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An apparent lack of economic benefit from performing well in schools, coupled with the UAE 
governments’ over-investment in its citizens in the public sector has been seemingly having an 
impact on their citizens that not only grants unique privileges to the adults but also transcends 
into the minds of their young ones; in a way that it reflects in the educational settings by affect-
ing the students’ participation and their educational attainment. In the beginning, this study 
shall briefly elaborate on the unique privileges that are garnered by the UAE governments’ 
over-investment in its citizens. Then, review the impact of these national investments as pre-
sented by other studies that have been implemented within the UAE. Later, this study will focus 
on the perceptions of the teachers in the UAE to essentially explore the beliefs and assumptions 
that they might have, based on the influences due to nationalization, of their students. The mo-
tive of this research is to explore and identify the stereotypes, if any, that exist when it comes 
to teaching the local students (UAE citizens) in UAE public schools, and to identify whether 
these perceptions lead to a positive or negative judgement with an effect on their teaching pref-
erences. With a qualitative approach, this research gathers teachers’ perceptions through a semi-
structured open-ended questionnaire. The selected participants are employed teachers in the 
UAE public schools who are delivering primary, intermediate, and secondary education. By 
discussing the beliefs, perceptions and experiences that reflect within the questionnaire re-
sponses from the teachers, the authors have identified what perceptions the teachers have about 
their students, what stereotypes are constructed, and are these perceptions resulting in positive 
or negative judgement. Through a thematic analysis of the data collected from the respondents, 
various stereotypes were identified within teachers’ perceptions that not only were found to be 
embedded within their reasoning but also affected their judgements and teaching preferences. 
Therefore, this research calls for further identifying and exploring the roles that teachers play 
in the construction of social disparities in schools. This may clarify the teachers’ individual and 
societal purpose, and approaches to providing education and determine ways to increase 
productivity, motivation, and collectively the educational attainment in the UAE. 
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1. Introduction 

The UAE Governments’ national programs and initiatives are aimed at its citizens and are de-

signed with a vision to invest in an economy that will diversify and evolve within the targeted 

time. Before looking at the brief introduction of UAE governments’ strategies and understand-

ing what privileges it entails for the UAE citizens, it is crucial to be familiar with the local terms 

used to refer to certain individuals and entities. It is also necessary to comprehend the descrip-

tions of the local terms (Nafis, 2021), interpret their purpose, and determine the targets of the 

national programs as it helps in understanding their assumed meanings and impacts within the 

local context. Table 1 depicts the key terms that the authors deem as necessary to familiarize 

with since it will aid in understanding why the motives of this research have legit interests.  

Table 1: Key terms 

Term Description 

United Arab Emirates 
(UAE) 

A middle eastern Arab country that is on the Gulf of Arabia and 
is bordered by the Gulf Cooperation Council (GCC) countries 
like Saudi Arabia, Qatar, and Oman.  

Emiratisation 

A strategy adopted by the UAE to increase the participation of 
Emirati workforce in the private sector that aims to diversity 
the skillsets of its national and private sector integration 
through rewarding programs exclusive to its nationals. 

Emirati A citizen of the United Arab Emirates who holds the passport 
of the UAE. 

Public Sector The sector comprising of the local and federal government de-
partments such as Ministries, Military, and Law. 

Private Sector The sector comprising of international, privately held and non-
government business entities or organizations. 

Emirati Salary Support 
Scheme 

Salaries that are provided to Emirati nationals as a means of 
support for working in the private sector. 

Merit Program 
Support provided to Emirati nationals as a fixed monthly salary 
for working in targeted professions such as nurses, auditors, 
programmers, etc. 

Child Allowance Pro-
gram 

Child allowance funds for the Emirati workforce in the private 
sector. 

Pension Program 
A support plan of five-year by the government for Emirati na-
tionals in pension contribution when working in the private sec-
tor. 

Unemployment Benefit 
Financial aid provided in the event of an involuntary loss of a 
job within the private sector. The financial support is provided 
for up to six months. 

Apprentice Program  Financial support provided to freshly graduated Emiratis who 
take an apprenticeship in semi-private or private businesses. 

Housing Program Provision of free housing or housing loan by the UAE govern-
ment to Emirati citizens in need. 
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Redundancy Payments Compensation to Emirati citizens by providing finance for a 
limited time during unemployment. 

 

The United Arab Emirates (UAE) was founded in the year 1971, and it has achieved unprece-

dented economic development ever since through its richness in oil and gas resources. This 

development has also resulted in a massive influx of foreign skilled labor that compensated for 

the shortages in local labor capacity. GMI (2022) reports the UAE population statistics for the 

year 2022, and it is worth mentioning that the current total population stands at 10.08 million. 

However, the local Emirati (UAE citizen) population is just 1.16 million which only makes up 

about 11.48% of the total population. While the rest 88.52% population (8.92million) comprises 

the expat population from the rest of the world with Asians being in the top 3. That put in simple 

terms means that the Emirati to expat ratio is roughly 8:1. When observing the distribution of 

the workforce in the UAE on the UAE Government Portal (UAE Government, 2022), the dif-

ferences and percentages of employees can be seen by nationality, gender, and sector. 

Table 2: Percentage distribution of Employed Persons (15 years and over) by Nationality, Gen-
der, and Sector 

Sector Emiratis Non-Emiratis 
Males Females Total Males Females Total 

Federal Gov-
ernment 44.7% 31.0% 40.5% 2.0% 1.6% 1.9% 

Local Gov-
ernment 36.7% 40.0% 37.7% 5.2% 3.7% 4.9% 

Private Sector 6.5% 11.4% 8.0% 82.4% 46.4% 73.9% 
 

As of 2019, the dominant workforce in the private sector is expatriates and the dominant work-

force in the public sector is Emiratis as seen in Table 1 (UAE Stat, 2022). For the sake of this 

research, the focus is on the Emirati workforce who have no difficulty acquiring a job in the 

public sector due to how small the population size is when compared to others, and how they 

enjoy superior conditions of employment in the public sector. Higher salary, job security, gen-

erous vacations and short working hours are to state a few among great many. The language of 

preference in the public sector is Arabic and seemingly it facilitates the practice of utilizing 

personal connections within the public sectors (‘wasta’) for acquiring a job is well known (Al‐

Ali, 2008). However, this practice is supposedly utilized to assist and help in ascension of local 

friends or family to positions of influence and power. 
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On the other hand, the private sector attracts an Asia-based workforce focusing on semi-skilled 

and manual labour while attracting Filipinas, among others, for working on domestic require-

ments. The private sector is notoriously profit-driven where competition is very high and hires 

cheap labour from developing countries at a minimum wage, while recruiting an educated work-

force from the northern hemisphere that is to be employed in managerial positions. The expat 

workforce has ever been attracted to the UAE private sector so as to work for a limited duration 

before returning to their home countries or relocating elsewhere within the GCC region. Due to 

this, the private sector has not ascertained benefits in ‘corporate human resource management’ 

that supports a corporate culture targeting workforce staying long-term, and neither does it have 

an assistive backdoor to find and retain employment comparable to ‘personal connections’ in 

the public sector.   

Emirati graduates, therefore, have been opting to work in the public sector as no private sector 

business can offer such employment conditions that meet the standards and expectations of the 

nationals. Therefore, this trend has resulted in an absence of Emirati workforce in the private 

sector which is leading to critical skills and knowledge gaps among the Emirati and expat pop-

ulations. Should this trend continue on for long, Abdusheikh (2012) says that the UAE Emirati 

labour force will end up lacking the experience and business shrewdness that is required for 

working in the private sector. This can not only leave Emirati under-skilled with enlarging dis-

parity among the Emirati and expat workforces, but also obstructs the goals of the UAE gov-

ernment in achieving a diverse and sustainable economy. The UAE government had adopted a 

strategy called ‘Emiratisation’, to encourage the participation of Emirati workforce in the pri-

vate sector businesses and facilitate Emirati graduates with tempting employment conditions 

and expectations that are somehow comparable to the ones available in the public sector. This 

strategy aimed toward the development of its Emirati workforce, is the foundation of the Abu 

Dhabi Strategic Plan 2030 (abudhabi, 2011; UAE, 2021; UAE Government, 2021d). 

Despite the various incentives and reservations for the Emiratis to find employment opportuni-

ties in the private sector, the drive for Emiratisation had reached a plateau, and the Emirati 

workforce was reluctant to consider offers available from private sector businesses simply be-

cause the differences in remuneration were nowhere near to compete for each other among the 

two sectors. The public sector obviously being the one with premium offerings for its citizens 

that private sectors can’t be compared to. In 2011 (Flanagan, 2011), it was reported that the 

salaries of Emirati graduates are 80% higher than their expat colleagues. The wide pay gap, 

especially at the graduate level, was represented by Emirati workforce earning higher with 
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about 80% premium on their expat counterparts. Another report published by Shane (2013) 

stated that Emirati graduates preferred working for the federal and local governments as they 

could expect $7,300 monthly salary for their very first job. At a time when 90% of the existing 

Emirati workforce was already employed by the public sector, only 14% of the fresh Emirate 

graduates had reportedly considered working for the private sector and skipped on the public 

sector opportunities. It is not clear why the odd choices were made by some. However, consec-

utive reports on surveys that were analysed by Anderson (2016) and Rizvi (2020) reported that 

the majority Emirati student graduates preferred the public sector over the private sector be-

cause the government roles paved way for their ‘starting pay’ expectations to be significantly 

higher than what the expats with the same qualifications could even wish to earn. 

The UAE government maintained its determination to achieve the goals of its Abu Dhabi Stra-

tegic Plan for a diversified economy, that is also sustainable, where Emirati workforce is just 

as skilled and capable as the expat workforce. The Emiratisation strategy needed to be revised 

for increasing the participation of Emirati workforce in private sector businesses and refine-

ments to the national strategies were yet to be announced. As of 2022, it has been reported by 

Khaleej Times (2022) that the UAE has increased its emphasis on Emiratisation with a new 

system and renewed strategy. The businesses in the private sector are going to be offered with 

financial support by the UAE government if they successfully employ Emirati nationals. To 

increase reserved spots for nationals, the UAE Vice-President announced that the minimum 

mandatory Emiratisation for private companies with over 50 employees is set to 2% annually. 

This new federal programme is meant to increase Emirati workforce in the private sector from 

2% to 10% in the coming years. This increase in the rate of Emiratisation is aimed at annually 

generating more than 12,000 jobs for Emirati citizens in all sectors. Although the aim of this 

federal program is to provide the private sector with a potential Emirati workforce to hire, it 

has also imposed penalties for businesses in the private sector that choose not to comply with 

the federal program.  

Starting from 2023, private businesses that don’t hire the minimum quota requirement for 

Emirati workforce shall be required to pay a monthly penalty of AED6000 for every unem-

ployed Emirati that wasn’t hired as per individual business requirements. Furthermore, WAM 

(2022) and The National (2022) have reported on various schemes that are to benefit the Emirati 

workforce that has graduated. ‘Emirati Salary Support Scheme’ offers the Emiratis with a salary 

support of AED8000 monthly for up to a year when receiving training, and AED5000 monthly 

financial support for five years as deemed necessary. ‘Private Sector Child Allowance Scheme’, 
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where children of Emirati workers in the private sector will receive financial benefits. Other 

schemes comprising of the ‘Emirati Salary Support Scheme’, the ‘Merit Program’, the ‘Job 

Offer Program’, the ‘Pension Program’, the ‘Unemployment Benefit’, the ‘Housing Program’, 

and the ‘Redundancy Payments’ are announced. Although only the ‘Unemployment Benefit’ 

scheme is applicable to both Emirati and expat workforces, the series of measures that are ap-

proved by the UAE government is primarily and exclusively meant to benefit Emirati citizens 

only. The schemes are exclusively designed for the benefit of Emirati citizens, and this goes to 

show how beneficial it is to be an Emirati citizen in the UAE. The UAE state welfare benefits 

the Emirati citizens and focuses on providing its citizens with quality life and well-being so that 

the Emirati citizens can freely choose to work (Kannan, 2014) whether in the public or the 

private sector, or in some cases not to work at all and just depend on the state welfare.  

By understanding the key terms presented in table 1 and having a brief introduction to the UAE 

economy and its workforce, we can further proceed to look at how these national strategies and 

paved privileges that are exclusively granted to the Emirati citizens might be impacting their 

career and educational choices. This will further strengthen the reason as to why and how the 

authors have dedicated this study to exploring and reviewing the impact of these national in-

vestments that have been implemented within the UAE. The following section will further ex-

plain the relevance of the national strategies and explore the previous studies on how the unin-

tended effects could be revealing themselves within the educational environments.  

1.1. The purpose and aim of the research 

Abdulla & Ridge (2011) emphasized on paying particular attention to socioeconomic influences 

and how they have an incredibly deep impact on student achievement and participation. It is 

important to note that the psychological factor such as the socioeconomic status, motivation, 

and attitudes of the students have an influence on their participation in the learning environ-

ments. These influences are playing an important role in the achievements for Emirati graduates 

in all fields of life and making an impact that is reflected in the learning environments through 

their attitudes, behavior, and interests in learning. Fattah et al., (2000) conducted a study on the 

Emirati students and found out that the students’ educational decisions weren’t aligned with the 

educational and development goals of the Ministry of Education and the vision of the nation. 

The students didn’t care enough about attending public higher education. Emirati students were 

found to be lacking the motivation and purpose for obtaining an education. It was determined 
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that the majority of the students were decided on joining the police or the military (public sec-

tor) where low qualifications and no experience are easily accepted, as long as one is simply an 

Emirati (UAE citizen). Since the students already had a promising future waiting for them 

where they’d have an above-average salary, job security, low working hours, and generous 

holidays, the students had little to no interest in putting an effort and acquiring an education. It 

was concluded that the grades from an educational institution had little value for Emirati stu-

dents. Fattah et al., (2000) determined that Emiratis are making uninformed educational choices 

when it comes to education and highlighted that low-quality education coupled with high public 

sector employment are to be blamed. While the majority joined the public sector, the remaining 

few were identified as not being interested in working at all and just staying at home to focus 

on family and enjoy the comfortable welfare provided by the state. 

Emirati students perceive low returns to higher education when relative to the employment op-

portunities that are facilitated by the public sector for its citizens. With the highest percentages 

of local Emirati citizens, when choosing to work, were hired in the public sector among all the 

GCC countries (Abdulla & Ridge, 2011), it is resulting in an over-investment by the UAE gov-

ernment in the public sector that distorts the perceptions of its citizens. Due to this, there has 

been a disconnect between employment and educational attainment among Emirati students. 

Upon completion of education, the produced Emirati graduates contribute to an unsustainable 

economy and an uncompetitive labor market that will affect the prospects of the Emiratis in the 

long run. Since understanding that the impacts of the Emiratization programs are having a clear 

effect on the motivation and interests of the students from an early age, it is undoubted that the 

learning environments have a definite impact on these attitudes that the Emirati students have 

cultivated within public schools when it comes to their motivation and purpose for attaining an 

education. This leads to the Emirati students constructing attitudes and behaviors within public 

schools that are defined and countered by the beliefs and values of the stakeholders, such as 

parents, administration and teachers operating within the public schools (Fullan, 2007).  

While crafting the aim of this research, inspiration was taken from Salili and Hoosain’s (2007) 

research on motivation where they have argued on the assumption of individuals being moti-

vated to acquire independence, control, and personal agency. It is believed that there must be 

an explanation for how the students are acquiring their independence while navigating through 

the unintended shortcuts created by the national programs. In an attempt to pinpoint the aim of 

this research, the authors considered Maehr & Meyers’ (1997, pp. 371–409) suggestion that 

researchers must situate this journey of unravelling and exploration to be in the contexts that 
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are ‘naturally’ experienced by the students, teachers, parents, and others. Such context-based 

research can provide meaningful insight into the factors that are affecting motivation.  

The provisional aim of this research was earlier also inspired by Engin & McKeown’s (2017) 

recommendation that it would benefit to examine the Emirati students’ job interests, desires for 

the future and their motivations by directly interviewing them. This would have helped in find-

ing relations between individual student motivation and the factors that affect them. However, 

Ushioda (2006, pp. 148–161) argues that “motivation is not located solely within the individual 

but is socially distributed, created within cultural systems of activities involving the mediation 

of others”. Furthermore, Forbes & Schmader (2010) emphasized the influence of ones’ own 

stereotypes on their motivation which is also socially distributed, connected, and constructed 

with various other components that are critical to analyze. Therefore, the aim of this research 

identified teachers to be the best subjects of study in this research for their intense reflective 

characteristics. The research focuses on the teachers, who are educational stakeholders and a 

social part of such a learning environment, who are witnessing the impacts of the Emiratization 

programs on their students. Analyzing the beliefs of the teachers, their perceptions, their as-

sumptions, and how they react to their social construct within the learning environments is 

crucial as it is interconnected with the motivation of the students in the social educational con-

struct due to teachers mediating with all the stakeholders in fulfilling the educational goals.  

