration between home and school has become somewhat 

of a vague phrase, and it is not really understood what it means in practice, thus parents can 

also be confused to what is expected of them. (Metso, 2004, p. 33, 81, 101 & 115–118.) 

Parenthood can be a model for teaching, as they sometimes merge together – especially in 

the first two classes the teacher takes on the task of raising the children as well as teaching 

them. The responsibility of raising the child can bring the school and the home together –the 

school can be seen as a godparent, participating in the child life and education by the parents’ 

side. They have a common goal to raise the children to be independent members of the so-

ciety. (Metso, 2004, p. 100, 187 & 191.) 

Parents and teachers share a deep interest and concern for the child, but naturally the parents 

have a deeper connection to the child than teachers. Teachers go home every evening and 

are, at least in theory, able to forget about their work, whereas parents have a lifelong, ho-

listic responsibility for the child which lasts 24 hours a day, every day, even during the hol-

idays. (Mittler, Mittler & McConachie, 1986, p. 16.) Therefore it can be said that parents are 

experts on their children, and teachers should be able to utilise their knowledge and experi-

ence. 

Both parties should take on the role of listener – a partnership should be about sharing, not 

only experience and knowledge, but also feelings. Of course it should be remembered that 

teachers are not therapists, and parents should not have to stress about teachers personal 

problems, but opening up to each other might help bring the two parties closer together: as 

teachers and parents interact and learn to know each other at a more personal level it in-

creases their sense of belonging to the same community. (Mittler, Mittler & McConachie, 

1986, p. 18; Symeou, 2006, p. 525.) Although, it should be kept in mind that for the sake of 

the teacher’s well-being it is important that the teacher does not have to feel responsible for 

solving all the problems of the family (Cantell, 2011, p. 203). 
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Teachers tend to take on a distant, professional role and parents can have a hard time relating 

to them: there can be a gap between homes and schools. (Mittler, Mittler & McConachie, 

1986, p. 48.) Teachers have many roles in the partnership between home and school. They 

are facilitators, who further the collaboration; they are teachers to children, but can also teach 

the parents, they can be counsellors and friends, communicators, interpreters, directors and 

developers. Mostly they are viewed as authority figures due to their professional status. (Ber-

ger, 1981, p. 92-95.) 

Parents take on certain roles as well, of which the most common is the role of a spectator. 

They observe their children and how they are educated, but also what happens at school. 

They can also assume the role of a volunteer, providing the school with help and resources. 

Parents can also be policy makers if they are encouraged to participate in planning the edu-

cation in the municipality level, as well as the school level. Lastly, parents are and always 

have been teachers of their own children. They raise their children and teach them the norms 

and rules of their family and the society, they pass down knowledge and values. (Berger, 

1981, p. 92-95.) 

There are two extremes to parental participation. On one side there are the parents who never 

participate in the schools activities and are hard to get a hold of. On the other side are the 

parents who are overly active and meddle in the schools affairs too much – not all parents 

need encouragement to participate. (Cantell, 2011, p. 2000; Hoover-Dempsey, Walker, 

Sandler, Whetsel, Green, Wilkins & Closson, 2005, p. 107.) According to Berger (1981, p. 

92-93) there are five groups of parental participation in school. Parents belonging to the first 

group avoid the school at all times, and cannot be persuaded to attend any events. Parents in 

the second group are also reluctant to attend, but with a little encouragement might visit the 

school. The third group consists of parents who respond readily when called, but take little 

initiative themselves. Parents in the fourth group enjoy being involved in the educational 

process of their child, and are comfortable coming to school. The overactive parents who 

enjoy exercising their influence within the school are in the last group. (Berger, 1981, p. 92-

93.) Parents such as these in the last group can often be seen as challenging.  

The contrasting ways parents deal with their child’s educations bring challenges to the 

teacher. The teachers have to speculate whether the parents only want to give them space to 

do their work, or if they are unable or uninterested to take care of their child. Meeting the 

parents is not always straightforward. Parents’ views and behaviour are often reflected in the 
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child’s attitude and demeanour. If the parents speak ill of the teachers, it is difficult for the 

child to trust them, thus they have an important role as supporters of the school. (Cantell, 

2011, p. 174 & 186.) 

Teachers in Finland have had a valued, but an authoritative role throughout the years. Some 

persistent stereotypes are linked to this role, which are still widely recognised and even up-

held by teachers, even though they are aware of the controversy related to the stereotypes 

and the reality. Teachers are government representatives, as they are employed by the mu-

nicipalities and their work is based on laws and regulations. They also have a position of 

authority in relation to the children. During the past few decades the teacher’s role and work 

load have changed and different things are demanded of them. Parents’ expectations have 

grown and methods of teaching and collaborating with homes have evolved. Unfortunately, 

this change has not been reflected in the salary or appreciation teachers receive. (Cantell, 

2011, p. 154-155 & 174.) 

3.4 Why collaborate? Educational collaboration as a strength  

The general level of education and appreciation of education has increased during the past 

decade. The time a child spends at school is longer as well. (Alasuutari, 2003, p. 26.) As 

Minke, Sheridan, Kim, Ryoo & Koziol (2014, p. 527) put it: “Parental engagement is an 

important avenue for supporting student achievement.” The school is such a prominent part 

of a child’s life. Therefore there should be collaboration between teachers and parents. 

The cooperation between home and school has an impact on the child’s success at school 

and his general attitude towards school and education.  If the school strives to be an educa-

tional community, parent participation is necessary. Parents should be encouraged to commit 

to the school’s educational aims and values by involving them in planning the school year 

and curriculum. If parents are involved, they are more likely to give their support to everyday 

education and teaching. (Launonen, Pohjola & Holma, 2004, p. 95 & 105.) The greatest 

benefit of the collaboration is to involve homes in sharing the responsibility for education 

and the development of children. The collaboration can also help the teacher develop their 

teaching to better fit individual pupils. (Luukkainen, 2005, p. 131.)  

Solving problems should not be the only motive for cooperation. The purpose of the collab-

oration between home and school should be to build a social network, trust and communal 
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support. The more productive social relationships the children and parents have within the 

school community, the richer the social capital of the school. (Launonen, Pohjola & Holma, 

2004, p. 105.) 

Collaborating is always a strength as working together can bring new meanings and new 

possibilities. It can broaden the perspectives of the participants and help get rid of stereo-

types. Giving children a healthy example of adults cooperating is a plus, but the children will 

also be influenced by different adults when they collaborate. Working together has a greater 

chance of success than working alone – it can also save resources and energy. (Stacey, 1991, 

p. 119–120.) It is important that parents have the opportunity from the very start of their 

child’s schooling to get acquainted with other parents and the teacher, and feel that they are 

welcome in the collaboration between home and school (Suomen Vanhempainliitto, n.d. b, 

p. 1).  

The collaboration between home and school should be seen as an asset. It should be based 

on a positive outlook on solving problems and sharing experiences and knowledge. It is 

significant that parents have a feeling that they are appreciated, and that their opinions of 

their child are heard. As any relationship between people, the collaboration cannot sustain 

itself, rather it needs to be actively maintained. (Opetushallitus, 2007, p. 18.) If it works well, 

it can support the child even when the family is not able to. Collaboration is about creating 

a strong partnership, which can function as an asset in supporting the child’s learning and 

holistic growth. (Kuuskoski, 2002, p. 5.) According to Powell (1996, p. 4) “collaborative 

relationships between adult and child, and between early childhood educators and parents 

are central to fostering the intellectual and socio-emotional development of young children.”  

Some of the advantages of partnerships include the child receiving education and support in 

his own individual level, and continuity through the different educational environments in 

the child’s life. Collaborative relationships also facilitate learning as the child’s intellectual 

performance is actively evaluated and supported accordingly. (Powell, 1996, p. 4, 6 & 10.) 

All adults are needed to make observations about the child in order to create a holistic view 

of him and his abilities and needs. Joint responsibility belongs to both parents and profes-

sionals together. (Eskelinen, 2005, p. 44.)  

The developmental communities form the ecological environment (Rimpelä, 2008, p. 194). 

The ecological environment is a set of embedded structures, which represent for example 

the immediate environment (i.e. home or school) containing the developing person, the child. 
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The structures are micro-, meso-, exo-, and macrosystems. After examining the settings, the 

next step is observing the relations between the settings, for example a child’s capacity to 

learn to read is depended on the relationship between home and school as much as on the 

way he is taught. The ecology of human development – theory involves “the scientific study 

of the progressive, mutual accommodation between a growing human and the changing 

properties of the immediate setting in which the developing person lives, as this process is 

affected by relations between these settings, and by the larger contexts in which the settings 

are embedded.” (Bronfenbrenner, 1979, p. 3 & 21-22.) 

The microsystem in Bronfenbrenners (1979) ecological theory of human development is a 

scheme of activities, roles and relation between people as experienced by the child. The 

mesosystem consists of the relations between two or more environments in which the child 

actively participates, in this case home and school. The mesosystem is a structure of mi-

crosystems. The exosystem involves one or more environments where the child is not an 

active participant, but is still affected by or affects what happens in that environment. For 

instance parent’s work, sibling’s class or the activities of the school board are exosystems. 

The macrosystem refers to the ideologies, beliefs and values of the subcultures or cultures 

and how they impact the lower order systems. (Bronfenbrenner, 1979, p. 25-26.) 

As the child participates in more than one environment in a mesosystem, he is seen as a 

primary link between them – as the child enters school he links the school and the home 

together. The parents are identified as supplementary links when they are in contact with the 

school or attend events organised by the school. If a child is supported by a person from a 

prior environment (i.e. a parent) when he transitions from one environment to the next, the 

developmental potential of that environment is enhanced. If the supportive links (parents) 

engage in joint action with members of the new setting (teachers) that also increases the 

developmental potential. A flow of information between the environments can also enhance 

the development of the child. (Bronfenbrenner, 1979, p. 210-211 & 217.) This theory created 

already in the 70’s is still valid, and accurately explains and describes the characteristics and 

effects the collaboration between home and school can have. 

The child is a participant in the collaboration between home and school, not only an object. 

We need to reflect on our own lives – do we have time for our children and their education? 

Do we have time to work together to build a partnership? A lot of good has transpired in 
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relation to the collaboration between home and school, but much is still needed. (Kuuskoski, 

2002, p. 6.) 

3.5 Forms and challenges  

The traditional parents’ evening has been quite an uneventful event with the parents sitting 

at desks and the teacher lecturing them on one thing or other. There is a little time for dis-

cussion or questions reserved at the end, but hardly any parent has the courage to actually 

open his mouth. (Launonen, Pohjola & Holma, 2004, p. 91.) Unfortunately this is the reality 

at some schools even nowadays. The challenge is finding a strong and positive tone for the 

collaboration, as well as practices that motivate both parties to work together. The main 

question is whether the collaboration is seen as an asset or extra work. (Launonen, Pohjola 

& Holma, 2004, p. 92.)  

The first couple of school years are important in developing the partnership created ideally 

already during pre-school. The forms of cooperation that support collaboration between 

home and school should be actively developed during the child’s school years. (Opetushal-

litus, 2004, p. 17.) The forms and rules for collaboration should be agreed upon together. 

Common guidelines can help the teacher and parents in difficult situations, and indicate the 

need for outside support. Mutual trust is the pillar of all collaboration. (Cantell, 2011, p. 

191–192.) 

The models and rhythm of building a connection between homes and schools depend on the 

teachers. Many methods and conventions are quite dull and one-sided which makes it diffi-

cult for parents to try to engage and participate in the collaboration. (Lehtolainen, 2008, p. 

395.) In Lehtolainen’s (2008) research both parents and teachers named lack of time and 

difficulties with arranging schedules as hindrances for the collaboration. They also identified 

the authority of the teachers as intimidating and a deterrent to some parents. Some teachers 

are not seen as approachable. (Lehtolainen, 2008, p. 395.) 

Soininen (1986, p. 53) divides common challenges in five categories: the practical chal-

lenges, which are in turn divided into the physical and personal challenges; the attitudinal 

challenges, motivational challenges,  issues with communication, and general societal rea-

sons. The physical challenges include parents’ work and stress related to work, arranging 

baby sitters, long distances and time (or the lack of it). The personal challenges include fear 
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of being judged, individual personality traits and life conditions. Attitudinal challenges con-

tain prior experiences of collaboration, feelings of failure as an educator or parent, previous 

experiences of school and prejudice. Lastly, the motivational challenges include not under-

standing the need for collaboration, the forms of collaboration are tedious or simply not 

being interested in the child’s schooling. (Soininen, 1986, p. 53.) Also the lack of trust can 

be a hindrance to forming a fruitful partnership. Language barriers, unequal treatment of 

children or parent, and the gap between home and school can cause difficulties as well. 

Teachers’ feelings of inadequateness can be difficult to deal with, but also ignorance of 

problems caused by own behaviour can be controversial and challenging to handle. 

(Vasalampi, 2008, p. 39–40.) 

In her research, Baeck (2013) identified several challenges for positive collaboration be-

tween home and school. The evolving role of the teachers and schools, time constrains, the 

pressures on an individual teacher, and attitudes were are main aspects that can become bar-

riers to successful cooperation.  The fact nowadays in most schools is that teachers com-

municate with parents often only if there is a difficult situation or a problem at school. In 

Baeck’s research several teachers expressed their regret for this. Although, the teachers also 

explained that the school culture and the lack of time are the main reasons for them not 

giving positive feedback. (Baeck, 2013, p. 33 & 35.) 

Before placing all the blame on parents, it should be acknowledged that there are always two 

sides to every argument – the teacher can be unpleasant towards the parents as well. Prob-

lems with authority are typical challenges the newly qualified teacher faces when cooperat-

ing with parents. Parents’ own memories of school can also be difficult, especially if they 

are negative. A big issue which always causes disagreement is education – parents and the 

school have different views and opinions of what is healthy for the child for example there 

might be disagreement on bedtimes if the child comes to school tired every morning. (Ink-

inen, 2008, p. 84–85.) The biggest opposition in relation to the collaboration between home 

and school is that some teachers do no understand the benefits of collaborating and view it 

as irrelevant (Luukkainen, 2005, p. 131). 

Teacher education does not provide future teachers with enough tools or skills to be able to 

form genuine partnerships with families (Elonranta, 2000, p. 69; Ekebom, Helin & Tulusto, 

2000, p. 24). The teachers profession has always been about independence in Finland, there-

fore teachers are reluctant to have parents on their territory. Some teachers are also nervous 
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about parents judging them. The problem might lie in the possibility that teachers, especially 

those who do not have children of their own, might not be able to relate to parents and un-

derstand their perspective. If there is a lack of empathy and communication between adults, 

the interaction can suffer. Personality is a teacher’s most basic tool when working with chil-

dren, but reflecting on own actions is also an important part of self-development. (Ekebom, 

Helin & Tulusto, 2000, p. 24 & p. 109.) Knowledge and training on how to collaborate with 

homes should be included in teacher education, and teachers should be supported by in-

service training when working, because the biggest responsibility of building a partnership 

is the teachers’ due to their professionalism. (Lehtolainen, 2008, p. 429.)  

Vuorinen (2000, p. 21) identifies several different levels of collaboration between home and 

school in his research. The first, least demanding level of collaboration is communication, 

in other words, being in contact with each other when there is a special need, for example a 

fight at school, absences or tardiness. This level creates the conception that every time there 

is a call from the teacher, something bad has happened. The second level is the collaboration 

level, which is reached when teachers and parents do something together. This level requires 

initiative and activity from both teachers and parents to find genuine ways to collaborate. 

The most demanding level of collaboration is joint action. In order to reach the final level of 

collaboration, home and school must set common goals and use ways of cooperation that 

support those goals. Interaction and genuine dialogue are required to reach this level. The 

dialogue between home and school can reveal prejudice and unexpected preconceptions, 

which sometimes stems from lack of knowledge of what goes on in a school. These miscon-

ceptions should always be dealt with and discussed first. Through progressive and refined 

interaction, the idea homes have of schools becomes more accurate. (Vuorinen, 2000, p. 10–

12 & 21-22.) 

The popular claim that parents are not willing to participate in the school events and activities 

should be questioned: does the school really want to include parents, or is the invitation only 

a formality? Even though there is an obligation to collaborate set forth by the Basic Eduac-

tion Act (628/1998), the interpretation of said act is left up to the schools themselves. Thus 

there are schools where parents participate in planning and evaluating, but also schools 

where nothing has changed in decades and parents are still outsiders. (Metso, 2000, p. 133–

134.) Part of the problem can be parents’ challenging attitude towards the educational insti-

tutions – parents with expectations too high and parents with no expectations at all both 

cause dilemmas. Harsh critique can also put a strain on the relationship between parents and 
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teachers. Although the image of indifferent parents can stem from poor communication – 

some parents do not dare discuss certain matters with schools in the fear of being labeled 

troublesome. (Laru, Riihonen & Tuukkanen, 2013, p. 47 & 49.)  

Collaboration is accomplished in many ways on both personal and communal levels. The 

communal level refers to parents’ evenings, trips, events and other group meetings. On the 

personal level collaboration is done between individual parents and a representative from 

the school. The partnership between home and school is not achieved without work on either 

level. It requires active planning, developing and evaluation. Both parties have their own 

areas of responsibility. To be able to foster a successful collaboration, the parents and the 

teachers need to have a common understanding of the goals and significance of the cooper-

ation. Also, discussion about how the goals are to be met and how the work load should be 

divided is important. Trust and reciprocal dialogue is built on common experiences and en-

counters, which are impacted by the following characteristics: reciprocity, attitudes, equal-

ity, listening, fairness, respect for rights and views, transparency in one’s actions, common 

rules, making time, constructive feedback, responsibility, participation and professionalism. 

(Opetushallitus, 2007, p. 13–14 & 21.)   

Parents can be an invaluable resource if they are genuinely included in school development. 

Their support and guidance are essential the child’s success in school. From the perspective 

of the child’s success in his studies reading stimuli, help with finding the right ways to study, 

encouragement, help with homework, and parents’ willingness to collaborate with schools 

are important. To raise the child to be an active and balanced individual all interest groups 

must have an open interaction and collaboration with each other. The child picks up attitudes 

towards learning, education, teachers and schools from home. (Eloranta, 2000, p. 64, 66 & 

69-70.) Therefore it is imperative that parents are aware of their own attitudes and concep-

tions, and are careful not to denigrate the school in the presence of children. 

Social interaction is a process through which people can impact each other by exchanging 

thoughts, feelings and reactions. The more systematic interaction there is between home and 

school, the more positive the attitude both parties have towards collaborating. The reciproc-

ity of the relationship should be paid attention to. The views are not competing with each 

other, but rather building a common understanding of different ways of thinking. An advan-

tageous relationship requires frequent contact, the need to meet, the skills to listen and to 
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take into account what the other says. Information is shared freely, with the child in mind. 

(Eloranta, 2000, p. 76–77.) 

Even though parents are usually interested in the child’s education, their participation in it 

is often lacking gumption. This can be fixed by giving them information and an active role 

in the collaboration. For the collaboration to be meaningful to parents, the following ele-

ments are needed: continuity, stability, acceptance, activity, participation, listening, open-

mindedness, flexibility, motivation, understanding, empathy. Parents also need support to 

know what is going on in the everyday life of their child. (Eloranta, 2000, p. 77 & 79-80.) 
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4 METHODOLOGICAL FOUNDATIONS  

In my Bachelor’s thesis I performed a narrative literature review on the topic of collaboration 

between home and school, as I wanted to familiarise myself with the topic generally, before 

starting empirical research. My Bachelor’s thesis inspected reasons for collaborating, effects 

of collaborating as well as some ways of collaborating (Härkönen, 2015). Therefore contin-

uing with this topic in my Master’s thesis research felt natural. 

My worldview has features from both post-positivism and social constructivism. I aim to 

understand the world I live and work in. I do not wish to categorize my interpretations too 

narrowly, but rather to look at the phenomenon comprehensively and include different per-

spectives. The researcher’s own experiences and opinions should not affect their research, 

but leave room for other views and perspectives instead (Creswell, 2007, p. 20-21). The aim 

of my research is to learn to understand this topic through the eyes of the participants and 

interpret their reality in comparison with mine and the views presented in the literature. 

I chose qualitative research because it is a useful way of achieving first hand understanding 

of the issue. It is a flexible way of doing research with real people in the real world, when 

statistical analyses are not suitable or enough. Qualitative research can enable individuals to 

share their experiences and views. (Creswell, 2007, p. 40.) Methods, like the interview, 

where the individual’s voice is heard are favoured in qualitative research. Qualitative re-

search has a holistic nature, where the data is usually collected in natural situations and peo-

ple are considered valuable research subjects. The researcher aims to reveal new sides of the 

research topic by looking at it in detail. (Hirsjärvi, Remes & Sajavaara, 2000, p. 165.) 

This section explains the methodological foundations of this research. The research problem 

and process, as well as different methods of data gathering and analysis used in this Master’s 

thesis are discussed in detail. 

4.1 Research question  

According to Creswell (2007, p. 102) “research problems are found in personal experience 

with an issue.” I have named three questions to guide my Master’s thesis research, and they 

are as follows: 
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1. What kind of hopes and expectations teachers and parents have towards collabora-

tion between home and school? 

2. How have parents and teachers experienced collaboration between school and 

home before and after the interventions? 

3. What kind of meanings the parents and teachers give to collaboration between 

home and school? 

These questions give me the opportunity to approach the topic from different perspectives. 

In short, the aim of my research is to find out the conceptions, expectations, experiences, 

and hopes that teachers and parents have.  

4.2 Research process and context 

This research stems from my interest in this topic. It is driven by my own experiences at 

university, as a substitute teacher and after several teaching practices, during which I have 

found the collaboration between home insufficient, and the attitudes towards collaboration 

as mostly indifferent.  

My research consists of interviews, activities arranged together with a teacher and parents, 

and observations during these activities. The research was conducted at a middle-sized pri-

mary school located in Northern Finland. An experienced teacher of a first grade class and 

seven parents of the pupils in the same first grade class participated in the research. All 

together the class has a little over 20 pupils. Six of the participants were women, and there 

was one couple, who were interviewed together. The school was chosen because I have ties 

to it and it was easy to approach a teacher and the principal. There is only one first grade 

class in this school, and as I wanted my research to take place in the first grade, the choice 

was easy. 

The three activities were planned together with the class teacher participating in my research. 

We discussed different ideas and I provided the teacher with help with organising the events 

as well. The first event was held at the start of the school year, the second after the autumn 

holiday and the last one after Christmas. All of the activities were functional parents’ eve-

nings, where the parents, the pupils, but also other children in the family were welcome to 

participate. The participation rate was notable, for instance people from 17 families partici-

pated in the last activity. 
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The first activity included a parents vs. children- game, a game for only the parents, and a 

short introduction by the teacher while the children played and coloured. Time was also 

allotted for socialising. Coffee, juice and some snacks were served. During this first event, I 

presented myself and my research, and presented the opportunity for the parents to partici-

pate in my research. The 7 volunteers expressed their desire to participate. The teacher had 

already agreed to participate before this event. 

A presenter from a firm in the traffic safety business was invited to the second event. He 

lectured on the importance of wearing a helmet and a reflector during the dark winter months. 

In relation to this, the children and parents made their own reflectors and there was a reflec-

tor-game arranged for the children as well. This time there was more time allotted for free 

socialising and discussion. This event was arranged as a potluck, where every family brought 

a little something to share. The families also placed their homes on a map, so they all saw 

where the others lived. 

The final parents’ evening was arranged mostly outside. There was a possibility for skating 

and sledding, which was very popular among the children. There was also a sled-tugging 

race, in which a participating parent and child from each family was required. There was a 

short presentation about the new curriculum, which is still very new to the parents, after 

which the parents and children had the opportunity to grill sausages and marshmallows in 

the hut outside. 

I participated in each event as a researcher, but also as an assistant – I participated in the 

planning and the organising of the events. The parents did not seem to mind my presence 

and acted normally around me. At times they even seemed to forget my presence. The events 

ran for over two hours each time, and they were held in the evening time as it is usually more 

suitable for working parents.  During the research process I kept a concise research diary of 

my observations.  

During the interventions, I aimed for neutrality. I was careful not to try to influence the 

parents and their opinions, but interacted with the children and the teacher freely. As the 

researcher, but also as the planner of the events, I wanted them to succeed and the parents to 

enjoy themselves.  
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4.3 Case study  

Case study research may be qualitative, or quantitative, or even both. It is a flexible, but 

diffuse research method. A case study can be perceived as an intensive study of a single case 

at a single point in time or over a period of time. Therefore the case study method does not 

seek to generalise the results to represent the whole population, but instead seeks to study 

the specific unit with care – it generally includes only a small number of cases of a general 

phenomenon. The case study offers a depth to the research as it is a holistic examination of 

a phenomenon. It involves a study of a phenomenon, which is explored through one or sev-

eral cases within a specific time and/or place. (Creswell, 2007, p. 73; Gerring, 2007, p. 17, 

19- 20, 36 & 43.) 

Case study research is interested in action, a chain of events or a phenomenon taking place 

at a certain time or place, for instance as in my research the collaboration between home and 

school between the parents and teacher of a first grade class. This method is quite multifac-

eted. It is focused in the present and takes place in a real, genuine situation which cannot be 

artificially constructed by the researcher. Qualitative case study is more interested in the 

process than the product of research. The starting point is the ability to interpret the events 

and incidents of human life, and from meanings of the world they happen in. Case study is 

holistic and systematic description of phenomena. It is tangible, oriented in real life and 

seeks to understand the reality as a whole from different perspectives. (Syrjälä, 1994, p. 10-

11 & 13.) 

The starting point for a case study can be theory, own experience or an outside circumstance 

– the researcher can take interest in a problem, event or a group of people, and is thus free 

to choose the target for his research. Formatting the research problem and questions is based 

to a large extent on the researchers own experiences, and can be either open or closed. 

(Syrjälä, 1994, p. 19-20 & 22.) 

The methods of data gathering used in the case study are naturalistic, which means they 

happen in the real-life context, without any artificial arrangements or sanctions. Triangula-

tion, in other words the use of several different data gathering and analysis methods, is com-

mon in the case study method. (Gerring, 2007, p. 17; Syrjälä, 1994, p. 13.) The data gathering 

process is open and unstructured. The people being researched are not objects, but active 

participants in the research. The researcher is also a participant with his subjective experi-
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ences and views – ergo the researcher must be aware of all his preconceptions and expecta-

tions. The researcher participates in the research as an individual, therefore his personality 

and values are connected to the position he takes in reference to the researched phenomenon. 

(Syrjälä, 1994, p. 14 & 15.) 

The case study method was a natural choice for this research because it is conducted at a 

specific place during a specific time with a small number of participants. The aim of this 

research is not to produce universally applicable results, but rather to explore how the col-

laboration between home and school is experienced and understood by this small number of 

people, and test different methods of conducting the collaboration, which is why this re-

search also has features of action research. 

4.4 Action study 

Action study is a common term for those approaches that strive to influence the research 

subject through a practice orientated intervention. The traditional views concerning the ob-

jectivity of the researcher do not apply, which is one of the reasons this method interested 

me in the first place. Action study is viewed as open interaction, which aims to make a pos-

itive change to the participants’ lives. (Eskola & Suoranta, 1998, p. 128.) Action study orig-

inates from practical problems as it is situation and environment-centred problem solving. 

Through action study the researchers aim to improve social or educational practices, and 

understand them in more depth. (Syrjälä, 1994, p. 30.) 

Syrjälä (1994, p. 31–32) divides action research into two: the technical, or the intervention-

centred action research, and the practical action research. The intervention-centred action 

research begins from the initiative of outsiders rather than from the initiative of the partici-

pant. The research advances through interested participants trying out different solutions to 

the problem and evaluating their success. Their work is supported by consultation and help 

from the researcher. The practical action research is about helping the participants to recog-

nise, form and aim their own knowledge and theories. (Syrjälä, 1994, p. 31–32.) This re-

search can be characterized as intervention-centred action research. 

In the action phase of action research the participants and the researcher take part in the 

planned action. They strive to solve some problem by working together. The people who are 

affected by the research are active and equal participants, and actively work together to 
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achieve the goals they have set in the beginning of the research process. (Eskola & Suoranta, 

1998, p. 129-130.) Therefore action research is believed to increase participants’ independ-

ence, equality and cooperation. It is conducted mainly in the field, in the real world, instead 

of at the university or research facilities. Action research aims to solve practical difficulties 

in different work environments, schools for example. The researcher strives to participate in 

the research as well. The primary goal is to activate the participants and encourage them to 

analyse and develop their own work. Self-reflection is a central part of the action research 

process. (Syrjälä, 1994, p. 33–34 & 37.) 

Action research is an open process through which the participants and the researcher aim to 

improve the quality of certain actions connected with certain situations. (Syrjälä, 1994, p. 