This research explores the perceptions of the teachers in the UAE public schools to discover 

whether there are any existing stereotypes about their Emirati students. Researching the per-

spectives of the teachers is imperative before further research can be done on exploring the 

‘natural’ experiences of students and parents as it will complete the picture of social distribution 

and provide better insight on the cultural systems when examining students’ job interests and 

desires for the future and whether they were affected or influenced by their teachers’ percep-

tions. This research is a piece of the puzzle that can provide a valuable perspective when con-

structing and exploring the full-formed image of all other factors that are resulting in the Emirati 

learners making educational choices that apparently misalign from the education objectives of 

the Ministry of Education and the vision of the nation. This research will discover the percep-

tions that the teachers have and how they interpret who Emirati students are with respect to the 

beliefs and perceptions that may exist within the teachers about their students. This research 

will also determine whether the perceptions result in positive or negative judgement. The key 

terms and national strategies mentioned earlier might very be well infused within the percep-

tions, expressions, and beliefs that can perhaps occur in the teacher’s contribution to this study. 
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The national programs that are aimed at Emirati nationals, do have both intended and unin-

tended effects not only on the adults that are out in the employment sectors, but also on the 

young ones that are enrolled within the local educational institutions for obtaining primary, 

intermediate, and secondary education. The aim and purpose of this thesis research are designed 

with the United Nations (2015) Sustainable Development Goal 4 (SDG 4) in mind. The research 

particularly aims to target 4.5 and 4.7 of SDG 4 which are to ‘Eliminate all discrimination in 

education, and ‘Education for sustainable development and global citizenship’ respectively. 

1.2. Research Questions 

The following two questions were deemed committed to reaching the aim and purpose of this 

thesis research:  

1. Are there any stereotypes about the Emirati students in teachers’ 

perceptions? If so, what are they? 

2. Do their perceptions lead to a positive or negative judgement with 

an effect on their teaching preferences? 
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2. Theoretical framework 

The introduction section draws the outline to the background and context of the research as it 

is vital in establishing the grounds of the study. As Sachdev (2018) states that its role is to 

summarize the interpretation of previous research and then whatever this thesis study is pro-

posing to accomplish.  In this section, however, there will be an attempt to present the contro-

versies of the literature and the key findings. This section shall primitively paint the four di-

mensions of insight for this research as Collins & Stockton (2018) have suggested: 

• Focusing and organizing the intended study 

• Uncover or halt meaning 

• Relate the intended study with existing terms and knowledge 

• Recognizing the strengths, weaknesses, and accuracy 

This research is going to take the advice of Saldaña (2015) and prioritise using the frameworks 

of popular and respected theorists as a guide for this thesis study. Although many theories can 

align very well with the valued beliefs for regional context, the main theory that seems befitting 

is that of social identity theory and stereotyping. 

2.1. Social identity theory and stereotyping 

In solving the puzzle of what results in the Emirati learners making misaligned educational 

choices and trying to put the pieces together that can provide a valuable perspective from the 

teachers when constructing and exploring the full-formed image, it has been challenging to 

filter and sort the applicable theoretical framework that can help in answering the questions of 

this research meaningfully.  However, Koshmanova & Ravchynas’ (2008) study in a similar 

context with its relevant theoretical framework has guided the authors of this study in realizing 

that social identity theory and stereotyping have the potential in achieving the purpose of this 

research while also being compatible with the context.  

Lippmann (1992, p. 3) states that the creation of simplified images that are easy to interpret and 

an overall view or ‘general interpretation of pictures of the world’ is what general beliefs or 

stereotypes are (Myers, 2000, p. 48). These simple images that are constructed within individual 

minds could be of events or other individuals/groups within the world (Rean & Kolominskiy, 

1999, p. 323). These simple images are used to create a simple interpretation that can either 

lead to a belief or further result in the formation of judgements. However, proving whether the 
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belief and the stereotypes are true or not is a considerable limitation. Whether the stereotypes 

are factual or not, they are known to instil within the individual a restrictively and unilaterally 

conceptualized reality. If a stereotype can be labelled as positive, it can be profitable and desir-

able. For instance, a teacher can make amendments to their grade 8 lessons and the learning 

environments if they conceptualized the reality of their students that stems from the fact of their 

students being uncomfortable in discussing certain topics while undergoing hormonal develop-

ments due to puberty.  

As Rean & Kolominskiy (1999, p. 323) state that stereotypes can become the standard for in-

dividuals when they are trying to evaluate others around them, or events surrounding them, or 

the reality that is co-constructed. However, teachers having stereotypes has been typically la-

belled as a drawback since thinking with simplified images and beliefs is considered to have 

most likely a negative impact; as this can cause restrictions in the teachers’ perceptions and 

objective analysis. It is only in the absence of complete information that the stereotypes can be 

formed (Rean & Kolominskiy, 1999). Rean & Kolominskiy (1999, p. 338)  believe that stereo-

types are views that are looked at through a generalized lens and can often prove to be a false 

view.  However, it would’ve already had a great impact on the teachers, often negatively, if 

they are not recognized and acknowledged early on.  

Stereotypes are not to be utilized as a standard of knowledge since judgements on phenomena 

are made with initial acquired impressions (Rean & Kolominskiy, 1999, p. 323). Therefore, 

teachers are strictly advised not to follow them if the process of student learning and develop-

ment, and their diversity are to be intensely analysed. However, if the teachers follow stereo-

types and make use of them regularly in their analysis; stereotypes can engrain themselves and 

later become too hard to be changed or removed as they embed themselves deeply within the 

reasoning of the individuals’ social interactions (Hinton, 2013). Hence, teachers are advised to 

identify and acknowledge the stereotypes that they might have constructed and look past those 

stereotypical thoughts in order for the process of change to begin. This way the teachers can 

steer clear of the negative impacts that such conceptualisations may have on the objectives of 

learning and on the learning environments in the long run.  

The need for a process of change has been identified and suggested to be implemented in most 

professional development journeys of the teachers. In order for the educators to generate posi-

tive pedagogical concepts, it is deemed necessary that the evolving stereotypes are counteracted 
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and focus on the individual details in the views that are hidden due to generalisation or stereo-

typing. The first suggested step in successfully achieving this objective is to identify and ana-

lyse the stereotypes that teachers have (Hinton, 2013).  

The collection of knowledge and behaviour that the individuals make use of is what represents 

their competence and awareness of the culture and the cultural capital that exists within their 

social interactions. Culture is made up of individuals’ beliefs, norms, applicable ideas, and their 

own theories about the subject matter. As Brönnimann (2022) elaborates on it, the conditions 

created because of the cultural situational mechanisms, such as behaviour and attitudes of stu-

dents in learning environments after reacting to the external influencers, shape the worldview 

of the teachers and students at the macro-level. If culture is linked to the motivation of the 

teachers, students, and their educational goals, then culture might be moderating the links 

among motivation, achievement, and perceptions. However, stereotypes also involve the traits 

and behaviours of the subjects in their social groups as they inform the beholder, as a prediction, 

of what the other social beings in the surrounding will value, or how they are going to behave 

and react. For instance, teachers try to predict what their students are going to behave like and 

what attitudes might be experienced in the journey of educational attainment. Glock & Kleen’s 

(2020) analysis of the theory has significantly supported in the construction of a map to under-

stand how the theoretical framework of social identity theory and stereotyping can be visual-

ized. The complexities due to multiple components demanded visualisation of how the compo-

nents of social identity align together in the formation of the tenets. The complex relations and 

alignments of these components are often simplified by the teachers before resulting in the 

formation of a generalized view that is regarded as a ‘stereotype’ (Lippman, 1992).  

In figure 1, different relations of the components have been visualized with the help of the 

theoretical analysis conducted in Glock & Kleen’s (2020) exploration of teachers’ attitudes and 

stereotypes. It evaluates and confirms that the development of stereotypes is primarily due to 

experiences and social interactions that the individuals have with other individuals within the 

social group (Dovidio et al., 2001; Mackie et al., 1996; Prentice & Carranza, 2002). It is coupled 

with other influences such as information that is delivered to the individual through digital re-

ports or broadcasted messages through news and media reports and any information that origi-

nates elsewhere but arrived at the individuals processing centre through third parties (Aboud & 

Amato, 2001; Sherman, 1996). For instance, teachers receive information from news, media, 

experiences, and stories or events that emerged in interactions with peers and parents. These 

along with individuals' own first impressions form to be the assumptions. 
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Figure 1: Map to visualize what constitutes a stereotype. 

It is stated that as the cognitive component of attitude, there are developmental mechanisms 

that are common with stereotype formation as the attitudes regularly need to be evaluated 

(Eagly & Chaiken, 1993). Attitudes are thought to be the "psychological inclination that is 

communicated by assessing a specific element with some level of favour or disapproval". In 

the multicomponent model of attitudes, notwithstanding generalizations as a mental part, per-

spectives additionally comprise of an emotional part, which is characterized as the full of feel-

ing reactions to the attitude object and is connected with valence and assessment (Eagly & 

Chaiken, 1993). At long last, there is behaviour playing a social part, which is twofold: indi-

viduals frequently gather their attitudes from the perception of their way of behaving, yet they 

additionally frequently act in manners (Bem, 1972) that compare with their attitudes (Fazio, 

1990). Thus, every one of the three parts of attitudes could communicate, as the valence of 

generalizations and stereotype formation (i.e., of the qualities and traits) frequently reflects the 

affective parts, and therefore, the valence of the way of behaving (Fishbein, 2008). This is up-

held by concentrating on that which had the option to show that generalizations (stereotype) as 

well as emotional mentalities (i.e., attitudes) that will lead to anticipating conduct and decisions 

of the opposite individual (behaviour and judgement) (Glock & Böhmer, 2018; Hornstra et al., 

2010; Neumann et al., 2004; van den Bergh et al., 2010). 
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3. Methodology of the research 

In perfecting the endeavour to piece together the puzzle, the multiple possible cut-outs of the 

theoretical framework within the qualitative method literature have been given a shuffle and 

identified in the previous section despite the nuanced differences that they generally exhibit 

during the attempts to determine and defining them (Collins & Stockton, 2018). A qualitative 

technique will be used in this study using suitable strategies for the collection of information 

and investigation within this research.  

The analysis of previous studies and the literature review for this research was conducted in 

November 2021 with the intention of drafting a meaningful aim of the research that can provide 

an in-depth insight. It was conducted using resources available on ‘ScienceDirect, Taylor & 

Francis, and google scholar. The reviewed articles were not limited by their publishing date but 

rather were limited to the manifestation of the theoretical framework or the region where the 

relevant studies were conducted. The keywords used within the search were stereotypes, moti-

vation, schools, UAE, and teachers or educators.  

Out of all the yielded references that pertained to the topic of aim and interest, further relevant 

references were extracted using the ‘snowball technique’ (Denessen et al., 2022b). The ab-

stracts, introductions, and conclusions were examined for their eligibility before selecting the 

relevant ones that (1) included discussions and analysis within classroom settings; (2) focused 

on the motivation of the students; (3) occurred within the middle eastern region; (4) were pub-

lished in a recognized journal and cited by more than thirty articles; and (5) were in the English 

language. During the examination, studies and articles were assessed to check against the men-

tioned criteria in sequence and the ones that didn’t fulfil at least three of the above criteria were 

eliminated.  

3.1. Justifications and presentation of the methodological approach and paradigm 

3.1.1. Research methodology 

Moen (2006) describes the qualitative study as subsequently the study of how people experience 

the world, and this research is aimed at collecting such experiences. These accounts shall be 

gathered within the middle eastern context in the UAE and compose narratives of teachers 

teaching at UAE public schools. As per Vygotsky (1980), human learning and advancements 
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happen in culturally and socially defined settings. It is believed that the learners become what 

they are accordingly relying upon what they have been encountering in the social settings that 

they are presumably impacted by.  

The point of this study in the middle eastern context is to investigate the beliefs, the perceptions, 

the remarkable qualities, and the assumptions of the teachers that teach female and male Emirati 

learners. This is accomplished through a qualitative examination of their responses to the open-

ended, semi-structured questionnaire. McAloon et al.,  (2017) state that qualitative techniques 

are more suitable for investigating values, viewpoints, experiences, management practices, and 

assumingly intentions or decisions (Vaarst et al., 2002). Within this qualitative exploration, 

different methods can be utilized to gather information and relevant data that fulfil the aim of 

the research. Interviewing apparently intends to recreate social events from the point of view 

of the participants as straightforwardly as could be expected (Jovchelovitch & Bauer, 2000).  

The authors believe that if prompts to the participants, during the data collection process, are 

kept at a minimum, the participants can be feeling encouraged to ‘story tell’ with their own 

points of view, describing occasions in their own words and stressing on events/activities/mem-

bers which they themselves see as valuable and significant (Bates, 2004). The authors are con-

fident that this can be achieved through the qualitative questionnaire. Eventually, any valuable 

and reliable information corresponding to participants’ genuine encounters and views can be 

more openly accessed by the authors. 

3.2. The research processes 

‘Qualitative’ research has been considered to answer the research questions and explore the 

perceptions (with a focus on stereotypes) that exist about Emirati students obtaining public ed-

ucation in the UAE. The research data has been collected from teachers at the public schools 

that are part of the Ministry of Education (MOE) which has a division for education implemen-

tation known as the ‘Emirates Schools Establishment’ (ESE) in the United Arab Emirates 

(UAE). 
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Table 3: Research design process 

Research 

Questions 

Are there any stereotypes about the 

Emirati students in teachers’ percep-

tions? If so, what are they? 

Do their perceptions lead to a posi-

tive or negative judgement with an 

effect on their teaching preferences? 

Approaches Qualitative Research Qualitative Research 

Research 

Methods 

• Teacher interviews through 

a questionnaire (N=17) 

• Teacher interviews through 

a questionnaire (N=17) 

Data Analysis 

 

Qualitative: Thematic Analysis 

 

 

Qualitative: Thematic Analysis 

 

 

Table 3 depicts the finalized and structured research design process for this study that is con-

sidered adequate to meet the aim and purpose of the research. 

3.3. Data description and data collection methods 

The following relevant steps laid out by Kristjansson et al., (2013) for planning and collecting 

data from teachers teaching at the public schools in the UAE have been adhered to: 

1. Identifying accessible schools and population sizes 

2. Draft and submit requests to teachers for study participation 

3. Finalize, and distribute Forms of Consent along with questions 

4. Reminders for all stakeholders of this research at regular intervals 

5. Acknowledgement and appreciation for all participation 

3.3.1. Questionnaire 

The study has used an open-ended, semi-structured, or conversational questionnaire in an at-

tempt to thoroughly document, understand, analyse, and describe the experiences and percep-

tions that teachers have with the young Emirati learners. Table 3 however shows the preliminary 
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‘N’ number of subjects that have been considered when interviewing teachers of female and 

male Emirati learners. 

For the reasons of popularity, convenience, and manageability  (Van Selm & Jankowski, 2006), 

research through a questionnaire for teachers has been conducted using an online survey tool, 

‘Microsoft Forms’. The data collected through this method and with predefined questions 

within a predetermined flow and sequence has served as an open-ended questionnaire which 

Fogelman & Comber (2002) agrees with. 

3.4. Participant profiles 

The public schools in the UAE provide compulsory K-12 education that is divided into three 

stages and cycles. The cycles are basically a grouping of years where ‘Cycle 1’ consists of 

Grades 1-4 providing primary or elementary education, ‘Cycle 2’ consists of Grades 5-8 provid-

ing intermediate education, and ‘Cycle 3’ consists of Grades 9-12 providing secondary level 

education. MOE introduced four streams across the three cycles based on students’ performance 

and interests which namely are the General, the Professional, the Advanced, and the Elite 

streams. A public school in the UAE can typically consist of multiple streams and cycles de-

pending on the regional requirement. However, public schools are gender-segregated for all 

cycles, except for cycle 1 in some instances (UAE Government, 2021c). Seventeen interested 

teachers were sampled from across the nation who are hired as full-time teachers by the MOE 

UAE to teach at public schools under the umbrella of Emirates Schools Establishment (ESE).  