39-40.) It is usually built of cycles of actions, which according to Syrjälä (1994, p. 40) can 

consist of the following steps:  

1. Assessment of the situation 

2. Discussions, negotiations, exploring and evaluating possibilities and obstacles, getting 

acquainted with the current research and theories 

3.  Planning 

4. First action phase 

5. Observation 

6. Judgement and discussion 

7. Evaluation 

8. Preparing a new plan 

9. Second action phase 

10. Observation 

11. Discussion and evaluation, and so on. 

There has been some criticism for action research. Because the results cannot be generalised 

some researchers do not see action research as a valid research method. They also view the 

relationship between the researcher and his subject as complicated, its methodology is seen 

as lacking and connections with theory are characterised as weak. In action research the 

holistic understanding is more important than generalisation of the results.  (Syrjälä, 1994, 

p. 52-53.) Also it can be questioned is it really in the best interest of the participants? What 

right does the researcher have to meddle in the lives of the participants? (Eskola & Suoranta, 

1998, p. 131.) 
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As this research also incorporates activities, where the researcher is an active part of planning 

and conducting the events, it can be said that it has integral features from action study re-

search method. According to the traditional view, the researcher should be as objective as 

possible, and avoid influencing the research subjects. In this research I strived to inspire the 

parents to participate in the collaboration more actively and give the teacher new and fresh 

ideas how to conduct and build the collaboration and develop the traditional parents’ eve-

nings. Some key stages are also implemented in this research, such as the planning, the first 

action, the observation and the evaluation phases. As this is only research for a Master’s 

thesis, this research incorporates almost a whole cycle of the action study method, but not 

more. This research could be expanded and many cycles carried out for a longer period of 

time and with more participants to achieve universally generalisable results. 

4.5 Data collection 

Triangulation refers to the use of various different methods, theories or even researchers in 

one research (Tuomi & Sarajärvi, 2011, p. 143). This research applies methodological trian-

gulation as several different data collection methods, such as the interview, observation and 

the use of a questionnaire, are applied. The use of triangulation is justified by the fact that it 

is difficult to gain a holistic picture of the research subject with only one research method. 

It is possible to affect the validity and reliability by using several methods in the research. 

(Eskola & Suoranta, 1998, p. 69.)  

The most common data collection methods in qualitative research are interviewing, ques-

tionnaire, observation and researching various materials. They can be used either alterna-

tively or side by side and by combining them in different ways. (Tuomi & Sarajärvi, 2011, 

p. 71.) In this research, the interview is the most important data gathering method. The data 

acquired from observation and questionnaire are used to gain a more holistic picture of the 

data gathered from the interviews. 

4.5.1 Interview 

The interview has been one of the primary methods used in qualitative research. The inter-

view is a unique method in the sense that through it the researcher and the participant are 
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genuinely interacting with each other, which has both drawbacks and advantages. The great-

est advantage is flexibility in data collection, as the researcher can adjust his questions during 

the interview situation, for instance. One of the challenges is that people tend to want to 

answer “correctly” instead of truthfully, and it can impact the results negatively. (Hirsjärvi, 

Remes & Sajavaara, 2005, p. 193–195.) In the interviews conducted during this research the 

participants gave various answers to the questions, and seemed truthful in their explanations 

and answers. 

The interview is often chosen because of several reasons: the researcher wants to highlight 

his view of the participant as an active subject in the research, not only an object; the re-

searcher wants to give possibility to discuss the topic as freely as possible to the participant; 

there is a possibility to see the participant and his reactions and facial expressions; the topic 

is sensitive and there is a chance of being misunderstood, and the interview provides possi-

bilities to ask more questions and ask the participant to justify his answers. (Hirsjärvi, Remes 

& Sajavaara, 2005, p. 194; Hirsjärvi & Hurme, 2009, p. 35.) 

Interviewing takes time and needs careful planning (Hirsjärvi, Remes & Sajavaara, 2005, p. 

195).  The interview should be voluntary and it should happen in a place of the participant’s 

choosing. It is based on mutual interaction, but the researcher is responsible of leading and 

instigating it. The researcher should also be able to motivate the participants and earn their 

trust. (Eskola & Suoranta, 1998, p. 86 & 92–93; Ruusuvuori & Tiittula, 2005, p. 22.) 

Research interviews are usually divided into three groups: the structured interview, the 

theme interview and the open interview. An interview can be conducted as an individual, a 

pair or a group interview. The structured interview is based on a form with previously set 

questions, which the interview usually follows closely. The theme interview is a cross be-

tween the structured and the open interview, with set themes, but no precise questions. 

(Hirsjärvi, Remes & Sajavaara, 2005, p. 197 & 199; Hirsjärvi, Remes & Sajavaara, 2000, p. 

204.)  

The idea behind the interview is quite simple: when we want to know what a person is think-

ing or reasons behind his actions it is sensible to ask him. As previously noted, one of the 

advantages of the interview is flexibility – the questions can be rearranged, or changed, other 

matters can arise that the researcher did not think of, and the researcher can also observe the 

participant. (Tuomi & Sarajärvi, 2011, p. 27.)  
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The interview is guided by the research goals. The assumption is that the interviewee has the 

knowledge and the researcher is after that knowledge. The interview is built on the same 

norms as our daily interaction: we make assumptions, we show our understanding and inter-

est, we ask questions and answer them. No matter how planned, structured or open the in-

terviews are, they are always interactive situations where the interviewee and the researcher 

are in contact with each other. A confidential relationship between both parties is a require-

ment.  (Ruusuvuori & Tiittula, 2005, p. 22-23, 29 & 41.) 

The researcher has the obligation to truthfully disclose the purpose of the interview, but also 

commit to keeping all the given information confidential and preserve the anonymity of the 

participant. Achieving a confidential atmosphere is balancing between showing empathy and 

connecting, but keeping in mind the separate roles of the participants and the purpose of the 

interview. (Ruusuvuori & Tiittula, 2005, p. 41–42.) 

Neutrality has been seen as the most important quality of the interviewer. It can be a justifi-

able aspiration, but it should be kept in mind that the interview situation is always based on 

interaction, therefore the authenticity and openness of the atmosphere might suffer if one of 

the participants suddenly decides to be a passive listener.  (Ruusuvuori & Tiittula, 2005, p. 

44 & 51.) 

Conducting an interview is always intersubjective: when we seek information from another 

person, we carry our own knowledge with us, and it reflects on how we interpret the expres-

sions of the other person.  Therefore it is essential that the researcher acknowledges his start-

ing points. He must also be an active listener and have the trust of the interviewee. The 

interview situation should be a conversation instead of an interrogation. (Ahonen, 1994, p. 

136–137.) 

I chose to interview parents and the teacher of the first grade class because to me interview-

ing seemed natural, and a great tool to get information first-hand from the source. I did seven 

half-structured interviews all together. Each participant was interviewed once during the au-

tumn of 2015. The average length of an interview was 35 minutes. The interviews were 

mostly conducted at the research school and the nearby library, except for two, which were 

done in the home of the participant. The interview consisted of five main themes, which in 

turn were comprised of a series of questions and topics of discussion. There were some ques-

tions for the teacher individually. 
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The interview situations were quite professional, in a sense that the discussion was about the 

research topic. As a first-time interviewer the situation was nerve-racking for me and seem-

ingly for the participant at first, but after the first few minutes the awkwardness usually 

subsided. Interviewing the participants at the school or at the library was a good choice, as 

they are neutral places for the parents. On the other hand, I felt it was important to give the 

parent a possibility to choose the place for the interview, as I wanted it to be as easy for them 

as possible. Two parents opted for the interview to be held at their home. The home as a 

place for interview was different that the school and the library, as the parents seemed more 

relaxed in their own environment. Also, they could perform some household tasks (such as 

putting some food in the oven, or turning on the washing machine) at the same time, and the 

interview was not an inconvenience for them as they did not even need to leave the house. 

They did not seem to mind inviting me into their homes. 

4.5.2 Observation 

Observation is used to observe whether people really act like they say they do. It is a useful 

method through which the researcher can acquire direct, natural information about action 

and behaviour of individuals. It is a method used to explore real world and life, thus the data 

acquired through observation is natural instead of artificial. (Hirsjärvi, Remes & Sajavaara, 

2000, p. 209-210) 

It is typical that the researcher participates in the activities with the participants on their 

terms, which is called participatory observation. In participatory observation the interaction 

is based on the conditions set by the participants – even though the researcher participates in 

the action, he does not try to affect the course of events. The other branch of observation is 

the systematic observation. It is organised and the researcher is an outsider, not participating 

in the action. (Hirsjärvi, Remes & Sajavaara, 2005, p. 203; Eskola & Suoranta, 1998, p. 101.) 

In this research the observation during the parents’ evenings can be categorized as partici-

patory observation as I participated in the events and the activities during them. 

The researcher can let the research situation guide his observations and questions and go 

with the flow, or he can follow a closely prepared plan for observation.  The observation can 

be explained to the participants, but it can also be done without their knowledge. Observation 

is always subjective, the researcher observes selectively, and it is not possible for him to 

notice everything. (Eskola & Suoranta, 1998, p. 100 & 103.)  
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Observation was a natural choice for me in my research. Planning the parents’ evenings was 

interesting, but I also wanted to see how the activities we planned succeeded action and 

observe the participants during them: I wanted to observe how the parents interacted with 

the teacher. I was involved in the activities, but also spent time simply observing and not 

participating. It was interesting to observe the parents interacting with the teacher and each 

other naturally. It gave me an inkling of what can happen at a parents evening, and what kind 

of questions and things I might someday face. The parents did not seem to mind me being 

there, and usually paid me no special attention. Although during the last parents’ evening, I 

received many positive comments about this project. 

4.5.3 Questionnaire 

The questionnaire is a data gathering method, where the same standard questions in the same 

order are sent to all participants who read the questions and answer them themselves. A 

questionnaire is used when the unit of observation is an individual and his attitudes, opinions, 

qualities or behaviour. (Vilkka, 2007, p. 28.) 

The questionnaire can be online or it can be sent through the mail. It is a good method of 

data gathering when there are many participants or the participants are far away from each 

other. It can be used to research personal matters, such as health. The challenge with using 

a questionnaire is that the response rate might be low, and it might take a long time to get 

the answers. (Vilkka, 2007, p. 28.) 

I used the questionnaire to collect the participants’ opinions about the activities arranged 

during the parents’ evenings. The questionnaire was short and it was sent to all eight partic-

ipants. It was conducted electronically using Google Forms. Unfortunately only three par-

ticipants answered, therefore the answers provide only a small insight into the topic. Even 

though I already received oral feedback during the interventions, I wanted to send a ques-

tionnaire to find out the real thoughts that the participants might not have wanted to say out 

loud or did not remember to say.  

4.6 Data analysis 

In general data analysis techniques can be diverse. One of the basic features of data analysis 

are: 1. the analysis starts in a way already in the research situation; 2. the material is analysed 
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with its context in mind; 3. the researcher can use either inductive reasoning, which is con-

tent-centred, or the abductive reasoning, which is theory-based. (Hirsjärvi & Hurme, 2009, 

p. 136.) Inductive reasoning was used in the data analysis in this research, because it felt 

more natural, and most the data was gathered before the creation of the theoretical base. 

Hirsjärvi, Remes and Sajavaara (2005, p. 212) construe data analysis methods in two ways: 

there are the ways that strive to explain, and they use deduction and statistical analysis; then 

there are the ways that strive to understand, which use qualitative analysis and deduction. 

The basic data analysis method in qualitative research is content analysis, which is the anal-

ysis of written, heard or seen content (Tuomi & Sarajärvi, 2011, p. 91). Content analysis is 

used to interpret the content of data and its meaning (Hsieh & Shannon, 2005, p. 1). Content 

analysis can be carried out in the following way: the first step is to decide what is interesting 

and relevant to the research and mark it – all else is excluded from the research; the second 

step is to start classifying and dividing the data into themes and types. The analysis can be 

theory-based or data-based. (Tuomi & Sarajärvi, 2011, p. 91-92.) 

There are also other ways of analysing data, but I have chosen content analysis as it fits my 

research best. My interest lies in the content, in other words: what is said by the participants, 

rather than how it is said, for instance. When analysing data it is important to consider the 

sufficiency of the data and the extent of the analysis so that the conclusions are not drawn 

out of thin air. The researcher must also confirm that his interpretations and conclusions 

correspond with the participants’ views and answers.  (Eskola & Suoranta, 1998, p. 212 & 

216.) In my research, the various data gathering methods afforded me with an abundance of 

data. Although, the amount of data was more than sufficient for my research, the amount of 

participants prevent the results of this research being used to create generalisable claims 

about collaboration between home and school. 

In my research, I used the content analysis method to examine the transcribed interview data. 

First the data was reduced, in other words all irrelevant material was eliminated. The reduc-

tion was driven by the research questions. After the reduction, the data was grouped accord-

ing to differences and similarities and connecting themes were constructed. Next three main 

categories of interest were created out of the relevant data in accordance with the research 

questions, which can be found in chapter 4.1. The head categories, which can be seen in 

Figure 1. below in blue, are: perceptions of collaboration, expectations towards collaboration 

and experiences of collaboration. The sub-categories can be found under the head themes in 
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green. They were formulated through analysis of the interviews – they are the common 

themes that arose from the answers. Individuals words and sentences served as units of 

analysis in this research. 

 

Figure 1. Analysis table. 

The relevant extracts were chosen, keeping in mind the research questions, and inserted into 

table-form using Microsoft Excel-programme (Table 2.). They were then categorised under 

a theme, and then further under a sub-theme. The extracts were also simplified for clarity in 

accordance with their content. Already in the transcription phase, each of the interviews were 

given a code, which indicate the interview and the gender of the participant, for example 

H1N. The codes do not hold any real value, they are only indicators that help me store and 

structure the data. To clarify who said what the codes were transformed into more transparent 

labels, such as “parent 1”. The extracts taken from the interviews are marked in this Master’s 

thesis according to who has said it (parent 1, teacher), and letters are used to clarify which 

extract is which as the original extracts can be found in their original language, Finnish, 

under appendix 4. 
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Table 2. Extract of analysis themes. 

Original extract Simplified 

expres-

sion 

Theme Sub-

theme 

Well, the functional things. And mu-

tual openness. And well, we know 

what’s happening at school and the 

school somewhat knows what’s hap-

pening at home. (Parent 1) 

Openness Percepti-

ons of col-

laboration 

What be-

longs to 

collabo-

ration 

Well, some kinds of projects, if the 

school would have like functional 

days where the homes would be wel-

come and planning together and so. 

(Parent 1) 

Joint pro-

jects 

Percep-

tions of 

collabora-

tion 

What be-

longs to 

collabo-

ration 

The results of this research, which are presented in chapter 5, were drawn from careful anal-

ysis of the transcribed interviews and the questionnaires.  