The target group are teachers of different subjects within the UAE public schools. The invitation 

to participate in the research was broadcasted publicly through the official social media plat-

form, Telegram, on all cycles, streams, and subject teacher groups such as Science, English, 

Math, Computer Science, etc. These official subject groups on ‘Telegram’ are where teachers 

from across the country receive official MOE broadcast messages, respective subject updates, 

and answers to their queries regarding the curriculum and events. There are over a thousand 

members (teachers) in each subject group that teach at the public schools across the UAE. The 

first seventeen teachers who responded to the questionnaire that was broadcasted centrally were 

apparently the most interested and the ones who were readily available at the time of the broad-

cast. The sample is teachers teaching different subjects that are assigned at both male and female 

public schools since UAE has gender-segregated public schools due to socio-religious and con-

servative views influenced by religion (Saryeddine, 2018; Wiseman, 2008). Although the equal 
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opportunity was given to all the members in the subject groups from all across the country to 

participate in the research, it is hard to identify the regional location and distribution of the 

teachers according to what subject they teach. The participation in the questionnaire was anon-

ymous and the authors intended to keep any possible identifiers to the minimum. No data was 

collected from the participants about what subject they were teaching or the area/location of the 

schools they were assigned to.  

While most teachers may exclusively teach at either boys or girls’ public schools, it is often 

normal to find teachers who are assigned full time between two schools by the ESE operations 

teams in the same district due to challenges in teacher allocation and/or availability. The ma-

jority of the students enrolled in UAE public schools are Emirati citizens as the government 

provides free education to its citizens. Minorities are either GCC citizens or Arabic speaking 

expats. Non- Arab expats very rarely enrol their young ones in UAE public schools because 

they are required to consider many factors and pay applicable fees. Moreover, English is taught 

as a second language in UAE public schools which discourages expats and inclines them to-

wards opting for private or international education that is available in abundance at the same 

cost. Despite the UAE public schools’ student population being exclusively Emirati citizens, 

the teachers hired are not limited to Emirati nationals. Whether the teachers are Emirati or any 

other nationality, they are hired based on their suitable qualifications and licenses that align 

with the requirements listed by the MOE (UAE Government, 2021a, 2021b). 

3.5. Instruments and procedures 

During the first week of May 2022, the invitation to participate in the questionnaire was broad-

casted on the official ‘Telegram’ group. The invite explained the nature of the research and 

contained a link to the online questionnaire tool ‘Microsoft Forms’ that was to be completed 

independently by each interested participant. The questionnaire was chosen over the 1-hour 

online/face-to-face interview session since the potential teacher participants were spread across 

the country and were soon returning to schools after a long religious public holiday break. 

Keeping in mind that the participating teachers would be quite busy with lesson planning and 

preparation for their teaching duty resumption and won’t have the convenience of time to par-

ticipate by committing to a set online/face-to-face interview schedule, the authors designed and 

deployed the online questionnaire that could be completed within the comfort of their availa-
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bility and convenience. The questionnaire consisted of twelve questions and the first five ques-

tions were introductory questions that asked the participants about their gender, nationality, 

teaching school, year of joining the public school as a teacher, and their age bracket. The re-

maining seven questions were open-ended questions that asked the participating teachers about 

their definition of education, their understanding of students’ needs and interests, their inten-

tions of being a role model to their students and providing career advice, their thoughts on 

Emiratization and its impact, thoughts on rewards of educational attainment, and challenges 

perceived between educating male and female Emirati students.  

The seven open-ended questions that were addressed in the questionnaire are as follows: (1) 

How do you define Education? How do you encourage educational goals of your Emirati stu-

dents? (2) What do you think are your students' needs and interests in learning? How and why 

are they able to achieve them? How do you think needs and interests differ between male and 

female students? (3) Do you consider yourself a role-model for your Emirati students? Why 

and why not? What influences this? (4) Do you help your Emirati students in deciding their 

future goals by giving career advice? Why or why not? How did you do this and why were you 

successful/unsuccessful? What differences/similarities would possibly be when giving advice 

to male and female students? (5) What do you think about Emiratization? How do you feel it 

impacts the motivation and goals of your students? What affect do you think it has on the learn-

ing environments? Can you state similarities/differences of its impact on male and female stu-

dents? (6) Do you think there is a disjunction between educational effort and probable reward 

for your students? How does this affect educational achievement goals? Can you state similar-

ities/differences of its impact on male and female students? (7) How do the challenges of teach-

ing differ between male and female students? How does it influence you positively or nega-

tively? How has this enabled or restricted your motivation to educate? 

The interview questions were practiced and planned with Robert’s (2020) guidelines to add 

structure to the data collection process. This guided in producing a flexible process of data 

collection that benefitted the participants and the researcher. It was deemed essential by the 

authors to achieve the highest validity and replicability of the theories that were going to be the 

result of this research. Therefore, interview questions were phrased in a transparent method to 

collect data from teachers that’d have depth and extract as many perceptions as possible. The 

interview questions have also been designed to extract the experiences of the teachers and what 

meanings they associate with the acquired experiences (Brönnimann, 2022). 
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3.6. Participants 

The teacher participants (N=17) that responded to the questionnaire for this research were 65% 

female respondents and only 35% male respondents, 6 males and 11 females. The participants 

are educators hired by the Ministry of Education (MOE) as teachers to teach in UAE public 

schools that are operated by the Emirates Schools Establishment (ESE). The participants were 

teaching at their assigned UAE public schools across the Emirates. Out of 17 participating 

teachers, only three of them were local Emirati teachers which represented just 18% of the 

sample. Table 4 presents the sociodemographic of the teachers that participated in this research. 

Further graphical insights on the sociodemographic of the sample are appended at the end for 

reference. 

 

Table 4: Sociodemographic of the teacher participants (2022 Online Questionnaire) 

 Frequency 
Gender  
Male 6 
Female 11 
Total 17 
Nationality  
Emirati 3 
Non-Emirati 
Arab 

5 

Non-Emirati 
Non-Arab 

9 

Total 17 
Experience  
0-2 years 3 
3-5 years 11 
6-10 years 2 
11-15 years 0 
16-20 years 1 
Total 17 
Age range  
20-30 years  5 
31-40 years 8 
41-50 years 4 
51-60 years 0 
Total 17 
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Three teachers were local Emirati citizens, five teachers were non-Emirati but Arab citizens 

that could belong to any of the Arab countries in the region, and non-Emirati non-Arab teachers 

which could be citizens of countries from the remaining parts of the world. The majority of the 

participants were under the age of 40; the majority had 3-5 years of experience teaching within 

UAE public schools. Table 4 illustrates the sociodemographic of the participants. 

3.7. A thorough description of the analysis and results 

3.7.1. Thematic analysis 

According to McAloon et al., (2017) analysing data by using thematic analysis is an accessible, 

adaptable, and progressively well-known method for qualitative data analysis (Braun & Clarke, 

2012). The data has been examined with attention to the aim and purpose of the research study, 

(for example, perceptions and challenges stated by teachers applicable to the Emirate learners’). 

The data has been searched and sorted across to find patterns of meanings relevant to the study 

that has been repeatedly occurring. Braun & Clark (2006, p. 16) have highlighted that the guide-

lines of thematic analysis are not some sort of rules to adhere to, rather they are guidelines to 

be followed for conserving time and effort. There are multiple ways of thematic analysis that 

can be just as correct. Therefore, in this case, a deductive approach has been adopted where the 

literature was essentially engaged before the analysis of the data. Codes had first been decided 

on and along these lines formed into themes in a way that the concepts were clear, and data 

needed to be sorted within the codes. The analysed findings, justification, and classifications 

have been discussed with the reviewing partner to enhance reliability and extract most value 

from the data. The analysis has not included positioning the topics arranged by significance or 

importance so as to stay consistent with the aims of this qualitative research and maintain the 

original connections of different components within the theoretical framework. The analysis 

has also focused on ensuring that the themes are manifested in the data (McAloon et al., 2017).  

As suggested by Bradbury-Jones et al., (2014), the theory has been consistently applied 

throughout the literature reviewing, data collection, and the analysis phase. The observed uses 

and manifestations of the theory are: (1) The theory has been drawn inwards after approaching 

the research with a general assumption; (2) the theory is central to this research on teacher 

perceptions but would become peripheral on the grand scale when approaching different stake-

holders of education with renewed perspective; (3) the theory has been constantly maintained 
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in the study; (4) functions such as justification of the methodological approach, a context to 

compare against, and a framework for interpreting and representing the data has been obtained. 

The data has been identified in a ‘top down’ or a deductive manner because it suited the theo-

retical interests of the authors. The significant amount of literature on the discussed topic has 

demanded an explicit analyst-driven approach. Although it may seem like there is an insuffi-

ciently rich description of the overall data, it is certain that the aspects focused on the purpose 

of this research have been analysed in detail. The choice of taking a deductive approach has 

aided in targeting the themes and specifically coding the data that can answer the research ques-

tions which were derived from reviewing the literature and previous studies (Braun & Clarke, 

2006, p. 12).   

When analysing the data of this study, a systematic approach was taken, and the key identified 

features were classified into themes and then coded. The themes drawn for the analysis are 

based on the map that has been presented in Figure 1 for visualizing what constitutes the stere-

otypes. The map has guided the authors in drawing themes to identify the different relations 

against the components that were visualized with the help of the theoretical analysis conducted 

in Glock & Kleen’s (2020). Since the development of stereotypes is primarily due to experi-

ences and social interactions that the participants have with other individuals within the social 

group (Dovidio et al., 2001; Mackie et al., 1996; Prentice & Carranza, 2002), the analysis re-

quires the themes that are relevant to the components that constitute the formation of stereo-

types. For instance, if participants receive information from news, media, experiences, and sto-

ries or events that have emerged in interactions with peers and parents; these along with partic-

ipants’ own first impressions form to be the assumptions. Therefore, the main theme name is 

‘Teacher assumptions and the sub-themes are ‘experiences, news/media reports, first impres-

sions, and stories from peers.’  

Similarly, the other main themes and their respective sub-themes are created and adhered to 

when analysing the participants’ responses. The response data were divided into the following 

identified components that form the stereotypes (Glock & Kleen, 2020, p. 2): (1) beliefs that 

the teachers had from the known future goals and plans of the students; (2) generalized 

knowledge about the students based on attitudes and behaviour of both the teachers and the 

students; (3) assumptions that the teachers had about the students and events based on what was 

experienced and/or heard; and (4) culture that they had identified based on their beliefs, norms, 

applicable ideas, and theories (Denessen et al., 2022a). 
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For answering the first research question, the data classified under ‘teacher beliefs’ and ‘teacher 

assumptions’ were segregated, coded, and analysed along with their recurring relations to other 

main themes such as ‘generalized knowledge’ and respective subthemes that emerged in the 

data. The data were analysed for the established beliefs and coded according to the emerging 

sub-themes that contributed to the simplified images within the conceptualisations of the teach-

ers. The responses were scanned for participants’ creation of simplified images (Lippman, 

1992, p. 3) that they might find easy to interpret. The responses were also scanned to find if the 

respondents might have sustained a general overall interpretation (Myers, 2000, p. 48). The first 

research question can be answered by identifying these simple images that the participants’ 

have constructed within their minds of events or other individuals/groups (Rean & 

Kolominskiy, 1999, p. 323). These simple images for simple interpretation paired with judge-

ments and lacking complete information can also indicate the stereotypes that the teachers 

might have. 

When answering the second question, the teachers’ perceptions and their reasoning were as-

sessed, further checking whether stereotypes are utilized as a standard of knowledge since 

judgements are made with initial acquired impressions (Rean & Kolominskiy, 1999, p. 323). 

The participants responses were analysed to check whether the teachers are following the ste-

reotypes in the intensive process or analysis of student learning and development and their di-

versity. It was also observed if teachers follow stereotypes and make use of them regularly in 

their analysis; checking whether stereotypes are engrained and embedded deeply within the 

reasoning of the participants’ interactions (Hinton, 2013). Whether or not the perceptions lead 

to a positive or negative judgement with an effect on their teaching preference can be deter-

mined if the perceptions can be identified as stereotypes and then further labelled as positive or 

negative. The second research question can further be answered by identifying the restrictions 

in the teachers’ perceptions and objective analysis (Rean & Kolominskiy, 1999, p. 323). 

 

In the findings of this qualitative study, the themes developed from the manifestation of the 

theory appeared among the responses of the participants to the questionnaire. Table 5 highlights 

the themes, the sub-themes, and the number of times that they appeared in participants re-

sponses. 
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Table 5: Themes, subthemes, and their frequency of occurrence. 

Theme name Sub-Theme 

How many times 
it was mentioned 

(across all re-
sponses) 

Teacher beliefs 

Entertainment 3 
Technology 5 
Government 4 

Economy 1 
Goals 6 

Influence 3 
Future 17 

Universities 2 
Jobs 8 

Generalized knowledge 
Attitude 10 
Traits 15 

Behaviour 11 

Teacher assumptions 

Experiences 14 
News/media reports 1 

First impressions 7 
stories from peers 4 

Culture 8 
Distracted 1 

Lazy 3 
 

An important point to note is that the intention of presenting the occurrence of themes and sub-

themes is not to quantify the qualitative data, but only to aid in visualizing how strong have 

each listed theme and its subtheme been throughout within the responses provided by the teach-

ers when expressing their perceptions. It should also be remembered that the themes can’t be 

separated from one another during the analysis and discussions as their interactions with each 

other and relation together is important to be able to answer the questions of this research as the 

merging of themes is what results in the formation of stereotypes. Moreover, the subthemes and 

codes have been monumental in relating the findings against the theory and determining 

whether stereotypes are existent and/or rooted within the teachers’ reasoning.   

It is important to start with the description of what the teachers perceive a learning environment 

should be in the first place. This way we shall first establish the perceived definition of educa-

tion among our participants before analysing the data with the established theoretical frame-

work as that can be compared against what is expected and what the reality has been serving. 

The contributions of the anonymous subjects that generously participated in the research have 
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been assigned individual IDs’ that are labelled ID1 through ID17 (N=17) without any identifi-

ers, and the ‘Extract 1’ data is appended for reference.  

Perceived purpose of education among the teachers 

Extract 1 – Questionnaire  

Question: How do you define Education? How do you encourage educational goals 

of your Emirati students? 

The responses from all the participants were unanimous in their perceptions about the purpose 

of education and how valuable it is for both the present and the future. The teachers believe that 

education plays a vital role in the personal and professional development of the students. The 

participants also emphasized on how important attainment of education is for making an in-

formed decision in life. The purpose of education was believed to surpass beyond the educa-

tional institutions. Some of the participants said that the purpose is to develop oneself as an 

individual who is capable of setting goals and making meaningful decisions to obtain the end 

goals. Some participants mention the Emirati values and the goals that are set by the leaders of 

the country in defining the purpose of education. The participants were asked to define educa-

tion and how they encourage acquiring education among their students. Find below excerpts: 

Education is to be able to make a difference to the students’ mentality and their 

ways of understanding life and reality (ID2); to explore more and understand this 

world, how is work, and what it is (ID14); To progress in their [student] educational 

goals and further studies with or without teacher guidance (ID12); To plan, prepare, 

and envision their future goals and prepare them for adulthood while having access 

to vast range of options and opportunities (ID4); To better oneself and to make 

meaningful, purposeful, and guided decisions with an end goal (ID11); being cul-

tured and gaining the skills; make them see the life from a wider point of view 

(ID7); to gain knowledge and develop skills; builds both confidence and skills; Giv-

ing knowledge which can be implemented in others’ lives in the future (ID13); pass 

on knowledge to others (ID5); the Emirati values and the goals of the national lead-

ers; shaping of an individual to a better citizen (ID8). 

The participants expressed in their statements that the purpose of education was not limited to 

future career goals but also in building a positive character that is capable of setting long-term 



31 
 

life goals and achieving them with approaches that are not going to fail them in their endeav-

ours. Some of the participants expressed the purpose of education in a manner as it is the teach-

ers’ responsibility to help their students in developing new lenses and perspectives that shall 

guide the learners toward a successful and healthy life that can be extended and passed on to 

their peers and other members within the social network. Some participants also related the 

purpose of education with the values and goals that are determined by the national leaders be-

cause priority is given to helping students become a better member of the family/society and 

more importantly to become better citizens. 

Now that the perceived purpose and definition of education among the participants have been 

calibrated. The further analysis reveals the teachers’ perception and stereotypes of young 

Emirati learners in UAE public schools acquiring education. 

Stereotype 1: Emirati students can put least amount of effort in learning and still make tre-

mendous gains. 

The questions to which the respondents had expressed their beliefs and generalized knowledge 

along with their respective subtheme, which was recurring, are as follows: 

Question: Do you help your Emirati students in deciding their future goals by giv-

ing career advice? Why or why not? How did you do this and why were you suc-

cessful/unsuccessful? What differences/similarities would possibly be when giving 

advice to male and female students? 

Question: What do you think about Emiratization? How do you feel it impacts the 

motivation and goals of your students? What affect do you think it has on the learn-

ing environments? Can you state similarities/differences of its impact on male and 

female students? 