4.7 Validity, reliability, and ethical foundations 

Reflecting on the validity, reliability and ethical aspects of one’s research is an integral part 

of a researcher’s work. It is good scientific practice to discuss these things openly. Validity 

indicates whether the researcher has done what he has promised, and if the method of re-

search was suitable to this research. Reliability is concerned with the repeatability of the 

research results, in other words whether or not another person would be able to get the same 

results using the same methods.  Validity can be ensured through the use of triangulation, 

i.e. various different methods. (Tuomi & Sarajärvi, 2011, p. 132 & 136; Hirsjärvi, Remes & 

Sajavaara, 2005, p. 216 & 218.) Tuomi and Sarajärvi (2011, p. 138-139) present many other 

concepts in their book, such as credibility, transferability, dependability and confirmability, 

for researchers to consider as well.   

The researcher should disclose his research process as closely as possible without hurting 

the anonymity of the participants (Hirsjärvi, Remes & Sajavaara, 2005, p. 217). The object 

and purpose of the research, what is researched and why, own position to the topic and why 
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it is important, the data collection and analysis process, the relationship between the re-

searcher and the participants and how the participants were chosen, and the duration and 

schedule of the research are crucial aspects that need to be considered and revealed when 

writing about the research. (Tuomi & Sarajärvi, 2011, p. 140-141.) 

As I have written my Bachelor’s thesis on this same topic, I was quite familiar with it when 

starting this research. Hirsjärvi, Remes and Sajavaara (2000, p. 101) discuss familiarising 

oneself with previous research and literature – on one hand it can be useful to targeting the 

research, but on the other hand it can be useful not to research the topic too heavily, as it can 

impact the research more than expected. I had some previous knowledge, therefore I gath-

ered my data before acquainting myself with any new literature. Researching previous re-

search and literature written on this topic has been one of my primary data collection meth-

ods in addition to the empirical research methods, such as the interview. It is important to be 

acquainted with literature on the topic as it proves that it can be looked at from many per-

spectives. Although the materials must also be evaluated – when were they written, who is 

the writer, is it a book or an electronic source? (Hirsjärvi, Remes & Sajavaara, 2000, p. 105.)  

I have used material, mostly books but also electronic sources, from different decades – it is 

necessary to look at resent research to understand what is happening in the field nowadays, 

but also to review older sources as they can provide some new insight as well.  Studying 

literature on early childhood education also helped me get a holistic picture of the importance 

of the continuum of collaboration. Some of the sources are older, as they are from the 80s or 

even the 70s. It was important to me to examine older studies and literature as well, as it can 

give meaningful insights into how the topic has been perceived in the past. In the case of 

home-school collaboration little has changed in the past decades. Similar issues are still de-

bated, and similar elements of collaboration are identified. Some of the material I analysed 

is quite normative, in a sense that it presumes to impart how things should be and how they 

ought to be done. The things the literature discusses might not be right for everyone, and 

some of the opinions are not universal, but those of the authors of the aforementioned liter-

ature.  

Plagiarising is a term for scientific (or artistic) theft: presenting other researchers’ ideas, 

results or words as your own. It can also manifest as composing or manipulating results, 

forgery or purposeful selection of results. The researcher must always be honest, objective 

and impartial when presenting his results. (Hirsjärvi, Remes & Sajavaara, 2000, p. 113-114 
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& 116.) Giving credit to those who deserve it is also a sign of respect: valuing other research-

ers and presenting their work as it is, is a part of belonging to the scientific community. A 

complete list of literature referenced in this research can be found at the end of this thesis. 

Conducting a Master’s thesis research is practice for the student, which is supposed to indi-

cate learning and erudition in their subjective field – it is practice for possible future research. 

There is usually limited data compared to other research, as the student does not usually 

aspire to produce universal or generalisable results. The Master’s thesis aims to describe a 

certain phenomenon or issue, understand an action and produce a scientific interpretation of 

an experience.  (Tuomi & Sarajärvi, 2011, p. 85.) In my research, the data is limited as it is 

a case study. I do not aim to produce universal results, but to explore the collaboration be-

tween home and school and experiential parents’ evening mostly for my own benefit. I hope 

that other teacher students and teacher will benefit from my research as well. Some aspects 

that can be related to home-school collaboration, such as collaboration with other profes-

sionals (therapists, social workers etc.) and with multicultural families were left out of this 

research on purpose in order to limit the focus. 

In qualitative research having no hypothesis means that the researcher has no fixed precon-

ceptions about the research subject or the results – although, it should be noted that our 

observations are always affected by our previous experiences. (Eskola & Suoranta, 1998, p. 

19.) One of my predispositions was that it would be challenging to find participants willing 

to participate in my research, which turned out to be partly true – I did get eight participants 

quite easily for the interviews, and the parents participated in the evenings actively as well, 

but my final questionnaire could have received more answers. Also the fact that there are 

seven parents and only one teacher participating in the research impacts the generalisability 

of the results. The interviews were conducted in the native language of the participants, 

which is Finnish, even though this Master’s thesis is otherwise produced in English. In my 

opinion it guarantees that the participants understand the questions and are best able to an-

swer them. I also felt that the participants would be more comfortable speaking their mother 

tongue, rather than English, which they might not use much. The participants represented a 

spectrum of parents as the participants included several parents with many children in school 

and thus a lot of experience of collaboration, and parents with their first child in first grade 

and little experience. 
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Eskola and Suoranta (1998, p. 51) describe ethical issues in research in their book. They 

discuss questions related to permission to do research, questions related to the research data, 

exploitation of the research object or participants, challenges related to participation, and 

reporting results.  

I received the permission to do research from the principal of the research school in the 

spring of 2015. The research was discussed over the phone with the principal, but with the 

participating teacher as well. The school was chosen because I know a teacher there who 

could get me in contact with the first grade teacher. All the parents of the first graders were 

given a chance to participate, and in the end seven of them were willing. It was made clear 

that this research is anonymous and that they have the possibility to back out at any time if 

they do not want to participate. This topic is quite neutral, but the research data has still been 

stored with utmost care and all names and identifiable matters have been either changed or 

removed. I have gathered all the data myself, and it has been stored behind a password on 

my personal computer.  I have transcribed the interviews as closely as possible, but left out 

all irrelevant discussion. I have been very aware of not censoring or impacting the partici-

pants’ views and words. 

I am aware that while I am only student and do not yet have much first-hand experience of 

collaboration between home and school, even though I have studied the literature on the 

topic broadly. Despite my lack of experience, I still have presumptions and expectations of 

how things are and how they should be. For a researcher to be able to achieve a level of 

objectivity, he needs to be aware of himself and the impact his own experiences can have. 

The use of triangulation has afforded me with the possibility to glimpse at different sides of 

the research topic. I understand that my own ideas of what collaboration between home and 

school is, and how I have experienced it impacts my actions and how I view the data, but I 

have been very aware of this and tried my best to reach a level of objectivity. Although, full 

objectivity is not possible in this research, where I as a researcher and future teacher have 

actively participated in planning, arranging and implementation of the parents’ evenings – I 

have impacted the lives of the participants hoping for a positive development in the collab-

oration between home and school in that class.  
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5 RESULTS 

The research findings are presented in this chapter. The chapter is divided into three sections, 

each discussing one of the three the main themes that arose from the data during the analysis. 

These three themes will serve as the outline, within which the results will be presented and 

discussed in more detail.  

The extracts presented in this chapter are extracts from interviews and questionnaires an-

swered by the parents and the teacher. Because the interviews and questionnaire were con-

ducted in Finnish, as the participants are Finnish, I have translated the extracts as closely as 

possible to English. The original extracts can be found under the fourth appendix, they are 

arranged according to page numbers the extracts are on, the letters help with finding the right 

extract. Translating from a language to another is always problematic, and the fact that I am 

not a professional translator provided its own challenges, for example the word choices were 

difficult to make at times. Translating from a language to another is always challenging, as 

languages are different: you always lose parts of the original elements and connotations. 

5.1 Perceptions 

The collaboration between home and school is based on dialogue and cooperation. Parents 

need information about the school and how it operates as they do not have the same 

knowledge of teaching, learning and education as teachers do. As a result parents tend to 

reflect to their own experiences of school as a child and build a perception of what school is 

based on them. (Opetushallitus, 2007, p. 22.)  

An advantageous relationship between home and school provides parents with sufficient, 

genuine information about the school world their children study in today. On the other hand 

the teacher gains knowledge about what parents think, how they see their child’s education 

and what they expect from it. (Opetushallitus, 2007, p. 22.) All in all, the functional collab-

oration between parents and professional educators is a central requirement for the contin-

uum of the child’s healthy and holistic development and learning both at home and at school 

(Seppälä, 2000, p. 34). 
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5.1.1 Meaning of collaboration 

The collaboration between home and school is often characterised in literature (e.g. 

Launonen et al., 2004) as educational partnership that supports the child’s growth process. 

Both the parents and the teacher expressed similar views in this research. The teacher dis-

cusses the basic aim of collaboration in the extract below: 

In a way, in my opinion, to be educational partners – the teacher to parents 

and parents could think that the teacher is doing what’s best for their child. So 

that both would firmly support each other. (Teacher, c) 

The teacher clearly sees that mutual support between parents and teachers can be an asset in 

her work, but she also understands parents and her role as a fellow educator. Gaining parents’ 

trust is evidently an important thing in order to achieve educational partnership. Koiranen 

(2008, p. 4) observes that one of the main conditions for a successful cooperation is that both 

parties see it as essential. Trust is named as one of the most essential prerequisites for part-

nership in other literature as well (e.g. Opetushallitus, 2007). 

According to Lahtinen (2011, p. 326) collaboration should be mutual. The reciprocal nature 

of a partnership was seen as a significant element in the collaboration between home and 

school by the participants in this research.  

… It would be good if it was like mutual that the message would reach homes, 

but the school from homes as well. And also constructive and try to forward 

the messages in a constructive spirit that the parents would get the feeling that 

we are all on the same side. So that there wouldn’t be opposition [between 

home and school]. And when we are on the same side and we have a common 

goal to work for the child’s benefit, then we can achieve many things. (Teacher, 

d) 

With this kind of collaboration, or I mean like ongoing or intense collaboration 

with the school, not just contacting the school when there is something but that 

is would be like natural and ordinary and that the teacher knows that the child 

has this kind of parents and this kind of home and parents know that the teacher 

is like this and can trust her. So that there would be responsible adults on both 

sides, working to achieve what’s best for the child. (Parent 3, d) 
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These extracts show that both the teacher and parents have similar ideas about what collab-

oration is. Both recognise that both parties want what’s best for the child and want to trust 

the other participant to do just that. They understand that knowing one another is important 

and that information should travel both ways – the teacher should know about the child’s 

background, and the parents should know what happens at school. There seems to be trust 

between the teacher and the parents despite their short acquaintance. 

The collaboration between homes and school is an influential part of a teachers work, as 

parents have expert knowledge about their child the teacher does not. Therefore appreciating 

the parents as equals is essential when building a cooperation. They can be seen as an asset 

to a teacher’s work. (Koiranen, 2008, p. 4.) The teacher in this research had the same under-

standing as Koiranen. In the following extract the teacher describes how she perceives col-

laboration as a part of a teachers work: 

I see it as like a positive thing and in a way that I am doing this job, the 

teacher’s job, and I see it as the teacher’s job, as teaching but also as raising 

the child. And in a way that the parents and I are educational partners to each 

other. I see it as a resource that way. I don’t see it as a separate thing but it is 

natural and an integral part [of school work]. (Teacher, e) 

The holistic nature of teaching is demonstrated in this extract. Especially with younger chil-

dren the teacher is inevitably more than simply a teacher – as mentioned in the extract above, 

it is not only teaching the child, but definitely raising the child as well as the child spends 

many hours of his day at school. The underlying idea of home-school collaboration is that 

both parties can help and support each other and make their job of educating and raising the 

child a little easier. 

5.1.2 Parts of collaboration 

A beneficial collaboration must include effective, frequent communication. Also, taking the 

different perspectives of the participants into consideration is a valuable element. (Launonen, 

Pohjola & Holma, 2004, p. 103; Powell, 1996, p. 10.) All participants in this research felt 

that the most important aspect belonging to the collaboration between home and school was 

communication and exchanging information between home and school. The collaboration 

was classified by the participants in this research as the daily, open communication about 
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even most mundane things that happen to the child at school or even at home that could, for 

instance, impact the child’s behaviour. Openness was a key trait named by the interviewees. 

In my opinion it’s just that that you can talk about all things. (Parent 6, b) 

In my opinion you can never be too aware of your child, and what is happening 

at the school. I wouldn’t mind if the teacher called every week. (Parent 4, b) 

According to Seppälä’s research (2000, p. 35-36) openness was identified as one of the most 

basic prerequisites for cooperation. Seppälä named also other qualities such as interaction, 

which includes dialogue, listening and meetings, and mutual honesty and trust, as significant 

attributes to a successful collaboration. In my research participants found dialogue in addi-

tion to openness as an important element belonging to collaboration.  

Well it includes the contact kept with homes – it can be sometimes daily or 

weekly informing… Then it is also that if needed I call them if there has been 

something urgent. And also all these parent discussions, evaluation discus-

sions, parent meeting and all else that is included in the collaboration; events, 

festivities, the parents are there then as well. (Teacher, f) 

The collaboration can, according to my research, be seen as quite intense if the parents and 

the teacher contact each other with ease. Parents can also be consulted about the kinds of 

methods they would prefer in the collaboration, and concerning their child. For example, 

some parents were interested in working on joint projects with other parents and the school: 

Well, sorts of projects, for example in a school when there are functional events 

and the parents can participate as well and plan together and so on. (Parent 1, 

c) 

Planning together and creating own guidelines for collaboration has been noted as funda-

mental for building a relationship by several researchers in the field of education (cf. e.g. 

Seppälä, 2000; Eloranta, 2000; Peltonen, 2008; Cantell, 200). Several parents commented 

during the last intervention that they would be happy to help arrange the parents’ evenings 

in the future and help the teacher. The teacher was also interested in this idea, as she noted 

that arranging a functional parents’ evening alone would be quite a lot of work for one per-

son. A parent with a great deal of experience of collaboration described what belongs to 

collaboration: 
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The dialogue between the teacher and parents, and that the information comes 

from the school and from the home to the school about what is going on... And 

then what I think has been the best collaboration is that we have agreed on 

joint methods to support the child if the child has had learning difficulties. It 

can be as diverse as the teacher and parents want. I could even ask my chil-

dren’s teachers over for coffee. It wouldn’t hurt if the teacher knew that much 

about the children, as to where they live and what their home is like. It could 

widen their perspectives. But I don’t know if the teachers think that they just 

do their work here (at the school). (Parent 7, e) 

This extract shows the willingness of a parent, but also the insecurity of not knowing if the 

teacher would be interested in visiting their home. The parent also implies that some teachers 

do not see collaboration with parents as a part of their job but as extra work, and are reluctant 

to sacrifice their time for it. Metso (2000, p. 135) mentions that parents should be encouraged 

to participate. However, it is not always the parents that are unenthusiastic as teachers can 

be apprehensive towards it as well. 