Question: What do you think are your students' needs and interests in learning? 

How and why are they able to achieve them? How do you think needs and interests 

differ between male and female students? 

Question: Do you think there is a disjunction between educational effort and prob-

able reward for your students? How does this affect educational achievement goals? 

Can you state similarities/differences of its impact on male and female students? 
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As the participants have immersed themselves within the learning environments to obtain the 

aims and objectives of education, there have been expressions of the imbalances between the 

ratios of effort and reward. It can be seen in the following excerpts that the teachers have rec-

ognized the intentions of the national programs as the students have numerous opportunities 

waiting for them. The following excerpts also point at the potential gain there is for their stu-

dents in the future. Hence, the teachers share their beliefs with the students in enlightening their 

potential due to the national programs in place. While some participants say that the required 

attitude for reaching the goal of success is to work hard, some other participants express the 

opportunities due to national programs as rightful and deserving without relation to effort. 

Providing them to access what different routes they can take not just with in the 

UAE but globally. I give them a clear picture about the future prospects, give them 

brief idea about various courses/ educational institutions (ID6); Emiratization is im-

portant for the nation to motivate the youth by ensuring they are provided enough 

opportunities if they are willing to work hard (ID15); It is important for the UAE to 

foster their values and culture, therefore is important for young Emiratis to see more 

locals working in key jobs within the public and private sector (ID1); Could be a 

positive by allowing students to see local people on different roles. I think it’s prom-

ising and gives the Emirati students more encouragement and motivation. (ID5); I 

feel UAE is giving equal opportunity to both male and female students to excel 

rather we observe that females are leading the path in many astonishing ventures in 

UAE (ID6).  

However, it is also generally seen that the attitudes, traits, and behaviours of the students are 

not up to their expectations and the teachers have identified the reason behind it. The experi-

ences and impressions from their interactions with the students while delivering the learning 

objectives are seen to be connecting with the existing beliefs. Judgements can be seen to be 

forming as the experienced attitudes within the interactions and the educational setup are gen-

eralized. The reasoning is seemingly obtained and so is the link towards the existing beliefs of 

the need for entertainment. 

Students' in advanced classes are goal oriented while in general classes lack the 

motivation to learn and do not understand the benefit of education. (ID8); mostly 

students are interested in new things or tech that they witness (ID5); Their need is 

more free time in school, to use the knowledge they gain in a real experience. Like 
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clubs or extra period made for weekly activities for example. Less amount of cur-

riculum. (ID7); Currently, we are facing the issue of students having no interest in 

their learning or being motivated to do their best because they are given everything 

easily without working for it. They know that the likelihood of landing a job in the 

public or private sector is possible without doing much. (ID11); In most cases stu-

dents are guaranteed passing grades so therefore they will lack motivation to work 

hard (ID1); 100% there doesn't seem to be a focus on building over times. In fact, 

if a student has a low grade the teacher is usually blamed first. Rather than allow 

the student to understand what their [they] could improve on. "Teacher..100?....full 

marks?" Seems to be the go-to phrase during exam sessions [used by students]. 

(ID4); 

Most of the participants have shared their view that there is little to no interest in acquiring 

knowledge but rather in other social and entertainment activities. The generalized viewpoint is 

that the students’ attitude and their expectations are rooted deep within their traits as seen in the 

following excerpts. 

Students are not taught to become independent learners or to think for themselves. 

They highly depend on the teacher to tell them everything. Students are not held 

accountable for their learning. The students are more interested in doing very little 

work, getting high grades for that which was done, and receiving a reward in the 

process (ID11); A lot of my students learn since they were kids to praise them and 

reward them without giving any effort. That’s lead them to become lazy and de-

pendent generation (ID7); But somehow, this encourages some kind of laziness in 

the Emirati students. So, in general, students can show some reckless behavior to-

wards learning as they know, if they get high to decent grades, they study in a uni-

versity then graduate, the country is there supporting them to make sure they get a 

job (ID2).  

Most respondents have made generalized assumptions based on their experiences and beliefs to 

provide a reason for why the students have the traits. Participants also emphasized that the 

students have been, are being, and will continue to be presented with higher rewards than what 

is deserved. Most respondents continue to point at the disparity between efforts and rewards 

that aren’t only stemming in the educational settings but rooted in students’ households and 

extending well into the future as the national strategies continue to widen. 
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Currently, we are facing the issue of students having no interest in their learning or 

being motivated to do their best because they are given everything easily without 

working for it. They know that the likelihood of landing a job in the public or private 

sector is possible without doing much (ID11); There seems to be a disjunction since 

the education effort does not represent what is happening in reality and lacks in 

preparing students for the real world. As a result, the reward they should receive 

from this is not substantial (ID11); If citizens know they are guaranteed a job, then 

this might not motivate them to put their best foot forward and try their utmost best. 

This could reduce the risk of employing the best person for the job. When students 

are given a free pass or an easy ride, then the goals they set might not be taken 

seriously (ID11). 

The behavior of the students in classrooms and their expectations of the scores of a test provides 

the teachers with the impression of students’ lack of interest to put any effort into the exam. In 

utter disappointment, a participant is venting on the experience that the students expect a full 

grade on the test without the need to work for it. While some participants mention that the 

students expected teachers to spoon-feed the information and the rewards for it too, because 

that’s how they were raised. Most participants further hint at the tolerance of such disparity in 

the educational institutions and fail to mention why their capacity as teachers is limited to coun-

teract the student attitudes, and how little is done to make the students feel responsible by hold-

ing them accountable. Most participants argue that the rewards provided to the students for the 

minimal effort they put in aren’t justified. There seems to be a lack of motivation among stu-

dents in obtaining knowledge by spending effort but high interest in obtaining rewards that they 

are entitled to. The image of the students is that of lazy and belonging to a dependent generation 

because according to the participants experiences and beliefs, students expect to be given marks 

that they are entitled to without effort of learning and later on expect to be given jobs that they 

are entitled to because of the national drive of strategies and programs in employment. The 

simplified images of the students are apparent in the views of the participants along with their 

negative judgements in arriving at a conclusion. Hence, the construction of the stereotype that 

the Emirati students can put the least amount of effort and still make tremendous gains. Also, a 

preference towards the students in the advanced stream coupled with the negative judgement 

of the general stream indicates teachers have preferences in who they teach. 
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Stereotype 2: The aspirations of female learners are greater than males and that female 

learners are naturally motivated to perform while male learners only misbehave. 

Question: Do you help your Emirati students in deciding their future goals by giv-

ing career advice? Why or why not? How did you do this and why were you suc-

cessful/unsuccessful? What differences/similarities would possibly be when giving 

advice to male and female students? 

Question: What do you think are your students' needs and interests in learning? 

How and why are they able to achieve them? How do you think needs and interests 

differ between male and female students? 

Question: How do the challenges of teaching differ between male and female stu-

dents? How does it influence you positively or negatively? How has this enabled or 

restricted your motivation to educate?  

Question: What do you think about Emiratization? How do you feel it impacts the 

motivation and goals of your students? What affect do you think it has on the learn-

ing environments? Can you state similarities/differences of its impact on male and 

female students?  

Question: Do you consider yourself a role-model for your Emirati students? Why 

and why not? What influences this?  

Question: Do you think there is a disjunction between educational effort and prob-

able reward for your students? How does this affect educational achievement 

goals? Can you state similarities/differences of its impact on male and female stu-

dents?  

As most of the participants engage in discussions of future goals and career planning with the 

students, the information that they gather from the reactions of the students is the first impres-

sion that they acquire. The discussions that the teachers have with their students are about the 

future opportunities that one may have after completing schooling. Short-term goals such as 

what would the student like to study in further education or long-term goals such as what kind 

of professional career would be the students’ first choice. Based on the teachers’ personal 

knowledge and experiences, they share their opinions with the students on their choices and 

make comments about the positive or the negative impacts. While some participants mention 
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the expectations of the nation to their students. Most teachers who teach females, have discus-

sions about their future goals and aspirations while only a few teachers that teach males have 

mentioned the interest or the need for giving and receiving counselling. The following excerpts 

illustrate that while teachers highlight the traits and attitudes of the female students and their 

tremendous potential in reaching leadership or managerial positions, the participants also ex-

press their assumptions by comparing the female students to male students in general attributes 

such as attitude and traits.  

I will encourage some [students] to think about certain career options based on the 

nature of our conversations.  The females are more open to moving beyond the tra-

ditional career, so they take the advice and explore different careers. They are more 

motivated to follow their dreams by doing the research and gathering all the infor-

mation they need to aid their career. Females are becoming more career-driven 

since the opportunity was opened to them. They are more eager to strive for upper 

management and leadership positions. Today’s students are tomorrow’s leaders 

professionals and future. (ID11); Guiding the students and advise them about their 

future career is part of teacher’s responsibility. (ID12); I always ensure they are 

aware about what is considered important by the Government of UAE so that they 

can set their goals accordingly. (ID15); Most girls seem to know what they want to 

achieve with their life from an early stage, so they become more focus-driven. They 

accept coping skills taught to them and modify them to fit their needs to acquire 

their desired outcomes. Their work ethics are different from boys and are more fo-

cus-driven (ID11); female students, I found that the virtue of independence, urge to 

entrepreneurship and setting high academic goals increases their interest in learn-

ing. (ID15); I feel females are more dreamy and ambitious. (ID2); Female students 

are more studious than their male counterparts. (ID1); Boys have difficulty concen-

trating for a longer period of time and they require more attention from the teachers 

and their peers (ID6);  

The perceptions of the teachers are that the female students tend to have the capacity and the 

aspirations to do something big in their lives when compared to male students because of the 

interactions and first impressions that the students make with expressing future goals. With 

their assumptions about male students, the teachers relate the impressions of the female students 

with the educational goals and the vision of the nation. Based on the priorities of the country 

and the agenda of the future, the teachers’ weigh why girls are the ones who are of greater 
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aspirations with higher potential. For female students, the participants reason with the general-

ized knowledge that the attitude and traits such as eagerness, openness, the virtue of independ-

ence, and opportunities are what will lead them to success. While few participants have elabo-

rated on what supports their beliefs about male students, some have mentioned the lack of con-

centration or attention coupled with the dependence on the teacher or student peers. The fol-

lowing excerpts, however, illustrate further opinions of the participants by elaborately compar-

ing the male students against female students. 

Just a small example, but it shows that although Emiratization from both males and 

females, but males know that females are the ones who are seen as superheroes and 

the country recognize them a lot (ID2); The culture is one of the most important 

things to keep. I feel female students will feel more motivated than males (ID7); 

Females are likely to approach this differently because they are aware that certain 

levels of education and positions in the job world were not offered to them. They 

have to work hard to prove themselves to get these jobs which are unlike the males 

in some cases. There are cases where some females behave like the boys and believe 

they are entitled to these (ID11); Teaching male specially after c1 has challenges, 

like not try to use any strict way, they might rebel against and it will turn to be like 

a fight and who will lead whom .. You need to be smart enough to guide them in a 

smart way   ،sure it is hard because the will try to provoke you ،but slowly and with 

good motivation you will do it (ID14); Most of the female students have an urge to 

study and they are mostly self-motivated, which makes it easier for me as a teacher 

to motivate them. (ID15); Most Female students seem to be more motivated to learn 

(ID16); Females… They were able to achieve them, by showing interest in partici-

pating in classes, and studying well for their exams. Again, not all of them. Some 

were just good in coming to the teacher and try to be like a friend so maybe the 

teacher will be nicer when putting marks. However, some students had real interests 

and goals and focused a lot when the topic is within their interest area. They will 

ask questions, they will try to discuss what they know or heard (ID2); females are 

somehow easier to control and talk to them with emotions involvement (ID2); I 

think female are emotional, so you can encourage them by talking to them (ID7); 

While you deal with Girl you need to be really careful ..they are so sensitive and 

moody, and take everything personally (ID14); The boys can be boisterous and dif-
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ficult to manage within a classroom setting. It is difficult for a teacher to be moti-

vated inside and outside of the classroom (ID1); Speaking for male students with 

firsthand experience and the notes for other students, the issue with male student is 

behavior. The lack of responsibility for their own learning and not receiving a rea-

sonable punishment for their wrongdoing has allowed it to spiral out of control. 

(ID4); Girls on the other hand are more focused and are more self-conscious. (ID6); 

In the elaboration to compare male students and female students, some participants affirm that 

the national strategy is to benefit both males and females equally. However, one takes it as an 

opportunity with immense motivation and strategic thinking while the other is distracted, over-

shadowed by their counterparts due to lack of recognition. The recurring themes on the moti-

vation and aspirations of the students have so far been confirmed but the behavioural compo-

nent and its comparison are further depicted in the following excerpts. 

Behavior is a very big issue within teaching which has a negative impact on teach-

ing (ID9); Behavior has an impact on the outcome of teaching, I feel females are 

behaved better than males. (ID9); Sometimes it can be very draining and can affect 

motivation to continue teaching as the behavior is a massive issue within schools 

(ID9); Boys become bored easily if the traditional brick-and-mortar method is used. 

Boys become easily agitated and create more behavioral issues in the learning pro-

cess (ID11); It is easier to teach girls as they misbehave less (ID13); We had one 

female teacher in my school who used to teach 2 days in a boy’s school, she used 

to always come with funny stories, but she said she can’t achieve much with them. 

They don’t take the learning seriously and find it more fun to chat or make noise 

and a mess in the classroom. She used to say that at least females you can be able 

to talk to them, scold them a bit if needed and they will listen and be nice to you, 

but for males it was impossible. When things are out of control, she always used to 

call the admin to deal with them. So, for sure such kind of encounters will affect a 

teacher to educate. (ID2); Again, from the stories I heard, males are harder to teach 

and control. They don’t care much. They are not emotional or with any kind of 

empathy. They need someone who can be their friend but same time strict (ID2); I 

haven’t taught male students. But I think female students can be more attentive and 

can listen to what the teacher says openly (ID5). 
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While some participants have reasoned with lack of aspiration and motivation among the male 

students, others have recurringly argued that regular episodes of misbehaviour and lack of em-

pathy are limiting the male students from reaching their potential and recognising their goals 

which could perhaps be as high and equal to that of their counterparts. Some teachers have 

stated that it requires teachers to be patient in teaching male students because progress demands 

time and consistent determination from the teachers. However, the consensus is that the regular 

misbehaviours and disruptions of the class have a significant impact on learning within the 

classroom. The lack of empathy among male students and the behavioural issues have not only 

left teachers sharing their beliefs by talking with their peers about how difficult it is to teach 

male students, but also that the beliefs and assumptions impact learning and learning environ-

ments. General overall interpretations of the teachers are seen as female students being focused 

on their high aspirations and male students creating challenging environments that regularly 

disrupt learning. Hence, the construction of the stereotype that the aspirations of female learners 

are greater than males and those female learners are naturally motivated to perform while male 

learners only misbehave. Also, more positive judgement about female learners than male learn-

ers along with the negative impact and challenges those male learners bring to the learning 

environment reflects the teachers’ negative thoughts on teaching male learners; indicates teach-

ers have preferences in who they would rather teach due to ease. 

Stereotype 3: Emirati students will always join either the police or the army. 

While some participants assumed that the lack of motivation and aspirations among their stu-

dents, others analyzed the potential of their students based on the beliefs learnt and the gener-

alized knowledge from impressions of attitudes and behavior. However, there seemed recurring 

themes on future jobs that the students have aimed at acquiring and the generalized knowledge 

within the responses to the following questions.  

Question: Do you help your Emirati students in deciding their future goals by giv-

ing career advice? Why or why not? How did you do this and why were you suc-

cessful/unsuccessful? What differences/similarities would possibly be when giving 

advice to male and female students? 

Question: What do you think about Emiratization? How do you feel it impacts the 

motivation and goals of your students? What affect do you think it has on the learn-

ing environments? Can you state similarities/differences of its impact on male and 

female students? 



40 
 

Question: Do you consider yourself a role-model for your Emirati students? Why 

and why not? What influences this? 

This stereotype, like the previous ones and the one after, is grounded in the observations of the 

participants that have come about after years of their inferences about the local students they 

teach. At this point, it was observed that the opinions of the participants about the students’ 

future goals were converging. Most participants stated that the likelihood of the students joining 

either the UAE police or the UAE armed forces. It was believed that convincing the students to 

broaden their horizons and to look beyond the traditional jobs was not conceivable. Some teach-

ers believed that the national strategy to encourage the citizens in taking roles other than the 

traditional ones will be a positive. One participant had an impression that whether the students 

chose to work or not, there was always an attitude and interest in realizing and acquiring the 

benefits of the nation that are reserved for its citizens.  

They stick to the tradition of becoming a police officer or a soldier. They rather take 

the easy road instead of challenging themselves. (ID11); I feel convincing males 

will be harder as they are convinced to work in army or police, so they earn better, 

and be able to open a house with wife and kids. (ID2); Could be a positive by al-

lowing students to see local people on different roles and not just the norm of going 

into the police or army once they finish their education. (ID4); Some of them had 

that mentality of just getting married directly after high school to a man who “works 

in army or police or government sector that pays well” (ID2);  

Regardless of what outcome was expected by the teachers from counselling their students in 

making career decisions, some teachers took the responsibility to share the purpose of education 

and its role in development both personally and professionally. Some teachers have also high-

lighted the challenges they face when it comes to the students’ English language proficiency.  

The challenge is changing the curriculum every years and general [stream] students 

with low level in English makes me search about new teaching strategies and tech-

niques (ID3); The major area of concern is the level of English (Reading, Writing 

and comprehension). Students face difficulty in understanding the new concepts 

when the medium of lesson delivery is English (ID5); As their English teacher, it is 

important for them to have a native English teacher in order to model good practices 

(ID1). 
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Although the participants have not linked the role of language in their perceptions, it is worth 

mentioning that the requirements for joining the police or the military are low and the language 

of preference is Arabic (Al‐Ali, 2008). The participants constructed a reasoning which also 

linked to other existing stereotypes that the students are lazy because they don’t put the de-

manding effort as they can achieve what they are entitled to. Therefore, preferring to join either 

the police or the army (public sector) as it will pay higher with low qualification demand and 

very few academic achievements.  

They are also informed to do additional research on the career they want to embark 

on. The success was two-folded since some students adhere to the advice given 

while others refuse to look beyond their comfort zone. Hence, they stick to the tra-

dition of becoming a police officer or a soldier. (ID11); I didn’t teach male students, 

but from the stories I heard, I feel convincing males will be harder as they are con-

vinced to work in army or police so they earn better, and be able to open a house 

with wife and kids (ID2); If I will talk about male students, I didn’t teach them, but 

I have friends who worked with male students. What I understood from them that 

even the elite level male students, are just focused on joining army as it pays so 

well. (ID2). 

While the teachers attempt to justify the reason behind why their students are interested in join-

ing the army or the police, most teachers emphasize on their restricted perception that a big 

paycheque and the ease of working are the only motivating factor for their students. There is 

neither any criticality within their justification, nor is there any mention of students’ interests 

and their relation to the national values and goals. The participants’ responses to the questions 

portrayed their general interpretation and negative judgement about the Emirati learners for 

taking the easy path and evading tasks that require rigorous efforts. The participant responses 

also lacked complete information and knowledge on the motivation of their students for joining 

the army and generally interpreted that it is only because it is an easier and most rewarding 

path. Hence, the perceptions of the teachers contain a general interpretation of their learners 

and the event of joining the public sector where the teachers build a stereotype that Emirati 

students will just prefer joining either the police or the army. 
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Stereotype 4: All the students know their career path, and the national values and goals come 

before their personal ones. 

Question: What do you think about Emiratization? How do you feel it impacts the 

motivation and goals of your students? What affect do you think it has on the learn-

ing environments? Can you state similarities/differences of its impact on male and 

female students?  

Question: Do you help your Emirati students in deciding their future goals by giv-

ing career advice? Why or why not? How did you do this and why were you suc-

cessful/unsuccessful? What differences/similarities would possibly be when giving 

advice to male and female students? 

Question: Do you consider yourself a role-model for your Emirati students? Why 

and why not? What influences this? 

Question: What do you think are your students' needs and interests in learning? 

How and why are they able to achieve them? How do you think needs and interests 

differ between male and female students? 

Despite only 18% (three out of seventeen) of the participants being local Emirati teachers, all 

the participants have unanimously emphasized on the importance of the national strategy and 

how it is capable of altering the attitudes and behaviours of the students that can not only posi-

tively impact the learning environment but make them capable of realizing their future goals 

and eventually make them a better citizen. Based on their general interpretation of the national 

values, most participants have actively participated in spreading the values and goals of the 

nation because it is within the beliefs of the teachers and part of their responsibility when coun-

selling their students.  

Emiratization is important for the nation to motivate the youth by ensuring they are 

provided enough opportunities if they are willing to work hard (ID15); Today’s 

students are tomorrow’s leaders professionals and future. Guiding the students and 

advise them about their future career is part of teacher’s responsibility (ID12); I 

always ensure they are aware about what is considered important by the Govern-

ment of UAE so that they can set their goals accordingly. (ID15); It is important for 

the UAE to foster their values and culture, therefore is important for young Emiratis 

to see more locals working in key jobs within the public and private sector. (ID1); 
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Yes, I advise them to study hard to be specialize in future job that UAE needs (ID3); 

Emiratization will definitely motivate students to opt for varied skills/ fields as they 

will have a lot of opportunities coming up their way. It will impact their future 

planning and will help them having a secure and successful future. (ID6); Emirati-

zation is important for the nation to motivate the youth by ensuring they are pro-

vided enough opportunities if they are willing to work hard (ID15); I always ensure 

they are aware about what is considered important by the Government of UAE so 

that they can set their goals accordingly (ID15).  

Most of the participants have actively instilled the national values and goals within their stu-

dents as it is embedded in the curriculum and teachers’ training programs. While some partici-

pants continue to find the difference in goals and values between male and female students, 

they don’t necessarily differentiate and elaborate on whether the goals and visions are personal 

or national. Some participants have indicated that the students do not need to be helped in mak-

ing the decisions for their career paths, rather just focusing on the goals they have instilled 

within them, which are the goals and values of the nation. However, some participants agree 

that the students in higher grades already have their career plans decided that must be aligning 

with the goals of the nation and students’ personal interests at the same time. Most of the teach-

ers have agreed that the students choose to serve their nation while some teachers point at di-

versity within the interests of the students such as ‘high grades’ and ‘ranges of careers’.   

It's interesting to see the range of careers they are interested in (ID1); Some of my 

students asked me for career advice when I was at the school, I will literally talk to 

them about it and ask them questions to understand their interests, so I guide them 

better (ID2); My ex-students still contact and tell me that they choose certain career 

path because of me. (ID8); Our students are interested in achieving high marks in 

their EmSATs so they can continue with their future goals and careers. (ID1); many 

of my female students were focused on getting high grades, so it looks nice on their 

certificate, their parents to be happy, and few of them wanted higher grades so they 

can study in better universities in the country. So, I would say, mostly their needs 

and interests were “high grades” (ID2); I am currently teaching grade 12s who seem 

to already have their future goals and careers set out. (ID1); I do not help them 

decide but help them try to realize their goals. (ID8). 
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4. Discussions 

4.1. Summing up the whole study 

Maehr & Meyers’ (1997, pp. 371–409) suggestion is taken and the authors have situated the 

journey of unravelling and exploring the unintended effects of national strategic programs in 

the contexts that are ‘naturally’ experienced by the teachers. This context-based study has pro-

vided a meaningful insight into the factors that not only affect the student motivation but also 

the impact on the learning environments. The teachers have proven to be valuable subjects for 

this study as they have provided intensive and reflective responses. The responses were rich in 

teachers’ perceptions that can be valuable beyond the study of the impacts of the Emiratization 

programs on the Emirati students. By analyzing the teachers’ beliefs, perceptions, assumptions, 

and their views on the social construct within the learning environments, it was possible to 

partly visualize the social educational construct and how the teachers fulfil the educational 

goals. The authors believe that this study will provide a valuable perspective to the researchers 

that will continue exploring the job interests, desires, and future plans of the Emirati students 

by directly interviewing them (Engin & McKeown, 2017). This study serves as a piece of the 

puzzle that, when combined with other valuable studies in the local context, can identify all the 

factors and affirm/explain whether or why the Emirati students make educational decisions that 

seem to be misaligning from the educational objectives of the Ministry of Education (Fattah 

Zaki et al., 2000) and the vision of the nation. Through the exploration of the teachers’ percep-

tions, the stereotypes of Emirati students that are hidden within the teachers’ views have been 

identified. This study has also determined the positive and negative judgements that affect the 

preferences of the teachers.   

It is evident within this research that teachers who provide student-centered education at the 

public schools are lacking certain aspects of knowledge when understanding the basics of social 

psychology, which leads to a lack of competence in their ability to help their students learn in 

an effective way. It is critical to understand and apply innovative methods and changes respec-

tively. This way, teachers can achieve flexibility and creativity while decision-making within 

situations that are not perceived as usual/standard occurrences. Despite instances of seeing no 

positive changes in the learning of students or in their achievements and motivation, the teach-

ers have not critiqued their justifications or attempted in finding alternative explanations to the 

stereotypes that they have formed and relied on within their perceptions and their reasoning. 



45 
 

Therefore, these stereotypes reflect the teachers’ ambiguous engagement in tackling the chal-

lenges within learning environments, and restricted efforts in discovering and implementing 

practical steps towards understanding their students. Teachers who limit themselves in their 

perceptions and fail to look past their conservative stereotypical thinking, end up adhering to 

their defined convictions; alter their own attitudes towards Emirati students based on the firm 

assumptions and stereotypes that result in deviation from success in teaching, and therefore 

resulting in an ineffective student learning. 

Koshmanova & Ravchyna (2008) have researched on the implications of teacher perceptions 

and concluded that if individuals persistently maintain stereotypes, biases, and prejudices, then 

they tend to keep to a singular ‘common-sense point of view’. Hence, for an individual to 

achieve plurality in thinking, one must learn to consider events from different points of view; 

and through various lenses that have been extensively studied. This will help the individual in 

moving from one ‘supposedly correct’ generalized opinion to finally begin to see every pro and 

con of every concept in the classrooms. Koshmanova & Ravchyna (2008, p. 156) highlight on 

the emphasis that classrooms must maintain a ‘dialogue of cultures’ because it is essential to 

empower individuals in expressing differing opinions. In those opinions, teachers mustn’t ex-

pect to find anticipated views and mustn’t interject their personal opinions. This way the social 

cohesion can be promoted, and individuals can work towards cooperating despite the differ-

ences in their culture and beliefs. Otherwise, the learning process of individuals will become a 

controlled process with a monocultural education.  

‘…within the contexts of the 21st century, social cohesion is a necessary and uni-

versal objective … it seems clear that the social cohesion objectives of the public 

school system are essential for future peace and prosperity’ (Heyneman, 2000, p. 

186). 

If the aim is for the students to trust their teachers and produce positive pedagogical attitudes 

that can promote educational prosperity, then the teachers themselves must accept the possibil-

ity of looking past their known perceptions and practice expanding their views about their stu-

dents without adhering to the convenience of simplifying and stereotyping; admitting that eve-

rybody can have a personal perception, and appreciating the value of student uniqueness re-

gardless of their privileges or challenges. Teachers that demonstrate stereotypical thinking must 

be helped in realizing the effect such thinking has on the learning environment; and further be 



46 
 

trained to expand their perceptions so that the learning environments will be managed mindfully 

in catering to the educational needs of their Emirati students, or any student for that matter.  

4.2. Conclusion 

Within the context of teacher stereotypes, the literature on predictors of social capital has been 

examined for identifying the social fabric and its dimensions within the UAE. This had helped 

in drawing out assumptions, generalized knowledge, and beliefs as themes for this study. As 

evidently presented in this research, the responses of the participants in our study have served 

as evidence in exploring and highlighting the higher negative implicit attitudes towards Emirati 

students whether based on educational stream or gender. Students were associated with low 

English language proficiency, lacking motivation or interest in educational attainment, and fail-

ing to build a meaningful future with good working habits. The perceptions of the teachers and 

often their prejudiced beliefs about male students in the general stream were relatively low. 

Hence, it was evident from participants’ responses that the teachers build implicit attitudes due 

to stereotypical perceptions that lead them to favor high achieving female students in advanced 

streams over low achieving male students in general streams. It is also possible that these neg-

ative perceptions, assumptions, and beliefs about male students in general streams are not ac-

tually a negative evaluation of these students; it is perhaps due to the comparison of these male 

students (low achievers) with female students in general, advanced, and elite streams (high 

achievers) that are regarded with positive perceptions, beliefs, and attitudes. 

Despite the possible limitations of the analysis, this study has gathered initial insights that aid 

in answering the nature of teachers’ assumptions and stereotypical perceptions about their stu-

dents. Further developments in their negative stereotypes and implicit attitudes towards their 

students without learning to look past them can exacerbate negative judgements of the teachers 

and alter their behaviors due to its utilization as a standard of knowledge. Therefore, resulting 

in the reasoning of the teachers’ interactions that are embedded with stereotypes (Hinton, 2013). 

As per the knowledge of the authors, this study is the first of its kind that addressed assumptions 

and stereotypes that the teachers have of their students in the UAE. Causal attribution made in 

this research can shed more light on the relationships between these constructs. It is presumed 

that this study can provide a basis for future researchers to analyze the insights for obtaining a 

deeper and broader understanding of the roles that the teachers have in the constructions of 

social disparities in learning environments. 
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ID I am.. I am..2
I am 
teaching/taught 
in..

In the 
year 
_______, 
 I started 
teaching 
at 
MOE/ES
E Public 
schools 
within 
the UAE.

I am..3
How do you define Education? How do you 
encourage educational goals of your 
Emirati students?

What do you think are your students' needs 
and interests in learning? How and why are 
they able to achieve them? How do you 
think needs and interests differ between 
male and female students?

Do you consider yourself a role-model for your Emirati students? Why and why 
not? What influences this?

Do you help your Emirati students in deciding their future 
goals by giving career advice? Why or why not? How did 
you do this and why were you successful/unsuccessful? 
What differences/similaritie...

What do you think about Emiratization? How do you feel it 
impacts the motivation and goals of your students? What 
affect do you think it has on the learning environments? Can 
you state similaritie...

Do you think there is a disjunction between educational effort and 
probable reward for your students? How does this affect educational 
achievement goals? Can you state similarities/differences of ...

How do the challenges of teaching differ between male and female 
students? How does it influence you positively or negatively? How has 
this enabled or restricted your motivation to educate? 

1 a male.
a non-Emirati 
non-Arab 
Teacher.

a UAE Public Boys 
school.

2017 .. 30 - 40 years old.

The method of teaching and learning within 
a school setting. 

Positive reinforcement and a reward system. 

Our students are interested in achieving high 
marks in their EmSATs so they can continue 
with their future goals and careers. 

As their English teacher, it is important for them to have a native English teacher in 
order to model good practices. 

I am currently teaching grade 12s who seem to already 
have their future goals and careers set out. However, it's 
interesting to see the range of careers they are interested 
in. 

It is important for the UAE to foster their values and culture, 
therefore is important for young Emiratis to see more locals 
working in key jobs within the public and private sector. 

In most cases students are guaranteed passing grades so therefore they 
will lack motivation to work hard. 

Female students are more studious than their male counterparts. The 
boys can be boisterous and difficult to manage within a classroom 
setting. It is difficult for a teacher to be motivated inside and outside of 
the classroom. 

2
a 
female.

a non-Emirati 
Arab Teacher.

a UAE Public Girls 
school.

2018 .. 30 - 40 years old.

For me, education is to be able to make a 
difference to the students’ mentality and 
their ways of understanding life and reality. 
During my teaching years, I made sure to 
introduce new concepts and new topics to 
my students, they lived in a rural area and 
their knowledge was limited within the 
books. I loved showing them videos and 
sharing with them topics that can trigger 
their interests. Because maybe one day, 
these topics will inspire them to move ahead 
in their studies and career. 

Honestly speaking, many of my female 
students were focused on getting high grades, 
so it looks nice on their certificate, their 
parents to be happy, and few of them wanted 
higher grades so they can study in better 
universities in the country. So I would say, 
mostly their needs and interests were “high 
grades”. They were able to achieve them, by 
showing interest in participating in classes, 
and studying well for their exams. Again, not 
all of them. Some were just good in coming to 
the teacher and try to be like a friend so 
maybe the teacher will be nicer when putting 
marks. However, some students had real 
interests and goals and focused a lot when 
the topic is within their interest area. They 
will ask questions, they will try to discuss 
what they know or heard. If I will talk about 
male students, I didn’t teach them but I have 
friends who worked with male students. 
What I understood from them that even the 
elite level male students, are just focused on 
joining army as it pays so well. I didn’t hear 
such kind of statements from my female 
students, yes they talk “sometimes” about 
the pay, but they are more interested to do 

I believe I am. During my teaching years, I was working on my master’s thesis. When 
I graduated, they celebrated me, they said how proud they are, and many of them 
said it to me directly that they see me as a role model and they want to be able to 
achieve things as I did. Maybe because I graduated from a highly respected 
university in the UAE, and many of them had dreams of being accepted in it after 
they finish their high school. See, I wasn’t trying to act perfect, but I always showed 
them and talked openly to them why a female needs to continue her education and 
career. Some of them had that mentality of just getting married directly after high 
school to a man who “works in army or police or government sector that pays 
well”. I tried my best to talk to these female students and push them to look at 
themselves as valuable individuals to the community. Even if they study and don’t 
work with that degree, but at least their kids will have educated mother who 
understands them and can support them during school years. I used to encourage 
them to watch useful YouTube videos, and share some with them to watch one 
video a day at least. Some of them, used to come and share their thoughts regarding 
these videos, and sometimes even talk about others that they watched. No one is 
perfect, but these small things could truly influence students and as I said, trigger 
their interests. 