5.1.3 Different perspectives 

How collaboration is seen by various participants and how it affects teachers, parents and 

children is a theme that arose from the data as well. Acknowledging the different perspec-

tives towards collaboration can help obtain a full picture of the collaboration and its effects.  

Social interaction is process where people impact each other by exchanging thoughts, feel-

ings and reactions. The important aspect of social interaction is to understand different point 

of views and construct meanings together. (Eloranta, 2000, p. 76.) 

Parents have the right to view the school primarily through their child’s eyes. Therefore the 

school’s main aim should be to support the child and his learning and development, and 

through it impact the parents as well. (Peltonen, 2008, p. 38.) Both the parents and the teacher 

participating in this research agreed that the amiable relationship between home and school 

has a positive effect on the child: 

I think it means a lot to the child. That they see their own parents being in 

contact with their teacher and vice versa. And in a way I have tried to highlight 

it to parents, and children, that I contact parents very easily, and they can 
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contact me. And in a way it feels that when they can trust that then the circle 

of trust is created and they probably feel safe. (Teacher, h) 

It means a lot, it creates the feeling of security and that I cared for and the 

teacher agrees with my mother or parents at home, and in a way they pull 

together. Often the mistake can be made that parents disagree and so on. If 

you disagree with your child’s teacher about something then in my opinion you 

should never reveal it to the child. It can affect the respect the child has for the 

teacher. (Parent 7, g) 

It can identified from these extracts that both the teacher and parent understand the positive, 

but also negative, effect their collaboration can have on the child. The interaction between 

the two growth environments is a link connecting them to each other in the child’s eyes 

(Karila, 2006, p. 91). From the perspective of the child, and the school as well, it is precarious 

if parents blame the teacher or the school in front of their child. The child is put into a con-

tradictory position if the two important authorities in his life are not in agreement – subse-

quently it can be difficult to respect the school or the teacher if the parents put blame on 

them in front of the child. (Cantell, 2011, p. 230.) In her research, Baeck (2010b) also found 

that parental involvement and the collaboration between home and school is very important. 

She also detected that it is crucial that “parents withhold from criticizing the teacher and the 

school in front of their children” (2010b, p. 332). All adults are needed to take the child’s 

view into consideration. Adults should share the responsibility for the child and see each 

other as partners. (Eskelinen, 2005, p. 44.)  

The start of primary schooling is an essential time to develop lasting methods of collaborat-

ing. During the first school years parents learn to see themselves as the parents of a pupil, 

not only a child. They start to understand what is expected of them and what their position 

is in view of their child’s education. (Opetushallitus, 2007, p. 17.)  In the following extracts 

parents discuss what the collaboration between school and home means to them: 

It means a lot. That we are taken into consideration as experts on our child, 

and we are the most important representative of the child and we know the 

children best, so it is good if the school asks how we are doing at home, and 

how we see education and child’s development. (Parent 7, h) 
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To me as a parent it means a lot, and I can say that the collaboration between 

home and school has been a success in my children’s situation and it has a 

huge impact that the school supports the parents’ educational work, own edu-

cational work. (Parent 3, i) 

All participants in this research felt that it is important that the home and the school are in 

frequent contact with each other. Especially the parents with older children who had had 

more experience of collaborating appreciated the support they receive from the school, and 

were very willing and happy to work with the school. The participants with their first child 

in this first grade understood the importance of working together, but saw it as a way to get 

more information about their child, rather than support, which indicates that the understand-

ing of the importance of collaboration is built over time and through mutual, positive expe-

riences. 

Nevertheless, according to Alasuutari (2003, p. 113) the school is an important part of a 

child’s life from the parents’ perspective as well. The teacher is seen as an educator and a 

significant adult to the child. (Alasuutari, 2003, p. 113.) Collaboration was seen as a signif-

icant way for the teacher to get to know the child holistically. The parents described knowing 

about the child’s background, home conditions and family as necessary for the teacher’s 

work. 

It is surely a great help to help the teacher see the child as a whole when the 

school cooperates with the homes. (Parent 3, j) 

Well I have a big family so I think that the teacher ought to know how the things 

are at home. (Parent 6, c) 

 

These extracts show how parents understand that the child might be a different person at 

school than he is at home. They insinuate that in order for the teacher to be able to understand 

the child fully, she needs to know where he comes from. Knowing about the child’s back-

ground and personality can help the teacher see him as an individual and help with planning 

the teaching.  
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5.1.4 Positive collaboration and challenges 

The most important way of supporting the child’s learning process is functional and positive 

collaboration between the two fundamental environments in a child’s life: home and school. 

Creating a positive collaboration is a long-term and interactive process, starting points for 

which are equality, responsibility and care. (Peltonen, 2008, p. 16.) The reciprocal support 

and respect between parents and teachers is included in a functional partnership (Seppälä, 

2000, p. 37). Respect was also named as an essential building block for positive collaboration 

by many participants in this research. 

That people know how to confront people, so like general social situations and 

that there is respect for all sides at all times. In my opinion both parents and 

teachers have a lot to learn in this sense. There are always two [parties in a 

partnership]. (Parent 3, e) 

Here the parent notes that respect goes a long way when working with other people, who 

might have different values and habits as you. She implies that the importance of respecting 

others is often forgotten by both parents and teachers, which can cause difficult situations – 

remembering that there are always at least two people in dialogue, collaboration and part-

nership is important, but it also means reflecting on your own actions.  

Trust has been recognized as one of the basic demands for a fruitful and long-lasting part-

nership, but building it takes time and effort (cf. e.g. Opetushallitus, 2007; Seppälä, 2000; 

Peltonen, 2008; Hilasvuori, 2002).  

Of course that the child would feel comfortable at school, and that if something 

happened or the teacher would notice something she would inform the home. 

(Parent 2, e) 

Trust first, I mean that both parties can trust the adults to be knowledgeable 

about matters concerning the child and trust that if the school gives feedback 

they have the correct view and vice versa. (Parent 3, f) 

The first extract indicates that the parent wants to trust the school to create a safe environ-

ment for the child to learn and grown in. Both extracts demonstrate the trust parents place in 

their child’s teacher. They trust the care of their child in her hands and trust that if something 

happens or the teacher observes something about the child the parents might not know they 
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will be informed. The parents also trust that their opinions and views are taken into account 

and respected, as the second extract shows. 

Well that everyone takes part with a positive attitude and there aren’t just the 

few, and then everyone participates eagerly. (Parent 1, d) 

This parent places her trust in other parents. This extract illustrates her frustrations with the 

lack of participants that is often the problem when arranging parents’ evenings – the same 

people come every time, and those who would benefit the most often fail to show. That is 

one of the challenges in class-specific collaboration. Cantell (2011, p. 200) notes also that 

there are usually two extremities in parents: the ones that are “overactive”, and the ones that 

are difficult to reach and hardly participate in home-school collaboration. 

Koiranen (2008, p. 5) in her research found that other challenges for collaboration from the 

parents’ perspective can be indifference, negative experiences or lack of resources, such as 

time. The teacher can find the process of building a partnership very arduous at times, as 

well. Baeck (2013, p. 35) also came across the teacher’s attitude and experiences in her re-

search. She also mentions in her article that often the roles and expectations of parents and 

teacher are not clear enough to themselves or to the other participants. Seppälä (2000, p. 35-

36) identified among others lack of interaction, lack of time, passivity and prejudice as the 

most notable challenges concerning collaboration. 

The participants in this research found prejudice, challenging attitudes, lack of time, diffi-

culties with interpersonal relations, unwillingness, the pressures of adult life and misinter-

pretation as the most substantial challenges in collaboration.  

Well if the personalities just don’t match. Well of course the schedules and 

things like that but you can’t always make it everywhere, but mostly just the 

personalities. (Parent 1, e) 

Probably the biggest that comes to mind is that personalities don’t match and 

then discussions and things easily turn quarrelsome in a way. And parents 

don’t listen to the underlying message behind. (Parent 3, g) 

The parents in these extracts name challenges with interpersonal relations as the biggest 

challenge when cooperating with people – it is a universally known fact that one cannot like 
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everyone. In a teacher’s profession one meets many people, and as the teachers own person-

ality is an important tool in her work, working with parents can be challenging.  

The teacher identified difficulties with technology and communication as the main chal-

lenges when working with parents: 

There is no communication or the messages don’t get reach them. Or if the 

parents feel that we’re on different sides. […]And then in communication, es-

pecially in communication through the internet there is always the danger of 

being misunderstood, in my opinion. In difficult matters I always want to call. 

(Teacher, g) 

Nowadays when the schools use online networking systems such as Wilma for communi-

cating with families, there is risk of misunderstanding what the other person means, as with 

all written communication. According to Cantell (2011, p. 177) as the communication be-

tween parents and teachers has changed with the emergence of electronic systems; the com-

munication between parents and teachers has become easier. It does not rely on papers for-

gotten to the bottom of the child’s bag anymore, and it can even be said that the communi-

cation has increased. Although, the downside is that due to the lowered threshold of com-

municating the parents can become too active, and it is easier to send inappropriate messages. 

(Cantell, 2011, p. 177.) 

For the sake of the fluency of the collaboration the parents need to put themselves in their 

child’s shoes from time to time. If the parent expresses negative views of the school or the 

teacher to the child, the child will pick up on them and might feel confused. If there are 

differences in opinion between the school and home they should be kept between adults, so 

that the child does not have to choose which side to take. (Lahtinen, 2011, p. 318.) This 

research showed that the parents and the teacher are aware of the fact that the child is im-

pressionable, and thus they should take care what they say in front of him. 

If parents speak ill of the school and teachers at home or vice versa if teachers 

belittle parents, don’t ask them [about matters concerning the child] and call 

only if they have something negative to say. It should be both positive and neg-

ative, not just bad things. There are teachers who can do it better. That is the 

truth. (Parent 7, f) 
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Lastly, one of the most frequently discussed challenges in this research were the pressures 

of adult life – long hours at work, taking care of children and home can reflect on the will-

ingness to participate in parents’ evenings, for instance.  

Probably from the perspective of homes the pressures of adult everyday life, 

pressures from work and things like that can reflect so that there isn’t time or 

energy. (Parent 3, h) 

Parents and teachers should see the collaboration between them as an asset, a resource, in-

stead of a duty they do not have time or interest for. According to Eloranta (2000, p. 64) 

parents can be an indispensable resource for the teacher if they can and want to be included 

genuinely. Eloranta also argues that the more positive the attitudes are towards home-school 

collaboration, the more ready the participants are to participate. 

5.2 Expectations 

Expectations of the parents participating in this research can be divided into two groups: 

expectations towards other parents, and expectations towards the teacher and the school. The 

teacher had expectations towards the parents as well. 

As noted previously, Ekebom, Helin & Tulusto (2000, p. 23) refer in their book to peer 

contact between parents. They explain that parents are important supporters to each other as 

they can help each other with difficulties concerning their children and share knowledge. All 

parents participating in this research agreed that they would like to know their child’s 

friends’ parents.  

There are some who we don’t know, and it would be really good when a child 

comes up to us and says that “I want to go to a friend’s house” and you don’t 

have any idea where the friend lives or who his parents are. (Parent 2, a) 

This extract conveys the concern most participants had: the parents do not know each other, 

and therefore do not know where and with what kind of people their child spends his time. 

Parents are usually interested in their child’s life and want to be a part of it – wanting to 

know where the child plays and who with, is normal. Although, not all parents wanted to 

form friendships with their peers, and felt that knowing them on a general level was enough: 
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In a small village like this those who have wanted to find each other already 

have, so there doesn’t need to be a lot of it [getting to know other parent]. A 

parents’ evening like what we had in the autumn was reasonable. I don’t want 

to get to know any other parent any more than that through school. (Parent 7, 

a) 

It is understandable that some parents do not have the need to acquaint themselves with other 

parents – the pressure and rush of everyday life set limits to what there is time for. Also, 

some might feel that they have enough friends and they do not need any more. Although, 

according to a parent, children can gain new friends if their parents are in contact, so the 

relationships between parents impact the children as well: 

… when parents know each other, then in a way the children easily socialise 

with each other as well.(Parent 1, a) 

On the basis of this comment it can be implied that if the parents socialise with each other, 

the children learn from this example and follow their lead. This could impact the group spirit 

in the classroom and thus reduce bullying.  

The other major expectations parents had towards other parents was participation. All par-

ticipants in my research were of the opinion that all parents should collaborate with the 

school and participate in the parents’ evenings and other events.  

Well yes every parent should attend. It would be nice if everyone would come. 

And I don’t know why everyone doesn’t come to the parent’s evening, for 

wouldn’t it be really important, and for the child’s sake too. That the child 

would see that the school is important to the parents. (Parent 6, a) 

I would encourage parents to cooperate closely with the school – good results 

are achieved through it. (Parent 7, b) 

Suomen Vanhempainliitto (the Finnish parents’ league) claims that a well-planned parents’ 

evening creates an open and confidential foundation for the collaboration between home and 

school, and for the network between parents. Especially if the evening is planned together 

by the teacher and parents it can be a fun event with a great atmosphere. (Suomen Vanhem-

painliitto, n.d. b, p. 2.)  
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Parents’ evenings were seen as necessary and natural events of the school year in this re-

search. Although, the participants hoped that they would be more functional instead of for-

mal, where parents only sit and listen, and include more activities for the parents and chil-

dren. The teacher was especially open to suggestions and contribution from parents when 

planning the evenings: 

… I would like to hear from parents what kind of things they wish for and what 

they are prepared to participate in…Those parents’ evenings and activity days 

for the whole school could be developed together so that the parents would 

become more active and there would be more dialogue. (Teacher, a) 

In fact, during our last intervention after Christmas some parents did express their readiness 

to help the teacher organise parent’s evenings when my Master’s thesis research was done 

and I would not be participating in the planning or organisation of the events. Torkkeli dis-

cusses the importance of consulting parents in his article. It is important to ask how the 

cooperation feels as there are as many wishes towards working together and different ideas 

about education as there are parents. Too often the first contact is initiated when the school 

deems it necessary – in other words when there are causes for concern. Thus the positive 

feedback is often forgotten. (Torkkeli, 2002, p. 40.)  

The task of building connections between home and school, and fostering those connections 

belongs to the school. This should not mean that the collaboration should transpire according 

to the same models (that do not demand a lot from the school) set by the school. Parents 

should be given a chance to influence the planning and organisation of the collaboration. It 

was instructed already in the 70s that it is imperative that the collaboration between home 

and school is seen as an equally important part of the school’s work as the teaching given to 

the children. (Peruskoulun opetussuunnitelmakomitean mietintö I, 1970, p. 250.) This is still 

relevant today. 