I used to do, and I still do till this moment (although I don’t 
teach in MoE anymore). Some of my students will still talk 
to me and ask me for career advice, and I would help them 
by giving them from my experiences and same time share 
useful resources that they can follow. Teachers are their to 
inspire, so why not giving my students career advice? We 
were there one day, unsure what to study and why to do it, 
but now with all the available knowledge you can truly give 
solid and inspiring advice to them. Some of my students 
asked me for career advice when I was at the school, I will 
literally talk to them about it and ask them questions to 
understand their interests so I guide them better. While I’m 
standing, I will open my laptop or phone, show them where 
to find a scholarship for example, or a clear definition 
between for example what is software engineering and 
computer engineering. After I left the school, some of them 
will reach me via WhatsApp or Snapchat, I will do the same, 
send voice notes and links that can guide them, and I make 
sure to check up on them after some time to see how it 
went. As I said, I didn’t teach male students, but from the 
stories I heard, I feel convincing males will be harder as 
they are convinced to work in army or police so they earn 
better, and be able to open a house with wife and kids. I 
feel females are more dreamy and ambitious.  

For sure it is a positive thing in the country, and it gives some 
kind of relief to the locals that they will get for sure a job after 
they graduate as companies must include locals to their staff 
(as per the laws). But somehow, this encourage some kind of 
laziness in the Emirati students. My females students were 
sure that if they study and graduate they will get 100% a job, as 
the country is extremely focused on Emiratization and 
empowering females. So I’m general, students can show some 
reckless behavior towards learning as they know, if they get 
high to decent grades, they study in a university then graduate, 
the country is there supporting them to make sure they get a 
job. In terms of males, I have an example from social media. I 
follow a page that shares the UAE news in Instagram, and 
since the country is really focusing on empowering local 
females, they are lots of posts about “women’s day”, a female 
who graduated from a famous university, a female who 
invented something so unique…etc. It’s interesting to read the 
Emirati males’ comments, as they always say why always it’s 
always about the females, also males do such achievements, 
but the UAE looks at the females and empowers them all the 
time. Just a small example, but it shows that although 
Emiratization from both males and females, but males know 
that females are the ones who are seen as superheroes and 
the country recognize them a lot. 

From what I saw and heard, females schools are more focused on 
rewarding their students and their achievements. And I believe it’s due 
to the females admin, as they are more interested in such kind of 
rewards. Again, this can be related to the “female empowering” vision 
of the country in general. Such kind of imbalance could truly affect the 
students’ goals. Rewarding systems are encouraged even for adults in 
corporate life, so what do you think about teenagers? Sometimes 
rewards used to be a recognition in the school’s morning assembly, or a 
simple trophy, or sometimes a school trip to an amusement park. I used 
to see the difference such rewards do to the students’ behavior and 
determination. They will be more interested to study, learn, and achieve. 

Again from the stories I heard, males are harder to teach and control. 
They don’t care much. They are not emotional or with any kind of 
empathy. They need someone who can be their friend but same time 
strict (for sure females need the same kind of teacher, but females are 
somehow easier to control and talk to them with emotions 
involvement). We had one female teacher in my school who used to 
teach 2 days in a boys school, she used to always come with funny 
stories but she said she can’t achieve much with them. They don’t take 
the learning seriously and find it more fun to chat or make noise and a 
mess in the classroom. She used to say that at least females you can be 
able to talk to them, scold them a bit if needed and they will listen and 
be nice to you, but for males it was impossible. When things are out of 
control, she always used to call the admin to deal with them. So for sure 
such kind of encounters will affect a teacher to educate. It’s not easy to 
work in such kind of environment, so I guess I was lucky to teach 
females. Yes I had my tough days with them, but when I left the school, I 
knew I made some friends with these females and most importantly, I 
influenced them and made a difference. That’s what is education for me 
:) 

3
a 
female.

a local Emirati 
teacher.

a UAE Public Girls 
school.

2002 .. 40 - 50 years old.
To prepare students for use future and how 
to use technology  

Yes my students are female and they are 
interesting because 99%  attended the classes 
and 92% of my them have marks more than 75 

Yes I teach them new technology and how to use social media and how to be good 
Emirati students and participate with my club in many compilation 

Every year I show them predations  about future job and I 
give advice abut sites for online learning 

Yes I advice them to study hard to be specialize in future job 
that uae needs 

Yes it’s more in general students when we use rewards they become 
more interested in learning 

The challenge in charging the curriculum every years and general 
students with low level in English makes me search about new teaching 
strategies and techniques  

4 a male.
a non-Emirati 
non-Arab 
Teacher.

a UAE Public Boys 
school.

2016 .. 30 - 40 years old.

the process of receiving or giving systematic 
instruction. Encourage student to envision 
their future goals and give them access to 
vast range of options

To provide the skills and tools for them to 
articulate and present themselves to their full 
capability

Yes. As an educator I see myself as a role model as we spend alot of time with them 
and hope to provide a safe space for them to be themselves and raise any concerns 
they may have.

Providing them to access what different routes they can 
take not just with in the UAE but globally. 

Could be a positive by allowing students to see local people on 
different roles and not just the norm of going into the police or 
army once they finish their education.

100% there doesn't seem to be a focus on building over times. In fact if 
a student has a low grade the teacher is usually blamed first. Rather 
then allow the student to understand what their could improve on. 
"Teacher..100?....full marks?" Seems to be the go to phrase during exam 
sessions.

Speaking for male students with first hand experience and the notes for 
other students, the issue with male student is behaviour. The lack of 
responsibility for their own learning and not receiving a reasonable 
punishment for their wrongdoing has allowed it to spiral out of control.

5
a 
female.

a non-Emirati 
Arab Teacher.

a UAE Public Girls 
school.

2020 .. 20 - 30 years old.

I think Education is being able to explain and 
pass on knowledge to others. I encourage 
educational goals of students by motivation, 
special badges, rewarding feedback, as well 
as motivating them to explore the lessons 
and topics. 

I think their interest depend on their 
preferences, hobbies and what they like. But, 
mostly students are interested in new things 
or tech that they witness. Real life examples 
interest students too. They are able to 
achieve their interest because they take the 
time to listen to the lessons being explained 
by the teacher. 

Could be. A student that is willing and open to learning and gaining the most out of 
the lessons will be able to see the teacher as a role model. I think what influences 
this is how the teacher communicates with the students and her/his relationship 
with them.

Yes if any student has questions, or whenever the lesson’s 
topic is relevant to higher studies I can mention some of my 
experience that can be helpful to the students. 

I think it’s promising and gives the Emarati students more 
encouragement and motivation. 

Perhaps sometimes students might feel there are a lot of topics and 
examination or projects. The students might feel overwhelmed, but 
when the teacher simplifies and puts in effort as well to reward them 
and guide them, the students won’t feel that they aren’t rewarded.

I haven’t taught male students. But, I think female students can be more 
attentive and can listen to what the teacher says openly. 

6
a 
female.

a non-Emirati 
non-Arab 
Teacher.

a UAE Public Boys 
school.

2020 .. 40 - 50 years old.

Education is to gain knowledge and develop 
skills.   
Creating classroom experience that  
motivates the students and builds both 
confidence and skills.

The major area of concern is the level of 
English (Reading, Writing and 
comprehension). Students face difficulty in 
understanding the new concepts when the 
medium of  lesson delivery is English.

By corelating the topics with their day to day 
life and real life experiences, emphasizing on 
communication skills using English and 
encouraging group discussions, debates, peer 
tutoring we are able to enhance their 
communication skills, understanding of the 
topics and develop interest in the subject.

Some of the aspects for which I feel I can project myself as a role model to my 
students. Punctuality, Time Management, Being focused are some of the qualities 
which I try to inculcate in my students by setting up myself as an example for them.

I always have a discussion specifically with grade 11 and 12 
students where I ask them about their future plans and 
guide them wherever needed. 
I give them a clear picture about the future prospects, give 
them brief idea about various courses/ educational 
institutions.
They take a lot of interest and share their plans and get 
encouraged to search for more details and options for their 
further studies.

Emiratization will definitely motivate students to opt for varied 
skills/ fields as they will have a lot of opportunities coming up 
their way. It will impact their future planning and will help 
them having a secure and successful future.

I feel UAE is giving equal opportunity to both male and female 
students to excel rather we observe that females are leading 
the path in many astonishing ventures in UAE.

I think there should be categorization in the admission criteria for higher 
studies as per the various options/ curriculum opted by students in 
public schools. i ASP students should be encouraged by  giving them 
priority for scholarships grace in the admission cut off marks etc. to 
motivate more students to join the Elite and Advanced stream.
Male and female both should equally be encouraged to pursue higher 
education by providing guidance and assistance for admission 
procedures.

Boys have difficulty concentrating for a longer period of time and they 
require more attention from the teachers and their peers. Girls on the 
other hand are more focused and  are more self-conscious.
There are variations in the behaviors, attitudes, and expectations 
associated with being either male or female. These differences have 
influence on styles of social interaction, academic motivations and 
choices.  We should utilize the gender based behavioral aspects to 
tweak our teaching strategies. 

7
a 
female.

a non-Emirati 
Arab Teacher.

a UAE Public Girls 
school.

2019 .. 20 - 30 years old.

Education is being cultured and gaining the 
skills needed to look for the information 
needed at any time. Understanding life. 
I encourage them by following what they are 
eager to do because they want to do it, not 
because someone else did it. Never be 
scared of being different. I dont use words 
like wrong answer, or no. I prefer to use 
thats write if we were talking about 
(whatever), but what do you think for this ( 
our case) 
I like to give them activities that improve 
their brainstorming skills and make them see 
the life from a wider point of view 

Their need is more free time in school, to use 
the knowledge they gain in a real experience. 
Like clubs or extra period made for weekly 
activities for example. 

Less amount of curriculum. 
They achieved it for different reason, few 
because they are interested in it, and the 
majority because they dont want to lose 
marks. 

 Female specially in the area i teach, see the 
school as a place to have fun, spend some 
time with friends, try things in a safe 
environment due to the high restrictions they 
have from the area and from the family. So i 
think, school must provide varity of activities 
for the students. It wouldnt harm if we made 
a playing day :)
Male can do anything anywhere. 

For some yes. Because i tried to reach their hearts before i reach their mind. I 
motivate them, cheer for them and always answer them seriously regardless how 
meaningless their question is. 

Sometimes i do. I talk to them alot about their dreams, 
how they can use their hoppy to become a career. Tell 
them what steps they should follow to achieve their goals. 
Talk to them about short term goals and long term goals. 

I feel neutral regarding that. The culture is one of the most 
important thing to keep. But i think they should focuse on the 

 quali es and the skills, not the na onality. 

Yes. The more effort they get, they must be rewarded. 
Alot of my students learn since they were kids to praise them and 
reward them without giving any effort. Thats lead them to become lazy 
and dependent generation 

I didnt teach male, but i think female are emotional, so you can 
encourage them by talking to them. 

8
a 
female.

a non-Emirati 
non-Arab 
Teacher.

a UAE Public Girls 
school.

2020 .. 30 - 40 years old.

I define education as shaping of an individual 
to a better citizen.
Goals which would benefit the students not 
only for their future but also day to day 
activities is encouraged. 

Students' I'm advanced classes are goal 
oriented while in general classes lack the 
motivation to learn and do not understand 
the benefit of education. Advanced classes 
are able to achieve their needs as they have a 
goal for future. 

I am a role model for some students. My ex students still contact and tell me that 
they choose certain career path because of me. I may not be a role model for 
others students. But have tried my best not just to teach the content but also to 
inculticate good manner and discipline which is necessary to grown and develop in 
life. 

I do not help them decide but help them try to realize their 
goals. Helping them decide would not let them pursue their 
goals with passion. It should come from within. Some 
students do not know what they want, in such cases guiding 
them and helping them realize their potential helps let them 
choose their own career goals.

It is a wonderful opportunity for all Emirati's to give back to 
the community and also earn a living. Few are motivated but 
not all are interested to work. 

I don't think that there is gap in education effort and reward for the 
students because the ESE schools provide students with multiple 
opportunities to improve and develop themselves. For exam the redo 
exams, excuses during exams etc is a benefit which many other students 
in other countries do not receive. 

The would say it's almost the same. Students who are goal oriented and 
focussed be it male or female, learn under any circumstance. 
When students show interest in learning, it affects positively. When 
students disrespect the class, the teacher or show no interest in studies, 
it negativity affects the teacher's mind to teach.

9
a 
female.

a non-Emirati 
non-Arab 
Teacher.

a UAE Public Girls 
school.

2018 .. 20 - 30 years old.

Education has many meanings, but I would 
say it is life knowledge that students use On 
a daily basis, it is also a tool to help prepare 
them for adulthood and further studies later 
on in life 

…
Yes as I first like to teach them life skills before going ahead with teaching them. I 
hope to inspire my students and give them as much encouragement and motivation 
that they need 

This is the choice of the students to decide what they 
would like to do, sometimes I do like to ask what they plan 
to do in the future. 

I think the emiratization is a great opportunity for emirates to 
participate more and show their talents and knowledge. This 
also gives a positive motivation for the young students. I feel 
female students will feel more motivated than males 

…

Behaviour is a very big issue within teaching which has a negative impact 
on teaching. Needing to teach students manners and life skills before 
going ahead to teaching them the subject. Behaviour has an impact on 
the outcome of teaching, I feel females are behaved better than males. 
Sometimes it can be very draining and can effect motivation to continue 
teaching as the behaviour is a massive issue within schools 

10 a male.
a non-Emirati 
non-Arab 
Teacher.

a UAE Public Boys 
school.

2017 .. 30 - 40 years old.

Enjoying passing on the information and be 
an artist about it. 
Give him an end goal and a purpose and 
make fun as possible.

-something that buildups ( not too easy not to 
hard), something useful as linked to their daily 
life or future one.
- gradually make progress and celebrate the 
small victories to buildup the big win and 
achieve higher level.

-Absolutely, I been here long enough and I know and respect their culture.
- when they lookup to me it increased their confidence in me and what I’m giving 
them and also they listen better and communicate more freely.

No 
-The Emirati vision is to always be an international citizen and 
in the same to keep the Emirati identity as well. .

I had the chance to teach both genders, with small normal differences I 
believe they are negligible in education.

11 a male.
a local Emirati 
teacher.

a UAE Public Boys 
school.

2015 .. 40 - 50 years old.

Education is the act of acquiring knowledge 
and using such knowledge to better oneself 
and to make meaningful decisions. 
By encouraging students to study, become 
aware and understand these goals, then 
implement them in their daily lives.  They 
should use these goals to guide the steps 
they will take and the decisions they will 
make in life. 

Students are not taught to become 
independent learners or to think for 
themselves. They highly depend on the 
teacher to tell them everything. Students are 
not held accountable for their learning. The 
students are more interested in doing very 
little work, getting high grades for that which 
was done, and receiving a reward in the 
process. 
 
When these skills are taught, their parents 
and the administrative staff need to support 
the teachers and ensure that students 
practice the skills being taught. Parental 
involvement is an important factor in 
motivating the learner and reinforcing these 
skills at home from a different perspective. 
 
The needs and interests differ across gender 
in practicality. Most girls seem to know what 
they want to achieve with their life from an 
early stage so they become more focus-
driven. They accept coping skills taught to 
them and modify them to fit their needs to 
acquire their desired outcomes. Their work 
ethics are different from boys and are more 

I do consider myself to be a role model for my students since I can take my 
international experience to guide them in making the right decisions for their lives. I 
like the idea of shaping young minds to become future ambassadors of society 
based on the real-life experiences they have garnered while in my care and under 
my guidance.
 
Since students live what they learn, as a teacher, I need to display the right behavior 
skills and work ethics they should imitate. Students spend most of their time at 
school so how a teacher behaves, socializes, and interacts with them is pivotal. 
I am influenced by this because I had some great teachers who ensured that the 
right values and attitudes were handed down to us as students.