According to Cantell (2011, p. 269) the teacher has the primary responsibility for successful 

interaction. Although, Cantell (2011, p. 286) goes on to say that even though the teacher is 

responsible, the starting point to all collaboration should be equal conversation. Lahtinen 

(2011) affirms the notion of teachers ‘responsibility of the collaboration. The duty to initiate 

collaboration and develop it equally is appointed to the school. Nevertheless, the parents also 
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have a responsibility for the success of the collaboration. The interest for the child’s school-

ing is a starting point for all cooperation, thus it is obligatory that parents value the teachers 

work and actively work with the school. (Lahtinen, 2011, p. 323.)  

I think it is the responsibility of both, the home and the school. Because parents 

can’t know what happens at the school, they aren’t there during the day, so 

that’s why the school has the responsibility. But then the parents have the re-

sponsibility if there is something at home that impacts the school then it is the 

parents’ responsibility to inform the school, and if the school is in contact with 

the parents take the responsibility to listen what they are saying and what the 

situation is there.  (Parent 3, a) 

In accordance with the extract above, most of the participants in this research did not place 

the primary responsibility on the teacher. Instead they maintained that the responsibility to 

initiate contact belonged to both parties – as adults, they should know when to contact each 

other if there is something to discuss. A parent described her expectations towards a positive 

collaboration below: 

 It should be so that everyone dares to call everyone. (Parent 4, a) 

When a teacher has something to say then she will take the initiative, but a 

parent can do it too. I don’t think it needs to be specified. When either party 

has something to say, then they can contact the other. (Parent 7, c) 

Although, some participants did state that the teacher should have more initiative with a new 

class, where the parents do not know the teacher, and therefore might be hesitant to reach 

out first. 

I think the teacher. I think it stems from the teacher. It would be really good if 

the teacher for example doesn’t know the parents that it would start from pos-

itive feedback. (Parent 4, c) 

Mostly the parents hoped for the teacher to inform them straight away if something happens 

– it seemed to be the most prominent expectation towards their teacher. Similarly the teacher 

wanted to encourage parents to contact her regarding any matter, and especially then with 

comments or wishes, or if something had happened. A parent described her need for support 

from the school: 
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I wish to get support from the school so that the child’s holistic learning and 

development would be supported in a way that the child would have possibili-

ties to grow and develop in a safe environment. (Parent 3, b) 

The holistic responsibility of raising a child should be divided between professional educa-

tors and parents. The starting point and requirement for the continuance of the child’s holistic 

development and growth is the functional collaborative relationship between parents and 

educators. Both parties need support from each other to support the child. (Seppälä, 2000, p. 

34; Torkkeli, 2002, p. 38.) 

Ideas don’t get better than this. I just hope that these would continue. That 

parents’ evenings would be held through doing and action. [It] brings cohe-

sion and people don’t just sit stiff and quiet on a bench and just listen to the 

teacher.  (Q2) 

After our interventions many parents commented that they would like to have more parents’ 

evenings with activities and socialising. Most of the parents expressed an interest to get to 

know the others, but were in reality quite hesitant to talk to people they did not know during 

the parents’ evenings. This could be confronted through common games or projects, which 

would help the parents relax. 

5.3 Experiences 

The third theme that is separated from the data is “experiences of collaboration”. It, in turn, 

was divided into two sub-themes: experiences parents had of the teacher, and experiences of 

parents’ evenings. 

Within the collaboration between home and school, the individual teacher’s role is signifi-

cant. Nevertheless, the collaboration should not depend on only one person’s interests or 

abilities. (Peltonen, 2008, p. 25.) Parents’ trust towards the school and education is built on 

the knowledge they receive of the relationship between the teacher and their child. Mutual 

trust also helps the teacher in her work as it strengthens the parent’s role as the child’s sup-

porter, and helps the teacher find, with the parents’ help, suitable ways to support the child. 

(Opetushallitus, 2007, p. 11-12.) 

The parents had only positive things to say about working with teachers according to this 

research. They had had mostly fruitful and mutually inclusive relationships, and had received 
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support from teacher for dealing with matters concerning the child, for example puberty and 

special support. A parent commented on the matter as follows: 

I have close relationships with teachers and this school and the collaboration,   

and with that we have achieved experiences of success, hopefully in the future 

as well. (Parent 7, d) 

All parent participants were of the opinion that the school is easy to contact if necessary, 

either by calling or through Wilma. This can be an effect of the teacher creating an atmos-

phere of trust already in the beginning of the year, or it can be based on the previous experi-

ences of the parents. The teacher did highlight that she encourages all parents to contact her 

with any matter. 

It crossed my mind at some point that as soon as schools started the teacher 

sent a message where she explained many things… and it included her own 

personal phone number as well as her work number and I said right away that 

no preschool teacher had ever sent her own number. I thought right away it 

was a thing that you can call her any time if needed and that was nice. (Parent 

2, b) 

Well, my experience is that if need be the school can be reached daily, the 

school can be in contact daily. You can go there and follow a lesson, it just 

depends on if you want, can, if there is a need and so on.  (Parent 3, c) 

The education given during compulsory schooling is public, which in practice means that 

anyone has the right to go to a school and follow the lessons, provided that they do not cause 

disruption and the safety of the learning environment is guaranteed (Lahtinen, 2011, p. 373). 

Despite there being an opportunity to observe, which the extract above also described, typi-

cally parents do not take this offer, even though the teacher would be open to it. This can be 

an effect of the “closed-doors” habit many teachers have; they do not like to share their 

resources, ideas or have people watching them.  

In her interview, the teacher described working with parents as something that “belongs to 

the job”. In her experience all discussions and parents’ evenings had been quite natural and 

pleasant, and she did not see them as burdensome. According to her, she really enjoyed our 

functional events, but acknowledged the fact that she would need help from parents with 

arranging them in the future.  
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Well, I have only positive experiences in a way that there have always been 

pleasant discussions and we have dealt with matters in good spirit, and maybe 

what now with your Master’s thesis project I think could be more and how it 

could be is what wishes parents have and there could maybe be more of it 

[collaboration]. (Teacher, b) 

In the extract above the teacher reflects on her own work and how she could develop it. She 

had never conducted functional parents’ evenings before and very much liked the idea. Ac-

cording to my observations, she was very open with parents and very forward as well, in a 

sense she was not afraid of discussing matters concerning the child with the parents.  

Well, a parents’ evening is like that, you don’t have time to talk to the teacher 

because there are many parents there and then there is always something com-

mon happening. (Parent 2, c) 

Traditional parents’ evenings are seen as quite tedious affairs. Especially evenings for the 

whole school were characterized as dull. Launonen, Pohjola and Holma (2004, p. 91) paint 

an exaggerated picture of a traditional parents’ evening in their research: “First the principal 

welcomes everyone. A long presentation ensues after that. At some point the parents split up 

into classes, where a teacher has another presentation. When some parents are already leav-

ing to go home, the teacher knows to ask if there are any questions. The parents evening is 

finished with a feeling of relief – the duty of participating is fulfilled and the next parents’ 

evening won’t be for a while.”  Metso (2004 p. 12) similarly describes parents’ evenings as  

class room situations, where the teacher speaks and the parents listen from their seats, in her 

book. It is definitely not an exciting picture.  

It would be important that parents would have the opportunity to get to know each other and 

would feel welcome to participate in collaborating with the school (Suomen Vanhempain-

liitto, n.d. b, p. 1). As they are now, parents’ evenings are not tempting parents to attend. 

Unfortunately that also means that they do not offer an opportunity for networking amongst 

parents. A parent states the bleak truth: 

The only time is the parents’ evening and only few people attend those. Every-

one stays for a little while and then leaves. (Parent 1, b) 

Despite their name the parents’ evenings do not have to be meant for only parents. Instead 

they can be planned as family evenings, so that the children, and even grandparents, are 
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welcome to attend. (Launonen, Pohjola & Holma, 2004, p. 95.) In our events we invited all 

of the children in the families to attend, not only the first graders. This decision was appre-

ciated by the parents, as they could attend as a family and did not have to look for a babysit-

ter. Also as the extract below points out, children can offer topics for conversation and help 

break the ice. 

Yes, and often you are so used to going everywhere with your children, so it’s 

easier to go somewhere when you have your children there as support so that 

you have something to talk about with everyone. (Parent 2, d) 

The parents’ evenings held during this Master’s thesis research have received a considerable 

amount of positive feedback from the parents who attended.  

You and the teacher [name omitted] have gone through a lot of trouble [arrang-

ing the events] and thank you for that. It has been nice to get to know other par-

ents in a more relaxed environment… (Q1) 

Collaboration works. These functional evenings are best for upholding solidar-

ity. It wouldn’t hurt if every class would learn from this example. There would be 

team spirit. (Q2) 

According to my observations people seemed to enjoy themselves and the activities we ar-

ranged for them. The attendance rate was considerable, I was surprised for I expected there 

to be challenges with persuading parents to attend. Parents were eager to participate in 

games, and the children seemed to enjoy seeing their parents at the school – they were espe-

cially excited about performing for their parents during the final parents’ evening. 

All in all the feedback for the functional parents’ evenings was positive and parents seemed 

excited to do things a little differently. Albeit a couple parents commented that they would 

not have needed as much activities as they had other things to do with their time as well, but 

mostly parents were happy about the games and activities, and felt that they helped create a 

relaxed atmosphere. 
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6 CONCLUSION 

The aim of this qualitative Master’s thesis of education was to discover how teachers and 

parents understand collaboration between home and school, what their experiences are of it 

and what kind of expectations they have towards it.  

This Master’s thesis research project focused on a first grade class in a comprehensive school 

in northern Finland. Seven parents and a teacher of first graders from the same class were 

interviewed, and three functional parents’ evenings were planned together with the teacher 

to increase and intensify the collaboration between the parents and the teacher. A question-

naire was also sent to the participants after all three events. 

My intrigue for this topic piqued already in the beginning of my studies in the teacher edu-

cation programme at the university. As acknowledged already in many previous studies in 

the last few decades (cf. e.g. Husso, 2008; Eloranta, 2000; Ekebom, Helin & Tulusto, 2000; 

Korpinen, 1989): the collaboration between home and school is not discussed enough during 

teacher training. Unfortunately, I have arrived at the same conclusion during my studies in 

the 2010s. Even though there has been awareness of the fact that this important topic is 

almost entirely ignored in teacher education, nothing has been done to rectify this situation. 

Therefore, even though there is a substantial amount of research done on this topic, there is 

still a need for more to convince the society of the relevance of the subject and to prompt 

action in this field. I felt that even though there is a lot of research done on this topic, my 

research brings something new to the field as a similar functional case study with interven-

tions has not been done before. 

When starting my research I assumed that the collaboration between home and school would 

not be considered overly important by the teacher and parents. This presumption was dis-

proved by the participants: the collaboration between home and school is perceived by the 

teacher and parents as very essential and meaningful. It was seen as a significant part of 

supporting the child, his learning and growth. The reciprocal communication and sharing of 

information were considered the most vital elements in the collaboration. Parents want in-

formation about their child in order to be convinced of his holistic well-being – matters con-

cerning the child are of great importance to them. The teacher was also very interested in 

cooperating with parents, and saw the collaboration between home and school as a natural 

part of her work. She was willing and ready to develop the parents’ evenings into more 
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inclusive events together with the parents, who also expressed interest in planning and or-

ganising the events and activities together. 

All in all both the parents and teacher had had positive experiences of collaborating. There 

were some parents who had been in challenging situations, but they had always been re-

solved and the partnership continued. Some parents felt that their child had especially bene-

fitted from working together with the school when the parents and the teacher had together 

committed to upholding same methods they agreed upon together with the child. Parents’ 

evenings were generally seen as quite tedious events, but nevertheless parents attended them 

to get information about their child’s education. The functional parents’ evenings arranged 

during this research project were enjoyed by the participants, i.e. the parents, the teacher and 

the children. 

The primary expectation of the parents in this research was that the teacher would keep them 

informed in matters concerning the child. They also expected other parents to participate in 

the events and activities, so that they could get to know each other. Majority of the parents 

wanted to be better acquainted with their peers, but some expressed their indifference to-

wards other parents. The teacher expects parents to contact her with any wishes, needs and 

problems they might have. She considered open communication significant when working 

together for the benefit of the child. 

This Master’s thesis research brings a different angle to the existing canon of research on 

this topic. It shows that the collaboration between home and school is seen as important by 

both parents and teachers. It also proves that functional parents’ evenings, where parent par-

ticipation and involvement are encouraged from the planning of parent’s evenings together, 

to participating in the event itself can encourage parent involvement and create more amiable 

relations between the parents and the teacher, but also between parents and other parents. 

This research also indicates that there should be interaction and dialogue between the teacher 

and parents, but all parents are individuals and their needs and wishes may differ drastically: 

some parents want more contact, whereas some are content with a lot less. This research 

shows collaboration between home and school as a positive thing, but as something that 

needs attention from both parties. It is also clear that functional parents’ evenings attract 

parents better than traditional lecture-like parents’ evenings: parents like to be included in 

activities. 
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After this research project, I am confident that the methods tried in this research are some-

thing I will also apply in my work in the future. The collaboration between home and school 

appears to be a positive element of a teachers work, but it can also be quite challenging, 

especially to a new teacher. Although, the small number of participants in this research 

shows that there are many parents who are not interested in developing the collaboration 

themselves, but are quite eager to participate in active parents’ evenings, as there were only 

eight participants in my research, but the parent’s evenings were attended by parents from 

up to 17 families. 

As this is a case study with a small number of participants, the results cannot be generalised. 

Therefore this research will mostly benefit me, as I have obtained valuable knowledge of the 

collaboration between home and school, which will help me in the future in my work. The 

results will also benefit the participants as they will receive valuable information about the 

adults in their class: what they expect, what they assume and what are their experiences. 

Even though there is a lot of research already on the collaboration between home and school, 

there are still some fields of it that have not been examined extensively. For example, the 

collaboration between immigrant families and the school and the challenges there might be, 

would be an interesting topic for further research. Also developing new models and ways of 

collaboration in cooperation with parents and teachers would be very interesting and bene-

ficial. Studying teacher students or newly graduated teachers and their experiences and views 

of the collaboration could also bring something new to the field.  

According to the literature, all the child’s growth environments should work together in or-

der to best support the child’s holistic growth and learning. The child is a common object of 

interest for the school and parents, and the collaboration should be conducted in a way that 

supports his individual development. 
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APPENDICES 

APPENDIX 1 Letter of request for consent / Suostumuspyyntökirje 

 

Hyvä huoltaja, 

Kodin ja koulun yhteistyöllä on useiden tutkimusten mukaan paljon vaikutusta lapsen koko-

naisvaltaiseen kasvuun ja kehitykseen. Sen avulla voi rohkaista lasta koulutiellään, sekä eh-

käistä kiusaamista. Yhteistyötä peräänkuulutetaan myös uudessa perusopetuksen opetus-

suunnitelmassa, joka tulee voimaan vuonna 2016. Tulevana luokanopettajana haluan saada 

tietoa opettajien ja huoltajien kokemuksista ja odotuksista kodin ja koulun välisestä yhteis-

työstä ja vertailla, vastaavatko ne toisiaan. Haluan myös rohkaista huoltajia ja opettajia ko-

keilemaan erilaisia yhteistyömuotoja, jotta yhteistyö olisi mielekästä ja lapsen kasvua tuke-

vaa. 