I do support my student's future goals and offer career 
advice to them. The same is offered because I realize the 
potential they possess. I know they can succeed if they 
have the right attitude. Some students will approach you 
and ask what you think about their selected career choice 
and the necessary steps they need to take to accomplish 
this. While I will encourage some to think about certain 
career options based on the nature of our conversations. 
They are also informed to do additional research on the 
career they want to embark on. The success was two-
folded since some students adhere to the advice given 
while others refuse to look beyond their comfort zone. 
Hence, they stick to the tradition of becoming a police 
officer or a soldier. They rather take the easy road instead 
of challenging themselves.
 
The females are more open to moving beyond the 
traditional career, so they take the advice and explore 
different careers. They are more motivated to follow their 
dreams by doing the research and gathering all the 
information they need to aid their career. Females are 
becoming more career-driven since the opportunity was 
opened to them. They are more eager to strive for upper 
management and leadership positions.

I am ok with Emiratization as long as equal opportunity is 
created to employ the right person for the job and people are 
not appointed socially. Emiratization can be a good thing and a 
bad thing at the same time. If citizens know they are 
guaranteed a job, then this might not motivate them to put 
their best foot forward and try their utmost best. This could 
reduce the risk of employing the best person for the job. When 
students are given a free pass or an easy ride, then the gaols 
they set might not be taken seriously. 
 
Currently, we are facing the issue of students having no 
interest in their learning or being motivated to do their best 
because they are given everything easily without working for 
it. They know that the likelihood of landing a job in the public 
or private sector is possible without doing much. 
 
Females are likely to approach this differently because they 
are aware that certain levels of education and positions in the 
job world were not offered to them. They have to work hard 
to prove themselves to get these jobs which are unlike the 
males in some cases. There are cases where some females 
behave like the boys and believe they are entitled to these jobs.

There seems to be a disjunction since the education effort does not 
represent what is happening in reality and lacks in preparing students for 
the real world. As a result, the reward they should receive from this is 
not substantial.  
 
Whenever there is no synergy between two important assets to make a 
system function effectively, the targeted goals are affected. It is 
important to have plan education activities with standardized measures 
that are understandable and visible to students to attain educational 
achievement goals and find them rewarding.
 
The difference is that most boys need to be rewarded to achieve, try-
hard, become engaged and participate in-class activities. This is unlike 
most girls who are motivated intrinsically to achieve based on their 
educational effort. However, there are cases where extrinsic motivation 
in the form of reward is paramount for both genders.

 The challenge of teaching males and females depends on the subject 
you are teaching, the lesson being taught, or the gender teaching it. 
Boys become bored easily if the traditional brick-and-mortar method is 
used. Boys become easily agitated and create more behavioral issues in 
the learning process. However, there are cases where gender is not 
important since some girls display similar behaviors. Boys tend to gear 
towards activities or subjects that are kinesthetic while girls adjust easily 
to most activities or teaching styles used. 
 
The impact depends on how much you care about your job and creating 
future nation builders. I used the negative behavior they display as a 
positive and a motivating factor by researching and employing different 
teaching and learning styles in the classroom to meet the learners' 
individual needs. Employing Howard Gardner’s Multiple intelligence in 
the learning platform helps to address learning difficulties across 
genders and bridge learning gaps. It also helps to reduce the boredom 
students face in the classroom. Whenever project-based learning is 
used, the difference between the genders becomes minimal since they 

 are both ac vely involved in the learning process.      

12
a 
female.

a local Emirati 
teacher.

a UAE Public Girls 
school.

2018 .. 30 - 40 years old.

Education is a process where the teacher 
sets a plan to define students’ educational 
needs, and use learning strategies that best 
fit his students in order to achieve these 
educational goals by end. 
The educational goals could be encouraged 
using different learning strategies that 
facilitate students learning and take into 
account students attitudes because once 
they are satisfied and like the learning that 
would participate  in encouraging them  to 
take part of responsibility to achieve 
educational goals with or without  teacher 

The students need to be appreciated, 
encouraged, inspired. They need constructive 
feedback and space to be creative about the 
ideas that they have. They need advice and to 
listen to them. 
Teacher should be creative and has  
emotional intelligence to understand his 
students needs and work on that in proper 
way to achieve or satisfy these needs in set of 
time.
Of course the needs and interests are 
different from male to female students but 
there is still something that’s common 

Definitely I’m a role model for my students. First of all I feel my age is a bit closer to 
my students and I like to treat my students like my little sisters so they feel safe that 
I wan’t misunderstand them. I always like to advice them and guide them in direct 
and indirect way. Talk to them about my experiences and listen to them. 
Students spend most of their time at school (about 6-7 hours) and this time would 
be enough to influence their attitudes , values and personalities. Students are good 
observers so teacher should takes into account that point and be positive role 
models for their students. 

Today’s students are tomorrow’s leaders professionals and 
future. Guiding the students and advice them about their 
future career is part of teacher’s responsibility. Students 
like to consult people who are older and have experience in 
life. Through discussions and advice the teachers can 
convince their students Talk about future career , inspire 
them by mention experience about famous people,  and 
support them to develop their skills and personality to be 
prepared for that. 

I’m 100% agree about Emiratization. This concept is really 
participate in increasing students motivation It’s an initiative to 
encourage the students to think wider and not limit their 

 thinking to one side and have more op ons. 

- -

13 a male.
a non-Emirati 
non-Arab 
Teacher.

both girls and 
boys UAE Public 
schools.

2018 .. 20 - 30 years old.
Giving knowledge which can be implemented 
in others lives in the future 

Girls are more willing to learn No No Not sure No disjunction It is easier to teach girls as they misbehave less

14
a 
female.

a non-Emirati 
Arab Teacher.

both girls and 
boys UAE Public 
schools.

2018 .. 30 - 40 years old.

Education :delivering messages that  help 
students to explore more and understand 
this world and how is work what it is .

Emotional  encourage
In kind encourage
Oral encourage

Their needs are different  same: about 
interest for example
 Some students if they were got new 
informations , that might be enough for 
motivation , while some students need to try 
or even  to know more like uses and 
importants ..ect, to get their interest...ect
 Yes..its different
 Girl students need more attention during 
education process while boy students need 
more motivate and connections between 
information to keep their attention
 And sure for both more fun 

I wish
And I am trying my best to do that ..
But it is not that easy،you need  to understand them and the way they think and find 
connection point, which can let you  be their role model or someone they want to 
follow .

Also about the influence :they need to love and respect you, this's not that easy 
with the teacher  load ,,responsibilities، number of students and different 
backgrounds that we and students might have , and even students between each 
other might have

Frankly 
I don't focus in this point 
I am teaching c1 
And I  believe it is to early for them to think about that
But that doesn't mean I don't encourage to in a place they  

 like and do what they love 

I Don't know that much about it but 
I am sure that every things have it positive and negative side 
However I  am not sure if might impact them

Their is a connection 
But you need to choose the right reward that can attract and it is 
different from student to student and from Girl to boy and from age to 
age 

It completely depends on you way and your choice 

Teaching male specially after c1  has challenges , like not  try to use any 
strict way ,they might rebel against and it will turn to be like a fight and 
who will lead whom  ..
You need to be smart enough to guide them in asmart way ، sure it is 
hard because the will try to provoke you ،but slowly and with good 
motivation you will do it .

But for female students 
It is  really different ,,you need to be a friend but remember to not go 
beyond the line cause you will loss you position power and will take you 
for granted 
While you deal with Girl you  need to be really careful ..they are so 
sensitive and moody,and  take every thing personally

15
a 
female.

a non-Emirati 
non-Arab 
Teacher.

a UAE Public Girls 
school.

2019 .. 30 - 40 years old.

By ensuring that the learning outcomes align 
with their interests and also by reminding 
them regarding the Emirati values and the 
goals of the national leaders.

I don't have much experience teaching male 
students. For female students, I found that 
the virtue of independence, urge to 
entrepreneurship and setting high academic 
goals increases their interest in learning. 
Rather than grades, I ask them to focus more 
on their future goals.

I consider myself so. Because many of my students told me directly about this.

I am not sure about the success. But some of my previous 
grade 12 students told me they chose engineering 
profession because of me. I always ensure they are aware 
about what is considered important by the Government of 
UAE so that they can set their goals accordingly.

Emiratization is important for the nation to motivate the youth 
by ensuring they are provided enough opportunities if they are 
willing to work hard.

I don't think so. Most of the times, students are rewarded for the efforts 
they are taking.

Most of the female students have an urge to study and they are mostly 
self-motivated, which makes it easier for me as a teacher to motivate 
them.

16
a 
female.

a non-Emirati 
non-Arab 
Teacher.

a UAE Public Girls 
school.

2017 .. 20 - 30 years old.
Education is a basic need for every child. It is 
very important as it gives opportunity to a 
child in the future.

Current affairs but are important but may 
more be interested. Technology is always 
evolving so students like to be up to date with 
it. 

No I do not as I am not Emirati and feel they do have full respect for non locals. I do not give career advice as I am not qualified in that field.

I would encourage Emiratization, it should be a sense of pride 
for them and to mix with other cultures in the working industry 
is a positive thing. Motivation towards this is improving but in a 
slow manner.

Students who work hard and do well should be awarded for their efforts.
Most Female students seem to be more motivated to learn rather than 
male. 

17 a male.
a non-Emirati 
Arab Teacher.

a UAE Public Boys 
school.

2018 .. 40 - 50 years old.

Education is transferring knowledge , 
custom, tradition and culture through 
generation. 

By helping them plan for their future.

My students needs skills , knowledge and 
interest in technology.
they are able to achieve them by good 
criculum and good teaching.
Needs and interest are differ between male 
and females becuase they playing differents 
roles in the life.

100% I believe that I am Role-model for my students. I have some of my students 
choose my subject in thier undergraduate program . I think my teaching stratigy play 
a big role and the good relation with them.

As part of my duty as  academic suppervisor students 
consulting me most of the time on what they want to study 
in thier university journey . 

I used to do that through direct sessions with them .

Females should be adviced towrds careers that fit thier 
nature

It is agood Idea to have local people who are able to lead all 
aspect of the country. I think it will have a positive impacts and 
and improve the motivation and shiffitting the goals . The 
learning enviroment will be affected positively for females and 
negatively for males.

Yes, becuase in most time the good students are not getting what they 
deserred and the lazey students are getting an excellence marks.

Teaching females is less challenge the teaching males students. It has a 
negative impact on teachers.

Appendix 1
Extract 1



 THEMES AND CODES 

Q10: What do you think are your students' needs and interests in learning? How and 
why are they able to achieve them? How do you think needs and interests differ 
between male and female students? 

Teacher beliefs: 
Our students are interested in achieving high marks in their EmSATs so they can continue with 
their future goals and careers.; many of my female students were focused on getting high 
grades, so it looks nice on their certificate, their parents to be happy, and few of them wanted 
higher grades so they can study in better universities in the country. So, I would say, mostly 
their needs and interests were “high grades”.; To provide the skills and tools for them to 
articulate and present themselves to their full capability; mostly students are interested in new 
things or tech that they witness; Their need is more free time in school, to use the knowledge 
they gain in a real experience. Like clubs or extra period made for weekly activities for example. 
Less amount of curriculum. They achieved it for different reason, few because they are 
interested in it, and the majority because they don’t want to lose marks. Female specially in the 
area I teach, see the school as a place to have fun, spend some time with friends, try things in a 
safe environment due to the high restrictions they have from the area and from the family.; 
Students' in advanced classes are goal oriented while in general classes lack the motivation to 
learn and do not understand the benefit of education.; The students need to be appreciated, 
encouraged, inspired. They need constructive feedback and space to be creative about the 
ideas that they have. They need advice and to listen to them.; Of course, the needs and 
interests are different from male to female students but there is still something that’s common 
between both gender; Technology is always evolving so students like to be up to date with it.; 
My students needs skills, knowledge and interest in technology. they are able to achieve them 
by good curriculum and good teaching. Needs and interest are differing between male and 
females because they are playing different roles in the life.; 
Generalization knowledge: 
Female They were able to achieve them, by showing interest in participating in classes, and 
studying well for their exams. Again, not all of them. Some were just good in coming to the 
teacher and try to be like a friend so maybe the teacher will be nicer when putting marks. 
However, some students had real interests and goals and focused a lot when the topic is within 
their interest area. They will ask questions, they will try to discuss what they know or heard.; 
They are able to achieve their interest because they take the time to listen to the lessons being 
explained by the teacher.; Students are not taught to become independent learners or to think 
for themselves. They highly depend on the teacher to tell them everything. Students are not 
held accountable for their learning. The students are more interested in doing very little work, 
getting high grades for that which was done, and receiving a reward in the process.; The needs 
and interests differ across gender in practicality. Most girls seem to know what they want to 
achieve with their life from an early stage, so they become more focus-driven. They accept 
coping skills taught to them and modify them to fit their needs to acquire their desired 
outcomes. Their work ethics are different from boys and are more focus-driven.; Teacher 
should be creative and has emotional intelligence to understand his students needs and work 
on that in proper way to achieve or satisfy these needs in set of time. ; Girls are more willing to 
learn; Girl students need more attention during education process while boy students need 
more motivate and connections between information to keep their attention ; female students, 
I found that the virtue of independence, urge to entrepreneurship and setting high academic 
goals increases their interest in learning. Rather than grades, I ask them to focus more on their 
future goals.;  
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Teacher assumptions: 
If I will talk about male students, I didn’t teach them, but I have friends who worked with male 
students. What I understood from them that even the elite level male students, are just 
focused on joining army as it pays so well. I didn’t hear such kind of statements from my 
female students, yes they talk “sometimes” about the pay, but they are more interested to do 
what they really want to do.; I think their interest depend on their preferences, hobbies and 
what they like.; Students face difficulty in understanding the new concepts when the medium 
of lesson delivery is English.; By corelating the topics with their day to day life and real life 
experiences, emphasizing on communication skills using English and encouraging group 
discussions, debates, peer tutoring we are able to enhance their communication skills, 
understanding of the topics and develop interest in the subject.; It wouldn’t harm if we made a 
playing day for females because Males can do anything anywhere but females can’t.; Advanced 
classes are able to achieve their needs as they have a goal for future.; When these skills are 
taught, their parents and the administrative staff need to support the teachers and ensure that 
students practice the skills being taught. Parental involvement is an important factor in 
motivating the learner and reinforcing these skills at home from a different perspective.;  

 

 

Q12: Do you consider yourself a role-model for your Emirati students? Why and why 
not? What influences this? 

Teacher beliefs: 
it is important for them to have a native English teacher in order to model good practices. I 
believe I am. During my teaching years, I was working on my master’s thesis. When I 
graduated, they celebrated me, they said how proud they are, and many of them said it to me 
directly that they see me as a role model, and they want to be able to achieve things as I did. 
Some of them had that mentality of just getting married directly after high school to a man 
who “works in army or police or government sector that pays well” I tried my best to talk to 
these female students and push them to look at themselves as valuable individuals to the 
community. Even if they study and don’t work with that degree, but at least their kids will have 
educated mother who understands them and can support them during school years. I used to 
encourage them to watch useful YouTube videos, and share some with them to watch one 
video a day at least. Some of them, used to come and share their thoughts regarding these 
videos, and sometimes even talk about others that they watched. My ex-students still contact 
and tell me that they choose certain career path because of me. have tried my best not just to 
teach the content but also to inculcate good manner and discipline which is necessary to grow 
and develop in life. I do consider myself to be a role model for my students since I can take my 
international experience to guide them in making the right decisions for their lives. Students 
spend most of their time at school so how a teacher behaves, socializes, and interacts with 
them is pivotal. I am influenced by this because I had some great teachers who ensured that 
the right values and attitudes were handed down to us as students. Students spend most of 
their time at school (about 6-7 hours) and this time would be enough to influence their 
attitudes, values and personalities. Also, about the influence: they need to love and respect 
you, this's not that easy with the teacher load, responsibilities ،number of students and 
different backgrounds that we and students might have, and even students between each 
other might have. 100% I believe that I am Role-model for my students. I have some of my 
students choose my subject in their undergraduate program. I think my teaching strategy play 
a big role and the good relation with them. 
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Generalized knowledge: 
Some of them had that mentality of just getting married directly after high school to a man 
who “works in army or police or government sector that pays well”. Even if they study and 
don’t work with that degree, but at least their kids will have educated mother who understands 
them and can support them during school years. to be good Emirati students and participate 
with my club in many competitions. A student that is willing and open to learning and gaining 
the most out of the lessons will be able to see the teacher as a role model. Punctuality, Time 
Management, Being focused are some of the qualities which I try to inculcate in my students 
by setting up myself as an example for them. reach their hearts before i reach their mind. I 
motivate them, cheer for them and always answer them seriously regardless how meaningless 
their question is. I like the idea of shaping young minds to become future ambassadors of 
society based on the real-life experiences they have garnered while in my care and under my 
guidance. Students are good observers so teacher should take into account that point and be 
positive role models for their students.  
 