Olen tekemässä Pro Gradu – tutkimusta kodin ja koulun yhteistyöhön liittyvistä odotuksista 

ja kokemuksista Oulun yliopiston kasvatustieteiden tiedekunnassa. Tutkimuksessani keski-

tyn selvittämään sekä opettajan, että huoltajien näkökulmia aiheeseen, sekä vertailemaan 

heidän odotuksiaan ja kokemuksiaan. Tutkimustani varten kerään tietoa haastattelun ja akti-

viteettien avulla. Ensimmäisessä vaiheessa haastattelen huoltajia ja opettajaa. Haastattelu 

kestää noin puolesta tunnista tuntiin ja pyrin sopimaan sen toteutuksesta jokaisen haastatel-

tavan kanssa erikseen. Haastattelut nauhoitetaan. Haastattelut on osallistujien niin halutes-

saan mahdollista suorittaa myös pareittain tai ryhminä. Toisessa vaiheessa järjestän aktivi-

teetteja, joissa huoltajat ja opettaja pääsevät tutustumaan toisiinsa ja syventämään yhteistyö-

tään. Aktiviteetteja järjestetään kolme ja huoltajat ja opettaja saavat halutessaan osallistua 

niiden suunniteluun. Aktiviteetit toteutetaan syyslukukaudella 2015. Viimeisessä vaiheessa 

haastattelen opettajan ja huoltajat vielä kerran. Viimeinen haastattelu kestää noin puoli tun-

tia.  

Noudatan kaikessa aineiston käsittelyssä ja raportoinnissa täydellistä luottamuksellisuutta 

eivätkä henkilötietonne tule esille missään vaiheessa tutkimusta. Osallistuminen tutkimuk-

seen on täysin vapaaehtoista. Teillä on myös oikeus perua osallistumisenne tutkimukseen 

milloin tahansa. Aktiviteettien onnistumiseksi sekä opettajan ja huoltajien välisen suhteen 

syventämiseksi olisi erittäin arvokasta, että mahdollisimman moni osallistuisi tutkimukseen. 



 

 

 

Tässä teillä on oiva tilaisuus vaikuttaa kodin ja koulun välisen yhteistyön kehittämiseen 

oman lapsenne luokalla! 

Pyydän Teitä allekirjoittamaan oheisen lomakkeen, jonka jälkeen voitte palauttaa sen lap-

senne mukana oman lapsenne opettajalle. Mikäli teillä on kysymyksiä tai haluatte kuulla 

lisää tutkimushankkeesta, voitte ottaa yhteyttä minuun sähköpostitse. 

 

Ystävällisin terveisin, 

Sanna Härkönen 

sanna.harkonen@student.oulu.fi 

KK 

Oulun yliopisto 

 

 

 

 

Oulun yliopiston kasvatustieteiden tiedekunnan maisteriopiskelija Sanna Härkönen saa 

haastatella minua Pro Gradu-tutkimukseensa liittyen, sekä tehdä muistiinpanoja ja obser-

vointia järjestämiensä aktiviteettien aikana ja tutkia tuloksia kodin ja koulun yhteistyöhön 

liittyvässä Pro Gradu-tutkielmassaan. 

Suostun / Kieltäydyn 

(Yliviivaa tarpeeton) 

______________________________________________________ 

Päiväys 

_______________________________________________________ 

Allekirjoitus ja nimenselvennys 
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APPENDIX 2 Basis for the interview 

1. Taustat 

- Vanhemmat 

o Onko lapsia ennestään? 

o Koulutus? 

- Opettaja 

o Kuinka monta vuotta olet ollut opettajana? 

o Mitä luokkia olet opettanut? 

2. Yhteistyö kodin ja koulun välillä 

- Muutamalla sanalla - mitä ajatuksia herättää kodin ja koulun yhteistyö? 

- Mitä kodin ja koulun yhteistyöhön mielestäsi kuuluu? 

- Mitä tarkoittaa kodin ja koulun yhteistyö? 

o yhteistyön merkitys 

 lapselle 

 vanhemmalle 

 koululle 

-  hyvä yhteistyö/huono yhteistyö 

o  Millaista on hyvä/toimiva yhteistyö? 

o Millaista on huono yhteistyö? 

- yhteistyön esteitä 

o  kodin/koulun osalta 

o  Mitkä ovat kodin ja koulun yhteistyön haasteet? 

- Mikä on mielestäsi kodin ja koulun yhteistyön tärkein tavoite? 

- Millaisia kokemuksia sinulla on kodin ja koulun yhteistyöstä? 

- Kuinka paljon kodin ja koulun välillä on mielestäsi yhteistyötä? 

- Mikä on hyvää kodin ja koulun yhteistyössä? 

- Saatko tukea kodin ja koulun yhteistyöhön? 

o mistä ja millaista tukea? 

- Onko kodin ja koulun yhteistyö erilaista alkuopetusluokilla verrattuna esikou-

luun/päiväkotiin? 

o kuvaile 

o Milloin sait tietää lapsenne tulevasta opettajasta? Oliko tämä mielestäsi riit-

tävän aikaisin? 



 

 

 

o Millaista yhteistyötä siirtymävaiheessa tulee olla esikoulun ja koulun välillä? 

- Paljonko käytät aikaa kodin ja koulun yhteistyöhön? Mihin käytetty aika menee? 

- Mistä asioista olet yhteydessä opettajaan? Kuinka usein? 

- Mistä asioista opettaja on yhteydessä kotiin? Kuinka usein? 

- Millaisista asioista opettajan tulisi ottaa yhteyttä oppilaiden vanhempiin? 

- OPETTAJALLE 

o Millaisia asenteita olet kohdannut kodin ja koulun yhteistyötä kohtaan? 

o Onko yhteistyö lisääntynyt/ vähentynyt työvuosien aikana? 

o Onko vanhemmilla joitain erityisiä vaatimuksia? 

o Mitä yhteistyömuotoja käytät? 

 Mikä on mielestäsi toimivin yhteistyömuoto ja miksi? 

 Mitä yhteistyömuotoa/ -muotoja voisit käyttää enemmän? Ja miksi? 

 Mikä on työläin yhteistyömuoto? Ja miksi? 

 Onko teknologia lisännyt/vähentänyt työtäsi? Miten? 

o Missä asioissa olet yhteydessä koteihin? Kuinka usein? 

o Missä asioissa kodit ovat yhteydessä kouluun/opettajaan? Kuinka usein? 

o Millaisissa asioissa vanhempien tulisi olla yhteyksissä opettajaan? 

3. Yhteistyötilanteet 

- Kerro yhteistyötilanteista, missä olet tavannut opettajaa/vanhempia? 

- Kenen vastuulla on tehdä aloite? Miksi?  

o Onko mielestäsi helppo olla yhteydessä opettajaan/koteihin? 

- negatiivinen yhteistyö  

o Millaisista asioista voisi tulla ristiriitatilanteita opettajan ja vanhemman vä-

lillä? Kerro mahdollisista ristiriitatilanteista. 

o Miten mahdolliset ristiriitatilanteet pitäisi ratkaista tai ehkäistä? 

o yhteistyön jatkuminen ongelmien jälkeen 

- millaista on positiivinen yhteistyö 

o miten sitä voidaan lisätä? 

- Mahdollistaako koulu vanhempien keskinäiset tapaamiset, joissa toteutuu kasvatta-

jien vertaistuki? 

- Oletko mielestäsi saanut riittävästi keskustella lapsesi asioista opettajan kanssa? 

- Vanhempien reagointi? 

- Oletko tyytyväinen yhteistyöhön? 

4.  Yhteistyön muodot ja käytännöt 
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-  yhteistyön eri muodot koulussa 

o aikataulutus 

o toteutuminen käytännössä 

o vanhempien rooli (aktiivisuus??) 

o opettajan rooli (aktiivisuus) 

o kehittämistarpeet 

 Mitä konkreettisia yhteistyömuotoja TOIVOISIT yhteistyön sisältä-

vän? 

- Wilman rooli kodin ja koulun yhteistyössä 

o  toimivuus hyödyllisyys 

o  ongelmat 

o tavoitettavuus/kattavuus 

5.  Tulevaisuus 

- Yhteistyön tulevaisuus 

o Miten voisi kehittää? 

o Vaihtoehtoja perinteisille vanhempainilloille ja vanhempainvarteille? Wil-

malle? 

- Mitä odotuksia sinulla on kodin ja koulun yhteistyölle? 

o Mitä toivoisit yhteistyöltä koulun kanssa? 

 Mitä toivoisit opettajalta 

o Mitä toivoisit yhteistyöltä toisten vanhempien kanssa? 

- Miten koulun yhteisöllisyyttä voitaisiin lisätä? 

o Miten vanhempia voitaisiin innostaa kouluun? 

- Kommentteja 

  



 

 

 

APPENDIX 3 Questionnaire 

Kysely 1. luokan oppilaiden vanhemmille toiminnallisten vanhempainilto-

jen onnistumisesta 

Tämä on kysely kokemuksistanne pitämistämme toiminnallisista vanhempainilloista. Kysely 

liittyy Pro Gradu-tutkimukseeni ja on viimeinen, kokoava osa sitä. 

1. Vuoden 1. vanhempainilta pidettiin 31.8.2015. Toiminnallisessa vanhempainillassa lap-

set ja vanhemmat ottivat mittaa toisistaan topsipuikko-pelissä. Vanhemmat esittäytyivät 

lankakerän avulla. Opettaja oli järjestänyt lyhyen infotilaisuuden koulunaloituksen ku-

lusta. 

 Jos olit paikalla, kommentoi vapaasti tapahtumaa. Mikä onnistui, mitä olisi 

voinut tehdä toisin? Mikä fiilis jäi tapahtumasta? 

 

2. 2. vanhempainilta pidettiin 28.10.2015. Paikalle oli kutsuttu Liikenneturvan edustaja 

kertomaan kypärän ja heijastimen tärkeydestä. Lapset yhdessä vanhempiensa kanssa sai-

vat askarrella omat heijastimet. Lapset saivat myös etsiä pehmoleluja pimeässä huo-

neessa. 

 Jos olit paikalla, kommentoi tapahtumaa vapaasti. Mikä onnistui, mitä olisi 

voinut tehdä toisin? Mikä fiilis tapahtumasta jäi? 

 

3. 3. vanhempainilta pidettiin 3.2.2016. Se sisälsi mäenlaskua, luistelua ja pulkanvetokisan. 

Opettaja oli järjestänyt infon uudesta opetussuunnitelmasta. Lopuksi lapset ja vanhem-

mat saivat paistaa makkaraa ja vaahtokarkkeja. 

 Jos olit paikalla, kommentoi tapahtumaa vapaasti. Mikä onnistui, mitä olisi 

voinut tehdä toisin? Mikä fiilis tapahtumasta jäi?  

 

4. Minkälaisia ajatuksia teillä on näiden aktiviteettien jälkeen kodin ja koulun yhteistyöstä? 

5. Ideoita tuleviin vanhempainiltoihin 

 Tähän voit kirjoittaa ideoita tulevia vanhempainiltoja varten. Ideat ohjataan 

1. luokan opettajalle. 

6. Vapaa palaute tutkimuksen tekijälle.  



7 

 

 

APPENDIX 4 Original extracts 

Page 42: No, semmoset toiminnalliset jutut. Ja sitten avoimia ollaan puolin ja toisin. Ja 

tuota nuin, tiedetään missä koulussa mennään ja koulussa tiietään suurinpiir-

tein mitä kotonaki. (Vanhempi/Parent 1) 

No, tietynlaisia projekteja, että jos tuotanuin koulusa vaikka on jotaki semmo-

sia toiminnallisia päiviä joihin kotiväki on tervetullu mukaan ja yhesä sitten 

suunnitellaan ja näin. (Vanhempi/Parent 1) 

Page 47: Tavallaan mun mielestä se, että ollaan kasvatuskumppani – opettaja vanhem-

mille ja vanhemmat taas pystyis ajattelemaan, että opettaja tekee heidän lap-

sensa parasta. Että tukevasti molemmat tukee toisiaan. (Opettaja/Teacher, c)  

 … ois hyvä jos se ois semmosta molemminpuolista, että viesti kulkis koteihin 

mutta kodeista myös tänne. Ja sitte rakentavaa ja itte yrittääki sitte rakenta-

vassa hengessä aina saaha niitä viestejä perille tai eteenpäin, että semmonen 

fiilis jäis vanhemmille että me ollaan samalla puolen. Ettei tuu semmosta vas-

takkainasettelua. Ja sillonko ollaan samalla puolen ja meillä on yhteinen pää-

määrä toimia lapsen hyväksi nii sillon saahaan paljonki aikaan. (Opet-

taja/Teacher, d) 

Siis tämmösellä yhteistyöllä tai siis sillai niikö jatkuvalla tai tiiviillä yhteis-

työllä koulun kans et ei oo niiku niin et vain silloin ollaan koululle yhteyksissä 

kun on jotakin. Vaan se että se on semmosta niiku luontevaa ja arkista silleen 

niiku niin että opettaja tuntee että okei tällä lapsella on tämmöset vanhemmat 

ja tämmönen koti ja näin ja taas vanhemmat tietää että tämä on tämmönen ja 

tämmönen näin opettaja, että pystyy niiku sillälai luottamaan siihen. Että siellä 

on molemmissa päissä ne vastuulliset aikuiset jotka tuota toimii sen lapsen hy-

väksi. (Vanhempi/Parent 3, d)  

Page 48: Ite näkkee sen sillai positiivisena asiana ja tavallaan sillä tavalla että teen tätä 

työtä, opettajan työtä, niiku, mää nään sen opettajan työnä, opettamisena 

mutta myös kasvattamisena. Ja tavallaan, että me ollaan vanhempien kanssa 

sellasia kasvatuskumppaneita toisillemme. Mää nään sen voimavarana sitä 

kautti. Että mää en nää sitä semmosena irrallisena juttuna vaan se on sem-

mosta luontevaa ja olennainen osa. (Opettaja/Teacher, e) 



 

 

 

Page 49: No minun mielestä se on just tuo et pystyy niikö puhumaan kaikista asioista 

(Vanhempi/Parent 6, b) 