Teacher assumptions: 
Maybe because I graduated from a highly respected university in the UAE, and many of them 
had dreams of being accepted in it after they finish their high school. No one is perfect, but 
these small things could truly influence students and as I said, trigger their interests. Since 
students live what they learn, as a teacher, I need to display the right behavior skills and work 
ethics they should imitate. First of all, I feel my age is a bit closer to my students and I like to 
treat my students like my little sisters, so they feel safe that I wasn’t misunderstand them. 100% 
I believe that I am Role-model for my students. I have some of my students choose my subject 
in their undergraduate program. I think my teaching strategy play a big role and the good 
relation with them. 
 
 

 

 

Q13: Do you help your Emirati students in deciding their future goals by giving career 
advice? Why or why not? How did you do this and why were you 
successful/unsuccessful? What differences/similarities would possibly be when giving 
advice to male and female students?  

Teacher beliefs: 
I am currently teaching grade 12s who seem to already have their future goals and careers set 
out. However, it's interesting to see the range of careers they are interested in. Some of my 
students asked me for career advice when I was at the school, I will literally talk to them about 
it and ask them questions to understand their interests, so I guide them better. While I’m 
standing, I will open my laptop or phone, show them where to find a scholarship for example, 
or a clear definition between for example what is software engineering and computer 
engineering. Providing them to access what different routes they can take not just with in the 
UAE but globally. I give them a clear picture about the future prospects, give them brief idea 
about various courses/ educational institutions. I do support my student's future goals and 
offer career advice to them. The same is offered because I realize the potential they possess. I 
know they can succeed if they have the right attitude. I will encourage some to think about 
certain career options based on the nature of our conversations.  The females are more open 
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to moving beyond the traditional career, so they take the advice and explore different careers. 
They are more motivated to follow their dreams by doing the research and gathering all the 
information they need to aid their career. Females are becoming more career-driven since the 
opportunity was opened to them. They are more eager to strive for upper management and 
leadership positions. Today’s students are tomorrow’s leaders professionals and future. 
Guiding the students and advise them about their future career is part of teacher’s 
responsibility. I always ensure they are aware about what is considered important by the 
Government of UAE so that they can set their goals accordingly. 
 
Generalized knowledge: 
After I left the school, some of them will reach me via WhatsApp or Snapchat, I will do the 
same, send voice notes and links that can guide them, and I make sure to check up on them 
after some time to see how it went. Every year I show them predations about future job, and I 
give advice about sites for online learning. I always have a discussion specifically with grade 11 
and 12 students where I ask them about their future plans and guide them wherever needed. 
Tell them what steps they should follow to achieve their goals. Talk to them about short term 
goals and long-term goals. They are also informed to do additional research on the career they 
want to embark on. The success was two-folded since some students adhere to the advice 
given while others refuse to look beyond their comfort zone. Hence, they stick to the tradition 
of becoming a police officer or a soldier. They rather take the easy road instead of challenging 
themselves. 
 
Teacher assumptions: 
I didn’t teach male students, but from the stories I heard, I feel convincing males will be harder 
as they are convinced to work in army or police, so they earn better, and be able to open a 
house with wife and kids. I feel females are more dreamy and ambitious. I do not help them 
decide but help them try to realize their goals. Helping them decide would not let them pursue 
their goals with passion. It should come from within. Some students do not know what they 
want, in such cases guiding them and helping them realize their potential helps let them 
choose their own career goals. This is the choice of the students to decide what they would like 
to do, sometimes I do like to ask what they plan to do in the future. Some students will 
approach you and ask what you think about their selected career choice and the necessary 
steps they need to take to accomplish this. The success was two-folded since some students 
adhere to the advice given while others refuse to look beyond their comfort zone. Hence, they 
stick to the tradition of becoming a police officer or a soldier. They rather take the easy road 
instead of challenging themselves.  The females are more open to moving beyond the 
traditional career, so they take the advice and explore different careers. They are more 
motivated to follow their dreams by doing the research and gathering all the information they 
need to aid their career. Females are becoming more career-driven since the opportunity was 
opened to them. They are more eager to strive for upper management and leadership 
positions. Students like to consult people who are older and have experience in life. Through 
discussions and advice, the teachers can convince their students Talk about future career, 
inspire them by mention experience about famous people, and support them to develop their 
skills and personality to be prepared for that. 
 
 

 

Q15: What do you think about Emiratization? How do you feel it impacts the 
motivation and goals of your students? What affect do you think it has on the learning 
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environments? Can you state similarities/differences of its impact on male and female 
students?  

Teacher beliefs: 
It is important for the UAE to foster their values and culture, therefore is important for young 
Emiratis to see more locals working in key jobs within the public and private sector. My females 
students were sure that if they study and graduate they will get 100% a job, as the country is 
extremely focused on Emiratization and empowering females. Yes, I advise them to study hard 
to be specialize in future job that UAE needs. Emiratization will definitely motivate students to 
opt for varied skills/ fields as they will have a lot of opportunities coming up their way. It will 
impact their future planning and will help them having a secure and successful future.; I am ok 
with Emiratization as long as equal opportunity is created to employ the right person for the 
job and people are not appointed socially. I’m 100% agree about Emiratization. This concept is 
really participate in increasing students motivation It’s an initiative to encourage the students 
to think wider and not limit their thinking to one side and have more options.; Emiratization is 
important for the nation to motivate the youth by ensuring they are provided enough 
opportunities if they are willing to work hard. 
 
Generalized knowledge: 
But somehow, this encourages some kind of laziness in the Emirati students. So, in general, 
students can show some reckless behavior towards learning as they know, if they get high to 
decent grades, they study in a university then graduate, the country is there supporting them 
to make sure they get a job. Just a small example, but it shows that although Emiratization 
from both males and females, but males know that females are the ones who are seen as 
superheroes and the country recognize them a lot. Could be a positive by allowing students to 
see local people on different roles and not just the norm of going into the police or army once 
they finish their education. The culture is one of the most important things to keep. I feel 
female students will feel more motivated than males; Currently, we are facing the issue of 
students having no interest in their learning or being motivated to do their best because they 
are given everything easily without working for it. They know that the likelihood of landing a 
job in the public or private sector is possible without doing much. Females are likely to 
approach this differently because they are aware that certain levels of education and positions 
in the job world were not offered to them. They have to work hard to prove themselves to get 
these jobs which are unlike the males in some cases. There are cases where some females 
behave like the boys and believe they are entitled to these.;  
 
Teacher assumptions: 
it gives some kind of relief to the locals that they will get for sure a job after they graduate as 
companies must include locals to their staff (as per the laws). I have an example from social 
media. I follow a page that shares the UAE news in Instagram, and since the country is really 
focusing on empowering local females, they are lots of posts about “women’s day”, a female 
who graduated from a famous university, a female who invented something so unique…etc. It’s 
interesting to read the Emirati males’ comments, as they always say why always it’s always 
about the females, also males do such achievements, but the UAE looks at the females and 
empowers them all the time. Could be a positive by allowing students to see local people on 
different roles. I think it’s promising and gives the Emirati students more encouragement and 
motivation. I feel UAE is giving equal opportunity to both male and female students to excel 
rather we observe that females are leading the path in many astonishing ventures in UAE. But I 
think they should focus on the qualities and the skills, not the nationality; It is a wonderful 
opportunity for all Emiratis to give back to the community and also earn a living. Few are 
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motivated but not all are interested to work.; I think the Emiratization is a great opportunity for 
emirates to participate more and show their talents and knowledge. This also gives a positive 
motivation for the young students; Emiratization can be a good thing and a bad thing at the 
same time. If citizens know they are guaranteed a job, then this might not motivate them to 
put their best foot forward and try their utmost best. This could reduce the risk of employing 
the best person for the job. When students are given a free pass or an easy ride, then the goals 
they set might not be taken seriously.; I would encourage Emiratization, it should be a sense of 
pride for them and to mix with other cultures in the working industry is a positive thing. 
Motivation towards this is improving but in a slow manner.; It is a good Idea to have local 
people who are able to lead all aspect of the country. I think it will have a positive impact and 
improve the motivation and shifting the goals. The learning environment will be affected 
positively for females and negatively for males. 
 
 

 

Q16: Do you think there is a disjunction between educational effort and probable 
reward for your students? How does this affect educational achievement goals? Can 
you state similarities/differences of its impact on male and female students?  

Teacher beliefs: 
It is important to have plan education activities with standardized measures that are 
understandable and visible to students to attain educational achievement goals and find them 
rewarding.;  
 
Generalized knowledge: 
In most cases students are guaranteed passing grades so therefore they will lack motivation to 
work hard.; I used to see the difference such rewards do to the students’ behavior and 
determination. They will be more interested to study, learn, and achieve.; Yes, it’s more in 
general students when we use rewards, they become more interested in learning; 100% there 
doesn't seem to be a focus on building over times. In fact, if a student has a low grade the 
teacher is usually blamed first. Rather than allow the student to understand what their could 
improve on. "Teacher..100?....full marks?" Seems to be the go-to phrase during exam sessions.; 
Perhaps sometimes students might feel there are a lot of topics and examination or projects. 
The students might feel overwhelmed, but when the teacher simplifies and puts in effort as 
well to reward them and guide them, the students won’t feel that they aren’t rewarded.; A lot 
of my students learn since they were kids to praise them and reward them without giving any 
effort. That’s lead them to become lazy and dependent generation; Yes, because in most time 
the good students are not getting what they deserved, and the lazy students are getting an 
excellence mark. 
 
Teacher assumptions: 
females’ schools are more focused on rewarding their students and their achievements. And I 
believe it’s due to the female admin, as they are more interested in such kind of rewards. 
Again, this can be related to the “female empowering” vision of the country in general. Such 
kind of imbalance could truly affect the students’ goals. Rewarding systems are encouraged 
even for adults in corporate life, so what do you think about teenagers? Sometimes rewards 
used to be a recognition in the school’s morning assembly, or a simple trophy, or sometimes a 
school trip to an amusement park.; Male and female both should equally be encouraged to 
pursue higher education by providing guidance and assistance for admission procedures.; 
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There seems to be a disjunction since the education effort does not represent what is 
happening in reality and lacks in preparing students for the real world. As a result, the reward 
they should receive from this is not substantial. Whenever there is no synergy between two 
important assets to make a system function effectively, the targeted goals are affected.; The 
difference is that most boys need to be rewarded to achieve, try-hard, become engaged and 
participate in-class activities. This is unlike most girls who are motivated intrinsically to achieve 
based on their educational effort. However, there are cases where extrinsic motivation in the 
form of reward is paramount for both genders.; There is a connection But you need to choose 
the right reward that can attract and it is different from student to student and from Girl to boy 
and from age to age It completely depends on your way and your choice; Yes, because in most 
time the good students are not getting what they deserved and the lazy students are getting 
an excellence marks. 
 
 

 

Q17: How do the challenges of teaching differ between male and female students? How 
does it influence you positively or negatively? How has this enabled or restricted your 
motivation to educate?  

Teacher beliefs: 
EDUCATION: I influenced them and made a difference. That’s what is education for me.;   
The impact depends on how much you care about your job and creating future nation 
builders.;  
 
Generalized knowledge: 
Female students are more studious than their male counterparts. The boys can be boisterous 
and difficult to manage within a classroom setting. It is difficult for a teacher to be motivated 
inside and outside of the classroom.; females are somehow easier to control and talk to them 
with emotions involvement; We had one female teacher in my school who used to teach 2 days 
in a boy’s school, she used to always come with funny stories, but she said she can’t achieve 
much with them. They don’t take the learning seriously and find it more fun to chat or make 
noise and a mess in the classroom. She used to say that at least females you can be able to talk 
to them, scold them a bit if needed and they will listen and be nice to you, but for males it was 
impossible. When things are out of control, she always used to call the admin to deal with 
them. So, for sure such kind of encounters will affect a teacher to educate. It’s not easy to work 
in such kind of environment, so I guess I was lucky to teach females.; Speaking for male 
students with firsthand experience and the notes for other students, the issue with male 
student is behavior. The lack of responsibility for their own learning and not receiving a 
reasonable punishment for their wrongdoing has allowed it to spiral out of control.; Boys have 
difficulty concentrating for a longer period of time and they require more attention from the 
teachers and their peers. Girls on the other hand are more focused and are more self-
conscious. There are variations in the behaviors, attitudes, and expectations associated with 
being either male or female.; I think female are emotional, so you can encourage them by 
talking to them.; When students disrespect the class, the teacher or show no interest in studies, 
it negativity affects the teacher's mind to teach.; Behavior is a very big issue within teaching 
which has a negative impact on teaching. Needing to teach students manners and life skills 
before going ahead to teaching them the subject. Behavior has an impact on the outcome of 
teaching, I feel females are behaved better than males. Sometimes it can be very draining and 
can affect motivation to continue teaching as the behavior is a massive issue within schools; 
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Boys become bored easily if the traditional brick-and-mortar method is used. Boys become 
easily agitated and create more behavioral issues in the learning process; Boys tend to gear 
towards activities or subjects that are kinesthetic while girls adjust easily to most activities or 
teaching styles used.; It is easier to teach girls as they misbehave less; Teaching male specially 
after c1 has challenges , like not try to use any strict way ,they might rebel against and it will 
turn to be like a fight and who will lead whom .. You need to be smart enough to guide them 
in a smart way  ،sure it is hard because the will try to provoke you  ،but slowly and with good 
motivation you will do it ; But for female students It is really different, you need to be a friend 
but remember to not go beyond the line cause you will loss you position power and will take 
you for granted While you deal with Girl you need to be really careful ..they are so sensitive 
and moody, and take everything personally; Most of the female students have an urge to study 
and they are mostly self-motivated, which makes it easier for me as a teacher to motivate 
them.; Most Female students seem to be more motivated to learn rather than male.; Teaching 
females is less challenge the teaching males students. It has a negative impact on teachers.; 
 
Teacher assumptions: 
Again, from the stories I heard, males are harder to teach and control. They don’t care much. 
They are not emotional or with any kind of empathy. They need someone who can be their 
friend but same time strict; I haven’t taught male students. But I think female students can be 
more attentive and can listen to what the teacher says openly.; These differences have 
influence on styles of social interaction, academic motivations and choices. We should utilize 
the gender based behavioral aspects to tweak our teaching strategies.; Whenever project-
based learning is used, the difference between the genders becomes minimal since they are 
both actively involved in the learning process.;  
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Appendix 4: Letter of invitation for educators in the UAE Public Schools. 

4 May 2022 

Title of the study: “Teachers’ perception of young Emirati Learners in UAE Public Schools 

for Secondary Education” 

Principal Investigator: Abdul Majid Mulla Abdul Aziz, Faculty of Education, University of 

Oulu, Finland. 

Research Supervisor: Antti Rajala, Faculty of Education, University of Oulu, Finland. 

I hope you are doing great. 

I am conducting research for my studies, and I require your kind support through your 

generous participation. I have a questionnaire that I would like you to fill out. I will share the 

link here below so that you can access the questionnaire form. All the details about the 

research and your consent are available in the link. Please read the introduction and consent 

section thoroughly before responding to the questions. Instructions to answer each question 

are provided as well. Your participation is anonymous and voluntary. You can choose not to 

participate. However, I encourage you to take some time out as your participation will have a 

significant impact on the research. Also, it will act as a great platform for you to do some 

reflective writing. 

If interested, please try to complete the questionnaire ASAP. I will highly appreciate it. I 

recommend using a laptop for completing the questionnaire as it will be easier for you to type 

and keep up with your train of thoughts. Using a laptop will also help you complete the 

questionnaire quickly. If you follow the suggested timings & word limits for each question, it 

should take you less than an hour to complete. There is no time limit once you start the 

questionnaire (You can choose to take breaks and answer slowly but make sure to copy your 

answers in notes/word to save your progress). It is okay if you even exceed the word limit. 

Remember to relax and enjoy when answering. It is not a test of your knowledge. It is just a 

collection of your understanding, your experiences, and your perceptions. I choose the 

questionnaire over a 1-hour interview session as you can choose to complete it at your own 

pace in your own convenience. 

https://forms.office.com/r/v5QQ3eLcKm 

The link to the form is   . I thank you in advance for your participation. If you have any 

questions or concerns about the questionnaire, please feel free to share them with me here or 

personally. 

 

Best regards, 

Abdul Majid Mulla Abdul Aziz 

Abdul.Majid@ese.gov.ae 

 

Appendix 4

https://forms.office.com/r/v5QQ3eLcKm
mailto:Abdul.Majid@ese.gov.ae
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