Mun mielestä koskaan ei voi liikaa olla periaatteessa omasta lapsesta tietonen, 

että mitä sielä koulussa tapahtuu. Ei mua haittas vaikka opettaja soittais joka 

viikko. (Vanhempi/Parent 4, b) 

 Siihenhän kuuluu, tota, se yhteydenpito mitä pidetään koteihin, se voi olla vä-

lillä ihan päivittäistä tai sitte viikottaista tiedottamista… Sitte se on myös sitä 

että tarvittaessa mää soittelen heille jos on joku sellanen akuutti asia ollu. Ja 

sitte myös kaikki nää koulun vanhempainkeskustelut, arviointikeskustelut, van-

hempainvartit ja sitte kaikki muu mikä liittyy koulun toimintaan: juhlat, tapah-

tumapäivät, siellähän on vanhemmat myös sitte mukana.  (Opettaja/Teacher, 

f) 

No, tietynlaisia projekteja, että jos tuotanuin koulusa vaikka on jotaki semmo-

sia toiminnallisia päiviä joihin kotiväki on tervetullu mukaan ja yhesä sitten 

suunnitellaan ja näin. (Vanhempi/Parent 1, c) 

Page 50: Opettajan ja vanhempien välinen keskustelu ja sitte se että täältä tullee tieto 

hyvin ja meiltä vastin laitetaan tieto koululle hyvin mitä on tapahtumassa…Ja 

sitte se mikä minun mielestä on ollu parasta yhteistyötä on se että on sovittu 

yhteisistä menetelmistä, jos lapsella on ollu oppimisvaikeuksia nii on sovittu 

että miten sitä tuetaan. Se voi olla niin moninaista kun sen vaan opettaja ja 

vanhemmat keskenään sopivat. Minä voisin vaikka lapsieni opettajat kutsua 

käymään vaikka iltakahvilla. Että ei se mittää haittais jos opettaja tietäis niin 

paljon lapsista, että tietäis miten ne asuu, minkälainen niitten koti on. Se vois 

avartaa näkökulmaa. Mutta en tiiä ajattelleeko opettajat sillee, että ne tekee 

täällä työnsä. (Vanhempi/Parent 7, e) 

 Lapselle se varmaan merkkaa mun mielestä aika paljonki. Että ne näkee että 

omat vanhemmat on opettajaan yhteydessä ja opettaja on vanhempiin. Ja ta-

vallaan mää oon vanhemmille korostanu sitä  ja myös lapsille, että opettajalla 

on matala kynnys ottaa yhteyttä, että vanhemmat voi olla minnuun yhteydessä. 

Ja tavallaan tuntuu sitte että ku ne pystyy luottamaan siihen nii sitte tavallaan 
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se luottamusrinki syntyy sitte sillä tavoin nii se on varmaan heistä turvallista.  

(Opettaja/Teacher, h) 

Page 51: Sehän merkitsee hyvin paljon, luo turvallisuutta ja tunnetta, että minusta väli-

tetään ja opettaja on sammaa mieltä kun äiti tai vanhemmat kotona ja taval-

laan, että puhalletaan yhteen hiileen. Monestihan siinä voidaan tehä niitä vir-

heitä, että vanhemmat on sitte kotona eri mieltä ja näin poispäin. Jos on sitte 

erimieltä lapsen opettajan kans jostaki asiasta nii mun mielestä sitä ei saa tuua 

lapselle ilmi. Se voi vaikuttaa lapsen kunnioitukseen opettajaa kohtaan.  (Van-

hempi/Parent 7, g) 

 Sillä on suuri merkitys. Että meijät otetaan niiku lapsen asiantuntijoina huo-

mioon ja mehän ollaan se tärkein lapsen tämmönen edustaja ja mehän me tun-

nemme lapset kaikista parhaiten, nii se on hyvä jos koulusta kysytään, että mi-

ten kotona mennee ja miten me niikö se lapsen kasvatus ja kehitys nähhään 

(Vanhempi/Parent 7, h) 

Page 52: No mulle vanhempana se merkittee tosi paljon, että oon, omien lasten kohalla 

voi sanoa että on tosi hyvin onnistunut kodin ja koulun yhteistyö aina ja sillä 

on iso merkitys ku se on sitte kans tukemassa vanhempien kasvatustyötä, omaa 

kasvatustyötä se koulu. (Vanhempi/Parent 3, i) 

On se varmaan helpottamassa siinä koulullakin sitten sitä lapsen semmosta 

niiku et opettajilla on helpompi nähdä se lapsi kokonaisuutena kun se koulu 

tekkee niikö yhteistyötä kotien kanssa. (Vanhempi/Parent 3, j) 

 No itellä ainaki ku on iso perhe nii sitä aattelee et opettajien on hyvä tietää 

että miten ne asiat siellä kotona. (Vanhempi/Parent 6, c)  

Page 53: että osataan kohata ihmiset, siis semmoset yleiset sosiaaliset tilanteet, niiku 

niin että on se semmonen kunnioitus aina niinku kaikkia osapuolia kohtaan.  

Siinä on mun mielestä opeteltavaa sekä vanhemmilla, että myös koululla. Siinä 

on aina se kaks. (Vanhempi/Parent 3, e) 

 Tietenki se, että sillä lapsella on hyvä olla sielä koulusa ja se, että jos koulussa 

on vaikka jotaki sattunu tai opettaja huomaa, että lasta kiusataan tai jotaki 

näin nii että ne kulkeutus kottiin (Vanhempi/Parent 2, e) 



 

 

 

Luottamus ensimmäisenä, siis se että molemmin puolin luotetaan siihen että 

aikuiset on perillä lasten asioista ja pystytään luottamaan siihen, että jos kou-

lulta tulee jotakin palautetta niin siellä on oikeanlainen näkemys ja jos kotoa 

menee koululle palautetta nii sielläki näkemys on sitte. (Vanhempi/Parent 3, f) 

  

Page 54: No kaikki on semmosella positiivisella asenteella mukana ja tekemässä eikä 

vaan oo ne muutamat ja sitte ollaan semmosella yhteisellä innolla mu-

kana.(Vanhempi/Parent 1, d) 

 

No kemiat ei kohtaa. No tietenki työajat ja tämmöset mutta ainahan ei tieten-

kään voi päästä jokapaikkaan, mutta varmaan just enemmän nämä kemiat. 

(Vanhempi/Parent 1, e)  

  Varmaan suurimpana tulee mielee semmone et jos henkilökemiat ei kohtaa nii 

sillonhan keskusteluista ja asioista tulee helposti sitte sillälailla riitasia. Että 

tuota noin ei sillälailla enää aikuisetkaan kuuntele niiku sitä sanomaa siellä 

niiku takana. (Vanhempi/Parent 3, g) 

Page 55: Viestintää ei ole tai viestit ei kulje eteenpäin. Tai sitte semmonen, että vanhe-

mat kokee, että nyt ollaan jotenki eri puolilla[…] Ja sitte se itte siinä viestin-

nässä varsinkin sähköisessä viestinnässä mun mielestä on aina vaara että tulee 

väärinymmärretyksi. Vaikeissa asioissa mää ylleensä haluan soittaa. (Opet-

taja/Teacher, g)  

 Vanhemmat vaikka haukkuu kotona koulua ja opettajia ja sitte toisinpäin, jos 

opettajat väheksyy vanhempia, eivät kysele ja soittelee vaan jos on huonoa sa-

nomista. Et sen pitäs olla sekä positiivista että negatiivista, eikä vaan huonoja 

asioita. On opettajia, jotka sen taitaa paremmin. Näinhän se vaan tosiasia on 

(Vanhempi/Parent 7, f) 

Page 56: Varmaanki siis sitte niikö kodin puolelta tämmönen ku muun arjen aikusten 

elämän tuomat paineet, työelämän tuomat paineet ja tämmöset mitkä saattaa 

sitte heijastua ettei oo välttämättä aikaa eikä sitte välttämättä ole jaksamista-

kaan. (Vanhempi/Parent 3, h)  
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On joitaki mitä ei tunneta nii oishan se sillee hyvä justiin ku vaikka lapsi tullee 

ja sannoo et mää haluan nyt kaverille eikä oo mitää hajua missä koko kaveri 

assuu tai ketä sen vanhemmat on. (Vanhempi/Parent 2, a) 

Page 57: No tämmösellä pienellä kylällä ne, jotka haluaa toisensa löytää ovat jo löy-

täny, että ei mun mielestä sitä hirveesti tarvi olla. Tuommonen vanhempainilta 

mitä meillä syksyllä oli, oli kohtuulinen. Tuon enempää minä en kenenkään 

vanhemman kanssa halua koulun kautta tutustua. (Vanhempi/Parent 7, a) 

Niin tai kun vanhemmat tuntee toisensa nii tavallaan helposti on sitte ne lap-

setkin tekemisissä. (Vanhempi/Parent 1, a) 

 Siis joo jokkaisen vanhempienhan pittäs osallistua. Ois mukava aina jos kaikki 

tulis. Ja en tiiä miksi sitte kaikki ei tuu niihi vanhempainiltoihin et eikö se ois 

hirviän tärkiä ja niikö lapsenki kannalta. Et se lapsiki kokkiis sen et se on van-

hemmille niikö tärkeä tuo koulu. (Vanhempi/Parent 6, a) 

Kannustasin vanhempia siihen, että koulun kanssa tehtäis läheistä yhteistyötä, 

sillä päästään tosi hyviin tuloksiin. (Vanhempi/Parent 7, b) 

Page 58: … musta ois kiva nyt et kuulis vanhemmilta, että millasia asioita ne toivoo ja 

mihin he on valmiita niikö lähtemään ja tulemaan mukaan…Niitä koulun yh-

teisiä vanhempainiltoja ja toimintapäiviä vois yhessä kehittää että niissä van-

hemmat olis aktiivisia ja tulis sitä vuoropuhelua enemmän. (Opettaja/Teacher, 

a) 

Page 59: Pitäs olla sillälailla, että kaikki viittii soittaa kaikille. (Vanhempi/Parent 4, a) 

Minun mielestä se on molempien vastuulla, siis sekä kodin vastuulla että kou-

lun vastuulla. Siksi, että vanhemmat eivät voi tietää sitä mitä koululla tapah-

tuu, ne ei oo siellä päivällä, niin siksi se on koululla se vastuu, mutta sitte van-

hemmilla on se vastuu, että jos kotioloissa on semmosta mikä vaikuttaa sinne 

kouluun ni kyllä se on vanhempien vastuu sitte infota siitä sinne ja olla niiku 

yhteydessä ja sitte taas jos koululta ollaan vanhempiin yhteydessä niin sitte 

ottaa se vastuu siittä että kuunnellaan se mitä sieltä koululta sanotaan ja mikä 

siellä on se tilanne. (Vanhempi/Parent 3, a) 



 

 

 

Kyllä mun mielestä opettajalla. Mun mielestä se opettajalta lähtee se. Ja ois 

hirviän hyvä, jos opettaja ei vaikka tunne vanhempia nii se lähtis siittä positii-

visesta palautteesta. (Vanhempi/Parent 4, c) 

 

Sillon jos opettajalla on asia nii kyllä hän tekkee alotteen, mutta voi sen tehä 

myös vanhempi. Ei sitä tarvitse mun mielestä määrittää. Sillonku on asiaa nii 

ollaan yhteydessä. (Vanhempi/Parent 7, c) 

 

Page 60: Toivon saavani koululta tuen sille, että lapsen kokonaisvaltainen oppiminen ja 

kehitys ois silleen tuettu sillälailla, että lapsella ois mahollisuuet niiku kasvaa 

ja kehittyä turvallisessa ympäristössä. (Vanhempi/Parent 3, b) 

 Ei ideat näistä enää parane. Toivon vaan, että tämmöiset jatkuis. Vanhempain-

illat pidettäis tekemisen ja toimimisen kautta. Tuo yhteenkuuluvuutta eikä 

kaikki istu jäykkinä ja hiljaa penkissä ja kuuntele vaan opettajaa. (Q2)  

Page 61: Minulla on läheiset suhteet kyllä opettajiin ja tähän kouluun ja siihen yhteis-

työhön ja sillä on kyllä saatu onnistumisia paljon, ja toivottavasti jatkossakin. 

(Vanhempi/Parent 7, d) 

 Se mulla kävi jossai vaiheessa mielessä, että ku hetiku alko koulut nii tuli 

opelta viesti jossa se kerto kaikkee…siinä oli sen oma puhelinnumero ja työ-

numero et sannoin heti et ei oo kyllä eskariopeilta ikinä tullu mittää ommaa 

numeroa. Et mun mielestä se oli heti semmonen juttu et sille voi soittaa millon 

vaan jos on jottai nii se oli ihan kiva. (Vanhempi/Parent 2, b) 

 No siis mun kokemushan on se että jos on tarve nii koululle saa päivittäin yh-

teyden, koulu pystyy ollee päivittäin yhteydessä. Sinnehän saat mennä vaikka 

oppitunnille seuraamaan niitä tilanteita ja asioita että se on vaan siitä kiinni 

että haluatko, pystytkö, voitko, onko mitä tarvetta ja näin. (Vanhempi/Parent 

3, c) 

Page 62: No oikeastaan mulla on vaan sillä tavoin positiivisia, että aina on ollu niikö 

hyvät keskustelut ja sitte asioita on saatu eteenpäin ja hyvässä hengessä ja 

ehkä just mitä niikö nytte tän sun gradun osalta niikö ajatella että sitä vois olla 
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vielä enemmän ja sitte että minkälaista se vois olla niin sitte tietenki mitä toi-

veita vanhemmilla on mutta niikö voishan sitä olla ehkä enemmänki. (Opet-

taja/Teacher, b) 

No vanhempainiltahan on vähä sillee et eihän siinä ehi jutella opettajan kans 

koska siellä on niitä vanhempia kuitenki enempi ja sitte on aina jotaki sillee 

yhteistä.. (Vanhempi/Parent 2, c) 

 No ainut on ne vanhempainillat ja niihinki tullee ne muutamat ihmiset. Jokkai-

nen käy sen vähän aikaa ja lähtee pois. (Vanhempi/Parent 1, b) 

Page 63: Niinii ja monesti sitä on nii tottunu kulkee lasten kanssa että helpompi mennä 

johonki ku on ne lapset siinä turvana et on kaikkien kanssa jutunjuurta.  (Van-

hempi/Parent 2, d) 

Ootte opettajan kans nähneet paljon vaivaa ja suurkiitos siitä. On ollut mukava 

tutustua vapaammissa merkeissä muihin vanhempiin. (Q1) 

 Yhteistyö pelaa. Tämmöiset toimintaillat ovat parhaimpia yhteishengen yllä-

pitämiseksi. Ei ois haittaa, vaikka jokainen luokka ottaa mallia. Yhteishenki 

sujuis. (Q2) 


